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ACCREDITATION SELF-STUDY REPORT

1. Historic Overview

College of the Redwoods (CR) is a public community college located on the north coast of California.
Serving one of the largest areas in California, the district includes Del Norte and Humboldt counties, parts
of western Trinity County, and coastal Mendocino County. Home to nearly 280,000 residents, the district
covers almost 10,000 square miles. With a population of more than 27,000, Eureka is the largest city in the
service area and is home to CR’s largest campus. The nearest metropolitan centers are more than 260 miles
to the south (San Francisco) and 420 miles to the north (Portland, Oregon).

The Redwoods Community College District (RCCD) was formed on January 14, 1964, by an election of
Humboldt County voters. A bond issue of $3,600,000 was passed for initial construction of what is now

the district’s Eureka main campus. From 1965 to 1967, the district offered courses and programs on the
campus of Eureka High School. Initially, 45 degree and certificate programs were offered, 15 of which

were technical/vocational. More than 1,800 students registered at the college in 1965-1966. The initial staff
of the college consisted of an estimated 31 full-time faculty and 85 part-time faculty and administrative
support staff. Today there are approximately 94 full-time and 250 part-time faculty, while the administrative,
managerial and classified staff include roughly 230 employees. The college maintains 93 degree and
certificate programs and has served 9,348 students in the 2010-11 academic year.

In May 1975, the residents of coastal Mendocino voted for annexation into the RCCD. In July 1978, Del
Norte County also joined the district. The district is governed by an elected Board of Trustees, representing
specific areas within this large and dispersed district. CR is a multi-site, single-college district offering
instruction at the Eureka main campus, the Mendocino Coast Education Center in Fort Bragg, the Del Norte
Education Center in Crescent City, the Klamath-Trinity Instructional Site in Hoopa, and several instructional
sites known as the 101 Corridor (the Arcata Instructional Site in Arcata, the McKinleyville Instructional
Site, and the Eureka Downtown Instructional Site in downtown Eureka).

The college’s Strategic Plan has five goals, two of which are founded on student access and student success.
These goals have driven the development of the college’s Education Master Plan and various initiatives,
including a marked increase in the number of distance education course offerings, acquisition of additional
instructional sites, and a number of initiatives to improve student retention and success. The Strategic Plan
makes use of measureable indicators including Enrollment, Retention, Persistence, Completion Rates,
Transfer Rates, and Budget. In addition, Student/Employee/Community Satisfaction survey results are

also evaluated. The college’s integrated planning process is being implemented to assure unit-level and
institutional-level planning is linked to data and information in support of the college’s mission.
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INTRODUCTION

2. Data Trends: Student Enroliment and Achievement

The data and information presented in this section includes:
A. Student Enrollment and Student Headcount trends
B. Course Success
C. Student Persistence Rates
D. Basic Skills Progression

E. Degree, Certificate, and Transfer Rates

A . ENROLLMENT AND HEADCOUNT

Demographic enrollment trends are combined with success rates for the last six academic years. While
‘headcount’ represents the number of unique students that enroll, ‘enrollment’ represents the number of
filled seats in a course section.

Enrollment and Unduplicated Headcount by Academic Year

The following table and graph compares the unduplicated headcount and enrollment for the last six full
academic years, reflecting each year’s cumulative totals from the fall, winter, spring and summer sessions;
however, the winter term was eliminated starting in the 2009-2010 academic year.

70,000 -
60,000 -
50,000 -
40,000 -
30,000 -
20,000 -
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0

2005 - 2006

2006 - 2007

2007 - 2008

2008 - 2009

2009 - 2010

2010- 2011

B Headcount

9,019

8,456

9,212

10,197

10,763

9,151

® Enrollment

52,701

45,924

48,135

54,044

59,473

52,329

Beginning in 2003, a policy was instituted to drop students for non-payment two weeks after classes began.
This policy was discontinued in fall 2007, at which time enrollment began to increase.
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ACCREDITATION SELF-STUDY REPORT

Annual Growth of Headcount and Enrollment

College of the Redwoods experienced negative growth from 2005-06 to 2006-07 and again from 2009-10 to
2010-11. However, enrollments have experienced a higher growth rate than headcounts since 2008-09. This
suggests that students have been taking heavier course loads in recent years.
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Full-Time Enrollment by Term and Academic Year

The following table and graph shows the percentage of students who were enrolled full-time for the last six
academic years during fall, spring and summer. The winter term is excluded as it was eliminated starting in
the 2009-2010 academic year.

35% -

30%
25% -
20% |
15%
10%
5%
0% - N
Fall Spring Summer
| 2005 - 2006 31% 28% 3%
W 2006 - 2007 31% 26% 2%
2007 - 2008 29% 27% 3%
W 2008 - 2009 30% 28% 2%
12009 - 2010 30% 27% 3%
2010- 2011 30% 29%
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Enrollment and Unduplicated Headcount for Fall and Spring Terms

To gain a deeper perspective of the campus enrollment and headcount trends, the following charts show
the enrollment and headcount during fall and spring terms. Headcount and enrollment grew significantly
from 2006-2007 through 2009-2010 and began to drop off again in 2010-2011 due to budget restrictions on
section offerings.

30,000
25,000
20,000
15,000 -
10,000 -

5,000 -

Fall |Spring| Fall |Spring| Fall |Spring| Fall |Spring| Fall |Spring| Fall | Spring
2005 - 2006 2006 - 2007 2007 - 2008 2008 - 2009 2009 - 2010 2010-2011
M Headcount | 6,624 | 6,036 | 5,807 | 5,825 | 6,165 | 6,223 | 6,672 | 6,912 | 7,573 | 7,736 | 7,122 | 6,470
® Enrollment | 25,002 | 25,527 21,838 (21,824 |22,420| 22,648 23,925 | 25,461 | 28,797|29,005 (27,212 | 25,117
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Enrollment and Unduplicated Headcount for Summer Terms

Summer headcount and enrollment show a similar trend with an even greater percentage increase in the
2008-2009 academic year. The graph below compares summer headcount and enrollment for the last five
years. After a dramatic increase from summer 2007 through summer 2009, sections were significantly
restricted in the summer 2010 term, bringing headcount and enrollment back to their summer 2007 levels.
The 2011 summer term data, while not yet finalized, shows a slight increase over the previous year despite
restricted section offerings.
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m Headcount
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1,084
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= Enrollment

1,696

1,742

2,590

4,012

1,671

1,805
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Headcount by Student Category

Headcount by the five student categories reveals that continuing students show the highest enrollment
totals and compose approximately 56 percent of the student population. Returning students (non-first-time
students who did not attend the previous semester) have typically been the next largest group; however,
the returning student population has decreased drastically as a percentage of the overall CR population
(from 30 percent to 16 percent in three years). The other three population groups (minors, new students
and students transferring with previous academic credit) have maintained consistent percentages of the CR
student body. Minors are typically home schooled, concurrently enrolled high school students, or students
from Academy of the Redwoods (CR’s early college high school).

7,000 -
6,000 -
5,000
4,000

3,000
2,000
= CONT MNR NEW RET
B 2005 - 2006 5,135 341 1,682 2,494 1,283
W 2006 - 2007 4,517 352 1,570 2,512 1,196
H 2007 - 2008 4,668 514 1,696 2,774 1,477
= 2008 - 2009 5,168 661 1,931 3,042 1,634
2009 - 2010 6,344 485 2,020 2,309 1,827
2010 - 2011 5,940 513 1,555 1,470 1,244

Avg CR Student Composition (2005-2011)

Transfer
13%

Continuing
47%

Returning
21%

15% 4%,
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Enrollment by Time Slot

Enrollment has traditionally been during the day between 9:00 a.m. and 4:30 p.m. Evening courses have
start times at 4:30 p.m. or later and include all weekend classes. Classes labeled as DHR are usually lab and
work experience classes without set meeting times. There has been a slight increase in evening and weekend

classes in the last two years.

35000 +
30000 -
25000 -
20000 -
15000 -
10000 +
] el
0 Day Evening DHR Online
W 2006 - 2007 27268 6484 5497 1156
2007 - 2008 28867 6664 5338 2249
W 2008 - 2009 31539 7941 4936 3946
®2009-2010 32968 9700 4595 3967
2010-2011 15294 3895 2359 1769

Enrollments by Location

For the 2010-2011 academic year, 65 percent of all enrollments were on the Eureka main campus.
Enrollments in the 101 Corridor sites which include Arcata, McKinleyville, and various Eureka downtown
locations are growing but remains less than 10 percent of all enrollments. Enrollment at the Del Norte
campus, two hours north of Eureka, and the Mendocino Coast campus, three hours south, remains stable
with less than 10 percent of the total enrollment at each center.

30,000 -
25,000 -
20,000
15,000 -

10,000

5,000 | .
0 i

-, ma ol
Coi?iior Del Norte Eureka Klamath ':Is:ﬂ?n/ Online Total
W 2006 - 2007 3,043 3,431 25029 711 2426 1159 35,799
W 2007 - 2008 2,891 3,688 25623 671 2450 2253 37,576
W 2008 - 2009 4,499 3,829 25357 810 2640 3931 41,066
#2009 - 2010 4,795 4,181 28070 874 2470 3963 44,353
2010- 2011 4,495 3,466 24673 824 2324 3631 39,413
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Headcount by Gender

The population of the CR district is 50 percent male and 50 percent female. CR headcount and enrollment
over the last six years averages 56 percent female compared to 44 percent male.

100%
90%
80% |
70%
60% |
50%
40% -
30%
20%
10% -

0%

2005 - 2006 2006 - 2007 2007 - 2008 2008 - 2009 2009 - 2010 2010-2011
" Male 3862 3703 4028 4434 4853 4204
W Female 5157 4756 5186 5769 5911 5035

Unduplicated Student Headcount by Ethnicity

Since the 2008-2009 academic year, the Native American, Asian, African American and Pacific Islander
unduplicated headcount percentages of CR’s student body have been within 1 percent of the district
percentages of those populations. The percentage of students who identify as Hispanic (8 percent) is

5 percent lower than the district’s population (13 percent). For 2010-2011, the Caucasian population of CR
is 9 percent lower than the District; this may be attributed to the number of students of unknown ethnicity.

8000

7000 -

6000 -

5000 -

4000 -

3000 -

2000 -

1000 -

0 __—______ = ‘ ‘
Aﬂr\;rtlacr?cr;_n Asian Hispanic Ing:;lecr Unknown | Caucasian Arl\rllaetrli‘::zn

W 2005 - 2006 145 195 616 77 972 6450 564
W 2006 - 2007 153 196 645 81 935 5865 584
W 2007 - 2008 198 220 722 86 983 6350 655
W 2008 - 2009 250 258 798 112 1208 6776 801
12009 - 2010 256 319 886 133 1086 7227 857
2010- 2011 257 306 818 127 819 6111 801
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Changes in student ethnic composition over the last five academic years are shown in the following two pie

charts. The Hispanic and Native American populations have increased notably.

2005 - 2006

African- Asian, 2%
American, ] ]
2% Hispanic,
’ 7%
Native____— ——— pacific

American, Islander,
6% 1%
Unknown,
11%

Caucasian,
72%

Enrollment by Age

The district student composition by age has remained relatively constant over the past five academic years;

2010 - 2011

African-
American, Asian, 3%

3% < :

? Hispanic,
Native__—— 9%
American, Pacific
9% Islander,
1%
Unknown,
9%
Caucasian,
66%

however, different locations have experienced changes in the average student age.

5000
4500 -
4000 -
3500 -
3000 -
2500 -+
2000 -
1500 -
1000 -

e 17 or less 18-24 25-29 30-39 40-49 50 and over | Unknown
m2006-2007 341 3778 1248 1199 860 1023 7
W 2007 -2008 489 4015 1412 1286 902 1098 10
= 2008 -2009 556 4425 1616 1500 879 1213 8
m2009-2010 454 4713 1747 1679 937 1221 12

2010-2011 395 3843 1293 1214 587 731 1091
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Headcount and Enrollment in Vocational Courses

Although vocational courses have accounted for 41 percent of all undergraduate courses offered at College
of the Redwoods over the last six academic years, they comprised only 27 percent of all course sections
offered.

50%
45%
40%
35%
30%
25% -
20%
15%
10% |
5% -
0% -

2006 - 2007 2007 - 2008 2008 - 2009 2009 - 2010 2010-2011
m % of Sections 26% 26% 28% 28% 27%
m % of Courses 38% 41% 43% 44% 46%

Enrollments in vocational courses grew as a percentage of total enrollments starting in 2006. They increased
from 17 percent of total enrollments in 2005 to 22 percent in 2010. Vocational headcounts also grew as a
percentage of total headcounts, rising from 47 percent in 2005 to an average of 51 percent over the next five
academic years.
60% -
50% -
A40%
30% -
20% -

10% -

0% -
: 2005 - 2006 | 2006 - 2007 | 2007 - 2008 | 2008 - 2009 | 2009 - 2010 | 2010 - 2011

m % of Headcount 47% 50% 51% 51% 51% 51%
M % of Enrollment 17% 22% 24% 24% 23% 22%
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B.COURSE SUCCESS

Student Course Success by Academic Year

The overall course success rate has remained steady, averaging from 67 percent to 69 percent over the last
four academic years. The success rate is defined as the percent of officially enrolled students (enrolled at
census) who obtain a successful grade in a given course (A-C, CR or P). The overall success rate is similar

to that in other community colleges in California (68 percent state-wide average).
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‘lSumeﬁRme

68%

69%

67%

68%

Student Course Success for Fall and Spring Terms

Success rates for fall and spring terms correlate strongly with the overall course success rates by academic

year. There is essentially no difference in student performance between semesters.
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67% ‘ 67%
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INTRODUCTION

Course Success for Summer Terms

The mean course success rate for fall and spring terms is approximately 67 percent compared to the much
higher course success rate for summer terms. There are many possible factors that could contribute to

the mean higher rate. Among these would be the type of courses offered during the summer. For summer
2009, guidance courses had an enrollment of 764 and a 94 percent success rate. Other high enrollments for
summer include 368 in mathematics courses, 197 in English courses, and 166 in art. Another possible factor
could be a difference in the student profile between full-length fall and spring terms and the summer term.

90% -
80% |
70%
60% -
50% -
0% |
30% A
20%
10% -

0%
’ 2006 - 2007 Summer | 2007 - 2008 Summer | 2008 - 2009 Summer | 2009 - 2010 Summer

m Success Rate 82% 80% 82% 76%
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Course Success Rates by Student Category

Course success rates by student category have remained consistent over the last five years. Minors have
had consistently higher course success rates than any of the other groups. New students have consistently
been the lowest achieving students. The college has responded to this by developing first year experience
programs and intervention plans to increase retention and persistence of new students. The only marked
change in course success rates has been among students transferring from other colleges, with rates
increasing from 66 percent in 2006-07 to 70 percent in 2010-11.

0% -
80%
70%
60%
50%
40%
30%
20%

10%
0%
2006 - 2007 2007 - 2008 2008 - 2009 2009 - 2010 2010- 2011
B CONT 70% 70% 71% 68% 70%
B MNR 79% 76% 80% 79% 81%
B NEW 59% 59% 59% 59% 59%
HRET 67% 66% 66% 68% 69%
TRAN 66% 64% 67% 68% 70%
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Success by Time Slot/Mode

Day and evening classes maintain similar success rates while online class and DHR class (e.g. lab and
work experience classes without set meeting times) rates are lower. The success rates in each of the four
categories have been relatively constant from fall 2006 to spring 2011.

80% -

70% -

60% -

50%

40% -

30% -

20%

10%

0% -
Day Evening DHR Online
m 2006 - 2007 71% 72% 61% 61%
2007 - 2008 71% 70% 59% 58%
W 2008 - 2009 71% 73% 59% 59%
= 2009 - 2010 69% 70% 58% 59%
2010-2011 70% 70% 63% 64%

Success by Location

Success rates are fairly constant across the larger locations. As the enrollments at the 101 Corridor sites
have increased, success rates have fallen toward the district average. Online enrollment has increased
dramatically in the last four academic years but student success is lower for the online classes compared to
non-online classes.

90% -

80% |

70% -

60% -
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20% -
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101 Corridor| Del Norte Eureka Klamath Mendor] Online
SoHum

W 2006 - 2007 72% 67% 69% 74% 74% 61%
m 2007 - 2008 72% 70% 69% 65% 69% 58%
W 2008 - 2009 77% 69% 69% 70% 74% 59%
2009 - 2010 69% 67% 68% 66% 73% 59%
2010- 2011 66% 68% 69% 66% 72% 63%
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Success by Ethnicity

CR students identifying as Asian and White have the highest success rates, as well as students who are

not identified by a particular ethnic category. For the 2010-2011 academic year the lowest success rates

are found among the African American students (58 percent), followed by Native American students

(61 percent). All ethnicities, with the exception of Pacific Islander, showed an improvement in their success

rates from 2009-2010 to 2010-2011.

80% -
70%
60%
50%
40%
30%
20%
10%
0% : : =
A?:(Iacriacr;_n A:Z?i‘::zn Asian Hispanic I;::gecr Unknown White
W 2006 - 2007 57% 63% 67% 65% 59% 68% 69%
2007 - 2008 52% 59% 67% 65% 57% 69% 69%
W 2008 - 2009 55% 64% 72% 64% 64% 69% 70%
2009 - 2010 52% 58% 69% 61% 69% 69% 69%
2010- 2011 58% 61% 70% 65% 66% 71% 70%

Success by Age

The highest success rates are for students under the age of 18. The lowest success rates are in the age range
from 18 to 24, which accounts for the largest number of students in the last three academic years. After age

25, success rates increase slightly across the successive age categories.
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20102011 84% 65% 70% 72% 71% 77% 67%
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Success in Vocational Courses

Success in vocational courses has been stable over the last six years with a success rate of 70 percent for
2010-2011. Vocational success rates are approximately 5 percent higher than overall success rates, including
both academic and vocational classes (see page 18).
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m Success Rate 78% 74% 73% 72% 75% 70%
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C.STUDENT PERSISTENCE

Persistence by Academic Year

Persistence rate is determined by tracking the percentage of certain students who continue to attend in

subsequent terms. This analysis examines students who:

» Were listed as new in the fall term of the given academic year

* Enrolled in six or more units in their first term

» Were degree, certificate, or transfer-seeking

These students were tracked into the subsequent spring and fall terms, and the percentage of persisting
students is shown below. Rates have dipped in recent years for both fall-to-spring persistence and fall-to-
fall persistence; further in-depth analysis has shown that this dip has been primarily with students who were

enrolled part-time in their first term.
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D.Basic SKILLS PROGRESSION
Placement of New Students

The following charts display the percentage of students who placed into college-level math and English.
These charts show new students who took the Accuplacer assessment for math and English. This does not
take into account the college readiness of students who transfer into CR.

English

From fall 2006 through spring 2011, the percentage of students who placed in college-level English declined
significantly from 36 percent to hover near 27 percent.
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Mathematics

From fall 2006 through spring 2011, the percentage of students placed in college-level math increased
overall from 28 percent to 48 percent, with an approximate five percent decrease between fall 2007 and

spring 2009.

50%
45%
40%
35%
30%
25%
20%
15%
10%

5%

0%

2006 - 2007 | 2007 - 2008 | 2008 - 2009 | 2009 - 2010 | 2010- 2011
= Math Prepared 28% 38% 33% 43% 48%
Students Assessed 285 1597 2264 2707 1928

24

Basic Skills Progression by Academic Year

In order to track progress through the CR basic skills courses, a cohort was identified for each academic year
that includes students who:

* Successfully completed a math or English basic skills course in their first term
» Were degree, certificate, or transfer-seeking

These cohorts were then tracked over the next two academic years to determine whether these students
successfully completed a college-level math or English course. The following charts indicate the percentage
of students in the annual cohorts who successfully completed a college-level course in math or English.
Data for the 2008-09 cohort is incomplete at the time of this report as students in this group will be tracked
through summer 2011.
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INTRODUCTION

In the last four academic years, the percentage of incoming English basic skills students who successfully
completed a college-level English course within two years has risen steadily.

Math
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The percentage of incoming math basic skills students who successfully completed a college-level math
course within two years has fluctuated between 32 percent and 40 percent.
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E.COMPLETION / TRANSFER RATES
Degrees and Certificates for the last six years

The following charts show all certificates and degrees awarded. If a student earned a degree and two
certificates, a total of three awards were counted.

In 2008-2009, CR began awarding an AA in Liberal Arts. The number of associate degrees generally
decreased over the last five years but showed a rebound in 2009-10. The number of certificates awarded has
fluctuated over the last five years.

600 -
500 -
400 -
300 -
200 -

100 -

Degrees Certificates
W 2004 - 2005 543 220
M 2005 - 2006 467 192
M 2006 - 2007 416 229
2007 - 2008 385 229
2008 - 2009 347 182
2009 - 2010 418 182

Completion / Transfer Rates by Cohort

Outcomes are reflected in the following table which shows the percentage of full-time students reaching
their educational goal who entered the college during the academic year indicated and declared their
educational goal as seeking a degree or certificate. These cohorts were tracked for a period of 150 percent
of the time required for completion of their stated goal (e.g. three years for a student intending to transfer or
complete a two-year degree, 1.5 years for a student intending to complete a one-year certificate).

12% -

10% -
o | /\/

6% -

4% |
2% -

0%

2004 - 2005 2005 - 2006 2006 - 2007 2007 - 2008
= Degree w/ Transfer 5% 4% 3% 4%
——Degree w/o Transfer 2% 2% 1% 2%
—— Certificate 3% 2% 3% 4%
——Transfer 9% 10% 7% 9%
Total Cohort 629 743 622 736
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Associate Degrees — Programs of Study

For the last six years, the top six programs of study leading to associate degrees are listed below. The college
removed both the University Studies and UNIV.AA.CSU GE degrees as required by the Chancellor’s Office.

Program: AS / AA % of All Degrees
CSU General Education Requirements 21%
General Studies 10%
University Studies, CSU General Ed Req 8%
Liberal Arts: Behavioral & Social Science 5%
GENED General Studies - AS 12%
NURS Registered Nursing - AS 8%

Certificates

Over the last six years, the college has awarded a total of 1,059 certificates. The top five certificates
requiring 18-29 units are listed.

Program: 18 - 29 units % of All Certificates
CT Cabinetmaking & Millwork - CA 20%
CT Residential Construction | - CA 12%
CT.CC.Residential Construction | 18%
DM.CC.Internet Design & E-Commerce 8%
Landscape Maintenance 14%

The top six certificates requiring 30-59 units are listed in the following chart. The college has awarded 831
certificates requiring 30-59 units during the last six academic years. In fine woodworking, the college has
awarded 27 certificates that require over 60 units.

Program: 30 - 59 units % of All Certificates
AJ Basic Law Enforcement Academy 31%
CT Fine Woodworking | - CA 10%
DA Dental Assisting - CA 9%
ECE Early Childhood Education - CA 7%
MA Medical Assisting - CA 7%
NURS Licensed Vocation Nursing - CA 21%
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Degrees and Certificates by Gender

Females have comprised approximately 56 percent of the student enrollment for the last six years and have
earned approximately 64 percent of all degrees and 55 percent of all certificates.

2005 - 2006 {2006 - 2007 {2007 - 2008 |2008 - 2009|2009 - 2010|2010 - 2011
Degrees 300 267 238 216 270 74

Female
Cert 103 111 133 103 98 26
Male Degrees 167 149 147 131 148 40
Cert 89 118 96 79 84 19
Total 659 645 614 529 600 159

Degrees earned for both males and females decreased from the 2003-04 academic year until the 2008-09
academic year. The 2009-10 academic year showed a rebound in the number of degrees awarded, but the
number of certificates has continued to drop. Data for the 2010-11 year is incomplete at the time of this
report.

350 -
300
250
200
150
100
50
0
Cert Deg Cert
Female Male
2005 - 2006 300 103 167 89
2006 - 2007 267 111 149 118
m 2007 - 2008 238 133 147 96
M 2008 - 2009 216 103 131 79
2009 - 2010 270 98 148 84
2010- 2011 74 26 40 19
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Degrees and Certificates by Ethnicity

Degrees and certificates generally parallel the CR headcount and the district population; however, the
percentage of CR students who self-identify as Hispanic is six percent lower than the district’s percentage
of Hispanics. All ethnic groups are earning degrees and certificates in the same proportion as their
representation in the student population. Data for the 2010-11 year is incomplete at the time of this report.

2005 - 2006 {2006 - 2007 |2007 - 2008 {2008 - 2009 |2009 - 2010 {2010 - 2011
African - |Degrees 6 2 5 3 8 1
American |Cert 2 4 4 2 2
Native |Degrees 26 27 20 21 24 3
American |Cert 6 9 14 13 21
Asian/ |Degrees 9 8 13 8 13 4
Pacific |Cert 1 5 9 6 7 2
. Degrees 317 309 279 247 295 86
Caucasian
Cert 150 171 159 124 116 38
Hispanic / |Degrees 32 24 35 22 26 6
Latino |Cert 14 22 23 11 13 5
Pacific |Degrees 5 1 2 3 2 1
Islander |Cert 1 5 1 3 1
Degrees 72 45 31 43 50 13
Unknown
Cert 19 17 15 25 20 4
Total 659 645 614 529 600 159
Certificates

Students have earned certificates proportionally across all ethnic groups. Data for the 2010-11 year is
incomplete at the time of this report.
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0 _ el e ‘ - i
;:;?:a;w Ar:itrli\::im ASI?sTa{WZZ(r:IﬁC Caucasian HIEE;ELC/ Pacific Islander Unknown

W 2005 - 2006 2 6 1 150 14 19
| 2006 - 2007 4 9 5 171 22 1 17
| 2007 - 2008 4 14 9 159 23 5 15
m 2008 - 2009 2 13 6 124 11 1 25
2009 - 2010 2 21 7 116 13 3 20
2010- 2011 2 33 5 1 4
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Degrees

Degrees earned declined among most ethnic groups until the 2009-10 academic year. Data for the 2010-11
year is incomplete at the time of this report.

350 +
300 -
250
200 ~
150 A
100 -
50 +
0 - [ h
Degrees Degrees Degrees Degrees Degrees Degrees Degrees
;?rilr:ecr?:a; A:aetrli\::in ASI?STB{]ZE;IﬁC Caucasian HIEE;:LCI Pacific Islander Unknown
W 2005 - 2006 6 26 9 317 32 5 72
2006 - 2007 2 27 8 309 24 1 45
W 2007 - 2008 5 20 13 279 35 2 31
2008 - 2009 2 21 8 247 22 3 43
2009 - 2010 8 24 13 295 26 2 50
2010- 2011 1 3 4 86 5 1 13
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Certificates and Degrees by Age Range
CERTIFICATES

The number of certificates awarded has declined for the last six years. As shown in the two charts below,
students earning certificates typically reflect an older demographic than students completing degrees,
who generally fit into the 25 to 39 age range in the 2009-10 academic year. Data for the 2010-11 year is
incomplete at the time of this report.

60 -
50 -
40
30 4
20 -
o L
0 ==l
18 or less 19to 21 22to 24 25to0 29 35to0 39 40to 49 50 and over | Unknown
W 2005 - 2006 1 26 34 43 53 24 9 2
m 2006 - 2007 27 44 48 41 33 20 16
W 2007 - 2008 2 39 33 57 45 31 19 3
W 2008 - 2009 1 28 26 38 40 28 17 4
2009 - 2010 3 22 36 46 43 15 11 6
2010- 2011 4 a8 10 8 8 3 4
DEGREES

Students in the 19 to 29 age range earned the majority of degrees in the 2009-10 academic year.
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B Degrees
18 or less 19to 21 22to 24 25t0 29 35to 39 40to 49 50 and over | Unknown

W 2005 - 2006 ri 107 101 93 71 47 17 24
W 2006 - 2007 3 93 86 87 70 41 12 24
m 2007 - 2008 3 78 74 69 70 41 27 23
W 2008 - 2009 29 62 712 69 49 33 15 18
2009 - 2010 18 81 87 90 76 32 14 20
2010- 2011 1 18 29 20 13 8 12 13
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3. Service Area Summary

The service area of College of the Redwoods encompasses approximately 10,000 square miles. The
information below summarizes the labor market/employment, demographic, and socio-economic data for
the area served by the district.

A.LABOR MARKET DATA

Unemployment (annual — not seasonally adjusted): Unemployment rates have risen dramatically over the
last five years on the federal, state and local levels within the district.

14% -
12%
10%
8%
6%
1%
2%
i 2006 2007 2008 2009 2010
M Federal 4.6% 4.6% 5.8% 9.3% 9.7%
H California 4.9% 5.3% 7.2% 11.3% 12.4%
B Humboldt 5.5% 5.9% 7.2% 10.9% 11.5%
W Del Norte 6.9% 7.5% 8.7% 12.1% 13.3%
Mendocino 5.2% 5.5% 6.8% 10.3% 11.4%
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Industry Growth (EDD LMI): The following charts from the California Employment Development

Department Labor Market Indicators show industry growth over the last year in the three counties that make

up the Redwoods Community College District.
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Mendocino Industry Growth (2010 - 2011)
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e Leisure & Financial - i Local i Federal E
Business s cess Transportation| Other Services Health Manufacturing Information
. Hospitality Activities . . Government Government
Services & Utilities Services
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Del Norte Industry Growth (2010 - 2011)

15% -
10% |
N I
% 1 (s
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-10% |
-15% - -
. Trade, Educational & . . Professional &
Federal = Leisure & < : Financial Local i 4
Other Services L Transportation| Manufacturing Health . Business Information
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B.DEMOGRAPHIC DATA
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H California 9.10%
B Humboldt 2.50%
m Del Norte 5.80%
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Gender/Ethnicity/Age Breakdown

50% -

40% -

30% -

20% -

10% -

0% -

Female Persons, Percent, 2009

H California 49.90%
B Humboldt 50.40%
= Del Norte 45.10%
Mendocino 50.00%

Population by Ethnicity (2010 Census Data)

100% -
90% -
80% -
70%
60% -
50% -
40% |
30% -
20% -
10% ‘
0% - | - — -
. . . . Asian /
Hispanic or : African Native £ Two or
: Causcasian - . Pacific Other Race
Latino American American More Races
Islander
B Humboldt 9.8% 90.2% 1.0% 5.2% 2.4% 0.3% 4.1%
W Del Norte 17.8% 82.2% 3.4% 6.8% 3.4% 0.6% 3.4%
Mendocino 22.2% 77.8% 0.6% 4.0% 1.7% 0.1% 2.8%

NOTE: Percentages shown in the table above exceed 100 percent because all respondents, regardless of their reported race or
ethnicity, were asked if they are Hispanic or Latino.
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C.Socio-EconomMmic DATA

Educational Attainment
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Persons Below Poverty Level
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% Persons below poverty level, 2008

H California 13%
B Humboldt 20%
W Del Norte 24%
Mendocino 18%
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4. Organizational Information
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INTRODUCTION

5. Abstract of the Self-Study

Although College of the Redwoods (CR) has experienced a number of changes over the last six years, it has
maintained a clear focus on fulfilling the standards of accreditation, particularly with respect to dialogue,
participatory governance, and continuous improvement.

The college has revised its mission statement and developed and implemented an integrated planning model.

Attempts to improve dialogue and resolve conflict include the adoption of an interest-based approach to
problem-solving, the development of a draft governance manual, and the dissemination of participatory
governance principles to all college constituencies. As a reflection of the college’s commitment to
excellence, faculty have updated all of the college’s course outlines, formed an Assessment Committee,

and revised the general education outcomes for the college. Student, library, and learning support services
provide needed services to all students regardless of location. Human, physical, technology, and financial
resources support the college’s mission and goals. The Board of Trustees and members of the administrative
organization appropriately govern and manage the affairs of the institution and support participatory

processes for planning and decision-making.

I.A. MISSION

The college’s mission statement defines the
institution’s broad educational purposes, its
intended student population, and its commitment

to achieving student learning, thereby establishing
the preconditions for setting institutional goals.

CR revised its mission statement in 2010-11 to
better align it with the purposes of the college. The
college’s institutional planning narrative calls for
the mission statement to be re-evaluated as part of a
four-year cycle of review and revision. The revision

process corresponds to the college’s planning cycle
timeline and is based upon the college’s analysis

of changes in the needs of the intended student
population. While it meets each of the sub-parts

in Standard IA, the college has reaffirmed its
commitment to using the mission to guide the work
of the college through a planning agenda aimed at
ensuring the central place of the mission in the work
of all planning and decision-making committees.

I.B. IMPROVING INSTITUTIONAL EFFECTIVENESS

The college demonstrates a conscious effort to
produce and support student learning, assess and
improve upon teaching and learning processes,

and maintain a self-reflective dialogue about the
continuous improvement of student learning and
institutional processes. The college has taken
seriously the most recent recommendation from the
Commission, Recommendation 1 (2010): “In order
to improve institutional effectiveness through actions
and decisions affecting programs, services and
resource allocation, the team recommends that the
college use and follow its established policies and
processes for planning and evaluation.” (Standard
I.B. 1, 2, 3, 4, and 6) The college has an interim

president/superintendent who has taken steps to
support participatory processes. The college has a
well-established program review process, and the
institutional planning model has been vetted by all
constituency groups throughout the college.

The college is becoming proficient in the
implementation of ongoing and systematic cycles
of evaluation, integrated planning, resource
allocation, implementation, and reevaluation. Its
guiding documents are the 2008-2011 Strategic
Plan, the Education Master Plan (2009-2020), and
resource planning documents such as the Facilities
Master Plan, the Technology Master Plan, and
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the three-year rolling budget. Unit-level program
review and quality improvement plans are mutually
informing with respect to institutional plans. The
Planning Agenda items in [.B. reflect the college’s

ITI.A. INSTRUCTIONAL PROGRAMS

The college regards its instructional programs with
great pride. All course outlines include student
learning outcomes and are updated on a regular
basis. The college has a standing Assessment
Committee charged with leading the institution
towards proficiency in assessment. The program
review process is well-established at the college
and is used by faculty in all disciplines to report
on student learning achievement, set goals for
improvement, and identify resource needs. The

II.B. STUDENT SERVICES

The Student Services Division, led by the college’s
longest serving executive administrator, is fully
compliant with all sub-parts of Standard II1.B.
Professional staff and faculty address the diverse
needs of the college’s students and enhance a
supportive learning environment. All programs
and services fully comply with the annual and
comprehensive program review process in place at

commitment to improving communication, using
appropriate data to guide institutional effectiveness,
and improving planning processes.

college’s programs offer appropriate breadth

and depth for transfer-directed, basic skills, and
career technical education students. Course-

level assessment of student learning outcomes

is being conducted throughout the college, and
Planning Agenda items in Standard II.A. reflect the
college’s understanding of the work that must be
accomplished to achieve proficiency with respect to
student learning outcomes.

the college, systematically assessing student support
services using student learning effectiveness of
these services. The college meets all sub-parts of the
standard, and Planning Agenda items in II.B. reflect
minor needed improvements related to counseling
services, the student equity plan, policy and
procedure updates, and the display of information
utilized by students.

II.C. LIBRARY AND LEARNING SUPPORT SERVICES

The self study confirms that library and other
learning support services are sufficient to support
the institution’s instructional programs regardless
of format. While the college meets all sub-parts
of the standard, library and learning support
services improvements have been constrained by

III.A. HUMAN RESOURCES

The institution employs qualified personnel to
support student learning programs and services

and improve institutional effectiveness. While

the college follows appropriate guidelines with
respect to human resources, operational protocols
need to be improved in order to ensure that best
practices are followed. Some of the sub-parts of this

limited resources for new technology. As a result
of the college’s program review process, resource
needs have been identified and are currently being
addressed through the college’s integrated planning
process.

standard are only partially met because of a lack of
understanding about human resource related policies
and procedures by stakeholders and disjointed
professional development practices. Planning
Agenda items affirm the college’s commitment to
assessing the effectiveness of the college’s human
resources practices, providing written procedures



and manuals where appropriate, and implementing
professional development programs in collaboration
with college stakeholders to ensure professional

III.B. PHYSICAL RESOURCES

Physical resources throughout this large,
approximately 10,000 square-mile district support
student learning programs and services and improve
institutional effectiveness. The college maintains
a main campus in Humboldt County, educational
centers in each of two adjoining counties, and
several other instructional sites to ensure student
access to education. The college developed a
Facilities Master Plan in 2009 to support the
college’s Education Master Plan. The integrated
planning process includes the Facilities Planning

III.C. TECHNOLOGY RESOURCES

Technology resources adequately support student
learning programs and services at the college.
Standing committees such as the Technology
Planning Committee, Distance Education Advisory
Committee, and Technology Advisory Group, ensure
stakeholder involvement in planning and operations
related to technology. The college has established

an integrated planning model that explicitly links
institutional plans such as the strategic plan and the
Educational Master Plan with budgets, and through

III.D. FINANCIAL RESOURCES

The college maintains a balanced budget and a
five percent reserve while providing sufficient
resources to support student learning programs

and services. The college provides oversight for
financial resources through its governing body,

the Board of Trustees, which reviews monthly

and quarterly reports; the Board’s standing Audit
Committee reviews financial statements and audit
reports. The college’s Budget Planning Committee,
comprised of constituency group representatives,

development programs meet the needs of faculty and
staff.

Committee, which ranks and prioritizes for funding
facilities needs that support programs and services
at the college. The college has been awarded
significant state funds for the replacement of several
buildings located in a seismically active area. The
college is struggling to maintain its existing facilities
and prepare to operate and maintain anticipated new
facilities with limited budget for maintenance and
operations. The Planning Agenda for this standard
addresses the need to develop plans for total cost of
ownership as facilities are expanded or replaced.

this process the college’s Board of Trustees approved
almost $1 million for technology infrastructure
upgrades. The Planning Agenda items for this
standard address the need for quality improvement
through regular assessment of client satisfaction,
strategic and educational planning related to distance
education, and identification of backup and recovery
options as part of the college’s disaster preparedness
planning.

reviews assumptions and options during the
development of the college’s budget and makes
funding recommendations in accordance with

the college’s integrated planning process. The
college also develops three-year rolling budgets to
ensure long-term financial planning takes place.
Planning Agenda items relate to improved grant
planning, management, and reporting as well as
the development of long-term financial planning in
alignment with the college’s strategic plan.



IV.A. DECISION-MAKING ROLES AND PROCESSES

The institution recognizes and utilizes the
contributions of leadership throughout the
organization for continuous improvement. The
college has demonstrated a commitment to
integrated planning and decision making through
participatory processes. Roles and responsibilities
are being clarified, and institutional leaders have
supported appropriate constituency involvement in
decision-making processes. A governance manual
which codifies the institution’s governance and

decision-making structures was drafted in the
2010-11 year and includes proposed evaluations
of effectiveness to inform improvements. Planning
Agenda items are related to the formal adoption
of the college’s participatory governance manual,
implementation of interest-based approach to
problem-solving, and staff training to ensure
planning and decision-making information is
accessible by college stakeholders.

IV.B. BOARD AND ADMINISTRATIVE ORGANIZATION

The institution recognizes the designated
responsibilities of the governing board for setting
policies and the chief administrator for effective
operations of the institution. The ad hoc board-
related policies committee of the Board of Trustees
ensures all board policies in Chapter 1 (The District)
and Chapter 2 (Board of Trustees) are current and
are reviewed and updated regularly using a process
that includes appropriate constituency review

and feedback. Since March 1, 2011, the college’s
interim president/superintendent has assumed
responsibility for the quality of the institution and

provides effective leadership, as demonstrated by
his development and distribution of a participatory
governance statement, his leadership in planning,
and his efforts to communicate with constituents
and stakeholders using a variety of formal and
informal methods. While the college partially meets
the requirements of all sub-parts of this standard, a
Planning Agenda item regarding the distribution of
the Institutional Effectiveness Committee’s report
is intended to improve monitoring of institutional
practices.
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6. Organization of the Self-Evaluation Process

The self-evaluation writing process was guided by the Accreditation Self-Study Steering Committee, which
consisted of three co-chairs and the three sub-committee chairs from each group working on the individual
accreditation standards. Each of four standards committees wrote their respective sections of this report
with the assistance of many ad hoc committee members and contributors, student participants, associate
(part-time) faculty scribes/writers, a staff writer, and an associate faculty style editor; additionally, two full-
time faculty members reviewed, edited, and commented on the different sections the standards committees
produced. The Self-Study Steering Committee participated in the revision and editing process in concert
with the individual standards committees.

ACCREDITATION SELF-STUDY:
STEERING COMMITTEE AND STANDARDS COMMITTEES

The Accreditation Self-Study Steering Committee is co-chaired by interim President/Superintendent

and Vice President for Instruction Dr. Utpal Goswami, Mathematics Professor Kevin Yokoyama, and
Special Projects Director Roxanne Metz. Professors Cindy Hooper and David Bazard served as self-study
reviewers, and Associate Faculty member Sean Herrera-Thomas served as a stylistic editor. The make-up of
the individual standards committees can be found below. Names in bold indicate members of the Steering
Committee.

Administration Faculty Staff Student
Introduction Zachary DelLoach
Standard | Pat Girczyc Karen Reiss Doug Edgmon
Institutional Mission | Julia Peterson Chris Gaines Connie Simpson
& Effectiveness Paul DeMark Sydney Larson
Standard I Rachel Anderson Steve Brown Jennifer Knight
Student Learning Anita Janis Mark Renner Shereen Cockrum

Melissa Green Kady Dunleavy

Mary Grace Barrick | Carol Mathews
Standard I Maggie Lynch Becky Blatnick Kelly Wilson
Resources Garry Patrick Jon Pedicino Teresa Daigneault

Ahn Fielding Bill Hole

Clyde Johnson

Standard IV Geisce Ly Mark Winter Prudence Ratliff
Leadership & Joe Hash John Johnston Linda Turner Devin Galdieri
Governance Ed Macan Trina Perez
At-Large Members | Cheryl Tucker Alles Rebel
Additional Peter Blakemore, Michael Dennis, Anna Duffy, Kathy Goodlive, Jeff Hogue, Lee Lindsey,
Participants/ Brady Reed, Justine Shaw, Keith Snow-Flamer, Carla Spalding, Ken Strangfeld, Barry Tucker,
Contributors and Erin Wall
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7. Certification of Continued Institutional Compiance with

Eligibility Requirements

I. AUTHORITY

College of the Redwoods (CR) has authority

to operate as a degree-granting institution due

to continuous accreditation by the Accrediting
Commission for Community and Junior Colleges of
the Western Association of Schools and Colleges,

2. MISSION

College of the Redwoods puts student success first
by providing outstanding developmental, career
technical, and transfer education. The college
partners with the community to contribute to the

3. GOVERNING BOARD

A nine-member Board of Trustees governs the
Redwoods Community College District. The trustees
are elected from the geographical areas its members
represent and serve four-year terms. The terms of the
trustees are staggered to provide continuity across
election cycles. The student body elects a student
trustee who votes on college business (except for
closed session issues) in an advisory capacity. The
Board adheres to a conflict of interest policy and
assures that individual interests of board members
do not compromise the academic and fiscal integrity
of the college.

The Board holds regular monthly meetings and is

4. CHIEF EXECUTIVE OFFICER

The Board of Trustees selects the chief executive
officer (CEO) of the college. Dr. Utpal K. Goswami,
interim president/superintendent of Redwoods
Community College District, is the CEO, whose

an institutional accrediting body recognized by the
Council for Higher Education Accreditation and
the U.S. Department of Education. This authority
is noted in an Accreditation Statement in the CR
Catalog and prominently on the college Web site.

economic vitality and lifelong learning needs of its
service area. We continually assess student learning
and institutional performance and practices to
improve upon the programs and services we offer.

responsible for ensuring the college’s mission is
carried out and that the financial resources of the
college are used to provide a sound educational
program. In addition, the Board holds special
meetings for the discussion of specific initiatives
and other matters. The Board has one standing
committee, the Audit Committee, which acts in
an advisory role to the full board in carrying out
its oversight and legislative responsibilities as
they relate to the district’s annual audit reporting.
All these meetings are open to the public with the
agendas, minutes and attachments posted on the
college Web site and made available in the Office of
the President/Superintendent.

primary responsibility is to the institution. Dr.
Goswami became interim president/superintendent
on March 1, 2011.




5. ADMINISTRATIVE CAPACITY

The administration is adequate in size, experience
and qualifications to provide appropriate
administrative oversight. Each administrator has
academic and experience credentials appropriate for

6. OPERATIONAL STATUS

Students are enrolled in a variety of courses that
lead to two-year degrees, certificates of proficiency,
specializations, skills certificates, and transfer, as

7. DEGREES

The majority of the college’s offerings are in
programs that lead to degrees, as described in the
college’s catalog. Approximately 56 percent of the
college’s students are actively enrolled in one or

8. EDUCATIONAL PROGRAMS

The college’s educational programs are consistent
with its mission, are based on recognized fields

of study, and are of sufficient content and length;
moreover, the college’s offerings maintain
appropriate levels of quality and rigor for the
degrees and programs offered. Basic skills programs
in reading, writing and mathematics help students
develop the proficiencies necessary to advance to
college-level curricula or to qualify for entry-level
employment. The college’s academic departments
offer courses and programs serving transfer- and

9. ACADEMIC CREDIT

Academic credit is based on Title 5, Section 55002.5
of the California Administrative Code. The college

10. STUDENT LEARNING ACHIEVEMENT

The college defines and publishes student learning
outcomes in course outlines and in program review
and assessment documents which are all reviewed
and updated regularly. The college has developed
program learning outcomes for all degrees and

the position he or she holds. The college has three
vice presidents (although one position is held by the
interim president/superintendent), seven deans, and a
number of other administrators and managers.

well as placement in the workforce, in internships
and in professions. The college also operates a large
continuing-education division.

more of these degree programs. Degree opportunities
and transfer courses are also clearly identified in the
catalog.

career technical education-oriented students.

These departments offer 93 credit instructional
programs. In 2007-08 there were 418 associate
degrees awarded. Associate in Arts and Associate in
Science degrees generally require 60 semester units
including 18 units of general education. Certificates
of Achievement have varying requirements,
generally ranging from 18 to 30 units. Certificates
of Recognition require fewer than 18 units of course
work.

has adopted a policy appropriately defining a “credit
hour” in accordance with 34 CFR 600.2.

certificates. The college also has identified general
education outcomes for all students receiving an
Associate’s degree. The college is in the process of
developing institutional learning outcomes.



11. GENERAL EDUCATION

General education courses have the required breadth
to promote intellectual inquiry. These courses
require demonstrated competency in writing and
computational skills and serve as an introduction to
major areas of knowledge (Title 5, Section 558006).

12. ACADEMIC FREEDOM STATEMENT

The college’s Board of Trustees has adopted Board
Policy 4030, Academic Freedom that is included in
the faculty handbook and states:

“Faculty members are entitled to freedom in the
classroom in discussing issues germane to their
academic discipline. Academic freedom inherently
involves the right to introduce within the assigned
teaching discipline controversial topics, concepts,
issues, and systems as long as the method or manner
of presentation involves objective reasoning and
rational discussion. Faculty members are citizens,
members of a profession, and employees of an
education institution. When faculty members

speak or write as citizens, thereby exercising their
constitutional right of free speech, it should be as
persons who are free from institutional censorship or
discipline. In the process of making such utterances,
faculty members have a responsibility to make a
clear distinction between personal viewpoints and
the college’s official policies. Faculty members

13. FacuLty

The district has 94 full-time and approximately

250 associate (part-time) faculty, as well as
approximately 76 community education instructors.
The names, degrees and years of employment of
full-time faculty are listed in the college catalog.
The faculty serves 6,500 to 7,500 credit students
every semester and approximately 2,000 continuing
education students every year by providing them

The quality and rigor of these courses are consistent
with the academic standards appropriate to higher
education. The general education component of
programs is consistent with statewide standards.

are entitled to full freedom in research and in the
publication of results, subject to the adequate
performance of other academic duties, but research
for pecuniary return should be based upon an
understanding with the administration of the
college. The protection of academic freedom and
the requirements of academic responsibility apply
to full-time probationary, tenured, and part-time
faculty.”

A philosophy statement of the district’s commitment
to academic freedom is also included in the college
catalog with includes language declaring:

“We will continuously seek and support a dedicated,
highly qualified staff that is diverse in terms of
cultural background, ethnicity, and intellectual
perspective and that is committed to fostering a
climate of academic freedom and collegiality. We
will encourage and reward professional development
for all staff and will all share in the responsibility for
student outcomes.”

with quality personal enrichment, workforce
readiness, basic skills, and career and technical
education programs. Faculty responsibilities are
stated in the Faculty Handbook and in the contract
between the Redwoods Community College
District and the College of the Redwoods Faculty
Organization.



I4. STUDENT SERVICES

The college provides appropriate services to students
and develops programs that meet the educational
support needs of its diverse student population.

The college provides services in the following

areas: Admissions and Records, Academic Support
Center (tutoring, testing, and orientation), Extended
Opportunity Programs & Services, Athletics,

I5. ADMISSIONS

The college’s admissions policies are consistent with
its mission and conform to parameters outlined in
state law and college regulations. They are published

Bookstore, Cafeteria, Career Center, Transfer Center,
Child Development Center, Continuing Education,
Counseling & Program Advisement, Disabled
Students Programs & Services, Distance Education,
Financial Aid/Scholarship, Foundation, Human
Resources, Health Center, and Learning Resource
Center.

in the college catalog, the schedules of classes and
on the college’s Web site. To enroll at the college, a
student must satisfy the published requirements.

16. INFORMATION AND LEARNING RESOURCES

The college provides specific long-term access to
information and learning resources and services

to support its educational mission. Many different
divisions, departments and centers provide these
resources and services, but, in general, they
primarily are the responsibility of the library and the

17. FINANCIAL RESOURCES

While most of the financial resources of the district
come from the State of California, additional
funding is obtained by aggressively seeking

federal and private sources to augment the budget.
The institution carefully tracks, accounts for

and documents all incoming funds. The college
maintains adequate reserve levels for contingencies
and for expansion and maintains a minimum
five-percent ending-fund balance. The college

18. FINANCIAL ACCOUNTABILITY

An independent auditing firm audits the college
on an annual basis. The district selects the firm

by evaluating the scope of its experience, its size,
its breadth of expertise, and its ability to provide
backup personnel; furthermore, it carefully checks
audit firm references. The auditing firm employs
Audits of Colleges and Universities, published

by the American Institute of Certified Public
Accountants. The Board of Trustees reviews the

Learning Resource Center. District-wide access to
the college’s network and databases provides access
to information resources. Information and learning
resources and services are sufficient to support the
mission of the college and its instructional programs
however and wherever they are offered.

strategically accumulates funds in accounts for
future needs, such as repairs of campus buildings
and future retiree health care costs. The college
maintains conservative financial management
policies and practices to ensure continued fiscal
stability for the foreseeable future, using board-
approved budget principles to guide its fiscal
management.

audit findings, exceptions, letters to management,
and any recommendations made by the contracted
auditing firm. The district has worked effectively
with the auditors, resulting in an unqualified opinion
on the 2009-10 financial statement audit.



19. INSTITUTIONAL PLANNING AND EVALUATION

The descriptive summaries, self-evaluations and
planning agendas within the self study, along with
sections in the standards that specifically address
planning, demonstrate the institution’s commitment
to planning and evaluation. Publications (including
the Strategic Plan, which includes strategic goals
and objectives, the Education Master Plan, and the
Facilities Plan) and processes (such as enrollment

20. PUBLIC INFORMATION

The correlation of the college’s written statements of
its principles to its actual practices and procedures
demonstrates its institutional integrity. Its mission
statement is clearly articulated in the college
catalog, on its Web site, in the Strategic Plan, and
in the Education Master Plan. The college catalog,
schedules of classes and the Web site also provide
the public with current information about degrees
and curricular offerings, student fees, financial
aid, refund policies, admissions policies, transfer
requirements, hours of operation, and appropriate
contact information, such as phone numbers and

management planning, budget planning, technology
planning, and unit-level program reviewing and
planning) document and reflect the college’s ongoing
planning processes and are all updated on regular
cycles. The Institutional Effectiveness Committee
reviews these reports and publications, documenting
the activities aimed at improving programs and
services.

specific Web pages where applicable. The college
also provides information and reminders about
activities, like college performances, and important
deadlines, such as late registration and financial

aid, by direct mail, electronic mail and through
several other media, including Web site updates and
announcements through the college’s collaborative
online learning environment. The college works with
local media to ensure publication of important dates
and activities of interest in various community and
media calendars. The names of the Board of Trustees
are listed in the catalog and on the Web site.

21. RELATIONS WITH THE ACCREDITING COMMISSION

The Board of Trustees and the president/
superintendent provide assurance that the
college adheres to the eligibility requirements

and accreditation standards and policies of the
Commission.
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8. Certification of Continued Institutional Compliance with

Commission Policies

Poricy oN DISTANCE AND ON CORRESPONDENCE EDUCATION

The college is compliant with the Accrediting Commission for Community and Junior College’s Policy

on Distance and on Correspondence Education. The college’s Curriculum Committee has developed
appropriate policies and procedures to ensure that all educational programs, regardless of delivery method,
have the same quality and focus on student outcomes. Course evaluations take place for distance education
courses as well as for face-to-face courses.

PoLicy ON INSTITUTIONAL COMPLIANCE WITH TITLE IV

The college is compliant with Title IV regulations and has not been sanctioned for any Title IV violations.
There are no active Title IV complaints against the college.

PoLicy ON INSTITUTIONAL ADVERTISING, STUDENT RECRUITMENT, AND
REPRESENTATION OF ACCREDITED STATUS

Advertising, publications, promotional literature, and student recruitment information provides clear and
accurate information about the institution. The college accurately represents its accreditation status.

PoLicy ON INSTITUTIONAL DEGREES AND CREDITS

The college’s award of credit is based on student learning outcomes rather than experience. Through the
policies and practices of the college’s Curriculum Committee and administration, the college assures the
integrity of degrees and credits awarded.

CONTRACTUAL RELATIONSHIPS WITH NON-REGIONALLY ACCREDITED
ORGANIZATIONS

In accordance with ACCJC policy, the college adheres to the principles of offering only courses or programs
with educational purposes whose value and level of credit are determined in accordance with established
institutional procedures. The college has sole and direct control of courses offered for credit, and it manages
and executes contracts with non-accredited organizations within appropriate guidelines.
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9. Previous Recommendations from the Fall 1999 Team

Recommendation 1: The team recommends that the
college develop and implement a comprehensive
integrated planning process that clearly defines the
connection between planning, research, evaluation,
budget, and program development. The team
recommends that planning be based on broad
involvement from faculty, students, classified staff,
and administration from the campuses as well as
from the North Coast communities.

In 2006 the college developed an integrated
planning model to link assessment and planning to
budget. Employees in all constituency groups and
at all levels throughout the district are committed
to integrated planning. Throughout a number of
leadership transitions, the college continues to refine
the model, and in instances where the model is
determined to be inadequate, it adjusts the model.
Planning is based on broad involvement from all
constituency groups through representation on

key planning committees such as the Enrollment
Management Committee, the Budget Planning
Committee, the Facilities Planning Committee, and
the Technology Planning Committee.

Recommendation 2: The team recommends that
the college use collaborative processes to develop
and implement a plan for organizational structure
for technology support and services that is clear,
coordinated, efficient, and effective, and that
addresses the need for sufficient staff training and
funding at all campuses and sites.

The college’s technology support and services
departments have been merged under one
administrator to improve coordination between
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these functions. A Technology Planning Committee
maintains the technology plan for the district, and
the Technology Advisory Group meets regularly to
address user issues related to technology.

Recommendation 3: The team recommends that
the college use research, information from the
community, current students, and analysis of
outcomes to assess and modify as needed the
choice of course and program offerings and class
scheduling to respond to community needs.

While the college responded to community needs by
incorporating community input into programmatic
and scheduling decisions, the lack of a fully
implemented program review system with outcomes
analysis resulted in a new recommendation in 2005
(see Recommendation 1, 2005).

Recommendation 4: The team recommends that the
college collaboratively develop a clear plan for
facility modification, facility construction, and/or
alternate use of facilities and land resources. This
plan should be based on the results of program/
service assessment and other strategic plans.

The college developed a plan for modernization
and facilities modification in 2004, and the voters
approved a $40.3 million bond to fund it; however,
the identification of facilities needs was not clearly
based upon an Education Master Plan informed

by program review and assessment of educational
programs and services. The unmet need for a
facilities plan driven by an Education Master Plan
resulted in a new recommendation in 2005 (see
Recommendation 5, 2005).




10. Response to the Previous Team Recommendations, 2005

Recommendation 1: The team recommends that

the college develop and implement a means of
systematic, collaborative, and evidence-driven
Program Review for all instruction, student services,
and institutional support areas. In order to assure
maximum effectiveness, such reviews should be
conducted on a regular cycle that links the findings
to the annual planning process for all programs
and services. (Standard IB.3, IB.4, IB.5, 1B.6, IB.7,
1IA.1, 1IA.2, IIB.3, IIB.4, IIC.2, IlIA.6, I1IB.1, I1IB.2,
1IIC.2, IIID. 1, 1113.2G, AND IIID.3).

The college developed and implemented an

effective program review process in which all
instructional, student services, and administrative
areas conduct program review on an annual basis
and comprehensive reviews every five years. The
program review template has been refined to provide
pre-populated data to inform the narrative and enable
documentation of authentic assessment of student
learning outcomes, and the program review process
has been firmly institutionalized at the college.

Recommendation 2: The team recommends that the
college address the currency of its official course
outlines. (Standard 11A.1, 114.2, 1IA.2e, 114.6).

The college’s Curriculum Committee led a major
initiative to ensure that course outlines are current
and include student learning outcomes. This
initiative was highly successful and is currently
monitored through a “curriculum stoplight database”
in which courses in each academic discipline are
color coded to indicate currency (green for current,
yellow for course outlines that will be out of date in
the next year, and red for those that are five or more
years out of date).

Recommendation 3:The team additionally
recommends that the district engage in institution-
wide dialogue on the meaning, purpose, and
institutional value of student learning outcomes that
includes charting a sustainable course of action to
implement outcomes, assess student achievement,

and use assessment results to drive improvement in
instructional and student learning programs and
services (Standard 1.B., 1. B.4, I.B.7, IIA.1c, 1IA.2a,
1IA.2b, 1IA.2e, 11A4.2f; 1IA.2g, 1IA.2h, 1IA.2i, 1I4.3,
1IA.6, 1IA.6a, IIB.1, I1IB.4, IIC.1a, IIC.1a, IIC.2,
IlIA.1b, IlIA.Ic, IVA.1, IVA.2b, IVB.1b).

The college refined its program review template to
ensure documentation of authentic assessment of
student learning outcomes, drawing from the Nichols
and Nichols four-column model of assessment of
student learning outcomes. It also modified the
format of course outlines of record to require faculty
to list the student learning outcomes at the course
level when curriculum updates occur; furthermore,
the curriculum committee requires that program-
level outcomes be identified on all certificate and
degree proposals. The college formed an assessment
team that engaged consultants, conducted training,
coordinated professional development, and provided
resource support for faculty and staff to conduct
authentic assessment. The assessment team has been
formalized as a standing committee at the college,
and a faculty assessment coordinator is provided
reassigned time for directing these efforts.

Recommendation 4: The team recommends that
the college establish a standardized process for the
evaluation of part-time faculty. (Standard 114.1b)

While the college has an established process for the
evaluation of part-time faculty, this has not always
been implemented systematically. Faculty-appointed
division chairs were expected to accomplish part-
time faculty evaluation, and frequent turnover in
addition to a lack of training and support led to
sporadic and spotty evaluation of part-time faculty in
some areas. An administrative reorganization created
several coordinating dean positions that provide
appropriate oversight for the evaluation process,

and memorandums of understanding that have been
approved by the faculty union ensure clear processes
for the evaluation of part-time faculty.

INTRODUCTION
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In the 2010-11 year, the college created a dedicated
position, the Associate Faculty Coordinator, to
manage documentation of processes related to
associate faculty and coordinate professional
development opportunities for associate faculty.

Recommendation 5: The team recommends that the
district improve its planning processes to include:
the development of a long-range educational plan,
the development of a facilities master plan; and the
development of an information technology plan. It

is further recommended that the district develop a
long-range financial planning process to provide
early notice of structural imbalances between
revenue and expenditures; identify resources needed
to adequately support changes in technology
systems, facilities, and enhancement to student
support systems; and to regulate the pace of changes
consistent with available funds. (Standard 1A.1,
1A.4, IB.3, IBB.4, IB.5, IB.6, IB.7; IIIB.2B, IIIC.1,
HIC.IC, HIIC.2, IIID.1A, IIID.1b, IIID.2C, and I11.2)

In 2008-09 the college developed an overarching
educational planning document, “Education Master
Plan: 2009-2020,” to guide the college’s programs
and services. Supplemental chapters have been
developed for the two education centers, and
additional chapters are under development for
other instructional sites and modes of education
delivery. The Education Master Plan informed

the development of the Facilities Master Plan.

A technology planning document was drafted

in 2008 and has been reviewed and updated on

an annual basis by a committee comprised of
representatives from constituency groups throughout
the district. The Budget Planning Committee has
adopted models, processes, and timelines for the
development of annual and multi-year budgets; this
committee serves an essential role in the integrated
planning process in place at the college and is
charged with monitoring and responding to the
needs and priorities identified by various functional
planning committees at the college, developing
assumptions for annual budgeting, and ensuring the
college’s plans reflect available funds.

Recommendation 6: The team recommends that the

college develop a financial plan that will accomplish
the following goals:

* Respond to declining revenue resulting from the
loss of full-time equivalent students,

* Establish a prudent and sufficient unrestricted
general fund balance reserve,

* Address changes in annual expenditures to
assure that such expenditures are equal to or less
than available resources (II1ID.2c)

The college’s The Budget Planning Committee has
adopted models, processes, and timelines for the
development of annual and multi-year budgets.
Under the leadership of the president/superintendent
and with Board oversight, the college has maintained
a five percent general fund balance reserve for

the last four years. Processes have also been
implemented in the college’s business office and
accounting system to ensure that expenditures do not
exceed budget allocations.

State budget allocations are largely based on the
number of full-time equivalent students (FTES)
generated by the district. The college has formed an
Enrollment Management Committee to monitor the
targeted number of FTES identified in the Education
Master Plan and by the budget planning committee.
The Enrollment Management Committee plans
course offerings to ensure the college’s enrollment
goals are met.

Recommendation 7: The team recommends that

the college improve its capacity for collaborative
and data-driven decision-making. Such decision-
making should incorporate appropriate measures
of effectiveness (Standard IB.3, I B.4, IB.5, IB.6, IB,
1IA.1, 1IA.2, 11A.2f, IIB.3, IIB.4, IIC.2, IIIA.6, IIIB.1,
IIIB.2, lIIC.2, IIID.1, I1ID.2g, IIID.3, IVA.1, IVA.2,
and IVA.3)

The college has established a permanent institutional
research department to support all planning efforts
and provide appropriate data to inform decision-
making. Program reviews in all areas include
relevant data presented in a cohesive manner. Key
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integrated planning committees are comprised of levels throughout the district, and their work is
representatives from constituency groups from all informed by this program review data.
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Recommendation 1 (2008): The college should
determine a template for student achievement data
and related analyses that is to be included in all
program reviews, and should use the institutional
research staff and others knowledgeable about data
analyses to guide the faculty and ultimately the
college in discussions of what these data show about
Student success, these discussions should become

part of the culture and practice of the institution.
(lIAla and lIA1c, 11A2a, 1IA2e).

The college refined the template for program reviews
and has conducted several cycles of program review
using this improved template. The current program
review template provides pre-populated student
achievement data to improve usability and ease of
completion for end users. The Program Review
Committee reviews, summarizes, and comments

on these data regarding student success. Program
review data and the analyses of these data are used
to inform institutional planning and decision-making
throughout the district.

Recommendation 1 (2009): In order to meet the
Standard and improve both communication and
operations of the college, the team recommends
that the college undergo a review of roles and
responsibilities of each constituent group. In so
doing, the college should develop means by which
trust can be enhanced and respect increased among
the constituent groups to create an environment that
supports empowerment, innovation and leads to
institutional excellence. (Standard IV.A.1., 2a, b, 3,

3).

The college has initiated a number of actions to
clarify roles and responsibilities and to improve
communication and trust. The college has revised
the mission, vision, and values statements,

is revising Board policies and administrative
procedures, and has ensured that current
organizational charts are published and made
available. A single Web page serves as a “one-stop
shop” for important governance and decision-
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11. Response to Follow-up Recommendations

making information. The institution has improved its
planning processes and has conducted organizational
communication sessions with faculty and staff to
discuss roles and responsibilities. Mechanisms to
enhance communications and encourage bottom-up
communication have been adopted. Processes for
conflict resolution are under development, including
the formation of an interest-based problem-solving
team, the presentation of a draft process for
resolving conflict at College Council, and a number
of workshops and trainings in handling conflict. The
college recognizes the need to reframe conflict in a
way that respects appropriate dialogue in the event
of disagreement.

Recommendation 1 (2010): In order to improve
institutional effectiveness through actions and
decisions affecting programs, services and resource
allocation, the team recommends that the college use
and follow its established policies and processes for
planning and evaluation. (Standard 1.B. 1, 2, 3, 4,
and 6).

Subsequent to the new recommendation, there

was a change in college leadership. The interim
president/superintendent has brought a different
approach to the management of the institution. The
interim president/superintendent developed and
circulated a participatory governance principles
statement intended to serve as a preamble to

the college’s governance manual; engaged the
college’s Board of Trustees in dialogue about not
only institutional goals but the process by which
they are developed; and supported the college’s
efforts to complete the integrated planning process
that was abandoned in past cycles as a result

of dissatisfaction with the process by various
constituency groups. Planning and decision-making
committees are conducting self-evaluations to
improve their processes, and important decisions
are being made through a participatory governance
model. A significant example is the recent work

of the Budget Planning Committee which, faced




with a severe budget cut for the upcoming 2011-12
year, worked collaboratively to set priorities and
identify potential budget cuts under various budget
assumptions. When the college, as a result of the
state budget crisis, cut some positions from the
2011-12 budget and identified other budget cuts, the

essential components of these cuts were determined
through a collaborative process and therefore
avoided significant turmoil within the institution.
Further elaboration of the college’s resolution of this
recommendation can be found in the institution’s
response to Standard I.B. Institutional Effectiveness.
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12. Accomplishments Relative to the 2005 Self-Study Action Plans

I.A PLANNING AGENDA

Continue the current process of strategic planning,
implementation, and evaluation.

ACCOMPLISHMENTS: The 2004-2007 Strategic
Plan was updated in 2007-08. In 2008-09 the
Education Master Plan and Facilities Master Plan

II.A.1 PLANNING AGENDA

Appoint a coordinator and establish an advisory
committee for the distance education program.

ACCOMPLISHMENTS: The college created a dean
of distance education position, a director of distance
education position, and has formed a Distance
Education Advisory Committee.

Address funding needs for closed captioning of ITV
course materials.

ACCOMPLISHMENTS: The college has participated
in the College of the Canyons Distance Education,
Captioning, and Transcription grant to provide this
service.

Establish student learning outcomes for all courses,
programs, degrees, and certificates.

Accomplishments: All active courses as well as

II.A.2 PLANNING AGENDA

Establish ad hoc committee to review prerequisites.

ACCOMPLISHMENTS: The multiple measures
task force has reviewed student success indicators
in math and English courses and has revised the
multiple measures rubrics for counselors and
advisors to utilize.

Determine need for evening/weekend courses, and
if sufficient demand exists, offer a coherent series of
courses leading to degree completion.
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were developed. The Institutional Effectiveness
Committee is charged with analyzing data related to
the key performance indicators and other planning
measures, reporting these results to the college
community, and monitoring the planning process at
the college.

current degrees and certificates include student
learning outcomes. The college also has learning
outcomes associated with the general education
program at the college.

Develop a systematic process to assess student
achievement of course, program, degree, and
general education outcomes.

ACCOMPLISHMENTS: The college has developed
and implemented assessment forms for planning
assessment activities and reporting on progress
related to assessment. The college’s program review
templates enable faculty to record the learning
outcomes being assessed, the assessment being
conducted, the results of evaluation and analysis

of results, and information about how these results
are being used to inform the teaching and learning
process.

ACCOMPLISHMENTS: The college has increased
the percentage of evening and weekend course
offerings. Data related to evening and weekend
course offerings are tracked by the college’s
Enrollment Management Committee.

Explore avenues of funding to improve resources for
special populations.

ACCOMPLISHMENTS: The college serves a number
of special populations as a result of initiatives
developed over the last several years. This includes




stable TRIO and EOPS funding for the college,
outreach to foster youth, a California Energy
Commission grant to provide training and education
for out-of-work youth, and an early-college high
school.

Improve access to instructional laboratories
and provide technology in classrooms for closed
captioning.

ACCOMPLISHMENTS: DSPS funds captioning for
deaf students in the classrooms. Technology is not
available in all classrooms, so some classes have
been moved for the purposes of live captioning and
remote interpreting.

Ensure that Program Review occurs on a regular,
ongoing basis.

ACCOMPLISHMENTS: The Program Review
process at the college is well-established and fully-
institutionalized. Program and service areas are
required to conduct comprehensive program reviews
on a regular rotation and complete annual updates.

II.A.3 PLANNING AGENDA

Standardize language used to describe general
education knowledge areas in all college documents.

ACCOMPLISHMENTS: The college has a statement
of purpose for general education as well as a list of
five outcomes for general education that has been
approved by the college’s Academic Senate and is
published in the college’s catalog.

Identify the internal process to validate the GE
offerings against the GE Philosophy.

ACCOMPLISHMENTS: During the 2010-11
academic year, the Academic Senate’s ad hoc
General Education Committee and the Curriculum
Committee refined the college’s processes and
procedures for approving individual courses

as fulfilling the college’s general education
requirements. The new process includes a
requirement that faculty proposing new general
education courses explain how individual course

Continue to identify learning outcomes at the course,
program, and degree level.

ACCOMPLISHMENTS: All active courses as well
as current degrees and certificates include student
learning outcomes. The college also has learning
outcomes associated with the general education
program at the college.

Develop a method of measuring and documenting
student achievement of outcomes at the program and
degree levels

ACCOMPLISHMENTS: The college has developed
and implemented assessment forms for planning
assessment activities and reporting on progress
related to assessment. The college’s program review
templates enable faculty to record the learning
outcomes being assessed, the assessment being
conducted, the results of evaluation and analysis

of results, and information about how these results
are being used to inform the teaching and learning
process.

outcomes are linked to the general education
outcomes, as well as appropriate breadth, and
external validation through the identification of
examples of equivalent courses in the CSU or UC
system that are also deemed to meet these outcomes.

Develop specific degree requirements that address
information competency and computer literacy.

ACCOMPLISHMENTS: The general education
student learning outcomes includes the expectation
that any student obtaining an Associate’s degree at
the college has demonstrated that he or she can “use
technology to process information” and “conduct
research using appropriate methods and tools.”



Develop curriculum standards to assure that
expected skill levels are defined and met by the
graduation requirements.

ACCOMPLISHMENTS: The college’s Curriculum
Committee is well-established and utilizes a rigorous
review process to ensure expected skill levels are
defined and met by the graduation requirements for
all degrees and certificates. Rigorous assessment of
outcomes at the course, program, and degree level,

IT.A.4 PLANNING AGENDA

Determine a clearly defined area of study or
interdisciplinary core for the general studies
degrees.

II.A.5 PLANNING AGENDA

Consider professional accreditation for occupational
programs that do not already have some type of
external validation. For instance, the Tourism and
Hospitality program should consider certification
with the American Culinary Federation.

ACCOMPLISHMENTS: The college’s residential
wiring program has been submitted for approval as
a state apprenticeship program. The college’s Child
Development Center was recently awarded NEAYC
accreditation. The college’s drafting technology and
construction technology programs had their ATMAE
accreditation renewed in fall 2007. As the college
has continued its development of student learning
outcomes and program learning outcomes, the
college has determined the need to pursue external
accreditation only when there is a direct benefit to

II.A.6 PLANNING AGENDA

Develop process for submitting policy changes to the
college catalog editor and Web master.

ACCOMPLISHMENTS: The college catalog work
group maintains a list of catalog sections and areas

including planned multi-year assessment scheduling
and review, will ensure that stated course learning
outcomes proposed by the faculty and approved by
the Curriculum Committee will be met.

Establish institutional research agenda to validate
our efforts with this standard.

ACCOMPLISHMENTS: College staff and faculty are
trained and knowledgeable about assessment best
practices related to general education.

ACCOMPLISHMENTS: In 2007 these general studies
degrees were inactivated, and the college developed

a series of Liberal Arts degrees with specific areas of
emphasis such as Agriculture, Behavioral and Social
Science, Business, Fine Arts, Math, and Science.

students (such as improved employment prospects).

Develop a systematic follow-up study with graduates
and employers and use the data to close the
assessment loop.

ACCOMPLISHMENTS: Some areas conduct their
own follow-up studies, but it is anticipated that in
the future the Institutional Research Department will
conduct follow-up studies with program completers
to follow their success. The college participates
with the National Student Clearinghouse to track
graduates from College of the Redwoods to identify
transfer patterns and success after CR. The college
also shares data with the Employment and Training
Division of the Economic Development Department
for some students in order to track wages and
industries of employment for CR graduates.

of responsibility for each section. Responsible staff
make changes to the catalog that are then approved
by the area managers during each catalog cycle. The
college’s content management system for Web pages
is centrally controlled by the college’s Web master,



but many staff throughout the district maintain their
own Web pages and update them when necessary.
Other changes or requests for updates are submitted
via the college’s work ticket request system, known
as Parature.

As noted elsewhere, update course outlines
to accurately reflect curriculum and expected
outcomes.

ACCOMPLISHMENTS: The college maintains a
database to ensure course outlines are reviewed and
updated on a regular cycle. Course outline forms
were updated in 2007 to include student learning
outcomes, and all course outlines updated since that
time include student learning outcomes.

Appoint a faculty member as articulation officer.

ACCOMPLISHMENTS: The college appointed a
counselor as articulation officer at the college. In

II.A.7 PLANNING AGENDA

Include the Academic Freedom statement in the
2005-2006 college catalog.

ACCOMPLISHMENTS: The college’s Academic
Freedom policy is included in the college catalog
each year.

I.B PLANNING AGENDA

Develop a process for disseminating committee
decisions to the college community.

ACCOMPLISHMENTS: The college maintains an
internal Web site, http://inside.redwoods,edu, on
which all standing committees of the college are able
to post agendas, minutes, committee membership
lists, committee charges, resources, and important
actions.

2010 the college’s articulation officer separated
from the college to take a position elsewhere, and
because of limited funding the position has not yet
been replaced. The college intends to identify an
articulation officer for the 2011-12 academic year.

Reestablish lapsed articulation agreements.

ACCOMPLISHMENTS: The college updates
curriculum information on the ASSIST Web site
twice per year to ensure accurate articulation for
CSU and UC institutions. The college has developed
specific articulation agreements with some colleges
for specialized programs, such as with the California
Maritime Academy for their facilities engineering
program. The college has also established
articulation agreements for business, management,
and administration of justice programs with
Southern Oregon University, which offers online
degrees and offers in-state reciprocity for students in
the college’s district.

Include the new Student Code of Conduct, including
the statement on Academic Integrity, in the next
catalog.

ACCOMPLISHMENTS: The Student Code of
Conduct is included in the catalog each year,
and it includes a detailed description of integrity
expectations related to academic dishonesty.

Develop a systematic process for assessing progress
in meeting the goals of the Strategic Plan.

ACCOMPLISHMENTS: The college’s 2008-2011
Strategic Plan includes nine key performance
indicators and a list of measures for each objective
in the Strategic Plan. The Institutional Research
Department has tracked data related to a majority
of these measures. The Institutional Effectiveness
Committee has analyzed the available data to assess
progress in meeting the goals of the Strategic Plan.



Establish an Office of Institutional Research.

ACCOMPLISHMENTS: The college received a
Title III Strengthening Institutions grant from the

II.B.1 PLANNING AGENDA

Continue to standardize services at all locations.

ACCOMPLISHMENTS: The college relies on the
Program Review process to evaluate the quality of
services at all locations. Student Services surveys
are regularly conducted to track student satisfaction

II.B.2 PLANNING AGENDA

Revise the 2006-2007 Catalog to address omissions
and inconsistencies.

ACCOMPLISHMENTS: The college catalog is
updated annually and is systematically proofed by
staff and faculty to minimize errors.

Develop a process to channel changes in policy
made at the committee level to those in charge of
editing the catalog and Web site.

ACCOMPLISHMENTS: The college catalog work

II.B.3.A PLANNING AGENDA

Increase counseling and advising staff at all college
campus locations to improve continuity and quality
of intrusive-service delivery model for student
success.

Standardize “customer service hours’ and
counselor-to-student ratios across the college.

ACCOMPLISHMENTS: The college monitors the
counselor-to-student and advisor-to-student ratios.
These ratios are compared to benchmark data

and best practices, and in 2009 the college hired

I1.B.3.c PLANNING AGENDA

Improve college-wide training of counselors and
advisors to maintain college-wide service quality.

Department of Education and, as a result, was able
to establish an Institutional Research Department
and integrate this function into the work of the
college.

with services. Through the program review process,
academic program areas are able to identify their
needs related to support services, and service areas
are able to report progress related to their goals and
objectives. Planning is integrated and ongoing to
ensure appropriate services at all locations.

group maintains a list of catalog sections and areas
of responsibility for each section. Responsible staff
make changes to the catalog that are then approved
by the area managers during each catalog cycle. The
Web master has central control over the college’s
content management system for Web pages, but
many staff throughout the district maintain their
own Web pages and update them when necessary.
The college’s work ticket request system facilitates
communication regarding changes or requests for
information for the updating the catalog.

additional counselors and advisors to improve these
ratios.

Work toward providing appropriate level of student
support services at educational sites.

ACCOMPLISHMENTS: Program review is conducted
annually by each student support service area;
program-review is a district-wide process and
includes quality improvement plans that are tracked
annually.

ACCOMPLISHMENTS: Counselors and advisors
hold regular district-wide meetings to share
information and ensure consistent practices.



Continue to train and support student service
personnel at the Klamath-Trinity Instructional Site.

ACCOMPLISHMENTS: The college currently
operates the Klamath-Trinity Instructional site
through a contract with the Hoopa Career and
Technical Education Program (HCATEP). This tribal
organization, with training and support from college
staff, is able to provide enhanced support services

I1.B.3.D PLANNING AGENDA

Increase communication between the Multicultural
and Diversity Committee and the Student Learning
Support Services Division.

ACCOMPLISHMENTS: The Chair of the
Multicultural and Diversity Committee (MDC) has
communicated with the vice president of student
services about the possible development of a
Multicultural and Diversity Center. The MDC has
made an effort to communicate better with the whole
campus community and maintains agendas and
minutes on the Web page of the Academic Senate.
The MDC has also added a student representative to
ensure better communication with students directly.

Target outreach toward identified underrepresented
populations and create a system to disseminate
outcomes to the entire CR community.

ACCOMPLISHMENTS: The Education Master Plan
developed in 2009 focused on the themes of student
access and student success. The college scrutinized
data to identify underrepresented populations by
geography, gender, and ethnicity and developed
action plans to improve access to education for these
populations. The college also scrutinized data to

I1.B.3.E PLANNING AGENDA

Continue to conduct validation studies on a regular
basis.

ACCOMPLISHMENTS: The college has analyzed
and correlated math and English placement test
cut scores, placement, and basic skills success and

for CR students at this instructional site.
Increase counseling staff.

ACCOMPLISHMENTS: The college monitors the
counselor-to-student and advisor-to-student ratios.
These ratios are compared to benchmark data

and best practices, and in 2009 the college hired
additional counselors and advisors to improve these
ratios.

identify at-risk populations and develop strategies to
Improve success.

Create and implement college-wide “diversity
training” for all student clubs and organizations.

ACCOMPLISHMENTS: The student government
body, ASCR, has endorsed the Campus Life
Philosophy of Voice, Community, Culture, &
Retention, which specifically details a commitment
to creating an inclusive and supportive environment
for all students, regardless of race, religion, sexual
preference, and other factors as well as to celebrate
each of the cultures the students represent.

Provide college-wide training for all faculty and
associate faculty regarding diverse learning styles.

ACCOMPLISHMENTS: The college has an

active Multicultural and Diversity Committee.
Professionals in the Disabled Students Programs and
Services Department and in the Distance Education
Department provide training for all faculty and staff
regarding diverse learning styles and pedagogy. The
college’s Associate Faculty Coordinator ensures
part-time faculty are provided with specific training.

improvement rates. The college’s multiple measures
task force is charged with evaluating these data, and
making recommendations related to cut scores as
well as developing multiple measures to be used to
ensure appropriate placement in math and English.



I1.B.3.F PLANNING AGENDA
Review Board Policies 506 and 515 for currency.

ACCOMPLISHMENTS: These policies (BP 506

II.B.4 PLANNING AGENDA

Increase the frequency of student and faculty
feedback either by creating and implementing an
ongoing college-wide student satisfaction survey or
by allocating funding for increased frequency of the
Noel-Levitz survey.

ACCOMPLISHMENTS: The college administered
Noel-Levitz employee and student satisfaction
surveys in 2009. With support from the Institutional
Research Department, the college has also conducted
numerous student satisfaction surveys.

Increase dissemination of “best practices”
information to the sites.

ACCOMPLISHMENTS: Staff across the district are
included in program and service area meetings via
conference call, video conference, and in-district

II.C.1 PLANNING AGENDA

Increase budget expenditures for library collection
when possible.

Hire an additional librarian when possible.

Develop a plan for systematic instruction in
information competency.

Address inequalities in access at campuses.

I1.C.2 PLANNING AGENDA

Conduct the library survey every other year on all
campuses. Use results of the survey to assess and
improve library services.

ACCOMPLISHMENTS: The college conducts a
regular library survey to assess and improve library
services.

Student Records and BP 515 Privacy of Students)
were reviewed and no changes were deemed
necessary.

travel for important gatherings such as convocation,
retreats, etc.

Initiate a college-wide outcomes study team to
review data and recommend changes.

ACCOMPLISHMENTS: The college participates
with the National Student Clearinghouse to track
graduates from College of the Redwoods to identify
transfer patterns and success after CR. The college
also shares data with the Employment and Training
Division of the Economic Development Department
for some students in order to track wages and
industries of employment for CR graduates. The
college’s Enrollment Management Committee
monitors student graduation rates and transfer rates
to inform program planning and course scheduling.

ACCOMPLISHMENTS: The college has increased
access to library resources via 24/7 availability of
online library resources and databases. The college
also offers a research skills class that is taught both
face-to-face and online by the college’s librarians.
Program review is conducted district wide to ensure
that issues regarding access to the college’s library
resources are identified and addressed.

Consider keeping the Math Lab open longer in the
evening or on Friday afternoons.

ACCOMPLISHMENTS: Math Lab hours have been
expanded at the Eureka Downtown Instructional
Site, the Mendocino Coast Education Center, and the
Klamath-Trinity Instructional Site in Hoopa.



Conduct Student Satisfaction surveys on a regular
basis.

IIT.A.1.c PLANNING AGENDA

Build on newly adopted general education and
course-specific student learning outcomes and
incorporate measures of effectiveness in producing
those stated outcomes into the faculty evaluation
process, including, but not limited to, revision of the
following: Faculty Evaluation Form (F-2), Student
Evaluation for Teaching Faculty (F-3), Professional

III.A.1.D PLANNING AGENDA

The college should compile disparate Board Policies
into a single, coherent code of professional ethics.

III.A.2 PLANNING AGENDA

Address the lack of adequate support staff and
develop workable solutions given current college
budget constraints.

Commit to expansion of classified staff support
positions when the current fiscal climate improves.

ACCOMPLISHMENTS: The college has adopted a

III.B.1.A PLANNING AGENDA

Remodel and expand space utilized by programs that
are currently restricted by limited space.

Increase library space at Mendocino and Del Norte.
Renovate science labs for new technologies.

Change hours of operation to free more classroom
space during high use hours.

Use the Education Master Plan and Facilities
Master Plan to weigh programs and develop
priorities for future needs and changes.

Through the Master Planning process, solicit input
from all constituent groups in the college in order to
develop priorities for funding and scheduling.

ACCOMPLISHMENTS: Utilizing space utilization

ACCOMPLISHMENTS: Student Satisfaction surveys
are conducted among incoming and continuing
students for all student services areas.

Development & Self-Evaluation Inventory(F-4), and
Evaluation Conference Report (F-5) (REF: I1I-12).

ACCOMPLISHMENTS: The college has incorporated
this faculty professional responsibility into the
faculty union contract as well as the faculty
evaluation process (schedule F-1).

ACCOMPLISHMENTS: The college has developed
AP 3050, Institutional Code of Ethics.

process for prioritizing classified staff positions. This
process is linked to the college’s program review
process and integrated planning model. To address
staffing shortages, the college has in some cases re-
engineered the work to ensure existing staff are not
overburdened with work that cannot be reasonably
accomplished.

and efficiency data and reports, the college
developed a comprehensive Facilities Master Plan
for the main campus and both education centers.
Local bond funds have supported classroom and
laboratory facilities improvements at the main
campus and at both education centers. State bond
funds have been allocated to fund a new academic
building for the Eureka main campus. Both the
Facilities Planning Committee and the Enrollment
Management Committee carefully monitor space
utilization data and information, and class schedules
have been modified where appropriate to maximize
utilization of existing space. The college’s program
review and integrated planning process is designed
to ensure that funding and operations needs are
addressed through the college’s planning cycle and
processes.



III.B.1.B PLANNING AGENDA

Maintain financial support for both the Transition
and Safety Committees.

Maintain funding of the Scheduled Maintenance
Program.

Hire additional maintenance staff to perform
maintenance on aging facilities.

ACCOMPLISHMENTS: The college has an
established Safety Committee and an ADA
Transition Committee. The college has a scheduled
maintenance program and an operational budget for

III.B.2.A PLANNING AGENDA

Utilization of updated Educational and Facilities
Master Plans. By relying on these plans, the college
will be able to prioritize projects and programs to
best utilize future funds.

The college will evaluate and prioritize the needs
over a longer period of time, allowing more
systematic planning and development.

Continue support for the Safety and Transition
Committees.

The creation of Educational and Facilities

III.B.2.B PLANNING AGENDA

Create a more proactive committee to manage the
Facilities Master Plan, basing the needs on bona
fide educational needs.

Update the Master Plans and keep the existing
committees active and funded.

Utilize 840 million in bond funds to improve/
renovate classrooms.

Create larger and more technologically advanced
facilities that will give our students a better

scheduled and deferred maintenance. Maintenance
projects are funded through a variety of sources
including rebate programs, redevelopment funds, the
college’s general fund, grants, and local bond funds.

Utilize updated Educational and Facilities Master
Plans to prioritize facilities improvement.

ACCOMPLISHMENTS: The college updated the
Educational and Facilities Master Plans in 2009.
Integrated planning processes linked to the college’s
annual program review cycle are ongoing and
inform facilities improvement decisions.

Committees to oversee the Master Plans will be vital
in keeping them current and allow more concise
future planning.

ACCOMPLISHMENTS: The college updated the
Education Master Plan and Facilities Master Plan
in 2009. Integrated planning processes linked to the
college’s annual program review cycle are ongoing
and inform facilities improvement decisions. The
Facilities Planning Committee has a clear role in
prioritizing facilities needs to meet college goals.
The college has an established Safety Committee
and an ADA Transition Committee.

educational experience.

Ensure that plans are regularly reviewed and
incorporated into the budget as wells into the
educational review and planning processes.

ACCOMPLISHMENTS: The college has updated its
Education Master Plan, Facilities Master Plan, and
Technology Master Plan in the past several years.
The college also has active Technology Planning and
Facilities Planning Committees that actively engage
in prioritizing needs to meet college goals.



III.C.1.A PLANNING AGENDA

Additional funding and staff would enhance systems
selection and installation.

Funding/hiring an institutional researcher would
provide substantial empirical and detailed evidence
for all topics, including technology resources.

ACCOMPLISHMENTS: The college’s customer

III.C.1.B PLANNING AGENDA

Continue formal training of technical staff and
encourage participation in relevant technical users

groups.

Conduct surveys and use other forms of outreach
to both students and faculty in order to seek
feedback on effectiveness of current training and
documentation.

III.C.1.c PLANNING AGENDA

Recent surveys have noted the following requested
infrastructure improvements, which will be further
discussed and refined through collaborative
discussions:

Faster WAN connection to Mendocino Coast campus
(to match T-1 level of service to Del Norte and
Arcata).

Provide multiple wireless “hotspots” for student
Web access, without compromising the security
boundaries of the college s production networtk.

Consider centrally funded replacement of obsolete

III.C.1.0 PLANNING AGENDA

Planning for major college infrastructure
improvements in the wake of a 340 million bond
issuance will need to have a strong technical
component.

ACCOMPLISHMENTS: The college has a
Technology Planning Committee that ensures the
goals and objectives of the college are addressed

service work ticket management system, Parature,
facilitates the management of technical services
operations to ensure needed work is completed on
time. Reports regarding “number of work requests
processed” and “time to completion” for work
requests are regularly generated and reviewed to
ensure effective and efficient technology service
delivery.

ACCOMPLISHMENTS: The college’s technical
staff attend conferences for users of the college’s
enterprise system, Datatel Colleague. Distance
Education staff are also provided with extensive
training and professional development in
instructional design and distance education
technologies.

end-user equipment (including both PCs and AV
equipment) on a regular schedule of depreciation,
rather than on an ad hoc basis.

Ensure consistent understanding across campuses
and sites of the colleges methods and policies
regarding disposal of old equipment.

ACCOMPLISHMENTS: The college has completed
a number of infrastructure improvements, and the
college’s Board of Trustees approved allocation of
approximately $1 million of local bond funds for
technology upgrades.

through technology plans. This committee functions
within the integrated planning model in place at

the college to ensure needs expressed by program
and service area are addressed in the college’s
technology plans.



III.C.2 PLANNING AGENDA

As noted above, the TAG committee and the ITS
Department expect to play inappropriate role in
planning technology infrastructure improvements
as part of the wider upgrade of campus facilities
resulting from a 840 million bond issue.

III.D.1.B PLANNING AGENDA

The college does not currently have a dedicated
grant-writing team. Nonetheless, substantial
resource development has occurred, however,
further efforts in this area could produce significant
additional resources.

III.D.1.0D PLANNING AGENDA

With the passage of a 840 million bond measure

by the voters of the Redwoods Community College
District, substantial new funds will now be available
to address facilities and equipment needs.

ACCOMPLISHMENTS: In addition to the success of
the local $40 million bond measure, the college was
able to secure an additional $45.5 million from a
state bond measure for several new buildings on the
main Eureka campus.

III.D.2 PLANNING AGENDA

State law requires a separate financial and
operational audit of the college’s general obligation
bond proceeds and expenditures. The college is
developing an expanded set of internal accounting
controls and procedures to comply with the related

III.D.2.B PLANNING AGENDA

The administrative information system is easy to use.
The institution conducted initial training just before
implementation and the system is now available to
new users; however, it has been a few years since the
system went live. Although the college has offered
some refresher training, more participation would
likely help keep more staff current and maintain
adopted standards.

ACCOMPLISHMENTS: Staff in the Technology
Services Department are involved in both the
Technology Advisory Group, which discusses
technology related to college operations, and the
Technology Planning Committee, which conducts
both annual planning and long-term planning.

ACCOMPLISHMENTS: The college has a full-time
career and technical grants manager as well as a
resource development manager who coordinates the
college’s grant applications.

The college will need to incorporate additional steps
into its annual and long-term planning calendars to
accommodate the necessary financial planning.

ACCOMPLISHMENTS: The college has an integrated
planning process for annual planning. The college
relies on district wide input into the development

of budget assumptions and financial plans for the
college.

disclosure requirements.

ACCOMPLISHMENTS: The college formed a
citizens’ bond oversight committee to oversee annual
independent audits and performance reports.

ACCOMPLISHMENTS: The college has fully
converted to the Datatel Colleague enterprise
system, and it has added additional modules to
improve functionality.



III.D.2.c PLANNING AGENDA

The college has had to hold a number of positions
vacant in order to slow the rate of reserve usage.
Continued diligence will be needed until additional
resources become available.

ACCOMPLISHMENTS: The college has managed a
balanced budget for the last several years.

Advocacy efforts are underway statewide to enhance
community college funding and to change the state

III.D.2.G6. PLANNING AGENDA

A review only of the programs supporting the
financial management process maybe somewhat
limited in scope. Consideration could be given to
expand the review to include all elements of the
fiscal management process, including managers and
the shared governance process.

IV.A.2.A PLANNING AGENDA

The Program Review Committee should continue to
develop the process and evaluation methods to be
utilized and to determine the rotation of programs
being reviewed.

ACCOMPLISHMENTS: The Program Review
process is institutionalized at the college. A multi-
year calendar that resides on the college’s Web site
identifies the annual and comprehensive review
cycle for all program and service areas.

The Financial Advisory Committee should take a
more active role in budgeting decisions. Individual
members of the Financial Advisory Committee need
to be more active in communicating budget matters
to their respective constituencies. Overall, more
faculty participation in the budgeting process is
needed.

ACCOMPLISHMENTS: The college’s Budget
Planning Committee has a central role in the
college’s budget development process. In
conjunction with the Enrollment Management
Committee, the Budget Planning Committee

allocation method. Because the new methodology
would mean substantial additional funds to the
Redwoods Community College District, the college
should support this effort.

ACCOMPLISHMENTS: While efforts in the
California Community College system have not
resulted in significant changes in the funding
formula, the college has successfully competed for
grant funding for college initiatives.

ACCOMPLISHMENTS: The college commissions
annual fiscal audits. The college’s program review
process includes all programs and services. The
business office will participate in the college’s
program review process.

estimates FTES targets and associated funding,
identifies budget assumptions, and ranks funding
priorities.

Revise outdated Board Policies in order to reflect
current practices.

ACCOMPLISHMENTS: Board Policy Chapter 1,

The District, and Chapter 2, The Board of Trustees,
are fully updated in accordance with the templates
proposed by the Community College League of
California. The College Council has continued to
update the remaining chapters and has an established
process for regularly updating board policies and
procedures.

Make written policies more accessible to all
faculty, administrators, staff, and students. A single
handbook containing the information necessary for
effective participation in decision-making processes
should be published.

ACCOMPLISHMENTS: All of the board policies
and procedures are available on the college’s Web
site. The college produces a faculty handbook to



provide necessary information and an overview
of the college’s operations and decision-making
processes. Important forms and processes are posted

IV.A.2.B PLANNING AGENDA
The college needs to implement a system for
evaluating learning programs and services.

The college needs to collect data on student learning
outcomes.

IV.A.3 PLANNING AGENDA

Expand membership of some committees to include
representatives from more groups/constituencies in
order to ensure that committee membership reflects
the institution's commitment to shared governance.

ACCOMPLISHMENTS: The college has ensured
constituency representation on a variety of

IV.A.5 PLANNING AGENDA

Implement a regular/periodic method for evaluating
governance and decision making structures and
processes.

Take steps to broaden participation from multiple
constituencies in this evaluation process.

IV.B.1.G PLANNING AGENDA

The college’s Board of Trustees is developing a
process for self-evaluation.

IV.B.1.H PLANNING AGENDA

The Board of Trustees should develop a clear
procedure to deal with breaches of its code of ethics.

on the college’s network. A governance manual was
developed during the 2010-11 year.

ACCOMPLISHMENTS: Faculty throughout the
college are engaged in the process for assessing
student learning outcomes. This work is supported
by an Assessment Committee led by a faculty
member with reassign time.

committees. Faculty, students, classified staff,
managers, and administrators are represented on key
planning and decision-making committees at the
college. The college has an agreed upon integrated
planning process, and a governance manual has been
developed.

ACCOMPLISHMENTS: The college formed an
Institutional Effectiveness Committee to monitor
the planning process at the college. The college’s
governance manual includes information on
principles of effective committees and provides
specific suggestions. The college’s process includes
an evaluation of committee effectiveness.

ACCOMPLISHMENTS: The college’s Board of
Trustees has adopted and implemented a self-
evaluation process through BP 2745, Board Self-
Evaluation.

ACCOMPLISHMENTS: The college’s Board of
Trustees has adopted BP2715, Code of Ethics/
Standards of Practice, which outlines the process to
be followed in case of breach of ethics.



INTRODUCTION

IV.B.2.B PLANNING AGENDA

The college needs to improve the collection,
availability, analysis of, and reliance on high quality
institutional research.

ACCOMPLISHMENTS: The college received a

Title III Strengthening Institutions grant to staff an
Institutional Research department. The Institutional
Research Department has been integrated into the
work of the college, and funding for this department
has continued after the end of the grant period.
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REDWOODS Standard I: Institutional Mission and Effectiveness

The institution demonstrates strong commitment to a mission that
emphasizes achievement of student learning and to communicating
the mission internally and externally. The institution uses analyses

of quantitative and qualitative data and analysis in an ongoing and
systematic cycle of evaluation, integrated planning, implementation,
and re-evaluation to verify and improve the effectiveness by which the
mission is accomplished.



ACCREDITATION SELF-STUDY REPORT

The institution has a statement of mission that defines the institution’s broad educational purposes,
its intended student population, and its commitment to achieving student learning.

Description

College of the Redwoods’ mission statement was
revised in 2010-11 to better ensure its current
relevance to the college. The college’s institutional
planning narrative calls for the mission statement to
be re-evaluated as part of a four-year cycle of review
and revision. The revision process corresponds to the
college’s planning cycle timeline and is based upon
the college’s analysis of changes in the needs of the
intended student population. The College Council,
using its participative decision making process,
developed the current mission statement which was
subsequently submitted for approval to the Board

of Trustees in spring 2011 (IA-1). The institutional
process that resulted in the revised mission statement
was grounded in dialogue in support of improving
student learning outcomes and institutional
processes.

MISSION STATEMENT

College of the Redwoods puts student success
first by providing outstanding developmental,
career technical, and transfer education.

The College partners with the community to
contribute to the economic vitality and lifelong
learning needs of its service area. We continually
assess student learning and institutional
performance and practices to improve upon the
programs and services we offer.

The mission statement delineates the primary
educational purposes of the college; these primary
purposes are clearly appropriate to an institution

of higher learning. The three broad educational
categories are addressed by a wide range of program
and course options and are complemented by
comprehensive student support services.
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As a public community college in the California
Community College system, College of the
Redwoods is committed to serving anyone who has
the ability to benefit from instruction; however, as
recognized in the mission statement, the college

is primarily focused on serving students in the
district’s community. Approximately 275,000 people
live in the 10,000 square mile district. The college
regularly reviews data and information regarding
the number of graduates from high schools within
the district’s boundaries and the number of adults in
the community (see Introduction). This information
is evaluated relative to benchmark data regarding
college-going rates and adult participation rates to
set enrollment targets for the college.

The mission statement clearly professes a
commitment to student learning through a wide
variety of programs and services. To this end, the
college offers 58 associate degree programs, 42
certificates of achievement, and 35 certificates

of completion. Student service programs address
special populations within the district (e.g. foster
youth, at-risk and underserved populations, ethnic
groups such as Native Americans, Latinos, and
African Americans) to provide needed support for all
learners.

Analysis

The college meets the standard. The mission
statement clearly identifies the broad educational
purposes, intended student populations, and
commitment to student learning of College of the
Redwoods.

Planning Agenda

None.



http://www.redwoods.edu/district/board/documents/June72011Agenda.pdf

The institution establishes student learning programs and services aligned with its purposes,

its character, and its student population.

The mission statement of the Redwoods Community
College District guides the college in the
establishment of student learning programs through
the focus on three primary missions:

1.Developmental Education
2.Career Technical Education
3.Transfer Education

Discussion and dialogue guiding the revision of the
college’s mission and values statements has been
student-centered.

The college regularly collects and analyzes data
related to students’ educational goals, enrollment
patterns, retention, and success in order to evaluate
the needs of its student population and the extent to
which the college addresses those needs. The data
informs the education master planning process, the
program review process, and the curriculum process
(IA-2). Community needs are also assessed through
external and internal environmental scans (IA-3), the
regular use of advisory committees to gather input
and feedback on educational programs and services
(IA-4), and student surveys (IA-5).

Discussion and dialogue to ensure the mission
guides the work of the college and that student
needs are addressed is evidenced in the charges and
work products of various decision-making bodies
including the following:

* The Coordinated Planning Council, which
functioned from 2008 to 2010, addressed the CR
mission statement by developing goals in 2008
that implicitly or explicitly address the mission
statement (IA-6).

* The Curriculum Committee oversees the update
of course outlines and proposals for new courses
and programs to ensure effective and relevant
academic and career and technical education

programs (IA-7).

* The Program Review process, facilitated by the
Program Review Committee, ensures that data
and trends are analyzed to ensure the workforce
training and educational needs of the community
are met. The institution conducts comprehensive
program reviews of the associate of arts degrees
at the college to ensure students are able to
receive appropriate transfer education (IA-8).

The Enrollment Management Committee has a
student-centered operating agreement that both
states its intent to formulate enrollment goals
consistent with the college’s mission statement
and exhorts the members to put students’ needs
above everything else (IA-9).

In 2008 the Education Master Plan Committee
conducted a comprehensive environmental scan
to analyze data and trends to identify the specific
community needs in the district that the college
may be able to address. Through the educational
master planning process, the college receives
feedback and input from external advisory
committees in each of the district’s service areas,
and each advisory committee reflects on the
college’s mission statement and student learning
needs as they engage in their work (IA-10).

The Institutional Effectiveness Committee

has identified and is tracking a number of
institutional effectiveness indicators that

are reported to the college community.

This assessment of the college’s measures

of institutional effectiveness, including the

key performance indicators and measurable
objectives in the college’s Strategic Plan, data
from the Accountability Report for Community
Colleges, and other indicators as identified by
the committee, is reported annually to the Board
of Trustees and the entire college community

(IA-11).

* As elected officials, the members of CR’s Board
of Trustees regularly interact with members of
the college’s community to gauge the extent


http://www.redwoods.edu/district/ir/
http://inside.redwoods.edu/EdMasterPlan/EdMstPlanFinal%20090209.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIA-18ProgAdvisoryComms44_000.pdf
http://inside.redwoods.edu/StrategicPlanning/EnrollmentManagement/documents/StudentSatisfactionsurvey.pdf
http://inside.redwoods.edu/StrategicPlanning/documents/StrategicPlan8-19-08.pdf
http://www.redwoods.edu/senate/Bylaws.asp
http://inside.redwoods.edu/ProgramReview/index.asp
http://inside.redwoods.edu/StrategicPlanning/EnrollmentManagement/documents/EnrollmentManagementOperatingAgreementrevised050911.pdf
http://inside.redwoods.edu/EdMasterPlan/EdMstPlanFinal%20090209.pdf
http://inside.redwoods.edu/IEC/documents/YearEndReportContentMay20.pdf

to which the programs and courses offered are
aligned with the needs of the community the
college serves.

A number of partnerships and collaborations are
utilized to meet community needs. A few examples
include:

* The North Coast Schools to Careers Consortium
that includes business leaders, college
instructors, and high school educators and
counselors

* The P-16 consortium (preschool through college)
* The Workforce Investment Board

* Northcoast Prosperity Network

* One-Stop Operators

* Humboldt State University Liaison Group

* Program and grant advisory committees

The college meets the standard. The institution has
demonstrated a clear commitment to aligning its
student learning programs and services with the
needs of its student population. The programs and
services at College of the Redwoods are developed
in support of the college’s educational mission.
College constituents engage in dialogue about how
the mission statement serves as a guide to the college
for the support of student learning. Evaluation and
key performance indicators inform planning to
improve institutional effectiveness.

None.

The mission statement is approved by the governing board and published.

The previous college mission statement was
approved by the Board of Trustees in 2004. The
Board of Trustees reviewed the revised mission
statement as BP1200 District Mission at their
meeting on June 7, 2011 (IA-12). The mission
statement will be submitted for approval at the

July 12, 2011 meeting of the Board of Trustees. The
mission statement is displayed on the College of the
Redwoods Web site and is published in the college
catalog.

The college meets the standard. The mission
statement is approved by the Board of Trustees
and is published in various locations frequented
by students. The college will engage in a public
relations campaign to ensure broad distribution of
the revised mission statement.

None.


http://www.redwoods.edu/district/board/documents/June72011AmendedAgenda.pdf

Using the institution s governance and decision-making processes, the institution reviews its
mission statement on a regular basis and revises it as necessary.

In the 2009-2010 academic year, the College
Council called upon the college to review and
revise the college’s mission statement, which had
been in effect since 2004, as well as to develop
vision and values statements. The college president/
superintendent at the time (Jeff Marsee) brought in
ACCT consultant Dr. Pamila Fisher to facilitate the
process in the spring 2010 (IA-13). Dr. Fisher led a
workshop in April of 2010 in which 38 participants
representing all the constituent groups developed
several draft statements. The college took seriously
the task of clarifying and revising the statements that
underlie the many decisions that are part of meeting
the needs of the students and community. An ad-
hoc subcommittee of the College Council merged
texts and synthesized the ideas that came out of the
workshop to produce a single set of working drafts.
After further input from the college community,
including the Board of Trustees, the three statements
were finalized in April 2011 (IA-14).

In accordance with the revised integrated planning
narrative approved in March 2011, the mission,
vision, and values statements will be reviewed and
revised every three years.

The new vision, mission and values statements are
displayed below.

Vision Statement:
College of the Redwoods is a leading learning
community where lives are transformed.

Mission Statement:

College of the Redwoods puts student success first
by providing outstanding developmental, career
technical, and transfer education. The College
partners with the community to contribute to the
economic vitality and lifelong learning needs of its
service area. We continually assess student learning
and institutional performance and practices to
improve upon the programs and services we offer.

Values:

Student Success and Access: We put students first,
ensuring that student learning, advancement, and
access are pivotal to all we do.

Educational Excellence and Innovation: We value
ongoing and systematic planning and evaluating
methods that move us toward excellence.

Honoring Diversity: We value all members of our
community and strive to create a nurturing, honest,
and open environment.

Participatory Governance: We value ethical
behavior and strive to create a culture where all
students, staff, faculty and administrators engage
in inclusive, ongoing and self-reflective decision
making.

Environmental Awareness: We value the
environment and the need to minimize our impacts
upon it.

Community Development: We value the economic
and intellectual development of the various
communities we serve.

Supportive Culture: We strive to create a supportive,
problem-solving culture, and we recognize the
proven usefulness of an interest-based approach
(IBA) for achieving trust, cooperation and effective
problem solving.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/04-29-10minutesfromspcBOT.pdf
http://inside.redwoods.edu/CollegeCouncil/agendas.asp

The college meets the standard. The College Council
led the revision of the college’s mission, vision,

and values statements, and the process included
constituency groups from throughout the college
community. The process and timeline for ongoing,
regular updates of the mission statement is outlined

in the integrated planning narrative drafted by the
Institutional Effectiveness Committee and approved
by the College Council in March 2011.

None.

The institution s mission is central to institutional planning and decision making.

The 2008 to 2011 Strategic Plan was developed to
enable College of the Redwoods to fulfill its mission
statement. The Strategic Plan informed development
of the district wide Education Master Plan in 2009
and many projects have been undertaken to meet
strategic goals and strategic initiatives outlined in
the those plans.

Examples of how the mission has been used in
decision making include:

The college developed its Strategic Plan using the
previous mission statement as a guide, and the goals
and objectives in the Strategic Plan were developed
in support of the college’s mission. The current
Strategic Plan is being continued for one more year
to ensure the strategic plan update will be able to
rely upon the newly revised mission statement to
guide the development of the new Strategic Plan

(IA-15).

The previous mission statement is included in its
entirety in the district wide Education Master Plan.
The EMP states:

“The committee discussed the importance of using
the college’s mission statement and Strategic Plan

... to guide the development of the EMP. It also
directed the district’s Coordinated Planning Council
to engage the institution in the process of developing
a vision statement.” (IA-16)

The Enrollment Management Committee’s operating

agreement specifically states the intent of the
committee to formulate enrollment goals consistent
with the mission statement (IA-17).

College Council minutes over the past year reflect
the College Council’s view that having a viable and
current mission statement is essential in guiding the
work of the college as it updates college policies and

procedures (IA-18).

In spring 2011 the Institutional Effectiveness
Committee drafted the college’s Integrated Planning
Narrative. This 11-page document identifies the
college mission statement as being central to
planning. The Participatory Governance document,
also drafted by the Institutional Effectiveness
Committee, proposes that operating agreements

for college committees include a discussion of the
responsibility to work toward achieving the mission,
vision, and strategic goals of the college.

The college meets the standard. Decisions at CR
are made to uphold the mission, and the work of
key planning and decision-making committees is
informed by the college’s mission. The mission
statement serves a central role in guiding planning
and decision making, and this key role will be
further emphasized in the participatory governance
manual under development in spring 2011 for
adoption in fall 2011.


http://inside.redwoods.edu/StrategicPlanning/documents/StrategicPlan8-19-08.pdf
http://inside.redwoods.edu/EdMasterPlan/EdMstPlanFinal%20090209.pdf
http://inside.redwoods.edu/StrategicPlanning/EnrollmentManagement/documents/EnrollmentManagementOperatingAgreementrevised050911.pdf
http://inside.redwoods.edu/CollegeCouncil/agendas.asp

Planning Agenda

In fall 2011, all planning and decision making
committees will revise their operating agreements
to reference the centrality of the college’s mission
to their work as outlined in the participatory
governance document developed in spring 2011.

STANDARD I: INSTITUTIONAL MISSION AND EFFECTIVENESS

COLLEGE OF THE REDWOODS
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ACCREDITATION SELF-STUDY REPORT

|.B. Improving Institutional Effectiveness

The institution demonstrates a conscious effort to produce and support student learning, measures

that learning, assesses how well learning is occurring, and makes changes to improve student

learning. The institution also organizes its key processes and allocates its resources to effectively

support student learning. The institution demonstrates its effectiveness by providing 1) evidence

of the achievement of Student Learning Outcomes and 2) evidence of institution and program

performance. The institution uses ongoing and systematic evaluation and planning to refine its key

processes and improve student learning.

College of the Redwoods has demonstrated a
conscious ongoing effort to evaluate institutional
and educational effectiveness and use the results

to inform planning. Program review is a well-
established and institutionalized process. Faculty
and staff throughout the institution are engaged

in the assessment of student learning, and as

faculty and staff members gain experience and
expertise, assessment increasingly leads to program
improvements. Under the college’s Title III grant the
college made significant improvements in its ability
to use data and analyses to improve student learning
and institutional effectiveness.

The process of developing and implementing

an integrated planning model for College of the
Redwoods has been ongoing over the last five
years. While successful implementation of a well-
conceived planning process has been hampered by
administrative turnover and other organizational
challenges, significant progress has been made.
Student learning outcomes assessment is well-
established in most areas, and dialogue about

the results of assessment activities has led to
improvement of programs and services. The program
review process is institutionalized and includes
quality improvement plans, linked to the college’s
Strategic Plan that are evaluated and updated on an
annual basis (IB-19).

Members of the college community throughout the
district are committed to full implementation of
an integrated model of student learning outcomes,

program review, and planning through which
institutional effectiveness can be systematically
evaluated and improved. A Coordinated Planning
Council, which functioned from 2008 to 2010,
developed a Strategic Plan for the college, and the
coordination of the college’s planning efforts is now
in the hands of a standing Institutional Effectiveness
Committee (IB-20). The college has recently revised
its Vision, Mission and Values statements and has
continued to refine an Integrated Planning Model
that has evolved over the last several years. These
key documents have been approved by the College
Council and sent to the Board of Trustees.

The leadership in a majority of key administrative
positions has experienced high turnover since the
last comprehensive accreditation visit. The lack of
stable administrative leadership, coupled with other
organizational and cultural challenges, have proven
problematic for the design and full implementation
of an integrated planning process at the college.
Throughout the college’s periods of stress and
transition, the institution continued to encourage
engagement with the revision of the college’s
mission statement and participation in the college’s
evaluation and planning processes. The institution
seeks to ensure that data-informed processes drive
the work of the college and that difficult issues and
disagreements are addressed through dialogue and
without undue conflict.

The college has taken seriously the most
recent recommendation from the Commission,



http://inside.redwoods.edu/ProgramReview/documents/CorrectCopyofPR_ANNUAL_ECE.xls
http://inside.redwoods.edu/IEC/IECCharge.asp

Recommendation 1 (2010): “In order to improve
institutional effectiveness through actions and
decisions affecting programs, services and resource
allocation, the team recommends that the college use
and follow its established policies and processes for
planning and evaluation.” (Standard 1.B. 1, 2, 3, 4,
and 6)

Subsequent to the new recommendation, there

was a change in college leadership. The interim
president/superintendent has brought a different
approach to the management of the institution. The
interim president/superintendent has been involved
with the most recent advances in this process and

is invested in the current structure and planning
model. He developed and circulated a participatory
governance principles statement intended to serve
as a preamble to the college’s governance manual;
engaged the college’s Board of Trustees in dialogue
about not only institutional goals but the process
by which they are developed; and supported the
college’s efforts to complete the integrated planning
process that in past cycles was abandoned as a
result of dissatisfaction with the process by various
constituency groups.

The principles embodied in the college’s
participatory governance principles statement note
that the participation of affected constituent groups
should be “real and meaningful,” that decision-
making should be “distributed throughout the
organization so that decisions can be made at the
broadest level of the organizational structure,” and

that participatory governance is most effective,
“when roles, responsibilities and decision-making
authority of functional units and committees are
clearly delineated.”

The college’s Board of Trustees is fully participating
in the development of institutional goals, evidenced
by the collaborative development of the President’s
Goals for 2011-12 by the Board and the interim
president/superintendent. The Board of Trustees

is also actively monitoring college planning and
decision-making processes to ensure they are
accomplished through participatory processes.

Planning and decision-making committees are
conducting self-evaluations to improve their
processes in subsequent cycles, and important
decisions are being made through a participatory
governance model. A significant example is the
recent work of the Budget Planning Committee
which, faced with a severe budget cut for the
upcoming 2011-12 year, worked collaboratively

to set priorities and identify potential budget cuts
under various budget assumptions. While the
college has, as a result of the state budget crisis,
cut some positions from the 2011-12 budget and
identified other necessary budget cuts, the essential
components of these cuts were determined through
a collaborative process and therefore avoided
significant turmoil within the institution.

Further details regarding the college’s resolution of
the 2010 recommendation are identified below in the
remaining discussion of Standard 1.B.

The institution maintains an ongoing, collegial, self-reflective dialogue about the continuous
improvement of student learning and institutional processes.

College of the Redwoods ensures that staft, faculty,
and administrators regularly engage in collegial
dialogue through the development of systems and
procedures that are in place to support, encourage,

and require dialogue among colleagues across this
10,000 square mile district.

Both the program review and curriculum processes
illustrate this dialogue and demonstrate how
district wide dialogue is related to student learning



outcomes and student achievement. Dialogue in
support of improving student learning outcomes
and institutional processes is also evidenced in the
collegial processes the college has engaged in to
review and revise the college’s vision, mission,
and values statements as well as board policies
and administrative procedures. The college has
developed an interest-based problem-solving
approach for widespread use in improving processes
for revising policies and procedures and resolving
disagreements.

Program review processes require faculty and
staff within each discipline or program to consult
with colleagues across the district when preparing
their program review narratives. Annual discipline
program reviews require analysis of curriculum,
student learning outcomes, and student success
indicators, and each of those have a requirement
for collegial dialogue. Student services area staff
and academic discipline faculty consult with each
other on a regular basis to evaluate and discuss
progress and plan programs. This dialogue takes
place in the form of conference calls, Web-inars,
video conferencing, collaborative writing software,
and content management systems that support
discussion.

Program review data are posted on the college’s
Web site, program review submissions are posted
on the college’s collaborative learning environment
(MyCR, or Sakai), and discussion forums on this
content management system provide a forum for
feedback from members of the program review
committee and ongoing dialogue and discussion
among colleagues. Unit-level goals and plans are
developed and then forwarded to the Program
Review Committee (PRC), which reviews and
summarizes unit-level plans and forwards them, as
prescribed by the integrated planning model, to the

college’s planning groups. The PRC also prepares an

executive summary of the program review process
which is submitted to the Board of Trustees at the
end of each program review cycle. The PRC and
the integrated planning functional committees are
all comprised of staff and faculty who represent

constituency groups and locations throughout the
district.

The processes for curriculum review also require
district wide dialogue. Flow charts provided by the
Curriculum Committee that guide the curriculum
review process require that faculty consult with

their colleagues both district wide within their
discipline and with faculty in affected disciplines.
The Curriculum Committee ensures compliance with
this requirement by including a section on the course
outline on which curriculum authors must insert the
names of faculty members who have reviewed and
provided feedback on curriculum proposals.

The Curriculum Committee has created and
maintains a forum through the college’s online
content management system that enables faculty to
read the feedback and input presented by committee
members as they review curriculum proposals. This
system has greatly increased dialogue, improved
the quality of course outlines, and reduced the time
needed to get items through the committee. One of
the major outcomes of this ongoing collaboration
has been the revision and refinement of student
learning outcomes on the basis of dialogue about
assessment results.

The collegial, self-reflective dialogue that regularly
takes place at College of the Redwoods has informed
a number of program improvements. For example:

* Program review data indicated that students
placing in the lowest levels of math and English
have very low rates of success in courses in other
subjects. This finding has resulted in ongoing,
institution wide dialogue about how to best assist
these students and has led to further analysis and
information submitted to advisors and counselors
regarding the classes that these students are more
likely to experience success.

* The default rate of financial aid students was a
major finding for the program review committee.
This has led to ongoing discussion about how to
respond to these issues (IB-21).


http://inside.redwoods.edu/ProgramReview/documents/2411MeetingNotes.pdf

* The math faculty identified a barrier to student
success related to the inability of students to
obtain textbooks because of the high cost of
textbooks and delayed financial aid disbursement
for some students. In response, math faculty
developed a number of initiatives including
authoring their own textbooks for several courses
and providing these to students on CD-ROM for
free.

The science faculty noted inefficiency in transfer
preparation among science majors. Many
students failed to enter into foundational math,
chemistry and physics courses early enough

in their CR career, necessitating extra time at
CR or transfer with inadequate preparation for
upper-division major classes. Dialogue among
science faculty and counselors led to the Science
Transfer Prep program that helps to identify
science transfer students and funnel them into
appropriate courses using a two-pronged faculty
and counselor advising system.

Improvements in the program review process
itself have been initiated as a result of institutional
dialogue about program improvement. Examples
include:

* Program review data and analysis indicated that
the college needed to create more formalized
procedures for tracking the completion and
graduation rates of students. Individual
departments and programs are starting to work
with the Institutional Research (IR) Department
to collect data by using surveys and other
instruments, the results of which will be kept
by both the IR department and individual
departments or programs.

* Program review data and analysis indicated that
pre-populated quantitative data tables (similar
to the instructional program reviews) were
needed for all student service and administrative
program reviews to help guide an author’s
narrative and make it easier for an author to
supplement and reinforce their qualitative
narrative analysis.

* Program review data and analysis indicated a
need for the Institutional Research Department to
conduct initial analyses of data and facilitate flex
activities and workshops to facilitate dialogue
regarding data interpretation.

The college has steadily been developing a
collective understanding of the meaning of data
and research used in the evaluation of student
learning. In 2005, CR received a five-year Title 111
grant intended to support the college to develop a
process for data informed decision making. This
grant created an Institutional Research department
to compile, analyze, and disseminate data to all
other departments to inform planning and decision-
making. In 2007, the Institutional Research
Department made discipline-level program review
data available for the first time; however, the data
were not easy to access and interpret, and questions
about data reliability occurred.

Program review forms and templates have been
refined each year, and improvement of data
availability and presentation is an ongoing process.
During the 2010-11 year, the data that pre-populated
program review templates, and the manner in which
these data were presented, reflected active and
ongoing dialogue about relevance, interpretation
and meaning of data. Data accuracy has improved,
and data are presented with more initial analysis

that aids in interpretation. Further data cleaning and
reduction by the Institutional Research department to
ensure data accuracy, clear presentation, and ease of
analysis, and additional training for faculty and staff
on interpretation of data would benefit the process in
the next cycle.

In 2008 an assessment team (now referred to as the
Assessment Committee) was formed to lead the
faculty and staff towards an understanding of the
meaning of data and research used in the evaluation
of student learning. In order to assist in these efforts,
the Assessment Committee has designed two
planning forms. The first is for each discipline to

use in planning when and how to assess the course
learning outcomes on its course outlines. The second
is for planning the assessment of the outcomes for



program-level outcomes such as the AA Liberal Arts
degrees. In 2010-2011the Assessment Coordinator
held multiple workshops across the district aimed

at supporting faculty in long-range planning

of discipline and program assessment efforts.
Faculty are engaged in the work of assessment and
discussion about the results. This dialogue has led
faculty to a better understanding of the need for
measurable outcomes; this improved understanding
has informed the curriculum revision process.

Institutional dialogue is supported and facilitated
more generally through improved means of
communication. In 2007, the Web master position
was increased to a full-time position. This increased
staffing resulted in an update of the college’s Web
site, creation of an internal Web page (http://inside.
redwoods.edu) and updated information available
to constituencies such as Web pages for key
committees that include their missions, charges,
membership, operating agreements, agendas and
minutes, and resources. The Institutional Research
Department maintains a Web page for data access.
An interactive online database, AskCR, provides
an avenue for requesting and tracking information
and services. There is greater access to information
regarding the work of the college than ever before.
This has resulted in increased dialogue, broader
participation in governance and planning, and
greater understanding and acceptance of the roles
and responsibilities of college stakeholders. At

the same time, information access has increased

so quickly that the college’s Web site has become
cumbersome and needs restructuring to streamline
information access, eliminate redundancy, and
increase transparency of college operations.

Various initiatives have been designed to assist the
college community to effectively manage conflict
through dialogue and collegial communication.
These initiatives included a convocation presentation
on conflict resolution in August 2010, as well as the
adoption of an interest-based approach to problem
solving. The college previously used interest-based
bargaining to negotiate faculty contracts. This
approach is now being revitalized, and a team of

faculty and staff are engaged in facilitator training
through the Center for Collaborative Solutions.
This interest-based approach to problem-solving
is intended to support a shift in the institution’s
climate.

The development of a process of dialogue that
addresses the continuous improvement of student
learning and institutional processes has not been

a linear phenomenon at College of the Redwoods.
The inception of the effort was driven by a series of
developments, which began in 2005 with a five-year
Title III grant from the Department of Education
which was designed to move the college community
toward a culture of data-informed decision

making and planning. These efforts included

the development of an Institutional Research
Department charged with tracking and presenting
consistent and accurate data related to institutional
effectiveness, the introduction of student learning
outcomes, and the development of various planning
processes.

While the district engaged in conversations about
these ideas, the college leadership and administrative
structure changed dramatically, making regular
implementation of newly developed processes
difficult. Additionally, a number of crises were in
play externally and internally. The college response
was to tackle planning, goal setting, physical plant
and budget concerns simultaneously, and many
college community members worked diligently on
these issues.

As the college community works to understand the
data that are available, planning committees also
work to identify which data sets are pertinent to
their scope. During the 2009-2010 academic year,
planning committees clarified their charges and
scopes of work (IB-22). Student learning outcomes
and performance data were reviewed through
curriculum and program review processes. During
the 2010-2011 academic year the college worked,
using collegial and consultative dialogue, to refine
the process for linking the planning committees to
each other.


http://inside.redwoods.edu/index.asp

The college substantially meets the standard.
Structures and processes are institutionalized to
ensure collegial dialogue throughout the district.
Conversations are occurring throughout the college
constituencies about how to interpret and work with
available data, how to structure college Web sites

to facilitate information access and communication,
and how to resolve conflict.

During summer 2010, the college community
realized the planning processes were not widely
communicated or discussed because the college
did not publish information in a consistent and
accessible manner. In fall 2010 the college began
an effort to refine its internal Web page to serve as
a single source of information about planning and

decision making. While improvements were realized

during the 2010-11 year, the college will provide
additional training for committee members to
support further standardization of this Web page.

Beginning fall 2011, the Institutional Research
department will conduct initial analyses of data
and facilitate workshops and other flex activities to
facilitate dialogue regarding data interpretation as
used for evaluating student learning and institutional
effectiveness. The goal of these workshops is to
develop a collective understanding of the meaning
of data and its interpretation. The process will

be refined based on feedback from workshop
participants and data users (e.g., program review
authors).

The institution sets goals to improve its effectiveness consistent with its stated purposes.
The institution articulates its goals and states the objectives derived from them in measurable
terms so that the degree to which they are achieved can be determined and widely discussed. The
institutional members understand these goals and work collaboratively toward their achievement.

In May 2007, recognizing the need to integrate

the disparate planning processes at College of

the Redwoods, Title III staff began researching
institutional effectiveness and planning models. In
August 2007, several members of the Accreditation
Steering Committee (ASC) volunteered to work
with Title IIT staff. This workgroup researched
integrated planning models, developed drafts, and
reported back to the larger steering committee.
CR’s Strategic Plan expired in 2007 and by late
August of that year it was determined that the goals
stated in the college’s master plan were not clear

or measurable. The college contracted with Scott
Epstein, the Quality Planning Executive Advisor for
Datatel‘s Center for Institutional Effectiveness, to
assist in creating a provisional Strategic Plan and,
subsequently, a three-year Strategic Plan.

During that process, the college created an ad hoc
Coordinated Planning Council (CPC), chaired by the
president/superintendent. This council developed the
2008 Strategic Plan based on the Education Master
Plan in place at the time (CR2020) and identified
broad goals and measurable objectives. These goals
and objectives inform discipline and program level
quality improvement plans developed through the
program review process. Resource allocation request
forms require the identification of how proposed
plans are linked to the goals and objectives in the
Strategic Plan. Nine key performance indicators
were identified as overarching measures of the
college’s institutional effectiveness.

During fall 2008, the Education Master Plan (EMP)
Committee was convened to review institutional
research data and planning assumptions, validate
assumptions and enrollment targets, and develop



long term goals. The EMP Committee was

chaired by a co-president of the Academic Senate
and the vice president of learning and student
development. Considerable concern was raised
when administrative intervention resulted in a
document that was not viewed as reflecting the EMP
Committee’s work. After a campus wide meeting
and substantial debate, a revised plan reflecting the
work of the EMP committee was approved by the
Board of Trustees in May 2009. The EMP linked
community data and district data with the strategic
plan goals and objectives. The EMP, in Section 4,
“Vision for the Future,” set out a series of proposed
initiatives designed to accomplish the objectives for
each goal in the Strategic Plan.

Two themes that emerged during the education
master planning process are student access and
student success. These themes are understood by a
majority of staff and faculty in the district, and the
college has allocated resources for making progress
towards improving student access and success.
However, some initiatives to improve student access
and success were driven by the college’s previous
president/superintendent and were not satisfactorily
vetted through the college’s planning committees;
as a result of this lack of adherence to the planning
processes developed by the college, some staff and
faculty groups and individuals objected to specific
initiatives.

Dialogue regarding the college’s goals happens
within individual departments and programs through
the program review process. Units identify quality
improvement plans that are aligned with college
goals and objectives. District wide evaluation

and dialogue regarding the targets and measures
outlined in the Strategic and Education Master Plans
should happen in key planning committees such as
the Enrollment Management Committee and the
Budget Planning Committee, but conversations
about the strategic plan goals and education master
plan initiatives have not been fully integrated into
the work of the planning committees. As a result,
the 2009 Noel Levitz employee satisfaction survey
identified a low agreement score on the statement,

“District goals are on target”(IB-23).

The Institutional Effectiveness Committee

(IEC) was convened in fall 2010 to evaluate the
institutional effectiveness measures identified in the
strategic and educational master plans; assess the
entire planning process and the effectiveness of the
integrated planning process from program review
through budget and planning; and ensure processes
are in place for developing, reviewing, updating,
approving, and implementing plans such as the
college’s mission, the Education Master Plan, the
Strategic Plan, the Facilities Master Plan, and the
Technology Master Plan. The IEC is responsible for
ensuring that task forces are convened according to
the college’s planning timeline to conduct updates
of the college’s Strategic and Education Master
Plans. The IEC has identified measures to evaluate
the institutional key performance indicators in the
college’s Strategic and Education Master Plans and
is responsible for analyzing data related to these
measures.

The Institutional Effectiveness Committee is charged
with establishing semiannual communication with
the campus community regarding the institutional
planning process and gaining input from the
college community regarding planning issues. The
Institutional Effectiveness Committee will report
its findings regarding progress towards the goals in
the college’s Strategic Plan to the College Council,
and this report will also be distributed district wide.
The IEC conducted a comprehensive evaluation of
progress toward institutional goals in spring 2011
at the end of the integrated planning cycle. This
included an evaluation of a number of institutional
effectiveness indicators as well as a survey of
college staff and faculty.

The college substantially meets the standard. The
college has developed its major planning documents
using broad-based processes that include the
participation of all stakeholders, and these plans
make effective use of external and internal data
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to inform the planning documents. The Board of
Trustees has carefully monitored the status of the
college’s ability to achieve the goals. Units report on
progress towards their planning goals through the
annual program review process, unit-level resource
needs are typically linked to the college’s Strategic
and Education Master Plans, and unit-level quality
improvement plans are aligned with the college’s
planning documents.

However, conversations about the strategic plan
goals have not been totally integrated into the
work of the planning committees. While all of
the objectives in the college’s Strategic Plan have
measurable indicators, institutional data related
to these indicators have not been systematically
analyzed and reported. The Institutional Research
Department maintains a Web page to track data
related to the nine key performance indicators in
the college’s Strategic Plan, but little analysis or
reporting of results has taken place.

In fall 2011, and annually thereafter, the president/
superintendent will review and reaffirm the
institution’s goals and objectives with attention to
improving institutional effectiveness. The goals
and objectives will be prominently displayed on
the district Web site so as to be easily accessible to
college stakeholders and the community at large.

In fall 2011 and annually thereafter, each major
committee will develop a statement that describes
how the committee’s operations will support the
district goals and objectives; this statement will
be displayed on committee Web sites each fall and
reviewed annually.

In fall 2011, and annually thereafter, the Institutional
Effectiveness Committee will prepare and widely
distribute a report summarizing analysis of the
effectiveness of the college’s planning processes.
This report will evaluate progress towards the
institutional goals in the college’s Strategic and
Education Master Plans.

The institution assesses progress toward achieving its stated goals and makes decisions
regarding the improvement of institutional effectiveness in an ongoing and systematic cycle of
evaluation, integrated planning, resource allocation, implementation, and reevaluation. Evaluation
is based on analyses of both quantitative and qualitative data.

The institution has challenged itself to fully
implement an integrated planning model, and
constituents throughout the district support the
concept of integrated planning. Since 2007, all
disciplines and programs have been reviewed on an
annual basis, and to date approximately 90 percent
of programs, including all student services areas,
have undergone comprehensive reviews. Annual
program reviews are required to evaluate progress
towards the quality improvement plans identified in
the comprehensive program reviews. Compliance
with the program review process is evidence of

the extent to which the systematic evaluation of
programs and services is institutionalized.

Previous iterations of the college’s planning process
resulted in some success in linking the results of
program review to planning. In the 2007-08 year,
the college allocated $150,000 towards action

plans tied to program review and the college’s
Strategic Plan. In the 2008-09 year, the college used
instructional block grant funds to support initiatives
based on the results of program review. In the
2009-10 year, the integrated planning functional
committees prioritized the needs identified through
the program review process, and this was the first



year that needs identified through program review
were systematically itemized and forwarded to the
functional committees. These needs informed the
planning that took place in these committees, and
they reported their prioritizations on their committee
pages on the College Web site and also forwarded
them to the Budget Planning Committee. Finally,
the Budget Planning Committee made adjustments
to the 2010-11 budget to reflect the needs expressed
through program review, analyzed by the Program
Review Committee, and prioritized by the functional
planning committees. The 2009-10 year was
noteworthy in being the first time the planning
process worked uninterrupted from programs to
budget planning, but work still needs to be done to
improve the feedback component of the planning
cycle, e.g., committee reports were available on

the college Web site but program review authors
received no specific communication regarding
committee prioritization processes.

The current version of the integrated planning model
resulted from evaluative discussions that began at
Convocation in fall 2010 and were followed by
focused revision by committee. In spring 2011, the
current Integrated Planning Model, BP/AP 3250
governing Institutional Planning and the associated
Institutional Planning Narrative were approved by
the Institutional Effectiveness Committee, as well
as the College Council, which facilitates district
wide constituent review. This planning model is

a more explicitly articulated model that defines
standing planning committees and other constituent
groups, defines the annual process of continuous
improvement, and includes a newly constituted
Institutional Effectiveness Committee that oversees
the planning process (IB-24).

The Integrated Planning Model is shown on the
following page and is described below:

Unit-level program review occurs in the spring.
The Program Review Committee evaluates unit-
level plans upon submission (in some cases within
program review subcommittees such as budget,
trends, and assessment), forwards appropriate
needs information to integrated planning functional

committees, and compiles an executive summary of
their recommendations which is delivered to authors.
The functional committees prioritize program needs
in the fall and forward their recommendations to the
Budget Planning Committee (BPC) by December.
There is also a call for updated immediate
operational needs in November that go directly to
the BPC. The BPC works in January, February and
March to make funding decisions about immediate
operational needs as well as to begin to prioritize
needs for the following year’s budget. There may be
an additional call in March for updated needs for the
following year. The budget is built in May and June,
incorporating annual program review information,
needs addenda, and up-to-date state allocation
information.

Despite significant progress, faculty and staff

who do not directly serve on integrated planning
functional committees may not be fully aware of
the college’s planning efforts or the results of those
efforts. Outreach efforts must be undertaken to
demonstrate how the integrated planning model
works and provide examples of how to find
information, solve problems, and accomplish the
work of the college. Also, the college must work

to improve communication among committees and
between committees and constituents. To begin this
work, two planning summits were held in April
2011 that aimed to clarify the components of an
effective planning process, identify impediments

to planning effectiveness at the college, and outline
specific improvements. Results of these summit
meetings included specific solutions such as
standardized committee reporting, both in online
reports and scheduled face-to-face meetings,
scheduled communication between committees and
constituents, and more streamlined and accessible
Web site design. Efforts to more broadly educate
constituents about the planning process are

being prepared. It is also imperative that college
constituents give the model time to complete its
cycles. Some parts have worked well, and others are
new and untested. A stable model with full buy-in by
the college community is needed in order to assess
the effectiveness of the model.
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Program evaluation and planning must be informed
by both quantitative and qualitative data. The
college has made tremendous progress in its

ability to provide institutional data in support of
planning and show how those data are used in
planning. In 2005 CR received a Title III grant
from the Department of Education to improve
college decision making and resource allocation

by integrating data and research into academic
program planning, institutional management, and
financial planning. As a result of the creation of an
Institutional Research Department (IR) at College of
the Redwoods and the integration of the department
into the work of the college, access to data useful
for planning has improved. IR regularly processes
enrollment data (IB-25) and compiles a widely
available overall section report. These IR reports,
ARCC reports, and historical data are all included
on the IR Web page (IB-26). Each program review

template is populated with well-displayed data from
Institutional Research, and question prompts aid
authors in the data analysis required for budget,
staffing, technology and facilities requests. An on
line requisition system (AskCR) tracks data requests
submitted by faculty and staff (IB-27). Archived
annual and comprehensive program reviews, quality
improvement plans and Program Review Committee
summary comments are also available.

All planning committees are represented on the CR
Web site, and agendas and minutes are typically
emailed to all constituents and archived on the Web
site so committee decision-making processes are
transparent. Staff from IR are invited to planning
committee meetings to present and interpret data
relevant to agenda discussions. For the past two
years, the Enrollment Management Committee has
systematically used institutional data related to

COLLEGE OF THE REDWOODS

STANDARD I: INSTITUTIONAL MISSION AND EFFECTIVENESS
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the college’s key performance indicators and other
measures of effectiveness related to the college’s
Strategic and Education Master Plans, but this
committee has not produced a comprehensive report
to be widely distributed. As the college moves to a
standardized and scheduled system for committee
reports that are archived on a more streamlined Web
site, members of the college community will have
easier access to information about the college’s
planning and decision-making processes.

Despite these positive changes, the college
community still lacks consensus on how to use
available data in a meaningful way. The October
2010 final report on the Title III grant evaluated
the progress made by the district over the five
years of the grant. The evaluators found that the
administration, faculty, and staff all reported some
progress in most of the grant performance indicators
(i.e., access to data, adequate staff and resources,
training and skills, and use of data for decision
making). Evaluators also found, however, that
there existed major differences in perceptions and
experiences of administration and management as
compared to faculty and staff (IB-28). The report
cited a significant turnover in Title III leadership
and staff, as well as a variable level of active
support from the Title I1I leadership team and a
significant turnover in IR leadership and staff,
resulting in changes in philosophy and direction.
The Institutional Effectiveness Committee is now
charged with preparing a semi-annual planning
report to the College Council and the entire college
community. This report summarizes the findings
related to the effectiveness of the institutional
planning model as well as analyzes the key
performance indicators and other measures of
effectiveness related to the college’s Strategic and
Education Master Plans. Despite the challenges
faced by the Institutional Research Department,
the important role of the department is clearly
recognized throughout the district, and reliance on
this function remains high.

The college substantially meets the standard. The
institution understands and embraces the concept
of ongoing planning. Committee processes are
well-established and institutionalized, planning is
founded on program review, and compliance with
program review and other processes is high. The
college has made progress towards ensuring that
resource allocations follow the planning processes.
Nevertheless, evaluation of the college’s integrated
planning processes is not yet completely developed,
and there is skepticism among staff and faculty
regarding the planning process, particularly as it
relates to budget development and allocation of
resources. As the college’s integrated planning
model and narrative becomes better understood and
more established, the integrated planning process
will be institutionalized.

The 2009-2010 budget analysis was the first time
program review data had been used by the planning
committees to prioritize budget items, and the

first time those prioritizations had been forwarded
and used by the Budget Planning Committee. The
2010-11 budget cycle was built upon previous
limited successes, and the college is continuing to
institutionalize the integrated planning process so
that allocation of resources reflects the systematic
review of needs as they relate to accomplishing the
mission of the college.

In fall 2011, and annually thereafter, the Institutional
Effectiveness Committee will prepare and widely
distribute a report summarizing their analysis of the
effectiveness of the college’s planning processes.
This summary will be made available on the college
Web site and will guide all college units in planning
the subsequent year’s work.

In fall 2011 and annually thereafter, each major
committee will develop a statement that describes
how the committee’s operations will support the
district goals and objectives; this statement will
be displayed on committee Web sites each fall and
reviewed annually.
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The institution provides evidence that the planning process is broad-based, offers
opportunities for input by appropriate constituencies, allocates necessary resources, and leads to

improvement of institutional effectiveness.

Integrated planning is driven by both program
review and administrative initiatives in response

to community needs and opportunities. Planning
processes at the program level and for the whole
college are mutually informing. Programs, in the
program review process, set goals that will improve
student learning, and they make plans to achieve
those goals that may include faculty requests,
facility, technology and operating budget requests,
program revitalization funds, etc. The Integrated
Planning Model defines how and where program
review requests and recommendations are analyzed
and prioritized. Integrated planning functional
committees have clearly defined charges and scopes
within the college’s planning model. Planning
committees consist of members representative of
diverse campus constituents. The integrated planning
functional committees include the Program Review
Committee, the Technology Planning Committee,
the Facilities Planning Committee, the Furniture and
Equipment Committee, the Enrollment Management
Committee, and the Budget Planning Committee.

The college allocates resources to meet planning
goals. The accomplishments of the Budget
Planning Committee reflect their efforts to rank
and prioritize allocation requests received through
the institutionalized integrated planning process as
well as through avenues for supplemental budget
requests from departments and constituency
groups. Prioritization of requests is based upon
committee-defined rubrics that include factors such
as improvement of student learning, improving the
learning environment, linkages to the Strategic Plan,
student learning outcomes, etc.

The charge of the Enrollment Management
Committee is to interpret enrollment trends, patterns
and projections, student achievement/success data,
and basic skills student achievement data as well

as to assist all institutional divisions and units in
meeting CR’s enrollment goals within a framework
of collaboration, continued growth, and community
alignment. The Enrollment Management Committee
(EMC) also formulates enrollment goals consistent
with the college’s mission and program review data,
develops FTES budget projections, and implements,
monitors, and periodically revises the process of
student enrollment and retention. Departmental area
coordinators and deans develop course schedules

to respond to targets identified by the enrollment
management committee and engage in dialogue
about strategies to meet the college’s goals.

The college’s planning process has resulted in
program improvements through data-informed
processes. These plans include both the quality
improvement plans identified in discipline-level
program reviews and through action plans developed
in response to the college’s Strategic Plan. Examples
include:

* The allocation of bond funds for classroom and
laboratory facilities for dust collection upgrades
as a result of needs expressed through program
review and prioritized by the facilities planning
committee.

* In the drafting technology program, the
discipline’s program review identified the
need to institutionalize the budget for software
improvements for the program. This resulted in
a regular budget for software upgrades in the
learning environment.

* Other classroom and lab improvements tied
to program review include the allocation of
funds for smart classroom equipment in the
automotive technology department, and facilities
improvements in the Art Department. Subsequent
program review documents have reported on the
extent to which planning initiatives and allocated



resources achieved their intended results. For
example, the facilities improvements in the Art
Department led to an increase in the number of
students who could be served in the upgraded
facility, and program review data show the
enrollment trends related to this initiative.

The college has maintained its capacity for
providing access to education despite declining
budgets by analyzing and managing the course
schedule to reduce excess capacity and increase fill
rates. The institutional strategy to adapt to declining
resources has been to carefully schedule and monitor
efficiency rates for course sections. These scheduling
methods have resulted in a reduction of cancelled
sections from 16 percent per semester to six percent
of sections cancelled per semester. The Enrollment
Management Committee is leading the discussion
with area coordinators and deans to develop a two-
year rotation of courses that will ensure students are
able to meet their educational goals in a reasonable
time frame, even when budget realities dictate
austerity.

For example, the annual Administration of Justice -
Police Academy program review reported a decline
in job placements for academy graduates as a result
of the current state economy. This information
resulted in the Enrollment Management Committee
recommendation to decrease the number of academy
sessions offered annually from two to one. This
decision preserved a valued program and allowed
for a shift of funds that preserved needed course
sections in other disciplines.

Program review and planning processes are in
motion, striving toward increasing efficiency,
transparency, and institution wide learning. Although
there is evidence of resource allocation based on
program review, the data are inconsistent as a result
of incomplete processes. Budget reductions in recent
years challenged the college’s ability to strategically
direct resources based on the results of program
review information. Lessons from these fledgling
attempts informed the integrated planning summit
discussions in spring 2011. The summits yielded an
evaluation of the state of integrated planning at the

college. The planning process will complete its first
cycle at the beginning of fall 2011, when college
committees reconvene and take action on this
evaluative feedback.

The college substantially meets the standard.
College planning occurs through the relationship
between unit-level program reviews and the
integrated planning processes in place at the college.
The committees and constituencies have made great
effort to develop and understand the integrated
planning processes. Quality improvement plans
reported through program review both respond to
and inform institutional plans. Annual updates to
quality improvement plans report on the changes that
occur as plans are implemented. Broad involvement
occurs through the program review process and in
the work of the functional committees. The college
has improved its ability to allocate resources in
support of planning and has utilized data-informed
strategies to respond to declining resources.

The college has not yet developed a collective
understanding about how data and the assessment of
student learning inform institutional effectiveness.

In fall 2011, and annually thereafter, the president/
superintendent will review and reaffirm the
institution’s goals and objectives with attention to
improving institutional effectiveness. The goals
and objectives will be prominently displayed on
the district Web site so as to be easily accessible to
college stakeholders and the community at large.

In fall 2011, annually thereafter, each major
committee will develop a statement that describes
how the committee’s operations will support the
district goals and objectives; this statement will
be displayed on committee Web sites each fall and
reviewed annually.



In fall 2011, and annually thereafter, the Institutional
Effectiveness Committee will prepare and widely
distribute a report summarizing their analysis of the
effectiveness of the college’s planning processes
including the annual plan and benchmarked
outcomes. This summary will be made available on
the college Web site and will guide all college units
in planning the subsequent year’s work.

Beginning in fall 2011, the Institutional Research

Department will conduct initial analyses of data

and present workshops and other flex activities to
facilitate dialogue regarding data interpretation as
used for evaluating student learning and institutional
effectiveness. The goal of these workshops is to
develop a collective understanding of the meaning
of data and its interpretation. The process will

be refined based on feedback from workshop
participants and data users (e.g., program review
authors).

The institution uses documented assessment results to communicate matters of quality

assurance to appropriate constituencies.

Assessment data are collected at the discipline and
program level and at the college-level. These data
are shared among college constituents, with the

local community, with the ACCJC, and with the
California Community College (CCC) system. The
college Web site makes available a wide variety of
data for public viewing, and regular reports are made
to various community and state organizations that
contain data, analyses, and assessment results.

At the unit level, the Institutional Research
Department provides data for evaluation and
planning. Conclusions from the unit level evaluation,
along with quality improvement plans, are submitted
to the Program Review Committee and learning
outcomes results are reported by program review
authors and summarized by the Program Review
Committee. Executive summaries are posted on
MyCR and emailed to authors for comments and
addenda. Programs that have advisory committees
(comprised of local business professionals and
employers, high school counselors, colleague
educators, and other community members)
disseminate data and qualitative information about
college programs to the committees. Advisory
committees give input on the effectiveness of the
college’s programs related to specific community
needs.

At the college level, key performance indicators
(KPIs) and other measures of effectiveness have
been compiled by the Institutional Research
Department and are analyzed and evaluated by

the Enrollment Management Committee and other
groups. To centralize this function, the Institutional
Effectiveness Committee has been tasked with
evaluating these data and providing reports to the
College Council and the entire college community.
The college shares institutional data and analyses
with college stakeholders and members of the
public. Basic skills placement and improvement
data are shared with feeder high schools, four-year
institutions, and the general public in an attempt to
raise awareness and stimulate the development of
successful initiatives to improve college success.
Data regarding enrollment, student headcount,
student retention and persistence, course success,
degree and completion rates, and indicators such as
those included in the state’s Accountability Report
for Community Colleges are posted on the Web page
of the Institutional Research Department, reported to
the Board of Trustees, and included in reports such
as the Education Master Plan that are shared with the
public.

College of the Redwoods provides an annual report
to the Accrediting Commission for Community
and Junior Colleges in which information such as



professional certification and licensure pass rates,
student learning outcomes, and other measures

of effectiveness are reported. The college also
regularly uploads institutional data to the California
Community Colleges Chancellor’s Office that
result in budget allocations and that populate the
state’s management information system, known as
Datamart, which provides reports that are easy for
any member of the public to access.

The college also maintains a Citizens’ Bond
Oversight Committee to audit expenditures related to
the college’s local bond funds. The college’s annual
budgets, financial statements, and audit results are
posted on the college’s Web site and reported to

the Board of Trustees. Monthly and quarterly bond
updates and financial reports are also posted to the
college’s Web site and reported to the Board of
Trustees.

Results of Noel-Levitz Student and Employee
Satisfaction Surveys were posted on the college’s
Web site and reported to the public. These survey
results led to the identification of a number of
themes and the development of a number of action
plans designed to respond to these themes. The
results and the ensuing action plans were presented
to the college community through organizational
communication sessions led by the college’s vice
president for student services that were Web-
streamed and posted on the college’s Web site.

The college substantially meets the standard. The
college, through the Office of Institutional Research,
gathers and analyzes appropriate data. The results
are available to the public through published reports,
the college’s Web site, the Chancellor’s Office
Datamart, and external accreditation organization
Web sites such as the Board of Registered Nursing
and Police Officer Standards and Training. Internal
data are available on the college’s Institutional
Research page as well as the college’s internal Web
page, http://inside.redwoods.edu.

While relevant data and information can be located
on the college’s Web site and through other means,
it is not comprehensive and is not user friendly

to all constituents. The culture and practice of the
institution is evolving to make better use of data.

During summer 2011 a process for streamlining
planning, internal communications and feedback
mechanisms will be developed. That proposal will
be presented to appropriate governance groups to
discuss, modify, and adopt.

In fall 2011 the Institutional Effectiveness
Committee will prepare and widely distribute a
report analyzing the effectiveness of the college’s
planning processes as well as the measures identified
in the college’s Strategic and Education Master
Plans.

Beginning fall 2011, the Institutional Research
Department will conduct initial analyses of data
and present workshops and other flex activities to
facilitate dialogue regarding data interpretation as
used for evaluating student learning and institutional
effectiveness. The goal of these workshops is to
develop a collective understanding of the meaning
of data and its interpretation. The process will

be refined based on feedback from workshop
participants and data users (e.g., program review
authors).



The institution assures the effectiveness of its ongoing planning and resource allocation
processes by systematically reviewing and modifying, as appropriate, all parts of the cycle,

including institutional and other research efforts.

The college began institutional dialogue about
integrated planning in fall 2007. Ongoing dialogue
among a number of college constituents including
members of the Program Review Committee

and the College Council has culminated in the
current integrated planning model, for which the
expectations of staff and faculty district wide are
high. The planning model is in place, codified as AP/
BP 3250, and a narrative describing the planning
process in detail was completed in spring 2011. In
this model, the Institutional Effectiveness Committee
plays a key role in evaluating the college’s integrated
planning processes.

The Institutional Effectiveness Committee (IEC)
was created in 2010 and is a standing committee
that has supplanted some of the functions of the now
non-existent Coordinated Planning Council, which
was an ad hoc assemblage. The IEC is charged

with assuring the effectiveness of the planning and
resource allocation processes by systematically
reviewing and modifying, as needed, all parts of the
planning cycle. In particular, they are charged with
preparing an annual Institutional Effectiveness report
that includes a summary of the college’s progress

on its goals and plans including achievement of key
performance indicators and assessment of barriers to
achieving benchmarks. The timeline for creating this
report is established, and included in the process is
the IEC’s charge of providing a venue for ongoing
feedback from the college community on any

aspect of the college’s integrated planning process.
Following dissemination of the report, the IEC is
charged with institutional response and defining
new benchmarks and measureable outcomes to be
addressed during the following annual cycle.

Institutionalized planning processes as well as
mechanisms to evaluate that process have evolved
over the last few years. During the past year the

college community recognized the need to conduct
a comprehensive evaluation of integrated planning
processes, including an assessment of constituent
awareness of the mechanics of the process and trust
in the operation of the process. In spring 2011 the
IEC administered surveys to planning committee
members and to all staff and faculty at the college
that were aimed at capturing this information. Also
in spring 2011, two planning summits, involving
mainly planning committee members, were held
with the aim of generating internal dialogue about
the strengths and weaknesses of the planning
process. The survey data along with the information
from the planning summits was evaluated by the IEC
during spring 2011 and will be reported to the entire
college community in fall 2011.

The Program Review Committee, the Enrollment
Management Committee, the Budget Planning
Committee, other functional planning committees,
and the College Council regularly discuss the
integrated planning model and its implementation.
Reports from faculty representatives on these
committees are regularly presented to the Academic
Senate, and the Academic Senate tracks the
effectiveness of the college’s planning and resource
allocation processes.

The college substantially meets the standard. Over
the past four years, staff and faculty throughout
the college have regularly reviewed and modified
the planning model in an effort to implement an
integrated planning model that effectively meets
the planning and resource allocation needs of the
college. As evidence of this ongoing review and
dialogue, the model has undergone a number of
revisions in response to concerns or questions raised
by various planning committees and constituency
groups. However, since the process has been



evolving over the last few years, there has not been
an institutionalized system of review. Now that a
more firmly defined planning process is established,
the college will engage in a regular review process.
As the model is fully implemented, the Institutional
Effectiveness Committee will report to the entire
college community its findings regarding the
effectiveness of the college’s planning and resource
allocation processes.

In fall 2011 the Institutional Effectiveness
Committee will prepare and widely distribute a
report analyzing the effectiveness of the college’s
planning processes as well as the measures identified
in the college’s Strategic and Education Master
Plans.

The institution assesses its evaluation mechanisms through a systematic review of their
effectiveness in improving instructional programs, student support services, library and other

learning support services.

A model for integrated planning (as described in
[.B.3, above) has been developed and presented

to the college constituencies (IB- 29). The model
includes timelines for systematically reviewing

the effectiveness of the college*s programs and
services. The Program Review Committee (PRC)
uses a schedule for annual and comprehensive
program reviews (IB-30), and the programs include
academic units as well as student services. The
reviews include annual reports with data provided
by the Institutional Research Department. These
program review documents comment on progress
toward stated quality improvement plans, or goals,
as well as how well student support services, the
library, Disabled Students Programs and Services,
and other learning support services facilitate unit-
level achievement of goals. Each review is evaluated
in the form of a PRC executive summary document
with a focus on program effectiveness (IB-31), and
as such, learning support services are evaluated in
part on their ability to support academic units in
achieving their goals. Executive summaries include
recommendations for improvement; some examples
of these improvements in programs and services
are reported in section [.B.4 above, and many other
examples are extant.

The Curriculum Committee reviews curriculum over

a five-year cycle. All course outlines include student
learning outcomes (IB-32), and program proposals
must include program learning outcomes. As part

of their professional responsibilities, faculty are
expected to engage in assessment of course-level
and program-level student learning outcomes and,
using an established template, report the status of
their assessment activities in their program review
documents. The assessment of course-level student
learning outcomes is well-established, and the
assessment of program-level outcomes coalesced

in 2010-2011. All disciplines and programs

are required to submit a five-year schedule for
systematic assessment and review of all course- and
program-level student learning outcomes assessment
plans. These are “living” documents that are posted
on the college’s Web site and are being updated

as faculty engage in the work of assessment. This
work subsequently informs course and program
curriculum including refinement of the outcomes
themselves, improved assessment plans, and
implementation of improved teaching methods. The
efforts of the Assessment Committee and a faculty
Assessment Coordinator who has provided ongoing
training and support has led to a more consensual
understanding among college constituents about
how to conduct assessment. Faculty and staff
throughout the institution are engaged in the process
of student learning outcome assessment at course-
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and program-levels, and this assessment process
is yielding evidence of program improvements
throughout the district (IB-33).

Analysis

The college meets the standard. Evaluation processes
are institutionalized and well-established. Program
review and curriculum development processes
incorporate evaluative feedback on the programs
themselves as well as other support services.

Planning Agenda

None.
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Standard II: Student Learning Programs

and Services

The institution offers high-quality instructional programs, student
support services, and library and learning support services that
facilitate and demonstrate the achievement of stated Student
Learning Outcomes. The institution provides an environment that
supports learning, enhances student understanding and appreciation
of diversity, and encourages personal and civic responsibility as

well as intellectual, aesthetic, and personal development for all of its
students.



ACCREDITATION SELF-STUDY REPORT

Il.A. Instructional Programs

The institution offers high-quality instructional programs in recognized and emerging fields of study
that culminate in identified student outcomes leading to degrees, certificates, employment, or transfer
to other higher education institutions or programs consistent with its mission. Instructional programs
are systematically assessed in order to assure currency, improve teaching and learning strategies,
and achieve stated Student Learning Outcomes. The provisions of this standard are broadly
applicable to all instructional activities offered in the name of the institution.

ILA.1. The institution demonstrates that all instructional programs, regardless of location or means
of delivery, address and meet the mission of the institution and uphold its integrity.

Description

The three broad educational areas identified in

CR’s mission statement are developmental, career
technical, and transfer education. The college
provides educational programming that meets the
needs of students in all three areas. The college
offers courses on its main campus in Eureka and
educational centers at Fort Bragg and Crescent

City. In addition, the college has instructional

sites at Hoopa (Klamath-Trinity), McKinleyville,
Arcata, and Eureka Downtown and is planning

an instructional site in Garberville (Southern
Humboldt). The college strives to maintain the

same high level of education at all of its regional
facilities. Special purpose sites such as the Humboldt
Bay Regional Simulation Center used by nursing
students, the Shively Farm for agriculture students,
and off-site carpentry labs also contribute to meeting
the mission of the college.

The college offers a growing selection of online
courses to serve the needs of those students for
whom distance education is the best option.

College of the Redwoods reviews each program
regularly in accordance with the college’s
program review policy and procedure, BP/AP 122,
Educational Program Review (IIA-1). This review
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provides a means of systematic, collaborative,
and evidence-driven evaluation for all instruction,
student services and institutional support areas

(IIA-2).

The Curriculum Committee review process ensures
that the college provides regular updates to its
curriculum. The Institutional Research Department
maintains a Course Curriculum “Stoplight Database”
to track all active classes and identify current course
outlines. This database shows that 83 percent of the
college’s curriculum is up to date, although some
classes listed are no longer being offered (1IA-3).
Faculty area coordinators and instructional deans
identify courses to be inactivated. The program
review process also requires discipline areas to
report on their progress of curriculum updates and
their plans for curriculum revisions.

Counselors monitor curriculum to assure that
transferable courses meet California State University
(CSU) and University of California (UC) standards,
thereby enabling students to transfer seamlessly to

a four-year degree program. When a new course

is submitted to the Curriculum Committee to be
processed, one of the options on the submission
form is to list the course as a general education
selection for CSU/UC. The Curriculum Committee
is the first filter to make sure the course meets
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necessary standards of transferability based on state
criteria. After a course outline is approved by the
college’s Curriculum Committee, the Academic
Senate, and the Board of Trustees, the college enters
the information into externally maintained databases
ASSIST and OSCAR for further assessment.

The University of California reviews all classes
submitted for transferability while the California
State University reviews all general education
classes.

The college meets the standard. The college has
developed plans for a rotation of courses connected
to its annual budget in fall 2011. This course
rotation plan will assist students to complete their
educational goals in two years.

The college is in its fourth iteration of the current
Program Review process and continues to assure
proficiency as defined by ACCJC. The goal of
“Sustainable Continuous Quality Improvement”
will be attained by the ongoing work of the Program
Review Committee, Curriculum Committee and the
Academic Senate.

College of the Redwoods continues to improve and
refine the Program Review process specifically in
the area of documentation of assessment results
being used for improvement and further alignment
of institution-wide practices. The college also
continues to provide assessment training to faculty.

None.

The institution identifies and seeks to meet the varied educational needs of its students through
programs consistent with their educational preparation and the diversity, demographics, and economy of
its communities. The institution relies upon research and analysis to identify student learning needs and to
assess progress toward achieving stated learning outcomes.

College of the Redwoods requires placement
testing in English and math for all students with an
educational goal of degree, transfer, or certificate.
Currently, the college uses Accuplacer for both
math and English testing. Testing dates and

times are posted on the college’s Web site and all
campuses schedule a variety of times and dates

to accommodate student schedules. Counselors

and advisors meet with students and discuss their
placement scores, and students are interviewed to
determine if adequate time and attention was given
to the assessment test to assure students are aware of
the significance of this exam. Additionally, students
are asked about outside obligations, previous
educational experiences, and their educational goals
(ITA-4). This, in addition to transcript evaluations,
allows counselors and advisors to direct students to

the proper level in their courses.

College of the Redwoods is continuously improving
its assessment testing. Under the auspices of

the Enrollment Management Committee, a task
force has been established to investigate multiple
measures for English and math placement. This task
force has been working with the English and math
faculty to document better policies and procedures
so the college will have consistency in implementing
multiple measures district wide (ITA-4).

The Mathematics Department is currently working
on new assessment methods to aid in placing
students into the appropriate math courses.
Assessment tests were designed for four different
levels and were tested in a number of classes.

The department’s placement test committee is
analyzing the results and revising the assessment
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tests for further piloting. These tests will be used in
summer 2011 to assist in placement of students who
participate in the pilot project of the “Math Jam”
summer review courses (ITA-5).

The Mathematics and English Departments work
with institutional research data to define student
outcomes and course objectives; these data are
recorded and documented in program review and
are posted on the Institutional Research Web page.
Each year, during the program review process, the
Program review Committee identifies and evaluates
student learning outcomes for student success.

The college meets the standard. The college employs
sophisticated means for assessing students’ level of
educational preparation, especially in mathematics.
CR continues to refine its use of multiple measures,
and faculty are fully engaged in the work necessary
to revise placement tools. Faculty also carefully
monitor student proficiencies and student success

to assist students to improve their math and English
skills.

During the 2011-12 year, the Basic Skills Committee
will research the need for new courses specific to

the needs of students and submit course proposals as
necessary to the curriculum committee.

The institution utilizes delivery systems and modes of instruction compatible with the objectives of
the curriculum and appropriate to the current and future needs of its students.

College of the Redwoods offers a variety of delivery
methods and modes of instruction for its courses,
including lecture, lab, field studies, and distance
education (online, interactive television, and hybrid.)
The college ensures that delivery of instruction fits
the objectives and content of these courses, whatever
the delivery methods or modes, through a rigorous
curriculum development and approval process.
All courses must pass the same rigorous standards
11A-6).

Development of a course at College of the
Redwoods begins with faculty, who develop its
objectives, content, and method of delivery. After
the instructional dean approves the course, the
Curriculum Committee reviews the course and
forwards their recommendations to the Academic
Senate. After approval by the Senate the course is
submitted to the Board of Trustees for approval

(IIA-7).

College of the Redwoods has established a dean of
distance education to oversee all aspects of online
courses. The Academic Senate, in conjunction with
the faculty union (CRFO), developed a protocol for
evaluating online courses.

The Curriculum Committee has created a very
specific protocol to ensure consistency in course
outlines so that all students will receive the same
quality of instruction regardless of where or how the
course is delivered (IIA-8). Furthermore, the college
recognizes the need to evaluate all classes to ensure
that content and quality reflect course outlines
regardless of delivery mode. This is an ongoing
process.

The college meets the standard. Within the
framework of the course outline, faculty exercise
their professional judgment about the organization
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of the class, pedagogical approaches, and the
technologies to be employed. While this variety
allows for a great deal of flexibility and innovation,
faculty must balance flexibility with close adherence
to course objectives and content. Faculty have
addressed this challenge by implementing a careful
protocol to ensure appropriate development of
courses regardless of delivery mode.

College of the Redwoods will continue to rigorously
assess program development and assessment at the
curriculum level.

None.

The institution identifies Student Learning Outcomes for courses, programs, certificates,
and degrees; assesses student achievement of those outcomes; and uses assessment results to make

improvements.

Since 2007, the college’s Curriculum Committee

has required that all course outlines include a listing
of student learning outcomes (SLOs). Outlines

are updated at least every five years. Course-level
assessment of student learning outcomes occurs in
disciplines throughout the district and the assessment
of program-level outcomes is also taking place.
Five-year plans have been developed for disciplines,
degrees, and certificates to ensure that all outcomes
are being assessed.

Student learning outcomes are developed and
assessed by the faculty and are reported through the
program review process. The results of assessments
are presented to the Program Review Committee and
posted on the Program Review Committee’s project
site in MyCR, the college’s collaborative learning
environment. Five-year plans to assess course and
program level outcomes were collected by the
Assessment Committee in spring 2011 and posted on
the Assessment Committee’s MyCR project site. In
the future, these will also be submitted as part of the
program review process.

Rubrics are developed and implemented by
academic departments to assess SLOs (IIA-9).
Faculty evaluate their assessment results and

record their plans for improvement. These plans

are recorded on the program review forms and are
reviewed by the Program Review Committee (PRC).

For the last few years the Curriculum Committee
has required that all degree and certificate proposals
include program-level outcomes, and prior to this
many externally-accredited career and technical
education programs conducted regular assessment
of student learning outcomes for courses, programs,
certificates, and degrees. In spring 2011, faculty
submitted outcomes for older degrees and
certificates as part of their five-year plans.

In 2010-11 the college’s ad hoc assessment team was
reconstituted as a standing Assessment Committee
and charged with leadership and support for course
and program level assessment of student learning
outcomes. The Assessment Committee, consisting
of faculty and staff, has created planning documents
for the assessment of degrees and certificates and
has created and maintained a three-year plan for
assessment at CR (IIA-10).

The Assessment Committee has developed extensive
resources for faculty including an updated and
expanded Assessment Handbook with content

for both faculty and staff, assessment forms for
documenting course and program-level assessment,
electronic resources on its Web page, and planning
forms for documenting five-year plans for course
and program-level assessment of student learning
outcomes. Completed planning forms are posted on
the Assessment Committee’s MyCR project site.
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The program review template includes a place for
faculty to document how they have used assessment
results of student outcomes to inform program
improvements or other improvements to the teaching
and learning process. Some examples include the
following:

* Art faculty revised course assignments and
activities as well as determined a need to further
emphasize writing assignment expectations with
students.

* Administration of Justice faculty determined a
need to develop a required prerequisite for the
Policy Academy as well as more active-learning
modules (rather than traditional lecture-based
instruction).

» Math faculty identified the need to support
professional development for faculty to become
more skilled in recent versions of mathematical
software as well as a need to improve the Math
Lab computers to ensure appropriate computing
power in support of math programming courses.

* The college’s EOPS staff modified service
delivery, resulting in a documented increase in
the number of students meeting their mutual
responsibility contract obligations.

Faculty developed a list of outcomes for general
education that includes effective communication,
critical thinking, and global awareness.

In spring 2011, the Curriculum Committee
developed a process for updating existing courses
and new courses to be considered for meeting
general education requirements.

In fall 2011 the college’s Assessment Committee
will develop a “stoplight” database, similar to

that maintained by the Curriculum Committee, in
order to track progress of assessment at the course,
program, certificate, and degree level.

The college substantially meets the standard. The
college has identified student learning outcomes

for courses, degrees, certificates, and programs
throughout the institution. Faculty conduct
assessment at the course and program level, and the
Program Review Committee reviews and comments
on these assessment activities. Faculty lead course
and program development, and the Curriculum
Committee engages in regular and active dialogue
to ensure course outlines are at the collegiate level,
where appropriate. Student Services areas are also
engaged in the regular assessment of programs and
services (please see Standard 11.B.).

Further implementation of outcomes assessment
processes is needed. In some departments there are
no full-time faculty members to create and assess
student learning outcomes; in these cases more
participation of associate faculty is required.

The college will continue to provide training to

all faculty and staff members involved in creating
and assessing student learning outcomes, as well

as in how the results of assessment can be used to
improve student learning. As curricula are updated,
SLOs will be refined to assure they reflect the
currency of the program and are written in a manner
in which they can be measured.

Additional training in assessment is anticipated

to result in common terminology and common
processes. As more faculty become familiar

with program review and assessment processes,
challenges such as a lack of common times and
locations for conducting assessment work and a lack
of full-time faculty in some subjects will be more
easily overcome.

By fall 2012, the college will be at the proficiency
level in the identification, assessment, and use of
student learning outcomes for improvements.



The institution assures the quality and improvement of all instructional courses and programs
offered in the name of the institution, including collegiate, developmental, and pre-collegiate
courses and programs, continuing and community education, study abroad, short-term training
courses and programs, programs for international students, and contract or other special programs,
regardless of type of credit awarded, delivery mode, or location.

The Curriculum Committee of the Academic Senate
ensures that all credit-bearing classes and programs
are of appropriate rigor, have student learning
outcomes in place, and use suitable pedagogy
(ITA-11). Academic and career technical education
programs conduct program review to ensure
program quality and guide program improvements.

College of the Redwoods develops programming

for continuing and community education (fee based,
not-for-credit) and short-term training in a variety of
different ways. Program planning ensures the classes
are self-supporting and do not rely on funds from the
institution. CR offers an array of classes for personal
enrichment and professional training. The Office

of Community and Economic Development offers
not-for-credit courses to support life-long learning.
The criteria used to select class offerings include
past course success, community requests, proposals
submitted by prospective instructors, workforce
assessment, and workforce partner requests.

CR is part of a “One Stop Operators” consortium
with partners including the Humboldt County
Employment Training Department, the Humboldt
County Office of Education, Eureka Adult

School, and the Workforce Investment Board. The
consortium addresses training needs such as G.E.D.
preparation and job readiness skills. (ITA-12).

The college’s Business Training Center (BTC) was
formed in 2009-10 to coordinate contract training
and other workforce training. Workforce training is
typically provided through grant-funded programs
such as the California Clean Energy grant, or
directly to employers upon request (e.g. St. Joseph
Hospital). The many hundreds of participants who
have participated in training during the short tenure

of the BTC are an indication of its success. All
community education and contract training classes
include a student evaluation component which
serves to indirectly assess student learning outcomes.
Workforce partners also provide feedback on
training effectiveness. Some contract training classes
(e.g. building analysis) include an examination/
certification component that measures student
learning outcomes more directly; however, these
data are not maintained and analyzed systematically
to inform the teaching/learning process.

At present the college does not have a separate
program for basic skills and has integrated
developmental and basic skills curriculum into
the English and Mathematics Departments. Staff
and faculty regularly review and monitor math
and English placement data and developmental
course success data to inform scheduling decisions
with respect to English and math. Assessment is
conducted in basic skills courses (English, math,
guidance, and general studies) by departmental
faculty and reported as part of the program review
process. Several classes in guidance studies and
general studies are also offered to help at-risk
students succeed while acquiring basic skills.

The college meets the standard. Criteria for deciding
what types of courses and programs are offered are
largely evidence-based, and course and program
offerings are designed to respond to community
needs. The college’s Curriculum Committee ensures
that all credit-bearing courses are designed with
appropriate rigor. Through the program review
process, student learning outcomes as well as student
retention and success are tracked and reported

to the Program Review Committee. Aside from
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some separately accredited career and technical
education programs, however, student achievement
after program completion (e.g. successful transfer,
employment in career of choice) is not regularly
tracked and evaluated.

Although the college collects National Student
Clearinghouse data, additional analysis remains to

be conducted.

During the 2011-12 year the Community Education
program will participate in program review and

assessment processes in a manner consistent with the
processes for credit-bearing programs.

The institution uses established procedures to design, identify learning outcomes for, approve,
administer, deliver, and evaluate courses and programs. The institution recognizes the central role of its
faculty for establishing quality and improving instructional courses and programs.

PrROoGrAM REVIEW

The Program Review Committee, in consultation
with the Academic Senate and the President’s
Cabinet, has established a process to ensure

programs and courses are evaluated on a regular
basis (ITA-13).

The faculty are the developers and implementers
of assessment quality and improvement. Under
the leadership of the Assessment Coordinator (a
tenured faculty member with partial reassign time
for this duty) faculty are provided regular training
opportunities which assist in the development and
improvement of assessment tools and applications.

The development of appropriate student learning
outcomes is a coordinated effort of faculty
throughout the district within each program or
discipline. Course outlines and program proposals
are submitted to the Curriculum Committee to
ensure that broad input is incorporated into the
identification of student learning outcomes at the
course and program level. In addition, if the course
is articulated with other schools, the Curriculum
Committee ensures that the outcomes are compatible
with those articulation agreements.

The Curriculum Committee has provided much
more guidance in recent years to assist faculty in the

development of focused and measurable outcomes,
as well as to move content that had been contained
in some old SLOs to more appropriate areas of the
course outline (ITA-14).

Assessment strategies are developed by faculty in
instructional departments and divisions. Deans and
the faculty assessment coordinator review these
strategies and provide feedback and guidance. The
Program Review Committee reviews the submitted
assessments, and a subcommittee of the Program
Review committee evaluates assessment strategies
and makes recommendations for improvement.

The college maintains a curriculum database that
identifies the extent to which each course outline
is current (less than five years old). Course outline
currency must be reported each year during the
program review process, and as a result faculty are
prompted to update course outlines on a regular
basis (ITA-15).

Course and program development policies and
processes are well-established and clear. Courses
and programs are developed by faculty, reviewed
by instructional deans, and subsequently sent to
the college’s Curriculum Committee for approval.
While course and program proposals are faculty
led, BP 104 and AR 104.01indicate that “It is the
responsibility of the Division Dean/Associate Vice
President to assess student and community needs
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before forwarding recommendations for Curriculum
Committee consideration.” (IIA-16) Courses and
programs approved by the Curriculum Committee
are then submitted to the Academic Senate and

the Board of Trustees for approval. Procedures for
program revitalization and program discontinuance
have been drafted. These draft procedures
(BP/AP4021) have been subject to constituency
review and institutional dialogue but have not been
finalized or implemented (IIA-17).

PROGRAM REVIEW AND INTEGRATED
PLANNING

Throughout the district, faculty and staff have been
engaged in an ongoing effort to ensure that course
and program improvements are tied to evaluation of
curriculum and programs. Improvements that can be
accomplished at the discipline or program level are
well documented through the program review report.

In 2007-08, college funds were set aside for action
plans that were aligned with the college’s newly
developed strategic plan and were tied to program
reviews. A number of staff and faculty submitted
action plans to seek college support (either for
funding or for a change in process) for program
improvement plans.

In subsequent years the college made

inconsistent and incomplete progress towards full
implementation of an integrated planning model that
effectively linked the results of program review to
institutional planning and budgeting, but progress
was made. Comprehensive program reviews are
required to identify quality improvement plans
(QIPs), and annual reviews comment on progress
towards these plans.

In 2009 the Program Review Committee, the
Academic Senate, and the College Council agreed
upon an integrated planning model for the college.
Through program review and the prioritization
process, program improvements such as the updating
of computers as well as the development of new
computer labs and servers have been implemented.
Instructional deans develop discretionary budgets

based on program review requests that are tied to
student learning outcomes.

Integrated planning is relatively new to the college
and will be refined and applied on a larger scale

in the years to come. Key groups at the college,
including the Program Review Committee, the
Academic Senate, the College Council, the
President’s Cabinet, and all functional planning
committees are committed to full implementation
of the integrated planning model and intend for it
to be fully transparent. To this end, program review
related requests are posted on the college’s Web
site, and each year program review authors are
expected to report whether the needs expressed
through previous program reviews were adequately
addressed.

The college meets the standard. Faculty have a
central role in establishing quality and improving
instructional courses and programs through the
curriculum and program review processes. All
course outlines and program proposals are designed
by faculty and approved by faculty committees.

The program review process is well established

and continues to be improved and refined. Some
comprehensive (five-year cycle) program reviews for
transfer degrees, as well assessment of the general
education outcomes defined by the institution, have
not taken place although the need for this has been
identified.

Faculty are primary leaders in the development,
writing and implementation of instructional
program reviews as well as the assessment process.
While this process supports incremental program
improvements, the lack of a program revitalization
and discontinuation process limits the college’s
ability to address programs that require substantial
restructuring, discontinuance, or increased support.

The process of identifying and assessing student
learning outcomes continues to improve through
workshops and individual consultation As part
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of completing five-year assessment planning
documents, the Assessment Committee has also

set a goal of mapping program learning outcomes
with courses in order to assure the ability to conduct
proper assessment of outcomes in the transfer
degrees and in general education. This continues

to be an institutional challenge as faculty have not
been able to agree on how to go about assessing
these degrees and incorporating the results into
comprehensive assessment at the program level.

Develop by fall 2011 and implement by fall 2012
a process that will streamline program-level
assessment and the completion of comprehensive
program reviews for liberal arts degrees and the
general education pattern.

Develop by fall 2011 and implement by spring

2012 new program development, revitalization and
discontinuance policies and procedures to ensure
that all of the programs the college offers are high
quality, relevant to student and community need, and
consistent with the college’s goals.

The institution relies on faculty expertise and the assistance of advisory committees when
appropriate to identify competency levels and measurable student learning outcomes for courses,
certificates, programs including general and vocational education, and degrees. The institution regularly
assesses student progress towards achieving those outcomes.

Competency levels and student learning outcomes
are designed by faculty experts. Depending on the
program, some assessments are defined by external
licensing agencies (i.e. automotive, LVN, RN,

and dental assisting). The Institutional Research
Department collects and synthesizes data related to
student outcomes such as enrollment trends; success,
retention, and persistence rates; grade distribution;
and degree and certificate completions. The Program
Review Committee reviews both assessment
strategies and assessment results and makes
recommendations for improving the assessment
process.

All career and technical education (CTE) programs
at the college are expected to maintain active
advisory committees, and faculty rely on these
advisory committees for feedback on skills
expectations for degree and certificate holders. Most
CTE advisory committees meet at least annually
(IA-18). Advisory committee input has informed
the development of curriculum in a number of
disciplines including welding, water and wastewater

systems technology, solar technology, agriculture,
and allied health.

The Curriculum Committee reviews course outlines
as well as degree and certificate proposals to

ensure student learning outcomes are well-written
and provide appropriate rigor and progression

for introductory, intermediate, and advanced or
capstone courses. The course outline of record

also details recommended and required assessment
tasks for each course, so that quizzes and tests are
appropriate to the stated learning outcomes. Finally,
the Curriculum Committee reviews the advisory text
that is included in the college catalog.

Faculty report on their work related to the
assessment of learning outcomes in their annual

and comprehensive program reviews. While faculty
throughout the institution are engaged in assessment
at the course level, not all programs conduct
authentic program level assessment of student
learning outcomes.
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The college meets the standard. Faculty have

a central role related to the determination of
competency levels and measurable student learning
outcomes, and they rely on advisory committees
when appropriate. The college is working to improve
methods for measuring program effectiveness as
faculty develop and implement five-year degree- and
certificate-level assessment plans.

Board Policy 903 Educational Program Advisory
Committees is out of date and not always adhered
to. Currently there is not a consistently followed
procedure for advisory committees.

The process to update Board Policy 903 Educational
Program Advisory Committees to make it current
and relevant will be completed by spring 2012.

High-quality instruction and appropriate breadth, depth, rigor, sequencing, time to completion, and

synthesis of learning characterize all programs.

The institution assures the quality of instruction

by regularly evaluating course outcomes and
objectives through the program review process and
the curriculum process. Data regarding achievement
of student learning outcomes and student retention
and success inform the integrated planning process
regarding program effectiveness and identify
programs that may be subject to revitalization or
discontinuance.

The college’s Curriculum Committee ensures
appropriate course sequencing through its
curriculum review and approval processes. The
college catalog provides a recommended sequencing
of courses for each career and technical education
program. The Curriculum Committee also identifies
those courses that should be considered transfer-
level (collegiate). Robust dialogue regularly takes
place to enhance program quality and ensure
appropriate breadth, depth, and rigor of the college’s
educational programs. Deans and area coordinators
are actively engaged in developing and ensuring a
two-year schedule to ensure the ability of students
to complete their programs in an appropriate time
frame. Cohort schedules have also been developed
(for example, for transfer-directed students at the
Mendocino Coast Education Center who place at
various levels in math and English, as outlined in

that center’s education master plan). As the college
faces major budget cuts as a result of the state’s
fiscal crisis, appropriate course scheduling will be
even more important.

One major challenge the college faces, along

with colleges statewide and nationwide, is the

large number of students who arrive at the college
underprepared for college-level work because

they lack skills in math and English. The college
carefully tracks the basic skills level of its students,
and basic skills improvement in math and English.
The college’s Basic Skills Committee (dissolved in
2009 and reinstated in 2010) is comprised of faculty,
administration, advising and management to oversee
the assessment and management of courses defined
as basic skills (ITA-19).

The Institutional Research Department also provides
data regarding student success in various general
education courses based on basic skills level to assist
counselors and advisors in helping students choose
courses in which they can be successful while

they engage in developmental math and English
instruction. Additional data gathering and analysis
would provide improved tracking of students
through sequential courses and prerequisites.
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The college meets the standard. The college
identifies, as a source of pride, the high quality of

the instruction provided. The level of engagement in

dialogue about meeting student learning outcomes
and ensuring instructional quality is apparent

throughout the college’s program review and
assessment processes.

None.

The institution uses delivery modes and teaching methodologies that reflect the diverse needs and

learning styles of its students.

The college uses various delivery modes and
teaching methodologies including face-to-face
lecture, lecture aided by in-class technology, field
study, group discussion, lab and studio, face to face
aided by collaborative learning systems, online,
hybrid, physical activity, etc. The college offers
courses and sections in different delivery modes
based primarily on student demand in order to
address diverse learning styles.

The Disabled Students Programs and Services
(DSPS) Department assures that resources are
available to support students with disabilities
(including closed captioning for all videos, and
audio pod casting). DSPS provides assessment
for learning disabilities through individualized
assessment screening. The college also provides
tutoring services for some students. Disabled
Students Programs and Services (DSPS) assists
faculty in helping students with specific learning
disabilities be more successful in their classes and
helps determine necessary accommodations.

The Academic Support Center provides help to
students by developing their academic skills and
encouraging them to become independent learners.
In addition to responding to student requests

for assistance, Academic Support Center staff
provide services such as individual and group
tutoring, instructional handouts, workshops, and
supplementary computer programs.

A majority of the college’s students come to college
underprepared for college level curriculum based
on their math and English skills. The college has
been addressing this district wide. A sampling of
these efforts includes the development of learning
communities for at-risk students to help provide
successful transition to college courses, as well as
regular offering of guidance and general studies
courses to assist students in obtaining the needed
skills for college success. The latter courses teach
students about various learning styles and assist
students to identify strategies to work with their
individual learning styles.

For advanced students, the college’s Honors
Program offers students access to specially designed
honors seminar classes, special academic advising,
cultural events and trips, use of the extensive
Humboldt State University Library, and close
contact with faculty.

Currently between six and seven percent of the
college’s courses are offered online to meet the
needs of working adults and parents, residents who
live far from the college’s main campus in this
rural, large district, and others who prefer distance
education. In 2009, the college hired a dean of
distance education who has developed a core staff
of instructional designers and managers to provide
assistance and professional development for online
instructors, including regular training seminars
and demonstrations of resources. The evaluation
processes for online courses as well as the evaluation



of distance education faculty is being implemented
under the new faculty contract (IIA-20).

The institution evaluates all courses, including
online courses, for retention and success rates. The
college has identified some differences between
retention and success rates in traditional face-to-
face and online classes, and faculty are engaged

in ongoing evaluation and discussion to determine
where the significant differences lie and what steps
may be taken to address them.

Face-to-face classes are evaluated through course
evaluation surveys administered to students on a
rotating basis (IIA-21). Beginning spring 2011,
student evaluations are included in distance
education courses.

The college’s learning management system, Sakai
(or MyCR), was selected by the dean of distance
education. This platform was implemented in

fall 2009 and is used not only in primarily online
courses but also in hybrid as well as traditional
classes. Instructors use Sakai to encourage student
discussions and post writing assignments, resources,
Web-captured lectures, and links to related sites

of interest. This enables students to experience
multiple media and learning approaches. Faculty
discussions at the college emphasize the importance

of student contact, regardless of the method or mode
of instruction. As faculty continue to implement
online teaching, the potential of online education
will continue to be realized and, as methods become
more fine-tuned, these improvements will lead to
measurable improvements in student retention and
success in the online environment.

The college substantially meets the standard.

The college uses a variety of delivery modes and
teaching methodologies to reflect the diverse needs
and learning styles of its students. Faculty and staff
provide appropriate guidance and leadership to
ensure an active and robust dialogue about how to
best meet student needs.

In fall 2011, the college will evaluate course and
program indicators vis-a-vis national trends and
statewide data such as that available in the California
Community College Chancellor’s Office Datamart to
ensure consistency between modalities (e.g. differing
retention and success rates between face-to-face and
distance education courses).

The institution evaluates all courses and programs through an ongoing systematic review of their
relevance, appropriateness, achievement of learning outcomes, currency, and future needs and plans.

The college’s program review process is
institutionalized and faculty throughout the district
are fully engaged in the process. Faculty authors
report on the results of their assessment of student
learning outcomes, program and course enrollment
trends, the number of graduates, and other statistics
as measures of effectiveness and relevance.

Career and technical programs that have separate
accreditation or that have external examinations
and licensure maintain required data regarding the

achievement of student learning outcomes.

Career and technical programs consult with their
advisory committees to ensure programs remain
relevant. Program revisions and proposals for career
and technical education programs also require the
inclusion of data regarding labor market demand

for program graduates. The career and technical
education programs ensure currency and relevance
of curriculum through their advisory committee
members who are currently employed in the
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field. Program relevancy for career and technical
education courses is determined by workforce data
and reliance on program advisory committees.

Faculty in both career and technical education
programs and academic transfer programs engage
in professional development including sabbaticals,
externships, conferences, and other activities to
ensure knowledge about educational trends and
workforce needs. All instructors are required to
spend time during the year furthering their own
skills and knowledge, which is reflected in their
annual flex contracts.

Program review templates are pre-populated with
data to facilitate faculty review, analysis, and
commentary. These data include the following
information:

 Student fill rates — number of students enrolled in
relation to the number of seats available

* Student success rates — number of students
receiving a “C” or better in specific courses and
by location

* Course retention rates
* Success by basic skills level (math and English)
* Full-time to part-time instructor ratios

The college’s Institutional Research Department
maintains a database that indicates the currency of
course outlines in each discipline. Faculty report
on the currency of their course outlines through the
program review process. Faculty must update their
course outlines every five years or risk having their
courses inactivated by the college’s Curriculum
Committee.

All disciplines engage in the program review
process, but thoroughness varies. The college has
identified student learning outcomes for courses,
degrees, certificates, and programs throughout

the institution. Faculty conduct assessment at

the course and program level, and the Program
Review Committee reviews and comments on these
assessment activities. The process of program review
and assessment continues to develop and be refined.
As more faculty become confident in their ability

to analyze pre-populated program review data and
conduct assessment of student learning outcomes,
consistency will increase.

While the process of conducting program review

1s institutionalized, the integrated planning process
linking the results of program review to planning
has been only partially implemented. The results of
program review are used to inform unit-level quality
improvement plans, and the integrated planning
model has been partially implemented with some
degree of success.

The college substantially meets the standard. The
institution has committed itself to program review
and assessment activities, and these processes
continue to develop and be refined. While
evaluation of courses and programs is taking place,
assessment activities have not been summarized in
a comprehensive, meaningful way to indicate the
extent to which students in courses and programs
throughout the institution meet student learning
outcomes.

None.



The institution engages in ongoing, systematic evaluation and integrated planning to assure
currency and measure achievement of its stated student learning outcomes for courses, certificates, programs
including general and vocational education, and degrees. The institution systematically strives to improve
those outcomes and makes the results available to appropriate constituencies.

The development, assessment, and revision of
student learning outcomes have been the focus of
attention for the college over the last few years

as demonstrated by the work of the Curriculum
Committee, the Program Review Committee,

and Assessment Committee. Recently, a process
for using program review data for the purpose

of integrated planning has been established,

and a process of cyclical feedback loops has

been developed. The newly formed Institutional
Effectiveness Committee is responsible for
monitoring collaborative institutional planning, and
the Budget Planning Committee links the district’s
program review and district planning processes to
the annual budget.

Over the last four years faculty have been working
diligently to develop comprehensive student learning
outcome assessment plans for all courses and
programs. Furthermore, the Assessment Committee
has developed a three-year plan for assessment at the
college (I1A-22).

The program review process requires departments to
link all resource requests to departmental goals and
objectives. Unit-level plans enable departments to
state their objectives, link their plans to the college’s
strategic and education master plans, and submit
resource requests to support their plans. The college
maintains a planning calendar on the Program
Review Committee’s Web site to facilitate integrated
planning.

The Institutional Research Department (IR) makes
available on the Web a wide variety of annual
research reports to support planning processes.
These reports include data regarding the college’s
key performance indicators, course section
enrollment, grade distribution, completions for
degrees and certificates, success and retention,

persistence, basic skills course alignment, advising,
and labor market information. The IR Web site also
links to the Accountability Reporting for Community
Colleges (ARCC).

IR also provides research upon request through
“AskCR?”, the college’s resource request portal.

In the summative report of the college’s Title 111
‘Strengthening Institutions’ grant, administration,
faculty, and staff all report progress in the district’s
use of institutional data in decision-making.

The college substantially meets the standard. There
are many examples of the use of institutional data to
assure currency and measure achievement of stated
student learning outcomes. The most significant

of these is the development of the Institutional
Research Department through the college’s Title I11
grant. With data more readily available, its use in
decision-making processes has increased. However,
the position of institutional research director is
currently vacant which has limited the ability of the
college to gain further confidence and understanding
regarding institutional data. There is a strong sense
among faculty that the program review process as
instituted over the last four years is well conceived
and provides the necessary information to make
informed decisions for both curriculum improvement
and budget.

The Program Review Committee (PRC) has now
completed a cycle using extensive data and detailed
summaries produced in 2009-2010 to inform the
integrated planning process. The Program Review
Committee shifted the planning process calendar so
that the integrated planning committees would have
the data in a timely manner, be able to process their
recommendations, and get their recommendations
to the Budget Planning Committee for review prior
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to the development of the budget for the subsequent
year.

The college has continued to refine the program
review process to be more effective and efficient
and has improved its ability to use program review
and assessment to inform planning. The Institutional
Effectiveness Committee report will provide an

assessment of the integrated planning process to
inform process improvements.

Planning Agenda

By summer 2011 the college will hire a director of
institutional research.

II.LA.2.0. If an institution uses departmental course and/or program examinations, it validates their
effectiveness in measuring student learning and minimizes test biases.

Description

In some courses and/or programs requiring industry
accreditation or licensure (e.g., nursing, police
academy), a standardized exam is required. These
exams are provided and monitored by the relevant
accrediting bodies.

Analysis

The college meets the standard. Programs that utilize
required examinations validate their effectiveness

by the pass rate of their students in state or federal
licensing exams. The results are reported in the
comprehensive program review.

Planning Agenda

None.

II.LA.2.h. The institution awards credit based on student achievement of the course’s stated learning
outcomes. Units of credit awarded are consistent with institutional policies that reflect generally accepted

norms or equivalencies in higher education.

Description

Credits awarded are consistent with Carnegie unit
definitions and Title 5 regulations. As defined in
34 CFR 600.2, the college has adopted an interim
policy appropriately defining a ‘credit hour’ in
accordance with 34 CFR 600.2.

The Curriculum Committee ensures that credits are
awarded based on appropriate student achievement.
The official course outline of record includes student
learning outcomes (SLOs), course topics, and
methods of evaluation and assessment (IIA-23).

Faculty provide students with a syllabus which is
consistent with the approved course outline and
maintained in department offices. Further, faculty
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adhere to the approved course outline and effectively
assess SLOs as stated in the approved course outline.
The current and previous catalogs detail the grading
system used by faculty at the college.

Analysis

The college meets the standard. All methods of
credit awards are documented and approved by the
Curriculum Committee, the Academic Senate, the
President’s Cabinet, and the Board of Trustees.

Planning Agenda

None.
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The institution awards degrees and certificates based on student achievement of a program’s stated

learning outcomes.

As required by Board Policy 4020, Program and
Curriculum Development, courses and programs are
designed in compliance with the program and course
approval policies and procedures adopted by the
Chancellor’s Office (I1A-24).

Program learning outcomes (PLOs) are developed
in much the same way as student learning outcomes
(SLOs). PLOs for career technical programs such
as business, technology, and health occupations

are generally well established; PLOs for externally
accredited programs are based on very specific state
and national criteria. These programs also rely on
industry advisory committee input.

The Curriculum Committee takes seriously its
responsibility for ensuring appropriate learning
outcomes for all degrees and certificate. However,
developing PLOs for transfer programs has posed a
challenge because of the need for interdisciplinary
dialogue and collaboration.

The college meets the standard. Program Learning

Outcomes (PLOs) are developed much in the same
way as are Student Learning Outcomes (SLOs).

An ad hoc committee of the Academic Senate

is working to develop an assessment strategy

for general education. The outcomes have been
identified, and suggested assessment methods
have been proposed, but the assessment plans have
not yet been systematically or comprehensively
implemented.

The Assessment Committee, in conjunction with
the Program Review Committee and the Academic
Senate, is currently and actively engaged in the
challenges of program review for the general
education pattern and for liberal arts degrees.

By fall 2011 the college will develop a
comprehensive method of assessing general
education outcomes.

By fall 2012 the college will develop a standardized
way to communicate program learning outcomes
information to students.

The institution requires of all academic and vocational degree programs a component of
general education based on a carefully considered philosophy that is clearly stated in its catalog.
The institution, relying on the expertise of its faculty, determines the appropriateness of each course
for inclusion in the general education curriculum by examining the stated learning outcomes for the

course.

BP 4025 Philosophy and Criteria for Associate
Degree and General Education delineates the
general education patterns and the course work
requirements for students pursuing associate degrees
at College of the Redwoods. Three pathways serve

the needs of students who are pursuing an associate
degree, preparing to transfer to the CSU system, or
completing the requirements for transfer to CSU,
UC, or other four-year colleges or universities.

The college’s Curriculum Committee is well-
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established and employs a rigorous review process
for all proposed and revised course outlines to
ensure content and learning outcomes are at the
collegiate level and that general education courses
fulfill the general education requirements in the UC
and CSU systems. While an academic counselor is
a member of the college’s Curriculum Committee
and assists the college to maintain a list of general
education courses that meet the general education
requirements at UC and CSU, the college currently
lacks an articulation officer.

For students seeking the associate degree, the
college requires specified classes in communication,
computation and critical thinking, as well as courses
in the following four categories: Natural Sciences,
Social Science, Humanities, and Language and
Rationality. The list of requirements for a degree

in each of the college’s academic programs include
the minimum number of general education units
required, and the areas in which they are required.

Students who intend to matriculate to a CSU
campus must complete the requisite number of
lower division general education units outlined for
transfer students by the CSU system. This option
includes specified classes in the following areas:
Communication and Critical Thinking, Scientific
Inquiry and Quantitative Reasoning, Arts and
Humanities, Social Sciences, and Lifelong Learning
and Self Development.

Those individuals who intend to continue their
education at a UC campus or other four-year
institution need to adhere to the requirements of
the Intersegmental General Education Transfer
Curriculum (IGETC) Pattern, which includes
specified classes in the following areas: English
Communication, Mathematical Concepts and
Quantitative Reasoning, Arts and Humanities,
Social and Behavioral Sciences, and Physical and
Biological Sciences.

The college catalog specifies the requirements for a
degree in each of the college’s academic programs,

including the minimum number of general education

units required. The applicable courses appear in the

college catalog in the list of the General Education
Requirements for the Associate Degree and for the
Associate Degree in Liberal Arts, with eight optional
areas of emphasis that correspond to the various
academic disciplines. In all instances, students

are advised to work closely with CR advisors and
counselors and, especially, with advisors at the four-
year institution to which they plan to transfer.

Regardless of which option a student chooses,

in conferring the Associate’s degree the college
certifies that the student has demonstrated
achievement in the following learning outcomes:
Effective Communication, Critical Thinking, and
Global Awareness. For this reason, each general
education course must address at least one of

the bulleted outcomes under each of these three
categories.

EFFECTIVE COMMUNICATION
Students should be able to

» Communicate complex aesthetic, cultural and
intellectual ideas

* Communicate complex mathematical and
scientific ideas

* Analyze and adapt communication on the basis
of audience

* Generate, compose, revise and communicate
ideas clearly, orally and in writing

* Read with comprehension

* Listen with comprehension

* Use technology to process information

* Conduct research using appropriate methods and

tools

CRITICAL THINKING
Students should be able to

* Evaluate ideas presented in writing, media,
speech or artistic representations



 Evaluate sources of information

* Analyze/interpret creative expressions, resources,
data

* Use problem-solving skills effectively

* Apply the scientific method and scientific
reasoning

* Apply mathematical and scientific concepts to
analyze relationships

* Make value judgments and ethical decisions

GLOBAL/CULTURAL CONTEXT
Students should be able to

* Analyze issues from multiple perspectives

* Express an awareness of cultures in a diverse
global community

* Explain the relationships between humanity and
the natural environment

* Analyze issues within their historical context

In 2008-09, the assessment team (now a formalized
Assessment Committee) collaborated with the
Academic Senate to form an ad hoc committee

on general education, made up of the Curriculum
Committee chair and representative faculty from
throughout the disciplines, to revise the Philosophy
of General Education and refine general education
outcomes. As determined by this ad hoc committee
and approved by the Academic Senate in 2009,
courses included as part of the general education
pattern must meet student learning outcomes
identified above. These outcomes were developed
and approved during the 2008-09 academic year

in response to a general understanding that the five
general education outcomes identified in the college
catalog were not clear enough or practical to assess,
and that once updated, the faculty would review all
approved and proposed general education courses
to certify that their outcomes meet these general
education outcomes. The ad hoc general education

committee also proposed suggested assessments for
each of the three outcome areas (IIA-25).

Unfortunately, organizational conflict and
administrative turnover (including a chief
instructional officer vacancy) and a perceived lack
of support for the assessment team (resulting in a
brief hiatus for the team and the resignation of the
faculty chair), resulted in diminished leadership for
developing a process for assessing general education
at the college. In 2009, the Curriculum Committee
and the Academic Senate imposed a moratorium on
new general education courses until the review and
approval process for general education courses could
be improved.

In the 2010-11 year, the Curriculum Committee
developed and implemented a process for reviewing
course outlines of record to certify that existing
general education courses and newly proposed
general education courses are carefully considered.
The forms and process are rigorous and require that
student learning outcomes meet the three general
education categories with sufficient scope and
breadth to ensure the learning outcomes are met
within a broad spectrum of knowledge imparted
within a given field of study. Several general
education course proposals were considered within
this new process. Subsequently, several courses
were reviewed for inclusion in the general education
pattern in spring 2011 according to the new process.

The revised general education philosophy and
outcomes, while approved by the Academic Senate
in 2009, were submitted to the college’s Board

of Trustees in June 2011. During the intervening
period, the college continued to publish the older
outcomes in the college catalog and, while course-
level assessment of student learning outcomes
occurred for general education courses, the college
did not comprehensively assess general education.

Assessment of the newly developed student
learning outcomes has not yet occurred. The focus
of assessment during the 2010-11 year targeted
program outcomes for liberal art degrees. Although
a comprehensive program review was completed


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIA-25GEOutcomes-Draft.pdf

for general education classes, the assessment

was based on the previous learning outcomes (as
described in the 2010-2011 Catalog). Since this
assessment was the first attempt to develop a process
to assess general education at the college, it was

not as comprehensive as it should be; however, the
institution’s efforts in assessing student learning
outcomes at the course level does include assessment
of the outcomes that correspond to the general
education requirements.

The college partially meets the standard. While

the college has a Board-approved policy regarding
general education, and general education
requirements for degrees are stated in the

college’s catalog, during the last few years various
stakeholders at the college have had divergent
understandings of the philosophy and outcomes for
the college’s general education pattern.

The college has developed a process for approving
courses as part of the general education pattern, but
implementation has only just begun. Although the
institution has assessed student learning outcomes
for general education courses, it has conducted
relatively little comprehensive assessment.

The college has also identified the need for an
Articulation Officer to help ensure the courses
included in the general education pattern meet
standards for transferability to UC and CSU.

In the 2011-2012, the description of the new general
education requirements will be widely publicized via
the college catalog and on the college’s Web site.

In the 2011-12 year, the new curriculum process for
approving courses in the general education pattern
will be fully implemented for newly proposed and
existing general education courses.

In the 2011-12 year, under the leadership of the
Assessment Committee and the Curriculum
Committee, faculty will map student learning
outcomes for courses that are included in the
college’s general education pattern to the revised
general education outcomes.

In the 2011-12 year, the Assessment Committee will
develop and implement plans to comprehensively
assess the college’s general education outcomes.

By fall 2011 the college will identify an articulation
officer.

An understanding of the basic content and methodology of the major areas of knowledge: areas
include humanities and fine arts, the natural sciences and the social sciences

The major areas of knowledge including natural
sciences, social sciences, and humanities are
included in the general education requirements for
all students intending to obtain a degree from the
college. The courses selected for each of these three
areas are validated as meeting the requirements

of these general education content areas through
articulation agreements with the UC and CSU
system.

While assessment of student learning outcomes

has taken place at the course-level, comprehensive
assessment of student learning outcomes for general
education has not taken place in a meaningful way.

The college partially meets the standard. While the
basic content and methodology for the college’s
general education program are developed by faculty,
the process for approving courses as part of the



general education pattern was adopted recently

and is not fully implemented. While the major
knowledge areas are covered in the college’s general
education pattern, learning outcomes have not been
comprehensively assessed.

In the 2011-12 year, the new curriculum process for
approving courses in the general education pattern
will be fully implemented for newly proposed and

existing general education courses.

In the 2011-12 year, under the leadership of the
Assessment Committee and the Curriculum
Committee, faculty will map student learning
outcomes for courses that are included in the
college’s general education pattern to the revised
general education outcomes.

In the 2011-12 year the Assessment Committee will
develop and implement plans to comprehensively
assess the college’s general education outcomes.

General education has comprehensive learning outcomes for students who complete it, including a
capability to be a productive individual and lifelong learner: skills include oral and written communication,
information competency, computer literacy, scientific and quantitative reasoning, critical analysis/logical
thinking, and the ability to acquire knowledge through a variety of means.

The learning outcome areas of effective
communication, critical thinking, and global/cultural
context were developed to ensure that students who
complete the college’s general education pattern
have appropriate skills related to the ability to
communicate both orally and in writing, evaluate
sources of information, use technology to process
information, think critically, and analyze issues from
multiple perspectives.

While assessment of student learning outcomes

has taken place at the course-level, comprehensive
assessment of student learning outcomes for general
education has not systematically taken place.

The college partially meets the standard. The

college has developed learning outcomes for

general education that mirror the skills outlined

in the standard. Faculty determine which courses
meet the requirements and review course outlines

to ensure content covers material necessary to
provide knowledge in these areas; however, active
assessment of these outcomes has not yet occurred in
a systematic manner.

In 2011-12 year, the Assessment Committee will
develop and implement plans to comprehensively
assess the college’s general education outcomes.
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II.A.3.C. A recognition of what it means to be an ethical human being and effective citizen: qualities include
an appreciation of ethical principles, civility and interpersonal skills, respect for cultural diversity; historical
and aesthetic sensitivity; and the willingness to assume civic, political and social responsibilities locally,

nationally and globally

Description

The outcome area of critical thinking includes the
ability to make judgments and ethical decisions.

All of the outcomes listed within the global/cultural
context area of the college’s general education
outcomes are intended to ensure students are able to
recognize what it means to be an effective citizen.

Faculty have suggested that assessment of the
outcome might include one of the following:

* Articulate understanding of interconnected global
issues

» Compare different world views relevant to
specific ethical questions

* Articulate understanding of historical influences
on contemporary world

* Articulate historical influences on language and
contemporary knowledge

* Describe cultural influences on the spread of
knowledge

* Identify the effects of social context on
individual behavior

Analysis

The college partially meets the standard. All of

the outcomes listed within the global/cultural
context area of the college’s general education
outcomes are intended to ensure students are able to
recognize what it means to be an effective citizen.
While outcome assessment suggestions have been
proposed, active assessment of these outcomes has
not yet occurred in a systematic manner.

Planning Agenda

In the 2011-12 year the Assessment Committee will
develop and implement plans to comprehensively
assess the college’s general education outcomes.

ILA.4. All degree programs include focused study in at least one area of inquiry or in an established

interdisciplinary core.

Description

The college’s degree programs offer students
curriculum specialized to their discipline. The
college requires a minimum of 18 units in the
discipline, with most degrees requiring 30 or more
discipline units. CR’s catalog provides information
regarding program requirements for all degrees and
certificates (IIA-26).
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Analysis

The college meets the standard. Each degree
program clearly describes the number of units
required for general education, specific program
requirements, and additional options (restricted
electives) required for program completion. Program
requirements are detailed in the catalog, on the Web
site, and in program brochures.

Planning Agenda

None.



http://www.redwoods.edu/Catalog/Catalog11-12.pdf

Students completing vocational and occupational certificates and degrees demonstrate the
technical and professional competencies that meet employment and other applicable standards and
are prepared for external licensure and certification.

The college’s career and technical education (CTE)
certificate and degree programs are developed
primarily by faculty, with input from employers,
advisory committees, and professional organizations,
and using data such as labor market information
and employer surveys. Programs in automotive,
drafting technology, construction technology,
nursing, early childhood education, and the police
academy are accredited or approved by external
agencies. The college also offers programs that
lead to external state and national certification or
licensure (e.g., nursing, solar technician, water
distribution and treatment, wastewater collections
and treatment, welding, early childhood education,
and automotive).

In partnership with the local Employment
Development Department, the college supports a
comprehensive career center and job market (one
stop employment office) and is developing an
internship program to connect students to needed
employment training and opportunity.

The California Community College Chancellor’s
Office provides “core indicator” information for
student placement, and retention in employment

is provided through matches with unemployment
insurance (UI) data. Core indicator data is
invaluable for review and improvement of CTE
program outcomes and student success. Faculty are
required to respond to the core information data
when applying for local CTEA funds (IIA-27).The
reporting of CTE student information through the
state-mandated management information systems
(MIS) data system was significantly enhanced during
the 2009-2010 academic year, resulting in additional
state CTEA funds coming to the college.

The college meets the standard. CTE program
standards are maintained through regular external
review of courses, certificates, and degrees by
advisory committees and external accreditation
and regulatory agencies. Internally, the college
implements a program review process. Standardized
student follow-up and employer surveys are

being developed by the Institutional Research
Department, although some programs have been
conducting their own surveys as part of external
accreditation requirements. Data are analyzed to
strengthen courses and programs and ensure course
and program requirements are relevant to employer
needs.

To meet external licensure, certification, or
accreditation standards, many programs maintain
records of student success on external exams, for
instance in the area of health occupations and solar
technology.

By spring 2012, the Institutional Research
Department will develop and implement
standardized student and employer follow-up
surveys for CTE program graduates.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/CTECoreRept-Ag.pdf

The institution assures that students and prospective students receive clear and accurate
information about educational courses and programs and transfer policies. The institution
describes its degrees and certificates in terms of their purpose, content, course requirements,
and expected student learning outcomes (SLOs). In every class section students receive a course
syllabus that specifies learning objectives consistent with those in the institution's officially

approved course outline.

The college updates its catalog yearly to describe
each course and program and to detail transfer
policies. While the general education outcomes
are included in the catalog, other program learning
outcomes are typically available in course outlines
or program brochures (IIA-28).

For more specific course information, including
course expectations and assessment methods, faculty
provide syllabi to their students. Model syllabi

are available in the Faculty Handbook, are on file

in the division offices (IIA-29, IIA-30). Model
syllabi are available in the Faculty Handbook, and
course syllabi are on file in the division offices.

Course syllabi are distributed to students and are
posted online via MyCR, the college’s collaborative
learning environment.

The college meets the standard. The catalog, updated
annually, provides sufficient information for students
to understand descriptions of programs, courses,
transfer policies, and sequencing of courses. Course
syllabi provide additional detail.

None.

The institution makes available to its students clearly stated transfer-of-credit policies in order to
facilitate the mobility of students without penalty. In accepting transfer credits to fulfill degree requirements,
the institution certifies that the expected learning outcomes for transfer courses are comparable to the
learning outcomes of its own courses. Where patterns of student enrollment between institutions are
identified, the institution develops articulation agreements as appropriate to its mission.

The college catalog describes the transfer
requirements and identifies several resources
available to students who are planning to transfer to
California four-year universities or colleges. It also
includes information about the college’s articulation
agreements with four-year institutions and references
to a state-wide articulation Web site that helps
counselors and students determine equivalent course
work and requirements at various California four-
year public institutions (IIA-31).

The college has articulation agreements with a
number of four-year institutions, and counselors
assist students in understanding the transfer process.
The Transfer Center provides services and resources
including academic advising, a resource library,

a college transfer day, “Humboldt State Instant
Admissions,” transfer admissions agreements,

and four year university representative visits. (CR
graduates may have increased ease of transfer
through the implementation of SB 1440, statewide
legislation requiring colleges in the CSU system to
accept 60 units of credit towards a Bachelor’s degree


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIA-28ProgramBrochureSample.PDF
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/ModelSyllabus.2011FacHandbook.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIA-30CourseSyllabiANTH3.pdf
http://www.redwoods.edu/Catalog/Catalog11-12.pdf

from state community colleges that provide the
appropriate curriculum.)

For students transferring into College of the
Redwoods, advisors, counselors, administrators, and
faculty all participate in the accurate evaluation and
processing of transfer credit. CR students wishing
to transfer are advised to contact the counseling
services at the college as well as at the transfer
institution to ensure the development of accurate
program plans. Transfer of credit from other
accredited higher education institutions is based on
the evaluation of official college transcripts. If any
question or discrepancy occurs in the evaluation
process, faculty area experts are asked to adjudicate
the final decision.

The college meets the standard. The college
provides several resources for students interested
in transferring including a catalog and Web page,
workshops and counseling and advising services.
The college has a careful and thorough process
for evaluating the credits of students who wish to
transfer from other institutions to College of the
Redwoods.

None.

When programs are eliminated or program requirements are significantly changed, the institution
makes appropriate arrangements so that enrolled students may complete their education in a timely manner

with a minimum of disruption.

Regarding substantial changes to program
requirements or the elimination of programs,
College of the Redwoods is committed to taking
appropriate measures to help affected students

finish their programs of study in a timely fashion. A
statement of this commitment appears in the current
catalog under the Changes in Requirements heading,
and it reads as follows:

“Under current practice, when a program is
eliminated students are notified, and the program is
phased out over a period of time to enable students
to complete the program. In some cases, course
substitutions or independent study options are
provided to ensure students are able to complete
programs for which they have ‘catalog rights.””

Administrative Procedure 4021 Program
Revitalization or Discontinuance is under
development. This procedure will include
appropriate arrangements so that enrolled students

may complete their education in a timely manner
with minimal disruption.

The college meets the standard and ensures
that enrolled students are able to complete their
educational programs.

The institution has not historically used the program
review process to provide recommendations on
sunsetting or revitalizing programs. Program
reviews help identify programs that are struggling as
evidenced by declining enrollments, poor retention
rates, and poor success rates. In the 2010-11 year, the
Program Review Committee ‘flagged’ programs that
were struggling and recommended for revitalization
or discontinuation, but the process of revitalization
and discontinuance is still in draft form and has not
been implemented yet.



In 2011-12, College of the Redwoods will adopt a

program revitalization or discontinuance procedure
(AP4021).

The institution represents itself clearly, accurately, and consistently to prospective and current
students, the public, and its personnel through its catalogs, statements, publications, including those
presented in electronic formats. It regularly reviews institutional policies, procedures, and publications to
assure integrity in all representations about its mission, programs and services.

The college maintains a Web site and printed
brochures to present specific information regarding
programs and processes and publishes a printed
catalog annually, an on-line version of which is
maintained and updated. The college provides
schedules of classes for each semester and summer
session.

College brochures for academic and career

technical programs are updated when their

program requirements are changed. Degree and
certificate information cards are created to align
with the annual college catalog and provide course
requirements and other program specific information
for use by the public and by faculty and staft for

advising and outreach purposes.

The college produces broadcast, print and online
advertising on a regular basis to inform students
about classes and programs. Publications about
services to students are updated when appropriate to
reflect changes in policies and practices.

The college meets the standard.

None.

In order to assure the academic integrity of the teaching-learning process, the institution
uses and makes public governing board adopted policies on academic freedom and responsibility,
student academic honesty, and specific institutional beliefs or world views. These policies make
clear the institutions commitment to the free pursuit and dissemination of knowledge.

The college’s Board of Trustees has adopted Board
Policy 4030, Academic Freedom that is included in
the faculty handbook and states:

“Faculty members are entitled to freedom in the
classroom in discussing issues germane to their
academic discipline. Academic freedom inherently
involves the right to introduce within the assigned
teaching discipline controversial topics, concepts,

issues, and systems as long as the method or manner
of presentation involves objective reasoning and
rational discussion Faculty members are citizens,
members of a profession, and employees of an
education institution. When faculty members

speak or write as citizens, thereby exercising their
constitutional right of free speech, it should be as
persons who are free from institutional censorship or
discipline. In the process of making such utterances,
faculty members have a responsibility to make a



clear distinction between personal viewpoints and
the college’s official policies. Faculty members

are entitled to full freedom in research and in the
publication of results, subject to the adequate
performance of other academic duties, but research
for pecuniary return should be based upon an
understanding with the administration of the
college. The protection of academic freedom and
the requirements of academic responsibility apply
to full-time probationary, tenured, and part-time

faculty.” (IIA-32).

A philosophy statement of the district’s commitment
to academic freedom is also included in the college
catalog, declaring:

“We will continuously seek and support a dedicated,
highly qualified staff that is diverse in terms of
cultural background, ethnicity, and intellectual
perspective and that is committed to fostering a

climate of academic freedom and collegiality. We
will encourage and reward professional development
for all staff and will all share in the responsibility for
student outcomes.”

College of the Redwoods does not intentionally
promulgate specific institutional beliefs or world
views.

The college meets the standard. The college
complies with board-approved policies on academic
freedom and responsibility. College of the Redwoods
is committed to the pursuit and dissemination of
knowledge.

None.

Faculty distinguishes between personal conviction and professionally accepted views in a
discipline. They present data and information fairly and objectively.

College of the Redwoods has adopted Board Policy
4030 Academic Freedom. The policy was adapted
from the 1940 Statement of Principles on Academic
Freedom and Tenure, including the 1958 and 1970
interpretative comments of the American Association
of University Professors. The policy is available on
the college Web site and can be found in the Faculty
Handbook.

Academic freedom and the responsibilities of faculty
are also considered during the faculty performance
review process. Although “academic freedom”

is not specifically mentioned in the performance
review evaluation criteria, faculty are evaluated on
criteria such as “Currency and depth of knowledge
in discipline, effective course or nonteaching
assignment organization, effective communication
skills (including technology), and sensitivity to

student diversity and special needs” and “Values the
diversity of ideas on campus, demonstrates respect
to students and colleagues/staff, and follows ethical
standards of the profession.”

The college meets the standard through its policies
on academic freedom. Efforts are made each
semester through orientations to inform new

part time faculty of board policies and relevant
administrative procedures.

None.


http://www.redwoods.edu/District/Board/New/Chapter4/bp40300.pdf

126

ACCREDITATION SELF-STUDY REPORT

I.A.7.h. The institution establishes and publishes clear expectations concerning student academic honesty

and consequences for dishonesty.

Description

The college established and publishes clear
expectations about student academic honesty and the
consequences for dishonesty. BP 5500 Standards of
Conduct, is in the college catalog and is displayed on
the college’s Web page (IIA-33).

The faculty handbook also references the college’s
policy regarding academic honesty; the handbook
is available on the college Web site and also on the
internal college Web site. Disciplines such as health

occupations, public safety, and early child education
have additional code of conduct requirements that
are identified within program handbooks.

Analysis

The college meets the standard.

Planning Agenda

None.

I.A.7.c. Institutions that require conformity to specific codes of conduct of staff, faculty, administrators,
or students, or that seek to instill specific beliefs or world views, give clear prior notice of such policies
including statements in the catalog and/or appropriate faculty.

Description

The Student Code of Conduct per Board Policy
5500 is available in the catalog as well as the CR
Web site. There are processes in place to ensure

that faculty and staff members know how to find
information about filing complaints. Administrative
personnel and trustees receive training in avoiding
sexual harassment and responding to it as a manager
overseeing personnel. Disciplines such as health
occupations, public safety, and early child education
have additional code of conduct requirements that
are identified within program handbooks.

Recent Web-inars have been sponsored by the DSPS
office to provide training for staff and faculty on
dealing with disruptive student behavior.

The student code of conduct includes specific
language addressing expectations of conformity to
codes of conduct, consequences and expectations.
However, the complaint and appeal processes for
students are not printed or easily available. Students
often have to go to advisors or administrators for
assistance on how to file complaints. Sample syllabi
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in the faculty handbook includes a reference to the
student code of conduct.

The college has developed a comprehensive code
of ethics for all personnel. In summer 2010, a
management committee drafted an institutional
code of ethics, BP and AP 3050. The draft has been
reviewed by the College Council and feedback has
been generated. This board policy and procedure
will undergo further revision and will be reviewed
by college constituencies for adoption in fall 2011.

Analysis

The college meets the standard, although the college
has identified the need to make complaint and
appeals processes more accessible.

Planning Agenda

None.



http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIA-33BPAP5500StudntConductCodeDiscipline.pdf

STANDARD II: STUDENT LEARNING PROGRAMS AND SERVICES

ILA.8. Institutions offering curricula in foreign locations to students other than U.S. nationals
operate in conformity with standards and applicable Commission policies.

Description Analysis

The college is not currently offering curricula in Not Applicable.
foreign locations.

Planning Agenda

None.
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II.B. Student Support Services

The institution recruits and admits diverse students who are able to benefit from its programs,
consistent with its mission. Student support services address the identified needs of students and
enhance a supportive learning environment. The entire student pathway through the institutional
experience is characterized by a concern for student access, progress, learning, and success. The
institution systematically assesses student support services using Student Learning Outcomes,
faculty and staff input, and other appropriate measures in order to improve the effectiveness of these

services.

Description

CR is open to any person 18 years of age or older
who can benefit from the instructional curriculum of
the college. High school graduates and holders of the
Certificate of Proficiency are eligible for admission
even if they are younger than 18.

Any student enrolled in the 9th through 12th grades
can enroll but must also complete a Concurrent
Enrollment Form signed by a parent or legal
guardian and the high school principal. Concurrently
enrolled students are eligible to take college level
classes only and are limited to a maximum of 11
units.

International students must follow special
procedures outlined in the college catalog and
as regulated by their visa status. Immigrant visa
residents must provide their assigned Alien
Registration Number.

The college adheres to AB540 with regard to
nonresident students. This law does not grant
residency but enables certain nonresident students to
be exempted from paying nonresident tuition. Any
student who has met the above eligibility criteria
must complete the “California Nonresident Tuition
Exemption Request” form.

The college has an open admission policy that
ensures that all applicants capable of benefitting
from the education available at the college are
admitted. At College of the Redwoods, the
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enrollment process includes more than filling out an
application, registering for classes and paying fees.
The college’s matriculation program is designed to
help students succeed in college and includes the
following steps:

* assessment (math and English placement tests)
* orientation

+ academic advising

* registration

* the development of an educational plan

Students work with advisors to meet these
responsibilities and create an educational plan
designed to maximize their success. The college’s
mission emphasizes this commitment to student
success, as does the strategic plan’s first goal, which
is to “Enable student attainment of educational
goals.”

College of the Redwoods supports these goals
through the following activities:

* The college’s education master planning process
ensures open access to a diverse population
and understands that “strategic enrollment
management does not consist simply of
recruiting students ... it also includes retention
of students so that students are able to meet
their goals (pg. 15).” The retention of students is




accomplished through various means including
the creation of Student Education Plans, pre-
registration advising, free tutoring, student
mentoring, and specialized services from EOPS,
DSPS, and Trio programs. Faculty and staff
refer students who are struggling to Counselors/
Advisors and to available services, such as
DSPS. Counselors and advisors at the Eureka
and Del Norte campuses recommend appropriate
students to General Studies (GS) courses, such as
GS 6 and GS 361.

Through the matriculation process, students’
academic readiness is assessed using multiple
measures, and clear information is provided
about the college’s programs, services and
policies prior to registration. This information

is provided during orientation, in advising
appointments before and after placement tests, on
student services Web pages, and in department
brochures. At Del Norte and Mendocino
campuses, counseling faculty attempt to see
every new student. Del Norte has individual and
group advising and orientation after registration.

The college’s program review process ensures
ongoing, systematic evaluation of student
services for the purpose of continuous quality
assurance and improvement. All major student
services departments and programs participate in
the college’s program review process. Through
the program review process, programs identify
program-level student learning outcomes and
report on progress towards achieving these
outcomes.

Valuable insight about the effectiveness of
student services is provided through the
measurement and analysis of individual
department goals and objectives provided

by participants on the college’s Enrollment
Management Committee, the Program Review
Committee, Student Services director meetings,
Student Services assessment meetings, and
quarterly Student Services division meetings.

* Districtwide categorical programs such as
CalSOAP, Upward Bound, EOPS and DSPS
provide outreach for special populations and
assist students who may not have otherwise
applied for and been admitted to college.

The following departments and programs serve
students at all campuses and centers unless otherwise
noted:

Academic Counseling and Advising is designed
to help students attain their educational goals by
offering academic advising, educational planning,
academic problem solving and referrals to
specialists.

Academic Support Center provides support for
individual and small group tutoring, access to
computer stations, DSPS and make-up testing,
English and math skills, evaluation and placement
testing, media viewing, and private study areas.

Admissions and Records provides information and
services related to application, registration, fees,
student records, petitions, transcripts, graduation and
degree and certificate evaluations.

Associated Students, College of the Redwoods
(ASCR) promotes opportunities for students to
engage in self-governance and participate in the
promotion of student activities such as student
government, clubs, special events, student
publications and social activities.

California Work Opportunity and Responsibility to
Children (Cal WORKs) program supports students
moving from welfare to work.

Child Development Center (Eureka) simultaneously
provides a high quality laboratory setting for early
childhood education students and an enriching

child care and development services for toddler

and preschool age children of CR’s students and
staff. The college’s Child Development Center was
granted accreditation by the National Association for
the Education of Young Children in June 2010.



Clubs and Organizations support social, educational,
honorary, service, and special interest clubs.

College of the Redwoods (Eureka) contracts with the
local One-Stop center (The Job Market) to provide
assistance to students and community members

with career planning and employment search, career
assessments and job referral. The Del Norte and
Mendocino campuses do not have a career center as
such, but some career guidance services are provided
by counselors. Additionally, a career planning course
(Guidance 8) is offered at the Eureka campus.

Cooperative Education courses at the Del Norte
campus are designed to complement the student’s
academic training with realistic on-the-job
experience.

Creative Arts and Cultural Events programs offer a
wide variety of exhibitions by locally and nationally
recognized artists. The CR Eureka campus has an
art gallery which is curated by a student under the
auspices of the Art Department faculty. While Del
Norte and Mendocino do not have a “gallery” per
se, both sites use the main hallway which serves

as a standing gallery. Examples of cultural events
that take place annually are: The Book of the

Year, Science Night (Eureka campus), the annual
publication of the KERF (poetry journal), The
Latino film festival, and the northwest writer’s
conferences.

Dental Health Center (Eureka) offers various
procedures for students and community members at
a reduced rate.

Dining Service provides a traditional college food
service facility for the Eureka campus with smaller
support facilities for the Del Norte and Mendocino
Coast Education Centers.

Disabled Students Programs and Services (DSPS)
ensures equal access to the educational experience
for all learners with disabilities. DSPS provides
services to qualified students with: impairments
of mobility, vision, hearing, and communication;
acquired brain injury; developmentally delayed;
learning and psychological disabilities.

* Instructional Support and Learning Disabilities
Assessment: The LIGHT Center located
on the Eureka campus provides learning
disabilities assessment and individualized
instructional support for students with
disabilities. Assessments are completed by
Learning Disability Specialists who, based on
a student’s learning profile, make educational
recommendations for accommodations.
Individualized instructional support services
may include: study groups, and skill building
in the areas of studying, note-taking and test-
taking. Guidance classes are offered on the
Eureka campus and at the Del Norte Education
Center. Learning Disabilities Assessment is
available for students at other instructional sites
upon request. Testing of learning disabilities is
offered to students by registering for a half unit
of Guidance 143.

The High Tech Center: The High Tech Center
(HTC), located in the Learning Resource Center
on the Eureka campus provides training to
students in the use of assistive technologies
such as: speech-activated software, scanners,
screen readers and magnifiers. The HTC
provides Braille and electronic text production
for students. Classes are offered on the Eureka
campus. Most computer labs throughout the
district provide access to assistive technologies
for students with disabilities.

Adaptive Physical Education: Adaptive PE
provides students with disabilities direct
participation in classes designed for lifestyle
fitness including a physical fitness assessment,
with subsequent development of individualized
exercise program, according to each student’s
unique needs. Classes are offered on the Eureka
campus and at the Mendocino Coast Education
Center.



Extended Opportunity Programs and Services
(EOPS) & Cooperative Agencies Resources for
Education (CARE) are state funded programs that
assist economically and educationally disadvantaged
students in the achievement of their educational
goals.

Financial Aid and Scholarships provides
information and assistance in completing financial
aid, scholarship and veterans educational benefit
applications. The Financial Aid Department
determines eligibility for local, state and federal
funding: scholarships, Cal Grant, Chafee Grant, Pell
grant, BOG Fee Waiver, Supplemental Educational
Opportunity and Academic Competitiveness Grant,
Federal Work Study, AmeriCorps, Bureau of Indian
Affairs and subsidized, unsubsidized and parent
Direct federal loans. The Financial Aid Department
oversees disbursement of funds to students, certifies
student eligibility for veteran educational benefits,

and provides coordination of the scholarship process.

General Education Development (GED) testing is
available through the Academic Support Center, at
the Eureka Downtown Instructional Site, and at the
education centers.

High School and Community Outreach. Counseling
and financial aid staff conduct annual outreach

to local high schools for parents’ nights, instant
admissions and placement assessments and work
closely with high school counselors. Student
Services staff host high school counselors at the
Eureka campus one day each fall for tours and
updates on new policies and new initiatives at CR.

» Academy of the Redwoods (Eureka) is an Early
College High School that provides high school
students with the opportunity to earn a high
school diploma and receive transferable college
credits which can lead to an AA/AS degree,
certificate, or be applied to a degree at a four
year institution. Academy of the Redwoods
(AR) began in 2005 and is located on the CR
Eureka campus. By the time they are juniors,
most AR students are taking CR courses along
with their high school courses, and AR students

frequently earn top grades in their CR classes.
The API (Academic Performance Index) for AR
for the year of 2009-10 was 866 (out of 1000),
compared to an average of 767 at the main high
schools in Humboldt County.

Klamath River Early College of the Redwoods
(Del Norte) is an Early College High School
located on the Yurok Reservation in Klamath
that provides students with an opportunity to
earn their high school diploma and two years of
college credit. While open to students from all
ethnic backgrounds, the curriculum is infused
with Yurok cultural knowledge and Yurok
elders and community members are valuable
contributors to the educational experience.

Honors (Eureka): The Honors Core Seminar
Curriculum is a coherent, rigorous program offering
freshman and sophomore students a unique, high-
quality educational experience.

Housing (Eureka): The residence halls on the Eureka
campus provide a collegiate residential living
opportunity for students.

Intercollegiate Athletics (Eureka) provides
competitive sports activities for students. The
Athletic Department has an assigned Academic
Advisor who provides advising services specialized
to the athlete population.

Student Outreach Services: The Student Support
Services Program supports college students,
whereas, CalSOAP and Upward Bound are two
programs that are located on the CR campus, but
work in the high schools. These programs work
closely with low income, first generation students to
promote their going to college, at any college that
they choose.

* The Student Support Services Program at the
Del Norte campus provides outreach activities to
economically and educationally disadvantaged
students attending CR at the Del Norte campus.
The TRIO Student Support Services Program
recruits eligible students to participate in faculty
mentoring, supplemental instruction, early alert,



cultural events, campus tours and supplemental
financial aid.

* California Student Opportunity and Access
Program (CalSOAP) is a program that provides
a collaborative effort to increase awareness
and access to higher education by raising
achievement levels of students from lower
income families and to those students who are
the first generation in their family to receive a
college education. CalSOAP provides college
outreach services directly to 7th — 12th grade
students.

» Upward Bound is a federally supported TRIO
program that provides support to low-income
and/or first-generation high school students in
their preparation for college entrance. The CR
Upward Bound Program features an annual
summer residential and bridge program on the
Eureka campus.

Student Health Center (Eureka) offers minor
medical care for illnesses and injuries, health
promotion education, immunizations and testing, as
well as examinations required for specific vocational
training programs.

The Transfer Center provides information and
assistance for students intending to transfer to a

four-year college or university. Although Del Norte
and Mendocino do not have a “Transfer Center,” the
counselor provides all necessary transfer guidance,
resources and assistance to students. A library of
college catalogs is maintained at the Counseling
Office. Humboldt State University (HSU) makes
regular visits to all sites. Eureka has a weekly visit
by an HSU representative.

Veterans Services: Veteran and veteran dependent
students also have a dedicated advisor to assist
them with their advising needs. Besides providing
a face-to-face advising experience for veterans,

a project site in MyCR (Sakai) has been created

to notify veterans about important deadlines and
announcements concerning benefits. This project
site also provides transfer minded veterans and
dependents access to a HSU veteran representative
to answer questions about transferring from College
of the Redwoods to Humboldt State University.

The college meets the standard.

None.

The institution assures the quality of student support services and demonstrates that these
services, regardless of location or means of delivery, support student learning and enhance

achievement of the mission of the institution.

At College of the Redwoods, the Program Review
process for student services areas is integral to
assuring continuous, quality improvement in support
of student learning. Program reviews are conducted
annually district wide for each department and
program. For example, the Counseling and Advising
program review includes information regarding

the Mendocino and Del Norte campuses (I11B-34).

Each campus is invited to submit their staff requests
and other needs in this report. The information is
reviewed by site as well as district-wide.

The student services division met with an expert
consultant during May 2009 and revised the
program review templates and processes to include
student achievement data. They also improved the
connection between program review and planning by
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matching quality improvement plans to the college’s
mission and strategic plan. (IIB-35).

Certain programs at the college, such as California
Student Opportunity and Access Program
(CalSOAP), TRIO (Upward Bound and Del Norte
Education Center Student Support Services),
Extended Opportunity Programs and Services
(EOPS), and Disabled Student Programs and
Services (DSPS), submit additional reports to
document student and program outcomes to their
funding agencies. These reports are required to
assure grant compliance.

The college worked with Noel-Levitz to create

an on-line survey during spring 2010 to assess
student satisfaction in the areas of campus services,
effectiveness, and environment. In response to the
survey, a number of action plans were developed

to improve student satisfaction (IIB-36). Examples
include increased outreach about available services,
improved communication with students via email
and other methods, staff training, and a realignment
of staff duties to ensure student needs are met.

The college has increased the use of on-line
support services to assure that distance education
students and faculty receive the support they need.
The college offers a free, not-for-credit DE-101
orientation for students, faculty, and staff to provide
an orientation to online education and help students
prepare for success in the online environment; this
class is recommended, not mandatory.

An online advisor is also provided for students
taking two or more classes online each term.
Distance Education provides additional student
support services, i.e. on-line tutoring, WebAdvisor,
MyCR, Parature, online orientation, in person
orientation, and online advising to ensure students
have available equitable access to information and
services.

All instructional sites provide enrollment services
such as application and registration assistance,
transcript request help, WebAdvisor and MyCR
basic help and orientation, and assessment testing.

Student Services Specialists also help answer basic
advising questions. Students can pay fees, obtain
data from their student record in Datatel, etc. at

all the Site offices. Students can also receive basic
financial aid information, such as assistance with the
FAFSA or Board of Governor’s fee waiver (BOG).

Site staff serve as an extension of admissions.
Students can access graduation applications, student
petition forms, or any form they may need from
admissions and take advantage of assistance on how
to complete it.

The sites are equipped and staff are trained to
provide DSPS services to identified students in
coordination with the office at the main campus.
Although most assistance for honors students,
athletes, students with child care, and veterans is
through the main campus, site staff members are
prepared to inform students about district services
and make appropriate referrals. Although Student
Satisfaction surveys have been done at the Arcata
and Eureka Downtown Sites in the past, current
information is not available.

The college has implemented practices to ensure
that a maximum level of services and resources

are available for students at the main campus, the
educational centers, and the instructional sites, as
well as for online students. Both on-campus and
online students are served through the CR Web site.
All students can access the following free online
services: Application for Admission, Class Schedule,
College Catalog, Financial Aid Services, Tutor.
com, and the online course registration system. The
Library/Learning Resource Center offers online
access to books, journal articles, magazines, and
newspapers. Additionally, two of the major student
support services areas — Advising and Tutoring

are provided to online students. Online Advising
services are available for students who are enrolled
in two or more virtual classes and mirror those
services offered in an in-person format. This cohort
of students is identified each semester by the
Institutional Research Department and identified
students’ names are placed into a project site in
Sakai so that the DE advisor can advise them.
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Advising is done through email, telephone and/or
video with written examples to assist students with
processes new to them.

Services unique to the Klamath-Trinity Instructional
Site administered in cooperation with the Hoopa
Career and Technical Education Program
(HCATEP) include:

* DISCOVER Workshops (Career/Transfer
exploration)

e Customized Academic Planners
* Student Progress Reports
* Mid/End of Semester Celebration/Luncheon

* Early Registration Incentives (Laptop
Giveaways)

* Honoring the Graduates/Graduation - Each
spring, graduates are honored by holding a
special invitation dinner for the students and their
families. Graduates are honored with handmade
sashes and other gifts.

* College Connection
* Tribal Grants Scholarship Advising

* Textbook/Supplies Loan Program - This program
includes a fully loaded backpack, USB drive, and
customized academic planner

* Calculator/Laptop Loan Program
* Emergency Childcare Assistance
» Mileage Assistance

* Stipend Program - Eligible students are paid
Federal minimum wage for attending classes on
a bi-weekly basis. Awards may not exceed $288
every 2 weeks.

* Individual Academic Tutoring

To qualify for HCATEP student services, students
must meet income eligibility standards, be enrolled
in a federally recognized tribe or a non-Indian
employed by the Hoopa Valley Tribe, and reside

on the Hoopa Valley Reservation or surrounding
Klamath-Trinity River Communities.

Services unique to the Del Norte campus:

The Federal Trio Student Support Services program
(grant) at CR Del Norte is funded to serve 200 low-
income/first-generation students and students with

documented disabilities each year. Services include:

* Intensive academic advising and student
education plan development

* Early Alert: academic progress monitoring with
individual follow up and referral for tutoring or
other support services

* Peer and Faculty mentoring and supplemental
instruction (Math) and tutoring

* Financial and economic literacy workshops
* Career assessment and advising
* University tours and application assistance
* Supplemental grant aid
* Summer Institute
* Program Newsletter-each semester
* TRIO Face book page
Student services unique to the Eureka campus:
* Athletic Programs
* Residence Halls
* Honors
¢ Child Care

Both the Eureka Downtown Site and McKinleyville
Site held registration fairs in August 2010.
Application help, financial aid information, and
assessment testing were available, and an advisor
from the main campus was on hand to meet with
students. Essentially, a prospective student could
walk in without having previously applied and walk
out as a student with a full schedule.



The counseling and advising staff have district wide
meetings twice a month throughout the academic
year. Counselors and advisors at each of the
campuses participate in-person or via teleconference.
The intent of these meetings is to ensure that all
counseling and advising staff are kept informed
about changes in the institution that affect students.
Additionally, email is used to inform staff of changes
that need immediate attention. Financial Aid, DSPS,
Special Programs, Upward Bound and other student
services programs regularly engage in district wide
communication, collaboration and staff development
related to their specific operations.

The program reviews of all areas of student services
cover all district sites. For example, the Counseling
and Advising program review includes information
from the Del Norte and Mendocino campuses.

The directors of each program request information
from staff throughout the District and disseminate
information regarding operational standards.
However, since staff at the smaller sites do not report
directly to the program directors (who are located

at the Eureka campus), there are some operational
inconsistencies. For example, it was recently
discovered that the Eureka campus was not using
multiple measures in the same manner as the other
campuses. As a result, an ad-hoc committee was
formed to create a standardized multiple measures
policy.

The college meets the standard. Quality is

assured through district-wide communication

and collaboration and is documented through the
program review process. However, as the number
of instructional sites increases, providing student
services at all of them will be a challenge because
of limitations in staffing and financial resources.
The college needs to more comprehensively define
“consistent and equal services,” analyze current
services, identify gaps, prioritize needs, and allocate
resources as needed.

The college is committed to improving services

for Distance Education students and is working to
provide them better access to DSPS, EOPS, Career
Development/Career Counseling and Financial Aid
workshops. Student Services areas will need to work
with Technical Services staff to identify the services
that can be provided on the Web and at what cost.
Currently, students can use WebAdvisor and other
online tools to request transcripts, review financial
aid information, and email an advisor. However,
more forms may need to be posted or become
electronic in order to meet the need.

None.

The institution provides a catalog for its constituencies with precise, accurate, and current

information concerning the following:

College of the Redwoods produces an annual catalog
that is comprehensive, precise, accurate and current
(IIB-37). The Office of Instruction coordinates

a district-wide review of the catalog. Academic
program and course information is extracted from
the learning platform system to make sure all
approved curriculum changes are correctly reported.
Several group-proofing sessions are scheduled to

ensure accuracy. All revisions and edits are approved
by deans and vice presidents before printing.

The catalog follows a logical progression from
enrollment to matriculation with information about
financial aid, services for students, faculty and
administration, and campus policies and regulations.
Beginning in the 2010-2011 catalog, the college

has introduced a suggested sequence of program


http://www.redwoods.edu/Catalog/Catalog11-12.pdf

requirements. Printed copies of the catalog are
available, or the catalog may be viewed as a portable
document format (pdf) file at www.redwoods.edu.
Special formats are available through DSPS.

The current catalog, as well as previous editions, are
kept at the Circulation and Reference Desks of the
Learning Resource Center.

All page numbers are from the 2011-2012 Catalog.
II.B.2.a General Information

* Official Name, Address(es), Telephone
Number(s), and Web Site Address of the
Institution, p. 1

* Education Mission, p. 7

* Course, Program, and Degree Offerings, p. 80 -
149, 44 - 45

* Academic Calendar and Program Length, p. 5,
46 - 79

* Academic Freedom Statement, p. 8
* Available Student Financial Aid, p. 15 - 17

» Names and Degrees of Administrators and
Faculty, p. 153 - 155

* Names of Governing Board Members, p. 4
I1.B.2.b Requirements
* Admissions, p. 9 - 12

* Student Fees and Other Financial Obligations, p.
13-14

* Degree, Certificates, Graduation and Transfer, p.
46 -79,31-32,39-43

I1.B.2.c Major Policies Affecting Students

 Academic Regulations, including Academic
Honesty, p. 24 - 29, 161

* Nondiscrimination, p. 168

* Acceptance of Transfer Credits, p. 24

* Grievance and Complaint Procedures, p. 169 -
171

* Sexual Harassment, p. 168
* Refund of Fees, p. 15

11.B.2.d Locations or Publications Where Other
Policies May be found

The catalog includes most of the Campus Policies
and Regulations, such as the Institution’s Mission
Statement, the Student Code of Conduct, and the
Student Records and Privacy Act. All policies,
including policies not in the catalog, can be found on
the college’s Web site.

The college meets the standard. Data from a student
survey conducted in 2007 indicates that more than
70 percent of respondents found the ease of reading
the college catalog satisfactory. Anecdotal feedback
on the college catalog indicates that a few sections
of the catalog are either not easy to find or are not
clear, as follows:

* The student code of conduct is hard to locate for
some readers

* The academic complaint policy is not clear and
needs to be updated

* The Sequence of math and English courses is not
clear.

The college will improve the presentation of the
math and English sequences for students.

Outdated policies and procedures will be evaluated
and removed or updated during the 2011-12 year.



The institution researches and identifies the learning support needs of its student population
and provides appropriate services and programs to address those needs.

The institution determines the support needs of its
students by analyses of quantitative and qualitative
data from many sources. For example, the following
surveys are distributed:

Annual:
* Entering Student Survey

* Extended Opportunity Programs and Services
(EOPS)

» Residence Halls

« TRIO Student Support Services at the Del Norte
campus

Periodic:
* The Noel Levitz Student Satisfaction Survey
* Student Schedule Survey
* Honors Student Survey

* Disabled Students Programs and Services
(DSPS) Student Satisfaction Survey (I1B-38).

Additional information about student services
needs is maintained by the college’s Institutional
Research Department by way of focus groups
and other surveys and an analysis of data from
IPEDS, Datamart, CalSOAP, Ableaccess (DSPS,
file completion, contacts) Accuplacer results, and
Annual Progress Reports (APRS).

Each student services department and program
conducts annual program review and regular
comprehensive program review in which
longitudinal data are analyzed to inform program
improvements that support student learning (11B-39).

The college meets the standard. All student support
programs participate in regular program review

in which the learning support needs of students

are analyzed and the results inform program
improvement plans.

None.

The institution assures equitable access to all of its students by providing appropriate,
comprehensive, and reliable services to students regardless of service location or delivery method.

The institution assures equitable access to all of its
students by providing appropriate, comprehensive,
and reliable services to students regardless of service
location or delivery method. Student services
program reviews provide recommendations for the
improvement of student support services across

the district. Distance Education provides additional
student support services, i.e. on-line tutoring,
WebAdvisor, MyCR, Parature, online orientation,

in-person orientation, and online advising to ensure
students have equitable access to information and
services.

Students taking online courses have a dedicated
advisor available to them to ensure they receive the
same opportunities for advising and assistance as
their on-campus counterparts. Distance Education
101 is a free two-week seminar on how to take

an online class and how to be a successful online
student.
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Additional services are provided by EOPS, DSPS,
Upward Bound, CalSOAP, and other categorical
programs with partner high schools and service areas
as specified by their grants. Athletes at the Eureka
campus have a dedicated student development
advisor exclusively to serve the specific needs of
these students and an instructor early alert system
is used to identify and monitor at-risk athletes.
Reports prepared by the Institutional Research
Department are utilized to identify at-risk students,
online students, and other target populations and
comparatively track student progress and success
(IIB-40).

Students register for classes online through
WebAdpvisor. Students all are given a student email
account through which all official communications
are sent. Student needs are identified and addressed
through various outreach efforts. Various college-
sponsored events allow community and student
needs to be identified and addressed.

The college meets the standard. Programs and
services are developed and implemented district
wide and, while improvements can be made,
program reviews for all programs and departments

are conducted district wide. Systematic evaluation
of program review and assessment data in student
support service areas should be conducted to
analyze the extent to which efforts result in the
intended outcomes for all student support services
and programs at all locations. Currently, the college
conducts one aggregate program review and the
distinct needs of individual campuses and sites are
not always included.

While program reviews could be conducted in a
more inclusive way, operation discussions and
decisions take individual site-specific needs and
constraints into account. For example, the EOPS
program’s budget was cut, which resulted in fewer
counselors and funding available for book vouchers.
As a result, the EOPS program accepted fewer
students into the program. In order to provide “the
same level of service” across locations and methods
of delivery, the end result may be fewer services at
the Eureka campus, for example, in order to provide
additional services at the Arcata Instructional Site.
Consequently, faculty, staff and students will need to
be aware of the changes and modify expectations.

None.

The institution provides an environment that encourages personal and civic responsibility, as well
as intellectual, aesthetic, and personal development for all of its students.

The general education philosophy statement in
the college’s catalog identifies the intention of the
college to “deepen the capacity to think; obtain
knowledge on which preparation for the future
depends; acquire a fuller understanding of cultures;
strengthen the foundation for informed citizenship,
participation in community life, and public
leadership; and sustain vocational and career goals.”
11B-41)

The institution provides several programs and
activities that encourage personal growth and
development. For example, a new, revitalized
Campus Life Department began in fall 2009 and
assumed responsibility for encouraging personal
and civic responsibility. In partnership with many
other student support services, Campus Life
supports co-curricular experiences through student
clubs as well as recreational and other events, and
student participation in institutional governance
through activities such as student government,
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student representation on the Academic Senate,
student membership on college committees, student
participation in voter registration, campaigns and
elections, and student clubs and organizations.

College of the Redwoods has an active student
senate, Associated Students of College of the
Redwoods, which participates in the college’s
participatory governance processes and also
encourages student participation in campus activities
such as the Latino Film Festival, Science Night, and
Book of the Year, and extra-curricular activities such
as Campus Life trips (IIB-42). The college’s Board
of Trustees also includes a student representative.

Students are invited to participate on several college
committees; however, actual student participation
has not been particularly strong. The following

are committees and boards that include student
membership:

* Academic Appeals Committee
 Academic Senate

* Board of Trustees

* College Council

* DSPS advisory committee,

* Education Master Plan Committee
* Endowment Board

* EOPS Learning Community Committee
* Facilities Master Plan Committee
* Program Review Committee

* Student Conduct Board

The Campus Life Web site provides a wealth of
information about workshops, special events, films
and activities, and provides a campus life calendar
and links to social networking and other sites such
as Facebook, MySpace, Meetup.com, and Twitter.

(11B-43).

Student clubs and organizations include:
* CR Women’s Club
* Digital Arts and Science Club
* Forestry and Natural Resources Technology Club
* Phi Theta Kappa Honors Club
* Spanish Club
* The Clay Club
* Natives Supporting Natives (NSN)
* Gospel Outreach
* Historic Preservation and Restoration Club
* Multicultural Club (Mendocino center)
* Community Enrichment Club (Del Norte center)

Professional advising staff encourage students to
engage in independent study coursework to develop
personal and civic responsibility. Students have
been placed in offices of elected officials and non-
profit and other community organizations; these
placements provide academic experiences and
develop social responsibility.

The college’s Upward Bound and summer bridge
program, with federal funding to provide support
for high school students during their transition to
college, provides intensive advising to students
throughout high school and works with individual
students on academic improvement, study skills,
career planning and college preparation. Program
staff develop close relationships with their students,
assess their strengths and weaknesses, and provide
services to maximize the learning experience.

CalSOAP offers tutoring of high school students

in the classroom and in afterschool programs. In
addition, classroom presentations are conducted on
study skills, college preparation and career planning.
All contacts are recorded and reported regularly.
CalSOAP monitors the college-going rate among
students enrolled in the program.
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Guidance 112, Freshman Seminar, is a course
dedicated to ensuring students’ college success and
motivating their journey toward lifelong learning.
The seminar further enables students to develop their
own plans for personal, academic and career success
through self-evaluation, application of specific
techniques, and classroom activities. Students
examine the academic culture of the college and
what it means to be in college.

The college meets the standard. The college has
a number of programs and services to encourage
personal and civic responsibility for all students.
Student services program reviews evaluate
effectiveness of these programs and services and
develop plans for program improvement.

None.

The institution designs, maintains, and evaluates counseling and/or academic advising programs
to support student development and success and prepares faculty and other personnel responsible for the

advising function.

Counseling and advising services are provided and
regularly evaluated to ensure appropriate support

for student success. Feedback from program review
led to a significant increase to the Eureka campus
counseling and advising services with the addition of
five new advisors and a new counselor in fall 2009.
Advisors were specifically assigned to distance
education students, athletes and veterans to provide
additional support for these populations.

Counseling has improved over the years due to

the increase in the number of advisors, as well

as implementation of the First Year Experience
program. The Enrollment Management Committee
monitors counselor-to-student and advisor-to-
student ratios. The program review process ensures
evaluation takes place related to the effectiveness of
the college’s counseling and advising programs.

In fall 2009, a number of learning communities were
identified. These communities included stand-alone
(general education) courses, linked courses, and
freshmen seminar courses. Advisors are embedded
in the courses in each learning community in an
effort to support student success in the classroom.

District-wide meetings for counseling and advising
staff occur on a regular basis. Separate meetings
occur by campus or site to address more specific
training needs.

The Student Appointment Scheduling and Reporting
System (SARS) provides instant feedback as well

as statistical reports used for short and long term
data analyses to improve counseling and advising
services.

Categorical programs such as DSPS and EOPS
provide academic advising and utilize training
opportunities such as conferences and workshops to
address the needs of their special populations. EOPS
learning communities provide an increased number
of advising contacts.

The college meets the standard. Although additional
advisors were hired, there is still a need for
additional counselors, which has been documented
through the program review process and was
supported by the Academic Senate. This need

will be brought forward again through established
processes. Additionally, all of the counselors and



advisors are “generalists.” Some discussions have
taken place with faculty regarding faculty advising
opportunities for students in specific disciplines.

The college will take steps to hire additional
academic counselors.

The institution designs and maintains appropriate programs, practices, and services that support and
enhance student understanding and appreciation of diversity.

The college has embraced an understanding and
appreciation of diversity as evidenced by the

recent development of values statements, one of
which is “Honoring Diversity.” The mission of the
Multicultural and Diversity Committee (MDC) is
to assist in the development of strategies to create
campus environments that promote inclusiveness as
an institutional and community value (I1B-44). This
body promotes student equity and academic success
through multicultural and diversity education.
Additionally, the committee works to create a
community that engenders social advancement

by moving beyond passive tolerance to embrace
diversity as a valuable resource to be preserved

and extended. MDC recognizes a recipient of the
Multicultural and Diversity award each year. The
MDC meets on a monthly basis. The Multicultural
and Diversity Committee recognizes a staff or
faculty member who encourages and promotes
diversity through an award presented during the
annual Convocation address.

The Campus Life program enhances student and
community awareness through a number of events
and activities such as films that increase awareness
of diversity and celebrations such as Native
Indigenous Peoples Week, Black Awareness Week
and Cinco de Mayo activities.

The College of the Redwoods Language Department
and Humboldt State University Department of
World Languages and Cultures collaboratively host
a Latino film festival every year and offer a post-
viewing panel discussions moderated by professors
from CR and HSU. This event is attended by faculty,

staff and students from both campuses and the
general community.

The Latino Health Fair, held on-campus, sponsored
by College of the Redwoods, and supported by

the faculty and staff in the health occupations
disciplines, provides important outreach to the
community. The Learning Resource Center displays
a variety of Native American objects from a number
of regional tribes.

The Disabled Students Programs and Services
(DSPS) office provides training opportunities and a
weekly newsletter to promote disability awareness
and acceptance. The effectiveness of the college’s
DSPS program is reported through the program
review process.

The college’s Student Equity Plan outlines specific
initiatives and a scorecard for ensuring diversity in
the district, but the plan has not been reviewed and
updated in several years. The college tracks data
regarding the number of students from various race
and ethnic backgrounds as well as students from
other backgrounds such as first generation and foster
youth (IIB-45). The college is expected to provide
regular reports to the Board of Trustees regarding the
Student Equity Plan, but this has not occurred.

The Student Satisfaction Survey is being utilized
to determine effectiveness of diversity efforts, and
analysis is reported through program review (II1B-
46).
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The college meets the standard, although the college

i - In the 2011-12 year the college will review and
needs to review and update the Student Equity Plan.

update the college’s student equity plan.

The institution regularly evaluates admissions and placement instruments and practices to validate
their effectiveness while minimizing biases.

and English preparation are in place.

The college uses an online application form that is
provided by the California Community Colleges
Chancellor’s Office and a paper application that can
be downloaded from the Web. The online application
includes instructions and answers to frequently
asked questions in both English and Spanish.

The Mathematics and English Departments have
reviewed and revised their multiple measures. As

a result, both departments created new advising
rubrics for counselors and advisors (11B-47).
Effective summer 2011, students participate in a
pre-placement information session that explains

the importance of the placement test and the course
sequences. Students are also referred to advising
immediately following the test in order for the
advisor to explain the scores and look to see if
multiple measures can be applied. The Mathematics
Department has evaluated students’ areas of
deficiencies and now provides short-term courses
for students with specific remedial education needs.

College of the Redwoods is an open-access college.
Almost all community members are admitted, with
the exception of most minors. High school students
may be conditionally admitted with the approval
of their parents and high school principal. College
courses for high school students are intended to
augment, not supplant, high school curriculum.

College staff engages in regular outreach to area Students who are successful in those courses will be
high schools to ensure that all students receive placed into the appropriate class at the beginning of
assistance through the application and placement the semester.

process, and special accommodations are made

where appropriate. Students may opt for a paper The Mathematics Department offers .5-unit

elementary and intermediate algebra review courses

application.

as a refresher for students who have not taken a math
The college currently uses the nationally class in the recent past and also offers a 1-unit math
standardized and normed Accuplacer tests for confidence class to assist students develop study

English and math placement testing and participates  strategies and problem-solving skills.
in the Early Assessment Program that is used by
California State Universities, the Universities of
California, and many community colleges. The
Mathematics Department is working with local
high schools and their faculty to evaluate the
effectiveness of this placement program.

The college meets the standard. College of the
Redwoods has an open admission policy, and the
application process is simple and straightforward.

The Institutional Research Department also

compares course success in a number of general

education courses for students who place at various
pre-collegiate and collegiate levels of math and None.
English to ensure appropriate thresholds for math
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The institution maintains student records permanently, securely, and confidentially, with provision
for secure backup of all files, regardless of the form in which those files are maintained. The institution
publishes and follows established policies for release of student records.

The current storage system for student records has
improved with the implementation of a document
imaging system. The documents have all been
scanned, the college is developing forms for
different programs, and staff will be trained to access
student files.

The college’s policy regarding the release of student
records meets Federal Education Rights and Privacy
Act (FERPA) guidelines and is published in the
catalog and on the college’s Web site (I1B-48).

Employees receive training in confidentiality
and security of records and there is a plan for the
retention of records that includes a password-
protected shared drive and staff work stations.

Hard copy student conduct and residence life files
are kept in a locked cabinet. Categorical programs
such as DSPS, EOPS, Upward Bound, and CalSOAP
follow additional guidelines through their grants
regarding student records.

The college meets the standard. The current storage
system for records is adequate and secure. Full
implementation of the new document imaging
system will further ensure adequate records storage
and retrieval.

None.

The institution evaluates student support services to assure their adequacy in meeting
identified student needs. Evaluation of these services provides evidence that they contribute to the
achievement of student learning outcomes. The institution uses the results of these evaluations as

the basis for improvement.

Program Review ensures ongoing, systematic
evaluation of student services for the purpose of
routine, quality improvement from a student driven
perspective. Comprehensive program reviews were
performed in 2006-07 and 2010-11 for all student
services programs; annual program reviews are
conducted in the intervening years. Comprehensive
program reviews identify student learning outcomes
for each student support service program. Student
support service programs also document their quality
improvement plans (QIPs) in their comprehensive
program reviews and report on progress annually
(IB-49). Examples of changes or improvements

resulting from program review analyses and the
resulting dialogue include the following:

* The student satisfaction survey information
resulted in substantial revision to the college Web
site to enable greater access to all admissions
forms and publication. More financial aid
information was added to admission publications
as well.

* The Athletic Department worked with advising
staff to develop a student athlete academic
success program. A student athlete Web page
has been created to assist prospective and
current students to navigate the enrollment,
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assessment, registration, advising/counseling,
and financial aid processes. The Web page

also contains information on housing, college
planning, eligibility and transfer. A grade check
system was developed and is used by a variety of
sports teams to ensure student athletes maintain
eligibility and that interventions are conducted
for at-risk students. Work continues in this

area with a new academic advising system and
specific academic advisors assigned to each
team.

The Child Development Center updated its
technology through an Action Plan.

DSPS assisted in the development of quality
standards for the distance education program,
ensuring that DE classes would be accessible

to students with disabilities. The program also
assisted in the updating of board policy regarding
course substitutions for students with disabilities.
Specialized computer stations were installed

for disabled students at the Klamath-Trinity
Instructional Site, the Eureka Campus Career
Center, the Academic Support Center, and in the
Learning Resource Center, and updated adaptive
software was installed on numerous stations
across the district. Brailing capabilities were
established at Del Norte campus, and Closed
Caption decoder boxes were installed at the
Eureka Downtown Education Center.

Placement test scheduling on the Eureka campus
was modified to allow for testing by appointment
as well as walk-in testing, and several sessions
were aligned with orientations so students could
access advising and registration services without
having to return to the campus. Assessment
services were also increased during the evening
hours to improve access.

EOPS expanded the EOPS Learning Community
model for second-semester students based

on student success and feedback for the first
semester students. The program also increased
outreach and retention efforts with targeted
special populations such as pregnant and

parenting teens, foster youth, and Native
American and Hispanic students; seventy percent
of the students who participated in these outreach
efforts persisted in the following fall semester.

In addition to program review, departments
provide quarterly report-outs with updates
regarding employees and staffing, policies and
procedures, innovation and best practices, as well
as departmental statistical data. Departmental
surveys are utilized to gather feedback from
students, faculty members, and staff to improve
services and ensure that institutional needs are
met. The Institutional Research Department
provides information from Student Tracker

from National Student Clearinghouse and the
Accountability Reporting for Community
Colleges (ARCC) report to assist in the
evaluation of services and how they contribute to
student outcomes.

The college meets the standard. The college
regularly evaluates student support services via
the program review process and satisfaction
surveys. Student services departments analyze

the achievement of learning outcomes related to
services and uses the results to inform program
improvements. Each department works with the
Institutional Research Department to identify and
track data related to goals and outcomes and report
their analysis in the annual and comprehensive
program reviews. Some quality improvement
plans (QIPs) can be implemented at the unit

level and others must continue through the other
planning committees, such as the Budget Planning
Committee.

None.



STANDARD II: STUDENT LEARNING PROGRAMS AND SERVICES

|I.C. Library and Learning Support Services

Library and other learning support services for students are sufficient to support the institution’s
instructional programs and intellectual, aesthetic, and cultural activities in whatever format and
wherever they are offered. Such services include library services and collections, tutoring, learning
centers, computer laboratories, and learning technology development and training. The institution
provides access and training to students so that library and other learning support services may
be used effectively and efficiently. The institution systematically assesses these services using
student learning outcomes, faculty input, and other appropriate measures in order to improve the
effectiveness of the services

II.C.1 The institution supports the quality of its instructional programs by providing library and
other learning support services that are sufficient in quantity, currency, depth, and variety to
facilitate educational offerings, regardless of location or means of delivery.

II.C.7.2. Relying on appropriate expertise of faculty, including librarians and other learning support
professionals, the institution selects and maintains educational equipment and materials to support student
learning and enhance the achievement of the mission of the institution.

Description Work as the information gateway or “the server”
for the CR District, linking the library and the
Academic Support Center with an array of media
services into a single unit-administratively,
physically and philosophically.”

On the main campus, the college’s library and
learning support services, which include the
Academic Support Center, the Writing Center, a
distance educational classroom, and the High Tech
Center, are housed in the Learning Resource Center
(LRC) of the Eureka campus. The 39,000 square LIBRARY SERVICES
foot LRC was conceived and designed to be a

focal point of teaching and learning. The modern,
integrated learning center, built in 2002, supports the
College of the Redwoods mission in its commitment
to enhancing the learning opportunities of the The library mission statement includes the following
students, faculty, staff and citizens of the north coast. statements:

College of the Redwoods libraries are located at the
Eureka campus and at the Del Norte and Mendocino
Coast education centers.

The LRC Mission Statement reads as follows: * Provides high-quality services and programs
that promote information literacy, critical
thinking, lifelong learning skills, and a spirit
of free inquiry in CR students and the campus
community.

“To become the central educational resource for
the Redwoods Community College District, which
stretches from the Oregon border south to the town
of Elk in Mendocino County and east to western
Trinity County.
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* Provides organized information resources that
support the achievement of program and learning
outcomes throughout the college.

* Provides an environment, physical and virtual,
conducive to the access, use, study, and
understanding of information resources, and to
the development of a community of learners.

CR students, staff, faculty, and community members
may borrow materials from any of the libraries
directly or through interlibrary loan. Library staff
at all three branches provide services and resources
for coursework, assignments, class projects, study,
information needs, research, personal interests

and self-enrichment. Services include individual
research assistance, advice and instruction provided
by reference librarians. Librarians provide research
instruction sessions for classes at the request of the
instructor. Each library issues student, staff, and
community identification cards.

Library resources include a variety of print and
electronic collections, study areas, computer
workstations, and wireless access. Library
collections include books, videos, magazines, and
journals in print and e-formats.

Library facilities are accessible to students with
disabilities. The libraries have several adaptive
computer workstations with software and hardware
installed that provides access to online databases to
students with visual or auditory disabilities.

Programs reviews in all disciplines include an
assessment of library and learning support service
needs and identify unmet needs regarding those
services. On a regular basis (e.g. each term), the
faculty librarian conducts outreach to faculty
throughout the district to ascertain current
instructional resource needs. The librarian examines
the available budget, reviews current materials
already in the collection including online database
articles, and advises the faculty whether the
materials can be purchased or the instructional needs
can be met through existing available resources.
Information is also collected from the library

technicians at the Del Norte and Mendocino sites,
who hold regular meetings with faculty to identify
and discuss curriculum needs.

The faculty librarian systematically evaluates
currency of the collection, comparing it to material
available from publishers and other sources

and considering the needs of students and the
instructional needs of teaching faculty.

Student surveys are conducted bi-annually to assess
satisfaction with library services. A majority of
respondents agree or strongly agree that they usually
find the books, magazines, and journal articles they
need. The Integrated Library System (ILS), Voyager,
is no longer supported by the vendor; the integrated
planning process at the college has identified this

as an area of need, and an update of this system is
being implemented.

EUREKA CAMPUS LIBRARY

The Eureka campus library provides a wide variety
of services and programs in a comfortable and
welcome space designed to facilitate education
offerings and support student learning. Many of
these materials are available online through the
library Web site.

The library has a total of six study quiet rooms
available for two-hour check out. Two study rooms
have three computers each, three rooms have a
writing table and chairs and one room has a full
assistive station for students with disabilities.
Additional rooms housed in the library include:

+ L103, a multipurpose classroom with seating
and computers for twenty nine plus one assistive
station

* 107, a conference room with video-
conferencing capabilities and a large conference
table with seating for up to 14

* A student copy center with one pay station color
copier and two black and white pay station
copiers.



The library houses over 100 general use computers
equipped with Internet access, email, and Microsoft
2007 applications. The computers provide students
access to the online catalog, as well as online
resources. Wireless access is available. The library
furnishes one VHS/TV combo, one DVD/TV combo
and one TV.

The library subscribes to 19 online databases,

which index thousands of periodicals, newspapers,
magazines, journals, e-books, images, maps, and
other data sources. Links to databases and other
searchable library collections at all campuses can be
found on the library home page. A software gateway,
EZ-Proxy allows secure remote access to the
libraries resources through a single uniform access
point. Students and staff have access to general book
and periodical collections including 43,840 titles,

six newspaper subscriptions, 432 audio-visual media
items, 1,286 library reserve collection titles, and
19,687 electronic books. Seating for patrons includes
143 wooden chairs, ten rolling chairs and 25 cushion
chairs. Recently, a food friendly foyer, overlooking
the campus grounds, was designed so that students
and staff would have a comfortable area to sit and
study. The addition of wireless internet access has
been of great benefit to students using the library
and LRC. During the spring 2011 semester wireless
network printing was installed allowing students to
print directly from their laptops.

The Eureka library is staffed by one full-time
director, one full-time librarian and two part-time

(8 hours per week each) librarians who backfill for
the FT librarian’s release time. In addition, there are
four full-time classified staff, one part-time classified
staff, and nine part-time student workers.

A challenge at the Eureka campus library is that,
while non-print materials are used with great
frequency to access current information, students
and faculty alike have noted the slow speed of its
outdated computers. The college’s program review
process has identified the need to replace the
computers in the library as the first priority in the
college’s technology plan. The integrated planning
process at the college is expected to address this in
the 2011-12 academic year.

DEL NORTE EpucaTioN CENTER
LIBRARY

The library at the Del Norte Education Center offers
students an on-site collection of 6,661 general book
titles, three subscriptions, 455 audio-visual media
items, and 288 library reserve collection titles. In
addition, students have access to approximately
97,000 inter-district items, including e-books, and
the District online search catalog and nineteen
online databases. Library furniture includes seven
study tables, 35 wooden chairs, eight rolling chairs,
two cushion chairs and one couch. There are also
50 metal chairs used for special library events.
Students have access to two pay station printers and
one pay station copier. There are ten general use
computers at work stations on the library floor with
Internet access and Microsoft 2007 applications,
two of which are equipped with assistive devices.
The library has three quiet study rooms available
with one computer in each room, and one of the
computers has assistive software.

The library is staffed by one full-time library
technician and one part-time library assistant.
Students at this location have access to a research
librarian through the on-line e-mail system that links
them to the Eureka campus.

Challenges at this location include enough
computers to meet the needs of students who
need online access to distance education classes
and access to other library services. Students
who have home computers oftentimes use the
library for internet connectivity because in this
rural community, residential connectivity can be
unreliable.

MENDOCINO CoAasT EDucATION CENTER

The library at the Mendocino Coast Education
Center offers students an on-site collection of 5,767
general book titles, one periodical subscription,
349 audio-visual media items, and 77 library
reserve collection titles. In addition, students have
access to approximately 97,000 inter-district items,
including e-books, and the District online search
catalog and nineteen online databases. Fourteen



general use computers at work stations are available
with Internet access, email, and Microsoft 2007
applications. There are three quiet study rooms with
one computer in each room. Two of these computers
have full assistive stations. Library furniture includes
six study tables, 36 chairs, and five rolling chairs.
Students have access to one pay station copier and
one pay station printer.

The library is staffed by one full-time library
technician.

AcADEMIC SUPPORT CENTERS (ASC)

College of the Redwoods Academic Support
Centers are located at the Eureka campus, Del
Norte Education Center, and the Mendocino Coast
Education Center. At the Del Norte and Mendocino
centers the ASCs are integrated into the library and
staffed by the library technician.

The Academic Support Center Mission Statement
reads as follows:

“The ASC helps students reach their educational
goals by developing their academic skills and
encouraging them to become independent learners.
In addition to responding to student request for
assistance, the ASC staff anticipates student needs
and provides services such as individual and group
tutoring, instructional handouts, workshops, and
supplementary computer programs. The Center also
supports faculty and classroom instruction through
assessment and testing administration services.”

These sites provide individual and small group
tutoring, instruction services, tutorial referrals,
access to multiple computer stations, DSPS

and make-up testing, test proctoring, testing for
distance education students, English and math skills
assessment, media viewing, and private study areas.
The ASC welcomes all students, faculty, and staff.

EurRekA Camprus ASC

The ASC offers a variety of testing and assessment
services to support student learning and to serve the
public. Testing services include math and English

assessments, accommodations for DSPS students,
individual classroom make-up exams, English
competency exams, and Distance Education exams.
Other test administration services are ability-to-
benefit testing and out-of-district exams.

The ASC provides free tutoring in content-area
courses and learning/study strategies for individuals
and small groups. Students also have access to the
electronic Tutor.com resource. Instructors, academic
counselors, and advisors who have identified
students as requiring additional learning support are
encouraged to refer those students to the ASC for
assistance.

The ASC has a selection of handouts for students
on essay writing, speech preparation, grammar,
punctuations, MLA and APA documentation, and
learning and study strategies.

Students enrolled in math classes who need a
supportive environment to do their math homework
and receive quick, individual assistance for specific
mathematics problems may work with mathematics
department faculty and peer tutors in the Math Lab
located in the ASC.

The ASC has five quiet study rooms in which
individuals or small groups may meet for a limited
period of time. Two study rooms have one computer
and four work stations each, two study rooms have
two tables and one computer each, and one study
room has a full assistive station. Fifty general use
computers, two with assistive devices, are available
with Internet access, email, and Microsoft 2007
applications as well as online resources. Wireless
access to the Internet is available. All computers are
connected to a laser printer.

Two testing accommodation rooms are available,
one for individual testing and the other with the
capacity to test a group of up to 18 students.
Furniture includes 45 wooden chairs and 15 work
tables.

There is one full-time instructional support specialist
at the Eureka ASC.



DEL NoRTE ASC

Located in the library and staffed by the library
technician, the ASC offers test proctoring service for
make-up and distance learning classes, and out-of-
district classes, as well as administering DSPS tests
when the Disability Resource Center is unavailable.

MEenDocINO ASC

Located in the library and staffed by the library
technician, the ASC offers test proctoring service
for make-up and distance learning classes, DSPS
accommodations, out-of-district classes, and
assessment and Ability-to-Benefit testing.

HicH TEcH CENTER

The mission of the High Tech Center (HTC), located
in the Learning Resource Center on the Eureka
campus, is to provide training to students in the use
of a variety of assistive technologies to improve
student access and success. Assistive technologies
available are speech-activated software, scanners,
screen readers and magnifiers. The HTC provides
Braille and electronic text production for students.

The HTC equipment includes nine student use
computers with assistive software, Microsoft Office
2003 and 2007 application, and Internet access,
five staff use computers, 17 rolling, adjustable
chairs, two scanners, one closed circuit television,
five ergonomic keyboards, two adaptive joysticks,
one Braille embosser, two EZ type keyboards, five
electric height adjustable tables, two staft electric
height adjustable tables, and two Braille keyboards.

Courses designed to provide instruction in use of
specialized software and hardware are offered as
well as small group instruction or mini classes.

The High Tech Center is staffed by one full-time
instructional support specialist, one part-time
technology specialist, and one part-time associate
faculty.

WRITING CENTER

The Writing Center, located in the LRC on the
Eureka campus, provides students enrolled in
English 350, English 150, and English 52 (open to
all CR students enrolled in a course that requires
writing) with a variety of resources: English
instructors and peer tutors who provide tutoring

in critical thinking, writing, and research; help
with basic computer skills; and access to a variety
of computer program and textbooks. The Writing
Center has 26 computers, 65 chairs, 12 work
stations, five study tables, one scanner, one enhanced
vision system, and one printer. It is staffed by one
part-time instructional support specialist.

DisTANCE EDUCATION CLASSROOM/
CoNTROL ROOM

College of the Redwoods offers online courses in
a variety of subjects to help students achieve their
educational goals. Distance education provides
college access to students with schedule conflicts,
full-time jobs, family obligations, disabilities

or geographic barrier. The Distance Education
classroom and control room are housed in the
Learning Resource Center at the Eureka campus.

The Distance Education classroom on the Eureka
campus houses 28 general use computers, two
adaptive workstations, four large screen TV
monitors, three video cameras, one Elmo visual
presenter, one Crestron remote system, one
Viewsonic projector, 28 desks, one enhanced vision
system, two tables, one printer, and one scanner.
In addition, the Distance Education control room
houses all the equipment for the television studio
and closed captioning station. It is staffed by one
full-time communication technologist.

The college meets the standard. Under the direction
of the faculty librarian and library director, the
electronic database collection is evaluated on an
annual basis. Additionally, the most heavily used
sections of the print collections, i.e. reserves, are



inventoried each year by library staff members and
student workers, under the direction of the faculty
librarian or the library director. A comprehensive
inventory of all library materials was conducted in
2010 for evaluation by the faculty librarian.

The college’s integrated planning process has
identified two major areas of need for the library,

computer replacement and updating the Integrated
Library System. Plans for funding both of these are
underway. In addition, wireless printing service will
further improve services for students.

None.

The institution provides ongoing instruction for users of library and other learning support services
so that students are able to develop skills in information competency.

Libraries at the Eureka, Del Norte and Mendocino
campuses provide library orientation sessions and
instruction sessions that support classroom goals.
Options range from a general library introduction
to an in-depth focus on specific topics, assignments
or research tools. Librarians provide research
instruction sessions for classes at the request of
instructors. The library continues to develop and
provide online research guides, video tutorials, how-
to-guides, and citation help. Students and faculty
also have access to blog that informs students of
library resources and campus happenings.

LIBR 5 is a one-unit research skills class that is
offered online to ensure students district wide

are able to receive instruction to meet student
learning outcomes. LIBRS5 covers an introduction to
academic research skills and practice, and includes
the following student learning outcomes:

1) Choose a topic that matches or meets
assignment requirements.

2) Apply search techniques to find resources using
search tools for print and electronic resources.

3) Use search tools including library catalogs,
library subscription databases, ebooks, and
internet search engines.

4) Evaluate resources to determine usefulness

using content, credibility and relevance.

5) Gather information from print and electronic
resources.

6) Revise topic and/ or search strategy if material
is unavailable or as information is discovered.

7) Cite sources properly according to appropriate
style guide.

9) Observe copyright guidelines including fair
use, paraphrasing, quotes, and prevention of
plagiarism by using parenthetical expressions.

In addition to LIBR 5, the librarian at the Eureka
campus provides library instruction sessions that can
be held in any classroom equipped with a computer
and projector, or in the library’s computer lab
classroom, which provides students with hands on
practice. Topics covered include:

* Basic introduction to the library, where
collections are located, services offered, hours,
policies, etc.

* How to find books, e-books, and other materials
in the Integrated Library System

* How to find articles from magazines and
journals, using general subject databases

* How to find articles from specific databases



* How to find subject encyclopedia articles

* Using NoodleTools to create and save
biographies

» How to find academic, quality information on the
Internet

DEL NORTE EDUucATION CENTER

The Del Norte library technician encourages
students, faculty, and community members to ask
questions and explore the facilities, resources, and
services the library offers. The library technician
conducts tours and gives formal research instruction
to classes at the request of instructors.

MENDOCINO CoAasT EDpucAaTiON CENTER

The Mendocino Coast library technician welcomes
the opportunity to introduce students, faculty, and
community members to the facilities, resources, and
services. In addition, the library technician conducts
tours when scheduled in advance.

Online Library Instruction available at main
campus, all sites, centers and via-online access:

Online library instruction is available through the
library Web site. The four help links available are:

* Ask A Librarian — students or staff may use
this form when they need help with research or
finding information

* Library Research Video Tutorials — seven 3 to 4
minute research video tutorials

* How To Guides - MLA Citation Guide, APA
Citation Guide, Basic Research Guide, Basic
Library Information, LRC Map, and What is a
Journal?

» Citation Tools — (Noodle Tools, Noodle Bibs
Express, MLA Citation Guide, APA Citation
Guide, and Basic Research Guide

The college meets the standard. While librarians are
not on-site at the Mendocino Coast and Del Norte
Education Centers, library technicians can contact
the Eureka librarian for help with research questions.
Oftentimes, the library technician staff at those
locations can address the research needs of faculty
and students. Right now students and faculty at all
locations have access to online video tutorials on
finding topical books, pro and con books, subject
encyclopedias, electronic journal articles, and
finding and using e-books. As new technologies
become available the Eureka librarian may be able to
provide even more library support at the other sites.

None.

The institution provides students and personnel responsible for student learning programs and
services adequate access to the library and other learning support services, regardless of their location or

means of delivery.

Students have access to library resources 24/7
through the library Web site. Both on campus
students and distance education students are able
to log on to the library Web site at any time and
access research databases, articles, e-books, Ask

A Librarian, video tutorials, how-to guides, obtain
citation help, and renew books. The college’s
research skills class, Library 5, is available online
for delivery to students regardless of location. The
library Web site has been updated to include a
library blog and twitter.



The Eureka campus library is open 62.5 hours

per week during the fall and spring semesters and

45 hours per week during the summer and during
winter break. During fall and spring semesters, hours
are Monday through Thursday from 7:45 a.m. to
9:00 p.m. and Friday 7:45 a.m. to 5:00 p.m. Summer
and winter break hours are Monday through Friday
from 8:00 a.m. to 5:00 p.m.

Del Norte hours during the fall and spring semesters
are Monday through Friday from 8:00 a.m. to
8:00 p.m. Summer and winter break hours are
Monday through Friday from 8:00 a.m. to 5:00 p.m.

Mendocino hours during the fall and spring semester
are Monday through Thursday from 8:30 a.m. to
6:00 p.m. and Friday 8:30 a.m. to 3:00 p.m. Summer
and winter break hours are Monday through Friday
from 8:00 a.m. to 5:00 p.m.

ASC hours are Monday through Thursday 8:00 a.m.
to 9:00 p.m. and Friday 8:00 a.m. to 4:30 p.m.
during the fall and spring semesters. Summer hours
are Monday through Thursday 8:30 a.m. to 5:00 p.m.

and Friday 8:30 a.m. to 4:00 p.m.

High Tech Center hours are Monday, Tuesday and
Thursday 9:00 a.m. to 2:00 p.m. and Wednesday
11:30 a.m. to 3:30 p.m.

The Writing Center hours are currently Mondays
and Wednesdays from 8:30 a.m. to 7:25 p.m. and
Tuesdays and Thursdays 8:30 a.m. to 5:50 p.m. and
Fridays from 8:30 a.m. to 1:05 p.m. in the spring.
The hours are subject to change depending on
funding and student needs.

The college meets the standard. Online resources
have enabled students to have access on site and
from home, throughout the day and evening, to a
wide range of resources and services.

None.

The institution provides effective maintenance and security for its library and other learning support

services.

Maintenance for the all the district libraries and
learning resource facilities are provided by a
combination of campus support services, including
maintenance, institutional technology, and media
services. Security for the libraries and learning
resources are provided by security services, on-site
staff, alarm systems, and automatic door locking
systems.

The Learning Resource Center at the Eureka campus
and all programs housed there are protected by an
active alarm system that is disabled and enabled by
staff to ensure adequate security of the building. The
library maintains a magnetic security gate to assure
materials are not removed from the library without

authorization. All library materials have magnetic
strips to minimize loss. Campus security provides
24-hour patrol for all buildings on campus.

All circulation functions are password protected.
Off-campus students are required to use their CR
library barcode to access databases. The technology
support services department at the college maintains
all library and learning support computer systems to
ensure the maintenance and security needs are met.

At both the Mendocino Coast and Del Norte
Education Centers, surveillance cameras inside the
Administration Building record people entering
and exiting the building, but there are no cameras
inside the library itself. Unlike the Eureka campus,
the libraries at the education centers do not have



magnetic security gates to assure materials are not
removed without authorization.

On the Mendocino campus, a library technician
works from 8:30 a.m. to 6:00 p.m. Mondays to
Thursdays, and from 8:30 a.m. to 3:00 p.m. on
Fridays. If the primary library staff is out of the
office, another college staff person oversees library
operations and security. If both employees are out
unexpectedly, the library is closed.

The Del Norte library is open from 8:00 a.m. to
8:00 p.m. Monday through Thursday and until

5:00 p.m. on Friday. The desk is staffed by a full-
time library technician during the day, a part time
library assistant in the evening, and students during
the lunch hour.

The college meets the standard.

None.

When the institution relies on or collaborates with other institutions or other sources for library and
other learning support services for its instructional programs, it documents that formal agreements exist and
that such resources and services are adequate for the institution’s intended purposes, are easily accessible,
and utilized. The performance of these services is evaluated on a regular basis. The institution takes
responsibility for and assures the reliability of all services provided either directly or through contractual

arrangement.

The college does not have any cooperative
agreements with other libraries.

The library’s online databases are purchased through
The Community College League in partnership with
the Council of Chief Librarians, which conducts

a program of cooperative buying that includes
community college libraries around the country.
These resources are accessible to distance education
students, students using the campus and site
locations, and any students who do research from

a remote location. The library recognizes that it is
essential that the district maintain this service. The
traditional paper collection alone cannot support
student needs without the databases.

The Library has no significant formal agreements
of its own with external providers apart from the
standard computer programs that are under the

purview of the Instructional Technology Department.

Student surveys are conducted bi-annually to
evaluate the effectiveness of contracted services
(IIC-50). Monthly reports are provided by Tutor.
Com noting student satisfaction with services

(1IC-51).

The college meets the standard. Bi-annual student

surveys as well as program reviews for the library,
key student services departments, and instructional
disciplines ensure adequate input by faculty, staff,

and students.

None.


http://inside.redwoods.edu/StrategicPlanning/EnrollmentManagement/documents/StudentSatisfactionsurvey.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/Tutor.com.pdf

The institution evaluates library and other learning support services to assure their adequacy
in meeting identified student needs. Evaluation of these services provides evidence that they
contribute to the achievement of student learning outcomes. The institution uses the results of these

evaluations as the basis for improvement.

The College of the Redwoods Library District
Survey Report was compiled by the Institutional
Research Department using data from 2001, 2003,
2005, 2007 and 2009 (IIC-52). The Library Survey
was constructed to measure library users’ satisfaction
with library services, resources, availability and
staff. The report findings indicate the accumulated
results of respondents’ levels of satisfaction with
library services during this period.

e Librarys Importance to Student Success
A high rate of respondents (87 percent) indicated
that the library was important to their success as
a student.

* Library as a Comfortable Place to Work
A high rate of respondents (88 percent) agreed
that the library is a comfortable place to work.
Since the survey was compiled, with the
intention of creating an even more welcoming
environment, the director has converted the
library foyer into a food-friendly sitting area
complete with tables, comfortable chairs, and
plants. The foyer, with its many windows and
natural light, has become very popular with
students and staff, who use this area for lunch
breaks and study sessions.

* Library s Professionalism in Providing
Information and Assistance
Eighty percent of the respondents agreed that
the librarians were professional in providing
information and assistance.

The strength of library staff’s commitment to
student service is evident in the results in a to the
recent Noel-Levitz Student Satisfaction Inventory
conducted in March of 2010. The survey results

noted (IIC-53):

“The smallest gap between the level of importance
and the level of satisfaction regarding academic
services occurred on the statements, “Library
staff are helpful and approachable.” Students
indicated a ranking of 6.22 on the importance
scale and a ranking of 6.04 on the satisfaction
scale resulting in a 0.18 gap.”

* Library Staff Instruction on Using Computers to
Find Library Materials
The bulk of respondents (70 percent) agreed that
library staff were helpful in instructing how to
use computers to find library materials.

s Effect of Library Orientation on Class-Related
Research
The majority of respondents (69 percent) agreed
that attending library orientation resulted in
being better prepared for class-related research.

e Library s Availability of Books, Magazines, and
Journals
Forty-nine percent of respondents indicated
that they were usually able to find the books
needed at the library, while 61 percent indicated
they were able to find necessary magazines and
journals.

* Ease of Use of Library Catalog (Integrated
Library System, or ILS)
Over half (57 percent) of respondents agreed
that the computer catalog is easy to use and
understand.

* Ability to Access Library Catalog (ILS) Online
Respondents indicated (59 percent) that they
knew how to access the library catalog from
home or from a computer lab on campus.


http://www.redwoods.edu/district/ir/Reports/documents/Crystal%20Enrollment/Surveys/Library%20Survey%20Report-2001%20thru%202009.pdf
http://www.redwoods.edu/district/ir/Reports/2010StudentSatisfactionInventory.asp

Student satisfaction surveys indicate that the
majority of services provided at the district libraries
meet the needs of the students they serve. However,
there are areas that have been identified as “needing
improvement.”

* Library Computer Inefficiency
The computers in the library are nine years
old, having been purchased when the LRC first
opened. College of the Redwoods students rely
heavily on these computers. According to the
2009 Library Survey Report the top reasons for
library use are:

90% do homework in a quiet, warm setting
76% use internet search engines

75% access internet for assignment research
67% check class Web site for assignment
65% check email

60% word processing and spreadsheets
55% research materials for term papers
38% research articles in databases

20% search for magazine articles online
16% get entertainment on internet

11% use computer aided instruction programs

The college meets the standard. The college
evaluates library and learning support services to
assure their adequacy in meeting identified student
needs. These statistics and survey data are analyzed
by staff through the program review process. In
general, students seem to be largely satisfied with
library services.

Faculty provide input into the adequacy of library
and other learning support services through
discipline-level program reviews in which library
and learning support needs are documented.

However, this input provided by faculty is not
systematically analyzed to inform the program
reviews conducted by the library.

Computers and software technology at district
libraries have not been updated because of other
district budget priorities. There is a plan to develop
a rotational replacement budget for technology for
all district computers, and alternative technology
options are being considered (for example cloud and
thin client systems.) Plans to update the Integrated
Library System have also been developed. As noted
in section I1.C.1.a. above, the college’s integrated
planning process will likely address some of these
issues in 2011-12.

In the 2011-12 year, the library’s program review
will incorporate faculty program review needs
related to library and learning support services.
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The institution effectively uses its human, physical, technology,
and financial resources to achieve its broad educational purposes,
including stated Student Learning Outcomes, and to improve
institutional effectiveness.
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lll.LA. Human Resources

The institution employs qualified personnel to support student learning programs and services
wherever offered and by whatever means delivered, and to improve institutional effectiveness.
Personnel are treated equitably, are evaluated regularly and systematically, and are provided
opportunities for professional development. Consistent with its mission, the institution demonstrates
its commitment to the significant educational role played by persons of diverse backgrounds by
making positive efforts to encourage such diversity. Human resource planning is integrated with

institutional planning.

A1, The institution assures the integrity and quality of its programs and services by employing
personnel who are qualified by appropriate education, training, and experience to provide and

support these programs and services.

IlILA.1.a. Criteria, qualifications, and procedures for selection of personnel are clearly and publicly stated.
Job descriptions are directly related to institutional mission and goals and accurately reflect position duties,
responsibilities, and authority. Criteria for selection of faculty include knowledge of the subject matter

or service to be performed (as determined by individuals with discipline expertise), effective teaching,
scholarly activities, and potential to contribute to the mission of the institution. Institutional faculty play a
significant role in selection of new faculty. Degrees held by faculty and administrators are from institutions
accredited by recognized U.S. accrediting agencies. Degrees from non- U.S. institutions are recognized only

if equivalence has been established.

Description

District policies and procedures establish hiring
practices which are reflected in the screening and
interview process. The Board of Trustees hiring
policies and procedures were reviewed and updated
in 2010-11 and will be submitted for constituency
review and adoption by the Board of Trustees in fall
2011.

The Human Resources Department (HR) publishes
and distributes recruitment brochures for all
positions available within the district (IIIA-1). These
brochures contain title and campus location, closing
or first review date, salary range, professional duties
and responsibilities, required qualifications, required
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education and experience, application procedures,
selection process, and information about benefits.
Job listings are also posted on the HR Web site and
advertised nationally, statewide and locally through
Higher Ed Jobs.com, the California Community
Colleges (CCC) registry, the Eureka Times-Standard
daily newspaper, the North Coast Journal weekly
publication, Craigslist for Humboldt County, Yahoo
hot jobs and regional publications for positions

at remote campus locations. Depending on the
nature of the position and location, other venues for
recruiting may be used.

In 2002, the college hired Jacobsen, Betts &
Company Management Consultants to conduct



http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/RecruitmentBrochure.Asst_MediaSpec5-11.pdf

a college wide classification study and salary
survey for classified, classified management and
administrator positions. This study was used to
create job descriptions and to establish hiring criteria
for classified positions. The college contracted
with Jacobson, Betts & Company again in 2010
to perform an update and realignment of positions
(LIA-2). The Human Resources Department uses
the compensation and position analysis reports

to analyze and place each new position using this
consistent and equitable system.

All job descriptions are related to the college
mission and goals. Job descriptions include
minimum education and experience requirements,
knowledge and abilities required by the position
plus information regarding the working conditions,
physical demands and potential hazards related to
the position. Job descriptions for staff and academic
positions are developed through consultation with
the respective departments (I11A-3).

All candidates are screened for minimum
qualifications in the Human Resources Department
prior to being forwarded to the screening committee.

The hiring process for administrative and
management positions is governed by Board

Policy 304 Employment of Other Administrative
Employees, and the hiring process for employing
classified personnel is outlined in Board Policy

403 Employment of Classified Personnel (II1A-4).
College of the Redwoods maintains a subscription
with the Community College League of California’s
Policy and Procedure Service, which provides
policy and procedure templates to member colleges.
Hiring policies at the college are being reviewed and
updated as part of an overall effort to update policies
to be aligned with the League templates.

The hiring and selection process for academic
positions (faculty and administrative administrators)
is outlined in BP305 Contract Faculty Appointment
Procedures and the associated administrative
regulations (IIIA-5). Hiring criteria are set according
to the minimum qualifications for each position as
established by the Academic Senate for California

Community Colleges and adopted by the Board of
Governors of the California Community Colleges.

Working in close consultation with their
constituents, faculty play a significant role in
selecting new faculty. Representatives from the
Academic Senate played an active role in the
prioritization of all new faculty position requests
for the 2011-12 academic year. Board Policy 305
Contract Faculty Appointment Procedures states
that “responsibility for selecting well qualified
individuals is shared cooperatively by faculty
members and college administrators, participating
effectively in all appropriate phases of the hiring
process.” The process for advertising and recruiting
for a faculty position is outlined in Administrative
Regulation 305.01 Contract Faculty Appointment
Procedures (I1IA-6). Faculty positions are posted
for at least four weeks. Significant effort is made to
recruit a diverse applicant pool through advertising
in various publications following Equal Employment
Opportunity guidelines through mailings purchased
through HigherEdJobs.com. HigherEdJobs sends
e-mails weekly to over 160,000 job seekers who
have asked to receive job listings from employers
actively recruiting candidates in accordance with
equal employment opportunity or diversity plans.
Demographic information about applicants is
collected and evaluated for adverse impact in
accordance with the EEO Commission’s Uniform
Guidelines on Employee Selection Procedures.

Faculty screening committees are chaired by the
appropriate dean and include at least two or three
faculty from the relevant discipline as well as at least
one faculty member from outside the discipline.
Faculty hiring committees also include a classified
employee appointed in consultation with the

CSEA (California School Employees Association)
representative and an EEO representative assigned
by the director of human resources/EEO officer.

Criteria to determine the most qualified faculty
applicants are developed by the screening
committee utilizing criteria that are based on the
job announcement and brochure. The top rated
candidates are invited to participate in a telephone


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/CRreportforclassified.mnmntstaff.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/JobDescSample.PDF
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interview. The most qualified applicants, based on
criteria determined by the screening committee,
are invited to participate in an onsite interview at
the campus where the position will be assigned.
The interview provides the screening committee
with the opportunity to evaluate the candidates by
direct observation and interaction, and all faculty
interviews include a teaching demonstration

of professional skills. The college president/
superintendent is presented with the screening
committees preferred choices for the faculty
position. Typically, through a second round of
interviews that includes the president/superintendent
and the vice president of instruction, the president/
superintendent selects from among these finalists
the candidate for recommendation to the Board of
Trustees for appointment to the position.

Consistent with this standard, qualified applicants
must have graduated from an accredited institution.

Faculty candidates who have degrees awarded from
foreign institutions must have their academic records
reviewed to determine if they are qualified.

The college catalog lists the academic credentials of
all full-time faculty and administrative management
personnel. Of the full-time faculty (94) and
administrators in the 2010-2011 catalog, 28 hold
doctorate degrees and 58 hold masters degrees or
first professional degrees. All meet the minimum
qualifications in their respective disciplines (IIIA-7).

The college meets the standard.

None.

The institution assures the effectiveness of its human resources by evaluating all personnel
systematically and at stated intervals. The institution establishes written criteria for evaluating all personnel,
including performance of assigned duties and participation in institutional responsibilities and other
activities appropriate to their expertise. Evaluation processes seek to assess effectiveness of personnel and
encourage improvement. Actions taken following evaluations are formal, timely, and documented.

The college has established a college wide personnel
evaluation system for all personnel. Findings related
to this standard are separated by classification.
Depending on the nature of the position held,
employees either are represented by one of the two
collective bargaining units or the terms of their
employment are governed by board policy. Each unit
addresses job performance evaluation separately.

MANAGEMENT:

Board Policy 328 Management Performance
Evaluation, and accompanying Administrative
Regulation 328.01 outline the evaluation purpose
and process for management positions, including all

administrators, directors, and classified managers.
Probationary managers are evaluated within the first
six months of employment, and administrators and
managers are scheduled for evaluation biennially.
The goal of performance evaluations is the
improvement of services in support of the education

program (IIIA-8).

The college’s management performance evaluation
policy defines the purpose of evaluation as a
means to evaluate management performance in
accomplishing the mission and goals of the district.
The associated administrative regulation further
elaborates on the process as an opportunity to
formally discuss job performance in relation to the
job description, mutually agreed-upon objectives,


http://www.redwoods.edu/Catalog/Catalog10-11.pdf
http://www.redwoods.edu/district/board/policies/bp/BP328.Htm

and identified management skills. The performance
evaluation provides an official opportunity for
discussion of strengths as well as areas where
improvement is needed. The evaluation process is
conducted by the manager’s supervisor and includes
performance appraisal from a peer chosen by the
evaluatee and a faculty representative appointed by
the Academic Senate (I1IA-9).

FacuLTY:

Faculty evaluation procedures and intervals are
delineated in the Redwoods Community College
District (RCCD)/College of the Redwoods Faculty
Organization (CRFO) bargaining agreement (IIIA-
10). Non-tenured faculty are evaluated during the
first two semesters of employment and then each fall
semester until tenured. Tenured faculty are evaluated
every three years during either the fall or spring
semesters.

Associate faculty are scheduled to be evaluated in
their first semester of instruction by the associate
faculty member’s immediate supervisor and one peer
evaluator mutually agreed to by the administrative
supervisor and the evaluatee. Unless requested
through the evaluation process, subsequent
evaluations currently take place every six semesters.

The college has not always conducted associate
faculty evaluations according to the schedule
outlined above. In an effort to improve associate
faculty support and employment compliance, a
newly developed “Associate Faculty Coordinator”
position has been assigned to the Office of
Instruction. This coordinator monitors and ensures
compliance with associate faculty evaluations. The
coordinator has completed an audit of required
associate faculty evaluations and is working with
the area deans to ensure the completion of these
evaluations within the timeframes outlined by

the CR Faculty Organization (CRFO) bargaining
agreement and relevant memorandum of
understanding.

CLASSIFIED STAFF:

Classified employees are evaluated twice (in the
second and fifth months) during their probationary
period and once per year after the probationary
period as described in the RCCD/California School
Employees Association (CSEA) agreement Article 11
(IITA-11). The evaluation process includes outlining
goals and strategies to identify and measure
improvement between evaluation periods. For the
purpose of monitoring and measuring improvement
of specific employees, more frequent evaluations can
be requested.

Following an evaluation, any actions taken by the
college are consistent with the above described
board policies and contractual agreements and are
documented by the Human Resources Department.

The college partially meets the standard. As
described above, the college has evaluation
processes in place for all levels of personnel. They
appropriately measure performance, effectiveness,
and improvement and are well established in writing.
However, a review of the files indicates personnel
evaluations have not always been conducted

on a consistent basis and the Human Resources
Department has no written procedure to assure
compliance with the evaluation schedules. In the
past two years the college has taken important steps
to conduct timely evaluation of all employees;
written procedures and related training will further
ensure consistency in the evaluation of employees.

The Human Resources Department will create a
written procedure by July 2011 for reporting when
staff and administrator evaluation deadlines are
missed. This process will be implemented during
the 2011-12 academic year and will be supported by
training for managers.


http://www.redwoods.edu/district/board/policies/ar/AR32801.Htm
http://www.redwoods.edu/HumanResources/CSEA%202010-2013.pdf
http://www.redwoods.edu/HumanResources/CRFO-Final-Contract-2007-10.pdf

Faculty and others directly responsible for student progress toward achieving stated Student
Learning Outcomes have, as a component of their evaluation, effectiveness in producing those learning

outcomes.

Effective teaching supports the fundamental goal of
student success. Faculty are responsible primarily
for facilitating learning and for optimizing the
conditions that will permit learning to take place
(IITA-12: Article XI, CRFO Collective Bargaining
Agreement). Faculty also hold the primary
responsibility for curriculum development.

The district-adopted strategic plan’s Goal 3, Build
a culture of assessment, outlines Objective 3.1 as
“Increasing student learning performance through
student learning outcomes.” Since 2007, when
the Student Learning Outcome (SLO) plan was
approved, faculty have been incorporating SLOs
into course outlines. SLOs, Program Learning
Outcomes (PLOs), or course objectives are expected
to be listed in course syllabi for students. Sample
syllabi are provided under “Staff Development
Opportunities” through the HR Web site if an
instructor needs additional direction in this area.
Additionally, the Curriculum Committee and
Assessment Committee have delivered a series of
drop-in workshops to assist faculty with updating
their SLOs and completing assessment planning

documents (I1IA-13).

Instructors are evaluated on regular cycles by

both peers and their immediate administrators.
Assessment tools include the course syllabus,
student evaluations, class observation, a listing

of professional development experiences, and an
instructor self-evaluation. The student evaluations
administered as part of every instructor review
process assess the students’ understanding of the
course expectations and course content. Peers

and administrators meet with the instructor being
evaluated in an evaluation conference in which the
student evaluations are examined and discussed. In
spring 2011, the faculty contract was updated to

incorporate engagement with the assessment process
as part of the faculty evaluation process.

The college’s program review process reports on
the assessment of student and program learning
outcomes from both instructional and student
support programs. These reviews look directly at
SLOs, the tools and data used to measure the SLOs,
and improvement and action plans. The Program
Review Committee (PRC) uses an assessment rubric
for evaluating all program reviews. The rubric
examines if course outlines are current, if SLOs

are clear and measurable, and if goals or Quality
Improvement Plans (QIPs) are clear, measurable,
and linked to the strategic plan objectives.

The college meets the standard. Faculty and staff
are actively engaged in assessing student learning
outcomes and participating in dialogue to improve
the teaching and learning process collectively at

the program, discipline, and service level. SLOs

are regularly measured for continuous quality
assessment and improvement on an institution-wide
level.

None.


http://www.redwoods.edu/HumanResources/CRFO-Final-Contract-2007-10.pdf
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The institution upholds a written code of professional ethics for all of its personnel.

Standards of professional behavior are addressed in
Board Policies and the CBA (Collective Bargaining
Agreement) for the CRFO.

The following Board Policies address personnel

conduct (I1IA-14):

* Board Policy #343/440 consensual relationships
among all academic employees.

* Board Policy #809, Equal Opportunity and
Nondiscrimination, and associated administrative
regulations

* Board Policy #813, Drug-Free Workplace

In addition, the faculty evaluation process examines
professional conduct in terms of “ethical standards
of the profession” as part of the review questionnaire
completed by a faculty peer and the instructor’s
administrator.

The faculty bargaining agreement outlines
professional conduct expectations in schedule F-1
(Faculty Professional Responsibilities) as:

1) Promotes and defends intellectual inquiry and
the exchange and analysis of ideas among
colleagues and students; values the diversity of
opinions.

2) Demonstrates respect for the college
community and the profession.

3) Promotes a nonthreatening campus environment
free from verbal and nonverbal discrimination
and sexual harassment.

4) Supports gender equity and cultural diversity,
and displays sensitivity to these issues.

In summer 2010, a management committee drafted
an institutional code of ethics, BP and AP 3050. The
draft has been reviewed by the College Council and
feedback has been generated. This board policy and
procedure will undergo further revision and will be

reviewed by college constituencies for adoption in
fall 2011.

The college meets the standard. The college has
developed a comprehensive code of ethics for all
personnel.

None.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIA-14PersConductPolicies.BP343.440.809.AP809.01.809.02.809.06BP813.pdf

The institution maintains a sufficient number of qualified faculty with full-time responsibility
to the institution. The institution has a sufficient number of staff and administrators with
appropriate preparation and experience to provide the administrative services necessary to support

the institution's mission and purposes.

Teaching and Non-Teaching Faculty
Teaching: 85
Non-teaching: 9

Tenure Track and Non-Tenure Track Faculty
Tenure Track: 90
Non-Tenure track: 4

As of spring 2011, CR has 94 full-time faculty and
263 associate (part-time) faculty. The full-time to
part-time teaching faculty ratio at College of the
Redwoods was calculated during the 2010-11 year
to be 33 percent full-time and 67 percent part-time
faculty. This ratio is lower than the 75/25 ratio
recommended by AB 1725; however, at 90 full-
time tenure-track faculty, the college exceeds the
college’s required fall 2010 faculty obligation of
82.1.

Needed faculty positions that are identified as part
of the annual and comprehensive program review
process are first reviewed by the Program Review
Committee (PRC) and then forwarded to the Faculty
Prioritization Committee. Separately, the Budget
Planning Committee is charged with recommending
a reasonable ‘cutoff’ point regarding the number

of tenure-track faculty to hire in each budget cycle.
Regarding staff, unfilled positions are generally due
to normal attrition. A comprehensive list of human
resources requests resulting from the program
review process was completed in the 2009-2010
academic year and presented to the appropriate
integrated planning functional committee for review
and discussion. This list reflected requests for 23
full-time faculty, nine part-time faculty, 14 classified
staff, and 40 others for a total request of 86 positions
(IITA-15). Due to the current fiscal climate and
associated budget limitations, the college is currently
unable to fill all vacant positions and satisfy all

requests for new positions. However, the college is
committed to funding key positions (IIIA-16).

The college went through a period when a number
of critical administrative positions were unfilled.
However, as of May 2011 a sufficient number of
positions have been filled to effectively administer
the affairs of the college.

Dr. Jeff Marsee, who had been the president/
superintendent since 2008 resigned in spring 2011
to take a presidency position at another institution.
The Board appointed Dr. Utpal Goswami as
interim president/superintendent for one year to
allow time for a search for a permanent president/
superintendent.

The college meets the standard.

None.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/HumanResourcesRequests09.10.pdf
http://inside.redwoods.edu/documents/IB-29.IIIA-15IntegratedPlanningModelAppvdCollegeCouncil.3-7.pdf

The institution systematically develops personnel policies and procedures that are
available for information and review. Such policies and procedures are equitably and consistently

administered.

The institution establishes and adheres to written policies ensuring fairness in all employment

procedures.

An EEO Plan (drafted from the Model Plan provided
by the California Community Colleges Chancellor’s
Office), as required by Title 5 section 53003 and
California Education Code section 87106, has been
written and is in the College Council review process.
BP 3410 Nondiscrimination was developed in spring
2011 to update the college’s nondiscrimination
policies. After constituency review the new policy
was approved by the College Council in March 2011
and approved by the Board of Trustees in May 2011.
This policy reflects the existence of a current EEO
Plan (IIIA-17). The Human Resources Department
will update and compile HR hiring policies,
procedures and regulations into a current “Employee
Selection Manual”.

On February 9, 2011, the college’s legal counsel
conducted training for twelve employees to become
EEO Monitors (EEO Representatives), with the
intent to have a monitor in each hiring process

the district conducts. The training covered Title 5
and District obligations to help ensure fair hiring

practices (IIIA-18).

The Human Resources Department practices as they
relate to advertising, hiring committee composition
and instruction, etc., are in compliance with the
current EEO regulations. Though the college adheres
to written policies outlining employment procedures,
as described in Board Policies, the RCCD/CRFO
Collective Bargaining Agreement, and the RCCD/
CSEA agreement, the Human Resources Department
hiring manual is not updated with current forms and
terms within the bargaining agreements. This manual
should include current policies and procedures for
hiring all employee groups as well as EEO directives

and information to all screening committee
members.

The college partially meets the standard. While
personnel policies are in place, some need to be
updated, and the updated language needs to be
incorporated into the Employee Selection Manual.

Board policy related to the college’s EEO plan will
be adopted in fall 2011.

The Human Resources Department will update the
college’s employee selection manual and distribute
a draft for constituency review by fall 2011 prior to
adoption in spring 2012.


http://www.redwoods.edu/District/Board/New/Chapter3/BP3410.pdf
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The institution makes provision for the security and confidentiality of personnel records. Each
employee has access to his/her personnel records in accordance with law.

The Human Resources Department maintains
personnel files in a secure location. They are locked
during non-business hours and anytime human
resource personnel are not available. Facsimiles
pertaining to confidential employee matters are
delivered to a HR fax machine where the public and
other employees do not have access.

Employees have access to their own personnel
records in accordance with state law and local

collective bargaining agreements. All file viewings
are documented in the personnel files. No personnel
records are accessible to the public electronically.

The college meets the standard.

None.

The institution demonstrates through policies and practices an appropriate understanding of

and concern for issues of equity and diversity.

The institution creates and maintains appropriate programs, practices, and services that support its

diverse personnel.

The college strives to promote an understanding

of equity and diversity issues, and to create and
maintain programs, practices, and services to support
its diverse students and personnel.

According to the 2009 Education Master Plan CR
Values Statement, “CR is committed to creating
and sustaining a welcoming environment that
celebrates the diversity of its students, faculty,

and staff. The college environment will support
behaviors and attitudes that maximize inclusion,
personal responsibility, interpersonal behaviors, and
multicultural understanding” (111A-19).

The 2009 Education Master Plan (EMP) outlined
the goals and objectives in the college’s 2008-2011
strategic plan and identified various initiatives that
may be undertaken to assist the college in achieving
the goals and objectives in the strategic plan. One

initiative identified in the EMP was to review
cultural activities at the college and develop a plan to
augment existing activities and initiate activities that
better enhance cultural richness of the community.
Some activities included the preparation and display
of the college’s Native American basket collection as
well as a number of celebrations of Native American
heritage.

All hiring recruitment brochures include a statement
that “College of the Redwoods is committed to
equal opportunity in employment and encourages
application from under-represented group members
such as women, minorities, persons with disabilities,
and Vietnam-era veterans” (IIIA-20). An EEO
representative serves on all hiring committees and is
present for all interviews. HR provides appropriate
ADA accommodations for all applicants. The
district gathers voluntary demographic information
regarding equity and diversity for all applicants.


http://inside.redwoods.edu/EdMasterPlan/EdMstPlanFinal%20090209.pdf
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The Multicultural and Diversity Committee, an
Academic Senate committee, is comprised of
faculty who meet on a monthly basis to support
diversity at College of the Redwoods. The mission
of the committee, as published on its Web page, is
to assist in the development of strategies to create
campus environments that promote inclusiveness
as an institutional and community value. This body
recommends strategies that promote student equity
and academic success through the methods of
multicultural and diversity education (IIIA-21).

The Human Resources Department budget includes
monies dedicated to diversity. These monies have
been allocated yearly as follows:

* Cinco de Mayo Celebration
e Latino Film Festival — co-funded with HSU

* ADA — support for employees with disabilities
—1.e. computer equipment (keyboard, mouse,
adaptive programs); temporary assistance for
employees with special needs

e Chancellor’s Office Job Fair

e Human resources/EEO director’s travel to
meetings related to fair hiring practices and EEO
1ssues

Diversity as it relates to instruction is specifically
addressed in faculty evaluations. Peer and

administrative supervisors complete schedule F-2
(Faculty Evaluation Form), which specifically

states “Values the diversity of ideas on campus,
demonstrates respect to students and colleagues/
staff, and follows ethical standards of the profession’
as a key evaluation item (IIIA-22). Furthermore,
schedule F-1 (Faculty Professional Responsibilities)
lists key diversity items (IIIA-23):

b

* Shows sensitivity and responsiveness to the
needs of individual students and their special
circumstances, when appropriate.

 Shows sensitivity to and knowledge of the
diverse ways students learn and is responsive to
individual needs.

* Ensures that the following are incorporated
into materials in the area of assignment:
communication skills, computational skills,
critical thinking, and cultural diversity.

The college meets the standard. The college
promotes and encourages an appreciation for equity
and diversity through programs, practices, and
services to support its diverse personnel.

None.

The institution regularly assesses its record in employment equity and diversity consistent with its

mission.

Honoring diversity is a key value of the college

and is included in the college’s newly adopted
values statement. The college strives to provide a
learning environment which draws upon the diverse
background, knowledge, and experience of its
personnel.

The college provides equity and diversity training
workshops for EEO monitors who serve on
employment screening committees. The college’s
hiring policy requires a diverse screening committee,
whenever possible. Approximately 60 percent of
California Community College employees are

white, while approximately 80 percent of employees
at College of the Redwoods are white. This is
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reflective of the demographics of the community,
which shows a 79.3 percent, 71.0 percent, and
78.4 percent white population in Eureka, Crescent
City (Del Norte), and Fort Bragg (Mendocino),
respectively. Other data from the California
Community College Chancellor’s Office Datamart
for fall 2009 indicate that the distribution of other
ethnicities is not reflective of the community. For

example, while Latinos represent over 10 percent of

the community’s residents, fewer than five percent of
the college’s employees are Latino. The college has
not regularly tracked the ethnic distribution of staff
compared to the ethnic distribution of the population
in the community it serves.

The male to female personnel ratio for both the
California Community Colleges and College of the
Redwoods is 45 percent male to 55 percent female.

CCCCO Data for 95501 (Eureka) 95531 Crescent City | 95437 Fort Bragg
College of the (primary city for Del (primary city for
Redwoods Fall 2009 Norte Center) Mendocino Coast
Center)

Hispanic/Latino 4.4% 8.0% 13.5% 15.8%

White 80% 79.3% 71.0% 78.4%

Black 1.2% 1.5% 4.8% 0.6%

Native American 3.0% 4.0% 5.0% 1.0%

Asian 2.8% 2.6% 2.5% 0.8%

Analysis diversity to assess the college’s record in

The college does not meet the standard. CR does

not adequately assess employment equity. Although

demographic information is gathered for both
students and employees, the information is not
used to evaluate how well the college is creating a
personnel and student community demographically
representative of the region it serves.

The Human Resources Department conducted a
comprehensive administrative program review in
2007-2008, but it did not evaluate data regarding

employment equity and diversity.

Planning Agenda

The Human Resources Department will participate
in the college’s program review process in spring
2012 to include data and analysis related to
employment equity and diversity.

By August 2011, the college will develop a
marketing and outreach plan to encourage members
of underrepresented groups to apply for vacant
positions at College of the Redwoods.

IIlLA.4.c. The institution subscribes to, advocates, and demonstrates integrity in the treatment of its

administration, faculty, staff and students.

Description

CR’s philosophy (http://www.redwoods.edu/
about/philosophy.asp) states, “We recognize the
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dignity and intrinsic worth of the individual and
acknowledge that individual needs, interests, and
capacities vary.”




The college addresses integrity and ethical behavior
in many ways:

* There is a code of faculty professional
responsibilities listed in the CRFO collective
bargaining agreement (I11A-24).

* The Multicultural and Diversity committee has
been charged with the development of a Student

Equity Plan (IIA-25).

* All complaints of discrimination are directed to
the attention of the director of Human Resources/
EEO Officer. Unlawful discrimination complaint
forms and accompanying district policies are
available for all persons on the front counter of
the Human Resources Department office, as well
as published in the Faculty Handbook (I1IA-26).

* The human resources director tracks all
grievances and complaints submitted to the
college

* Sexual harassment training is held twice a year,
once per semester. All managers are required to
attend every two years. The college requires the
attendance of other non-managers dependent
on the position held. HR tracks compliance
and certification of employees (IIIA-27). Board
Policy provides protection for all employees of
the district who report wrong-doing under
BP/AP77OOC;%istleblower Protection.

The college recently revised its board policy

and related regulations regarding complaints of
unlawful discrimination, assigning them a new
number, BP 3410. This updated policy underwent
constituency review in spring 2011 and was
subsequently forwarded to the Board of Trustees
for approval. In Schedule F-1 (Faculty Professional
Responsibilities), the faculty bargaining agreement
expects that each faculty member (I11A-29):

* Promotes and defends intellectual inquiry and the
exchange and analysis of ideas among colleagues
and students; values the diversity of opinions.

» Demonstrates respect for the college community
and the profession.

* Promotes a nonthreatening campus environment
free from verbal and nonverbal discrimination
and sexual harassment.

* Supports gender equity and cultural diversity,
and displays sensitivity to these issues.

The employee satisfaction survey conducted in

2010 showed a need to improve college-employee
relations (IIIA-30). In an effort to acknowledge and
improve employee relations, the college recently
made a significant resource investment in adopting
the Interest Based Agreement (IBA) process into
college problem solving and decision making.
Consultants have trained 25 college personnel,
representing all constituencies, in the IBA process.
An IBA steering committee has been established and
regular planning and operational meetings are taking

place (IIIA-31).

The college meets the standard. Rights and
responsibilities for personnel are outlined in
numerous policies, procedures, and manuals.
Policies and public documentation of such policies
are current and easily accessible. Bargaining
agreement books and faculty handbooks are
published, posted on the internet, and printed/
distributed to respective personnel bodies. All
constituents have the opportunity to provide
feedback on the development or revision of Board
Policies and Administrative Regulations/Procedures.
The college is committed to utilizing and properly
training personnel in the IBA process for problem
solving.

None.


http://www.redwoods.edu/HumanResources/CRFO-Final-Contract-2007-10.pdf
http://www.redwoods.edu/senate/Bylaws.asp
http://www.redwoods.edu/CTE/Faculty/2010-2011%20WEB%20VERSION%20Fac%20Handbook.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/SexualHarassCert.PDF
Crislyn-Parker
Note
IIIA-28

http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIA-28BP.AP7700WhistleblowerProtection.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/CRFOFinalContract07.10.FacResp.pdf
http://www.redwoods.edu/Accreditation/CESS.asp
http://inside.redwoods.edu/StrategicPlanning/IBA/Steering.asp

The institution provides all personnel with appropriate opportunities for continued
professional development, consistent with the institutional mission and based on identified teaching

and learning needs.

The institution plans professional development activities to meet the needs of its personnel.

A standing subcommittee of the Academic Senate,
the Faculty Development Committee, has an annual
budget of $25,000 for funding faculty requests

for conference attendance or other professional
development activities (IIIA-32). Other faculty
development activities include release time for
first-year tenure-track faculty for professional
development, sabbaticals for full-time faculty, and
the use of Perkins and Tech Prep grant funds for
faculty development in the career and technical
education disciplines.

Faculty development funds are used for a variety

of programs. During the 2010-11 academic year,
for instance, funds were used to provide a series of
Web-inar training sessions on managing aggressive
student behavior, student anxiety and suicide issues,
and supporting the underprepared student.

Disabled Students Programs and Services (DSP&S)
has a Faculty Coordinator/Learning Disability
Specialist who not only coordinates professional
development training for faculty and staff focused
on student support issues, but also issues a weekly
disability newsletter which addresses issues,
concerns, and management practices for working
with and supporting students.

The college has a “Flex” program that consists

of staff development activities in lieu of regular
instruction (IITA-33). Flex activities (CCR, title

5, division 6, chapter 6, subchapter 8, article

2, section 55724, item a-4) can be, but are not
limited to, training programs, group retreats, field
experiences, and workshops in activities such as
course and program development and revision,
staff development activities, development of new
instructional materials, and other instruction-related

activities.

Prior to 2008, a Center for Teaching Excellence
(CTE), staffed by a faculty member and a part-time
clerk, focused on best practices for classroom-
based teaching and learning. Because of budget
constraints, funding for the CTE was discontinued in
2008. Some services have been picked up by other
departments but others have not. In the meanwhile,
the college invested in instructional designers to
support professional development for faculty and
staff. These instructional designers have created
training in best practices for teaching and learning,
with an emphasis on practices in distance education
(IITA-34). The faculty have expressed an interest in
resurrecting the CTE in some form. It is expected
there will be ongoing discussions about how to
return the CTE or CTE services at varying levels.

During the academic years of 2005-06, 2006-07,
and 2007-08, the college’s flex committees were
active. Much of CR’s flex activity planning was
handled in coordination with the Center for Teaching
Excellence and was supported by the college’s

Title III ‘Strengthening Institutions’ grant staff.
Evaluation of flex participation was overseen by
one member of the flex committee. During 2008-09
and 2009-10, flex-day activities were formed around
faculty training, program review and assessment,
and the accreditation self-study. In 2010-11 the
college maintained a broadly represented advisory
committee which met to evaluate future flex needs
and processes.

The college typically allocates $60,000 for
sabbatical leaves. Since 2006, the college has
funded thirteen sabbatical leaves for the purpose of
professional development.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/FacDevAcctgRepts.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIA-33FlexfromFacHandbook.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/DEWorkshops2010-2011.pdf

In order to provide time for mentoring and staff
development for new faculty members, all tenure-
track faculty members receive up to 4.5 TLUs (one
three-unit course) of nonteaching load credit during
their first year of employment. The purpose of this
nonteaching load credit is to allow participation in
in-service training programs.

With the loss of the former Center for Teaching
Excellence, the college has not provided
coordinated, comprehensive, or substantive
professional development opportunities. However,
the college has provided nine teaching load units
(TLUs) of reassigned time for a faculty member
to serve as the Assessment Coordinator, a position
that supports faculty in the assessment of student
learning outcomes. In the past year the Assessment
Coordinator has developed a library of assessment
literature and has led flex sessions, and also
facilitated a number of assessment workshops at
education centers throughout the district (IITA-35).

The college has also created the position of
Associate Faculty Coordinator to address

associate faculty training needs. The most recent
Associate Faculty Development Day took place

on January 22, 2011, with workshops on disabled
student accommodation needs, curriculum processes,
assessment tied to curriculum and student learning
outcomes, the student code of conduct and dealing
with difficult students in the classroom (I1IIA-36).
Presenters included various full-time faculty, the
assessment coordinator, the dean of students, and the
DSPS program director.

Professional development has been offered by the
President’s Office for administrators, primarily
related to orientation to the college and management
structure (IIIA-37). These orientation materials
included:

* ACCIJC procedures and practices
* Board Policies and Administrative Policies
* Integrated Planning

» Skunk Works

* Enrollment Management

* CSEA and CRFO contracts
* Senate Bylaws

* Education Master Plan

* Facilities Master Plan

*AB 1725

In addition, the President’s Office has regularly
conducted informational sessions on budget and
strategic initiatives (I1IA-38).

The college supports staff through release time

to participate in college delivered training. The
classified employee union provides funds to pay for
college courses related to improving employees’
skills or furthering their professional goals.

An administrative task force was appointed to look
at professional development needs of employees
across all constituencies; the task force is tasked
with identifying and coordinating professional
development opportunities for staff and faculty.

(IITA-39).

The college partially meets the standard.
Professional development opportunities are
provided, but not in a fully coordinated,
comprehensive, or substantive manner. Evaluation
of the professional development that is provided is
not conducted in a systematic way to ensure teaching
and learning needs are identified and addressed.

The Flex Calendar Committee, in consultation with
the Professional Development Task Force and the
Faculty Development Committee of the Academic
Senate, will conduct a survey with faculty and
staff to inform 2011-12 professional development
activities.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/AssessWorkshopSched.SignInsFY2011_000.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/8.21.2010AFOrient.PDF
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/TOCAdminOrienMaterials.PDF
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/OrgCommunicationsFY11.PDF
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/ProfDevTaskForceNotes.PDF

With the assistance of the participants, the institution systematically evaluates professional
development programs and uses the results of these evaluations as the basis for improvement.

The college delivers professional development
opportunities through professional development
funds, faculty sabbaticals, distance education,
community education, the Associate Faculty
Coordinator, the Assessment Coordinator, the
President’s Office, and flex sessions provided for
faculty and staff.

Trainings developed by the Associate Faculty
Coordinator include an evaluation by participants
at the end of the sessions. All courses offered to
staff through the college’s Community Education
program (such as the mandated Sexual Harassment
training and specialized computer training), include
an evaluation by participants for continuous course
improvement.

The sabbatical program is focused on the
improvement of faculty pedagogies and, as part
of the sabbatical award, participants are required
to present their research and data to the Board of
Trustees.

Many of the trainings referenced in section III.A.5.a
of this report do not have effective evaluation tools
in place to inform program improvement. The
Distance Education training programs and many

of the President’s Office trainings have had no
evaluation component.

The college partially meets the standard. Although
professional development opportunities are extensive
and some include evaluation for improvement,
overall the programs are not coordinated with each
other well and progress has not been tied to long
range strategic planning.

The professional development program was
established subsequent to the last Human Resources
Department program review, thus has not been
formally evaluated. The college recognizes a

need to evaluate professional development needs
and effectiveness of the programs provided by

the college in order to engage in continuous
improvement.

The HR office and the Professional Development
Task Force, in consultation with the Flex Calendar
Committee, will coordinate with the Institutional
Research Department to assess training needs for
faculty and staff.

Human resource planning is integrated with institutional planning. The institution
systematically assesses the effective use of human resources and uses the results of the evaluation as

the basis for improvement.

Program review is a mechanism to ensure HR’s
processes are connected with institutional planning.
The college’s program review process and integrated
planning model was developed to include a process
for identifying and prioritizing staffing requests.

A comprehensive list of human resources requests
resulting from the program review process was
completed in the 2009-2010 academic year. Requests
for staff and faculty positions were prioritized
through the college’s integrated planning process.
This list reflected requests for 23 full-time faculty,



nine part-time faculty, 14 classified staff, and 40
others for a total request of 86 positions (II1A-40).
Due to the current fiscal climate and associated
budget limitations, the college has been unable to fill
all vacant positions and satisfy all requests for new
positions.

Processes for faculty and staff position request and
approval are sometimes unclear.

Faculty prioritization: In previous years, the
college utilized a faculty prioritization process

for identifying positions to be recruited for new

or replacement faculty (IIIA-41). This process

has undergone multiple revisions to better reflect
program review and a district wide perspective. In
the 2010-11 academic year, the college established
a request list and applied a rubric to prioritize the
list (IITA-42). This process will undergo continuous
refinement and improvement in subsequent cycles.

Staffing prioritization: Based on department program
review, staffing priorities are forwarded to the
President’s Cabinet for discussion and possible
approval, based on budget building feedback from
the budget planning committee. Considerations for
new or replacement staff positions include available
resources, available growth, assignable square
footage, and other relevant and current budget and
staffing considerations.

A student and administrative services satisfaction
survey was administered to CR employees in
January 2010. In this survey, 79 of 131 respondents
(60.3 percent) stated they utilize the HR office

multiple times a semester, and 43 of 131 respondents
(32.8 percent) stated they utilize the HR office once
a semester. Over 75 percent of these respondents
reported being somewhat to very satisfied, indicating
the HR office communicates well with the district.

While the above description outlines the college’s
processes for integrating human resource planning
with institutional planning, the college has not
systematically implemented integrated planning.
Furthermore, the Human Resources Department
has not participated in the current program review
process and therefore has not conducted its own
departmental program review since 2007-08.

The college partially meets the standard. The
process for requesting, funding, and filling staff
positions is unclear to stakeholders, and as a result
some needed positions may remain unfilled. The
Human Resources Department has struggled to
maintain a current prioritized list of staff and faculty
positions needed, and integrated planning is not fully
implemented. Participation in the current program
review process will enable the Human Resources
Department to reflect upon and develop plans to
address needed improvements.

The Human Resources Department will continue
participate in the current program review process in
the 2011-12 year.


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/HumanResourcesRequests09.10.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIA-41BP305.AP305.03ContractFacultyandTenureTrackProcecures.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/FacPrioritizeFY2011.pdf
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lIl.B. Physical Resources

Physical resources, which include facilities, equipment, land and other assets, support student
learning programs and services and improve institutional effectiveness. Physical resource planning is

integrated with institutional planning.

Description

College of the Redwoods offers educational
programs and services at its main campus in Eureka,
at two educational centers (Fort Bragg and Crescent
City), and four instructional sites. The college
district covers Del Norte and Humboldt counties as
well as the coast of Mendocino County and a portion
of Trinity County. The four instructional sites are
located in downtown Eureka, the City of Arcata, the
town of McKinleyville, and the town of Hoopa (the
Klamath-Trinity Instructional site). Other classroom
laboratory locations include a working farm in the
town of Shively and a fine woodworking program

located off-campus in Fort Bragg. The latest addition

to the district is property purchased in the town of
Garberville, which is an existing structure that is set
to be remodeled and open for classes in 2012.

The Redwoods Community College District was
formed January 14, 1964, by an election of the
people of Humboldt County. A bond issue of
$3,600,000 was passed for the initial construction
phase of the college. In May 1975, the residents of
coastal Mendocino County voted for annexation

to the District. Del Norte County joined the
Redwoods’ District in July 1978, completing the
District current service areas of Humboldt County,
coastal Mendocino County, Del Norte County, and
a portion of Trinity County. The entrances to the
main campus are served by Tompkins Hill Road
from US Highway 101 south of Eureka. The main
campus includes 36 buildings comprising 342,000
of assignable square feet and serves approximately
7,000 students every semester.

The Del Norte Education Center is located in
Crescent City. It has 10 buildings and 22,000
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assignable square feet. The Mendocino Coast
Education Center is located in Fort Bragg. It has

7 buildings and 26,000 assignable square feet
(IIIB-43). The annual enrollment of the Del Norte
Education Center is approximately 1,100 students
while the Mendocino Coast Education Center
serves approximately 900 students. The Eureka
Downtown, Arcata, and McKinleyville instructional
sites combined serve approximately 1,900 students
per year. The Klamath-Trinity Instructional Site in
Hoopa serves about 270 students per year.

In recognition of the need to upgrade, restore

and expand the buildings and infrastructure with
the Redwoods Community College District, the
Board of Trustees in 2004 approved the issuance
of $40,320,000 of bonds with tough accountability
safeguards, including an independent Citizens
Oversight Committee and annual audits. As
described in the full text of ballot proposition
(I1IB-44), the purpose of Measure Q/B bond is

to strengthen local job and vocational training
programs, and increase classes for students

with 2-year and 4-year college goals by adding
classrooms and technology labs, renovating unsafe
and deteriorating campus buildings, and repairing,
acquiring, constructing, furnishing and equipping
college facilities. Local voter approval for Measure
Q/B ensured that the college would be in a position
to fund these much needed improvements.



http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIB-43Eureka.Mendo.DNCampusMaps.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/MeasureQFullText.pdf

The institution provides safe and sufficient physical resources that support and assure the
integrity and quality of its programs and services, regardless of location or means of delivery.

Creating and maintaining a safe learning
environment is one of the college’s top priorities.
It is important that students, employees and the
community visiting the main campus, education
centers, or instructional sites have a positive
experience and feel safe, comfortable and eager to
return. This section includes three key areas: health
and safety, facilities, and equipment.

HEALTH AND SAFETY

Security

The Security Department currently has four (4)
full-time permanent employees and ten (10) part-
time employees to provide security and medical
assistance on the main campus 24 hours a day, 7
days a week. The Eureka Downtown site, Arcata
site and the McKinleyville site have safety officers
present Monday through Friday during the late
afternoon and evening hours. These safety officers
respond to incident calls, help stranded students,
direct traffic, open and secure campus buildings,
respond to the residence halls and provide a security
presence at large events, i.e.: graduations, football
games, dances, etc.

The campus Security Department also works with
the college’s Web master and Communications

and Marketing Department to keep the community
informed of important issues on campus. The
college’s Catalog includes the following documents:
Clery reporting information (I1IB-45), Crime
Awareness and Campus Security Act, Parking and
Traffic Information, Parking Enforcement, Safety
Tips and Standards of Student Conduct.

The permanent security staff are required to be
certified EMTs. Security interacts with local law
enforcement for crimes on campus, responds to all
medical calls and helps direct fire and ambulance
crews to the scene. Security staff works directly
with the Facilities and Maintenance Department

regarding lighting, locks, maintenance work orders
and other potential hazards.

To improve safety at night the lighting in the main
parking lot was upgraded in 2009, new security
cameras were installed, and new emergency phone
stations were added.

Facilities and Operations

The Facilities and Maintenance Department is
instrumental in maintaining the safety of the
college’s main campus, education centers and
instructional sites. Both existing and new campus
facilities are regularly assessed for occupant safety
by the following departments and agencies:

Division of the State Architect: review and approval
of structural/seismic stability, accessibility and fire/
safety code compliance for new construction and
major renovation.

Routine inspections by the local Fire Department for
potential fire hazards and building code compliance
for new construction and major renovations (I11B-
46).

Prioritization and immediate response to Facilities
and Maintenance Department work orders
identifying health and safety issues.

The Maintenance Department receives regular
weekly staff training for personal job safety.
Additionally, Maintenance, Security, Technical
Services and DSPS staff are assigned radios
providing intercampus communications in the event
of an emergency.

Hazardous Materials and Occupational Safety

In March 2004 the college hired Winzler and
Kelly to conduct a limited asbestos survey (I1I1B-
47) in order to locate and quantify the presence of
asbestos in select areas of the following College
of the Redwoods structures: Physical Education
Building (HV-4, HV-5, HV-8, Pool Filter Room



http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/CleryReport.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/LimitedAsbestos3-04.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/FireInspectionReport.PDF

Attic and Equipment Room), Applied Technology

/ Automotive Shop Building (Community and
Economic Room Heating Unit, Roof and Attics and
Automotive Garage Heat Shields), Creative Arts
Building (HV-4, HV-5, Roof and Attics), Physical
Science Building (Roof and Attics), Life Science
Building (Roof and Attics), Old Library (Roof),

and Forum Building (Theater backstage heating
unit, Room FM 103, Roof and Attics). Results of
this survey have allowed the college to identify and
prioritize areas where abatement projects exist and
provide a reference document for college employees
working in areas of concern. The college annually
allocates $25,000 for hazardous materials projects,
which includes disposal of material required by the
Physical Science Departments, and Maintenance and
Technology Departments.

Emergency Response

The college has reestablished its Emergency
Preparedness and Safety Committee (I1IB-48) and
is currently working on updating its Emergency
Preparedness Plan (II1B-49) as part of the
Chancellor’s Office Disaster Resistant Community
College Project (DRCC). The college is also
working toward being compliant with the National
Incident Management System. An Emergency
Operations Center has been identified and CERT
trained staff have been conducting on-site training in
fire evacuation and earthquake response on campus.

FACILITIES

Facility Sufficiency and Utilization

The college’s scheduling manager oversees the
assignment of appropriate facilities for the types
of classes being scheduled. Parameters for room
selection may include room size, seating capacity,
lighting, furniture layout, lab equipment, audio
visual equipment and other specific needs required
for effective instruction.

Annually, the college is required to submit the Five-
Year Construction Plan (I1IB-50) to the California
Community Colleges Chancellor’s Office. This
Five-Year Construction Plan is a summary of current
and proposed capital outlay projects identifying the

college’s total projected capital improvement needs.
The report summarizes the college’s efficiency

in using existing facilities within the district.
Efficiencies are established by a capacity to load
ratio (capacity is defined as the capability a facility
has to generate contact hours, and load is defined

as the current or projected enrollment level) for

five space categories: lecture, lab, office, audio-
video/television and the library. Both the Five-Year
Construction Plan and a scheduling report prepared
by the Clarus Corporation indicate the college is
currently underutilizing lecture space. According

to the Clarus scheduling analysis, a major factor
contributing to the college’s relatively low lecture
room utilization rate is the limited number of classes
that are scheduled on Fridays and weekends (I11B-
51).

The college is reviewing the room utilization on
the main campus to improve the utilization of its
lecture and classroom space. Additional classes
have been scheduled on Friday at the main campus
with a cooperative effort from the division chairs,
areca coordinators, Curriculum Committee and vice
president of instruction.

Facility Assessment and Repair

Four primary elements factor into Facilities
Assessment and Repair: (1) work orders; (2)
surveys; (3) departmental program review; and (4)
state assessment.

1) Work Orders: On a daily basis, the Facilities and
Maintenance Department receives numerous
online work orders from college employees via
an online work order system, Parature (known
on campus as AskCR) identifying a range of
building or equipment problems. Work orders
that are safety related are given the first priority,
followed by issues that affect instructional
operations, and those that affect the Bookstore,
Cafeteria, Dorms and Child Development
Center. Maintenance activities and work order
requests for aesthetics or convenience round
out the list. Since the Parature work order
system was put in service in 2010, a database
of all work orders has been created, enabling


http://inside.redwoods.edu/Safety/agendas.asp
http://inside.redwoods.edu/Safety/documents/EmergencyPreparedness-EntirePlan1B.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/RedwoodsCCD-FiveYearConstructionPlan9-29-2010.pdf
http://inside.redwoods.edu/StrategicPlanning/enrollmentmanagement/documents/CLARUSScheduleAnalysisRecommendations-April2010.ppt

the Facilities management to identify recurring
problems.

2) Surveys: A recent Business Services survey
was conducted in January 2011 (I1IIB-52) and
included sections that pertained to campus
facilities and grounds. The information
collected from this survey provided information
about repairs requiring immediate attention and
impressions of the campus and Facilities staff.

3) Instructional Programs Input: Facility
improvement requests that involve a large
capital investment are part of each department’s
program review (IIIB-53) and are part of
the planning and resource allocation process
involving both the Facilities Planning and
Budget Planning Committees. Requests for
facilities improvements and repair are identified
in the program review process, tabulated by the
Program Review Committee, and forwarded
to the Facilities Planning Committee for
prioritization. Repairs or minor alterations to
classrooms, labs and offices are handled through
the maintenance work order system.

4) State Assessment: The Chancellor’s office
conducts facility condition assessments of all
College of the Redwoods sites and properties.
Results of the assessments are posted to
the FUSION Web site. FUSION (Facilities
Utilization, Space Inventory Options Net) is a
database of 58-million square feet of California
community college facilities that tracks the
condition assessments and develops cost
modeling for maintenance projects, enabling
colleges to plan budgets and help facilitate
the passing of much-needed bond measures.
The FUSION Project Team is composed of
representatives from the contributing districts,
the Foundation for California Community
Colleges, the Chancellor’s Office, and 3D/
International. Both the college and the
Chancellor’s office use the FUSION database
to prioritize critical needs and evaluate capital
improvement requests.

Construction Planning

The college’s Facility Planning Department works
with architects, project managers, contractors and
other campus stakeholders to make sure construction
schedules are evaluated to meet its facility needs
and to provide a safe learning environment. The
college has engaged in the services of Nadon
Management to oversee the planning and execution
of the major capital projects throughout the district.
Nadon Management’s responsibilities include fiscal
reporting for the Measure Q/B bond in addition to
the management of the construction projects. The
current modernization list includes the Student
Services / Administrative and Performing Arts
Theater buildings (I1IB-54), with the Science and
Humanities Buildings awaiting groundbreaking in
the summer of 2011. These capital projects have
budgets of $18 million and $32 million respectively.

Sustainability

The college has made efforts to reduce its
environmental impact. These efforts include
recycling; implementation of energy efficiency
projects, such as the re-lamping of the Gymnasium,
Field house and Pool Room; and a commitment

to purchase Energy Star® appliances and
replacement motors with high efficiency ratings.
The college maintains a composting facility and

is currently purchasing color bond paper with 30
percent recycled content. The college has not yet
developed comprehensive standards that incorporate
sustainable practices into design and construction
projects.

EQUIPMENT

Equipment Sufficiency

Equipment needs are currently included in
departmental program reviews (IIIB-55). Each
department’s program review is forwarded to one or
more of the following integrated planning functional
committees based on needs: Technology Committee,
Facilities Committee and/or Furniture and
Equipment Committee. The committees review the
nature and costs of the requests, prioritize them, and
present the prioritized list to the Budget Planning


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIB-52BusinessServicesStudentandEmployeeSurveys.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIB-53FacilitiesRankingsandUpdatetoAcademicSenate.xls
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/FPPSSAT.pdf
http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIB-55ProgramReviewExample.xls

Committee for further review and ranking. Critical
equipment requests that cannot be funded within a
department’s budget are forwarded to the President’s
Cabinet to be evaluated and funded following the
college’s budget development process.

Equipment Assessment and Repair

Routine preventative maintenance and minor repairs
to college instructional equipment are generally the
responsibility of the technicians in each department.
Maintenance work orders and vendor maintenance
contracts as well as scheduled maintenance keep the
district’s equipment maintained in working order
and safe condition. Examples of safety inspections
conducted by outside contractors or agencies include
site inspections made by the State Fire Marshall and
Humboldt Fire District One for general building
code compliance (IIIB-56), Eureka Humboldt

Fire Extinguisher Co. for fire extinguisher and
kitchen hood annual inspections, Otis Elevator for
wheelchair lift inspections, Redwood Electrical
Services for high voltage maintenance, Western
Burner for boiler service, and Superior Alarms for
housing fire system inspections. The Maintenance
Department is budgeted annually for routine
maintenance. Emergency funding is allocated
through requests made to the President’s Cabinet.

The Security Department contracts the services of
an alarm company to secure expensive equipment
with door and motion sensors. Stolen equipment

is reported to local law enforcement. Damaged

or broken windows and doors are reported to
Maintenance for priority repair. Security also
responds to calls from staff and faculty regarding
any unlocked doors as well as conduct regular door
and alarm checks.

Campus Safety

The Security staff works in conjunction with the
Facilities and Maintenance Department. This effort
has resulted in the following improvements on the
Eureka campus and the Mendocino Coast and Del
Norte Education Centers:

* Installation of security cameras and digital
recording equipment at both branch campuses.

* Installation of parking lot cameras and
emergency phones at the Eureka campus main
parking lot that ring through to the Security
Department’s emergency line, as well as courtesy
phones located throughout the campus that can
be used for emergencies

* Allocation of resources to repair existing exterior
lighting on the main campus.

* The continued practice by these departments to
make resolving health and safety issues within
the District a top priority.

The college substantially meets the standard. The
college maintains sufficient facilities to support
institutional effectiveness and is taking steps to
identify physical infrastructure issues and fund
necessary repairs and improvements.

By spring 2013, the director of facilities in
conjunction with the Facilities Planning Committee
and engineers will develop a plan to accomplish
needed infrastructure projects as funding becomes
available.
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The institution plans, builds, maintains and upgrades or replaces its physical resources in a manner
that assures effective utilization and the continuing quality necessary to support its programs and services.

College of the Redwoods involves staff, faculty

and administration in both master planning and
operational planning with regard to facilities. The
annual planning process is driven by the college’s
integrated planning model that relies on program
review to identify facilities needs and input from
the Facilities Planning Committee to review and
prioritize them. The Facilities Planning Committee,
comprised of constituency representatives, meets
regularly to collect information on proposed
projects. Through its knowledge of the facilities
needs of instructional areas as well as other program
and service areas, the Facilities Planning Committee
provides input regarding both capital improvement
and maintenance plans.

FACILITIES MASTER PLAN

In October 2008, College of the Redwoods entered
into a one-year contract with HMC Architects to
work with the representative Facilities Master
Planning Committee to develop a facilities master
plan for the main campus and both education
centers to support district goals. The college’s
collaboration with HMC Architects began with an
analysis of institutional data previously gathered
over the previous two years for facility master
planning, including space utilization data, student
demographics, and a physical inspection of the
space. The Facilities Planning Committee and HMC
worked in unison with the Education Master Plan
Committee to help College of the Redwoods in
developing a plan to reach the college’s educational
goals. HMC assisted the college to clarify facilities-
related goals, identify barriers, and develop proposed
solutions. On February 27, 2009, a Special Meeting
of the Board of Trustees was held to provide an
opportunity for constituency representatives and the
public to review and respond to recommendations.
The preferred solutions for the main campus in
Eureka, the Del Norte Education Center, and the

Mendocino Coast Education Center were agreed
upon by the Facilities Master Plan Committee and
forwarded as a recommendation to the President’s
Cabinet and the Board of Trustees. The final draft of
the Redwoods Community College District facilities
master plan was presented to the Board of Trustees
and approved May 5, 2009.

Subsequent to the approval of the Facilities Master
Plan, the Facilities Planning Committee started

the process of prioritization of the approved
Facilities Master Plan large capital projects for the
Eureka campus and the Del Norte and Mendocino
Coast Education Centers. The committee also
identified and prioritized small capital and deferred
maintenance projects throughout the district. The
committee also reviewed and prioritized program
review related facility improvement or repair
requests into the master small capital and deferred
maintenance plan.

CAPITAL IMPROVEMENT

To incorporate the needs of programs and

services when planning new construction, the
college promotes a consultation process that
provides an opportunity for the Board of Trustees,
administration, faculty, staff and students to submit
their recommendations. Capital improvements
requested through departmental program reviews are
vetted by the Program Review Committee, ranked
by the Facilities Planning Committee, and sent to the
Budget Planning Committee for prioritization. After
prioritization by the Budget Planning Committee,
the President’s Cabinet selects the recommendations
to be forwarded to the Board of Trustees.

Once the decision is made to fund the projects,

the Facilities Department begins work with
architects and professional engineers as well as
staff and faculty to develop a design to support

the institution’s goals. This early design phase is
completed as the beginning stage to request funding



from the State or Board of Trustees, depending

on the Project. The final detailed design phase
follows full funding approval for a complete bid
package. Throughout the design process and into the
construction phase, design drawings are presented
for review and comments to the Citizens’ Oversight
Committee (for bond projects), Facilities Planning
Committee, college staff, administrators, faculty and
students. The Citizens’ Oversight Committee will
review the projects to ensure they are appropriate for
bond funding.

FACILITIES UTILIZATION

As noted in the Five-Year Construction Plan
submitted to the State, the college’s relatively low
facility utilization rates have led the state to give low
priority to the college’s applications for state funding
of capital projects. In 2009 Clarus Corporation
reviewed the college’s scheduling and utilization
data and provided the college with a report outlining
areas for improvement. Both the Clarus report and
the Facilities Master Plan report identified low
classroom and other facilities utilization rates as
likely to lower the college’s chances of receiving
capital project funds in the future.

MAINTENANCE OPERATIONS BUDGET

The limited size of the maintenance staff for the
district makes it challenging to repair and maintain
approximately 483,183 gross square feet of facilities,
including a variety of equipment, thousands of
feet of underground utility lines, hundreds of
doors, windows, locks, switches and preventative
maintenance items. Some specialized repairs are
contracted out or delayed. Currently all of the
refrigeration systems repairs are contracted out as
well as wheel chair lift repairs due to specialized
certificate required for this type of work.

As the State’s budget crisis has caught up to the
community colleges, College of the Redwoods

has experienced reduced staffing and maintenance
funding. In addition, the college currently has
approximately $20 million in deferred maintenance.
A recent survey (I1IB-57) conducted by the college

showed a noticeable percentage of the staff and
students feel that improvements need to be made

in the areas of lighting, facility cleanliness and
technology available in the classrooms. The
department has identified funding and staffing
shortfalls in its program review, but the state budget
crisis may delay full resolution.

SCHEDULED MAINTENANCE

The college operates an online work order system
(Parature) to provide access to all employees to
report facility and equipment problems, especially
the highest priority problems pertaining to health
and safety. The director of maintenance assigns work
orders to appropriate personnel on a daily basis.
Work orders that rise to the level of priority one are
relayed to maintenance staff via the radio or phone
to provide a prompt response. The balance of the
daily work orders are prioritized based upon the
affected facility and existing schedule.

In 2010-2011, the college allocated $293,000
towards maintenance and upkeep of facilities,
representing less than one percent of the college’s
budget for the 2010-2011 fiscal year. This amount
was approximately 24 percent less than the previous
fiscal year. This budget supports the operation of
the maintenance, custodial, grounds and waste
water treatment plant departments. Maintenance
Department staff members perform routine repairs,
maintenance and upkeep within the District on
buildings, equipment and grounds. With the
addition of the McKinleyville Instructional Site and
relocation of the Arcata Instructional Site (which

is now across town from the Hospitality Institute
the college operates), current staffing levels and
budget for maintaining the additional instructional
equipment and building systems are not adequate.

The college has met some of its deferred
maintenance needs by applying to the State for
block grants and applying local matching funds to
complete repairs of the physical plant. These projects
appear on both the college’s deferred maintenance
list prepared by the Facilities Planning Committee
and the Five Year Construction plan submitted
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annually to the State in the FUSION program.

The college has also been fortunate enough to
receive State funding to replace existing facilities
that are located within the region of an active
earthquake fault. The new facilities include the
Learning Resource Center and Child Development
Center (both complete), the Student Services/
Administration and Theater Arts buildings (currently
under construction), and the Science and Humanities
buildings (scheduled to break ground in June 2011).
These buildings have not provided the college with
additional classroom space but are replacement
facilities made necessary by the seismically deficient
buildings and geological situation on the main
campus.

As the new Student Services/Administration and
Theater Arts building comes on line (in December
2011), the college will need to allocate resources
towards maintenance and upkeep of the new
buildings in addition to existing buildings. The
addition of these new buildings on campus will
also require additional maintenance staff trained to
troubleshoot the new automated building control
systems.

The college meets the standard. The recently
upgraded online work order system for Facilities

and Maintenance allows management to assess staff
efficiency and resolve areas of concern. This system
provides a work order system that covers Facilities
and Maintenance, Technology Services, and the
Student Support Helpdesk. This system provides
feedback to each department’s customers by
allowing them to check the status of their work order
and review comments posted by the responding staff
member.

The college has added new instructional sites and
is building new facilities with state funding to
replace existing facilities that are located within the
region of an active fault, but current staffing levels
and budget for maintaining additional instructional

equipment and building systems are not adequate.
The college may need to add staff for operation of
the new facilities.

The college’s planning process for maintenance

and capital projects has resulted in careful
documentation and prioritization of the district’s
deferred maintenance needs in support of a funding
request. If a community college facilities bond
measure is passed in November 2012, the college
will receive $28 million for deferred maintenance
projects, effectively resolving the college’s
outstanding utility infrastructure issues. The college
community understands that with low classroom and
facilities utilization rates, further new construction
projects are unlikely to receive state funding.

None.



The institution assures that physical resources at all locations where it offers courses, programs
and services are constructed and maintained to assure access, safety, security and a healthful learning and

working environment.

UNIVERSAL ACCESS

The college continues to ensure that its buildings
and facilities are accessible to all of its students.
Several years ago the college added and remodeled
a number of restrooms on the main campus to
provide ADA access (11IB-58). The Life Science
building had a wheelchair lift installed to improve
access to classrooms and the DSPS Department

on the main campus operates a shuttle to provide
students with limited mobility easier access to all
of the facilities across campus. The new facilities
built in recent years (the Learning Resource Center
and the Child Development Center) were designed
to provide access to all students. The latest facilities
under construction have been designed to provide
improved access to all.

TRANSPORTATION AND PARKING

The college addressed the parking issue on the main
campus by completing a project that redesigned

the lower lot. This million dollar project not only
repaired the failing asphalt but increased the number
of parking spaces, placed additional ticket machines
in the lot, provided new emergency telephones,
improved the lighting and provided security
cameras. The local transit authority provides service
to the main campus, and when the new Student
Services/Administration and Theater Arts buildings
are completed the bus stop will be relocated to
improve access to the campus for students and
visitors.

OFF-SITE SERVICES

Offt-site facilities are staffed with personnel that
report to a manger who oversees the day-to-day
operations of the sites located in the 101 Corridor
(Eureka Downtown, Arcata, and McKinleyville).
To make sure that these sites are maintained and

kept up, these staff members communicate with the
Facilities and Maintenance Department directly,

or through the on-line maintenance work order
system. Oversight for construction and major
maintenance projects at the instructional sites or
education centers is provided by the Facilities and
Maintenance managers located at the main campus.
The maintenance personnel are dispatched from the
main campus to take care of building maintenance
and grounds maintenance at local sites. Occasionally
staff will travel to Crescent City or Fort Bragg

to aid maintenance staff at these locations when
projects are beyond the scope that the local staff
can manage. The new McKinleyville site has a
part-time custodian to keep up on cleaning needs as
well as an evening safety officer to provide support
services to faculty and students. A safety officer has
been provided for the new Arcata site for the same
reason and the custodial services at this location are
handled by the property owner (due to the number
of tenants at this site). The Eureka downtown site
is staffed with a safety officer in the evenings and
is supported by a custodian that travels nightly

to the downtown site from the main campus. The
branch campuses have a full-time maintenance
mechanic and custodian at each location to keep up
with the facilities maintenance and cleaning. The
safety officers at the main campus and instructional
sites respond to and write incident reports that are
reviewed and acted on by appropriate staff to remedy
any unsafe areas. If at any time a situation escalates
beyond the control of the on duty safety officers,
they have been instructed to contact the local EMS,
police or sherift’s departments for support.

The college meets the standard. Accessibility project
funding is included in the full text of Measure Q/B
bond which passed with a local vote in 2004. This
provides adequate financial resources for the college
to use toward access improvement. Immediately


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/ADAProjectList.pdf

resolvable accessibility issues either identified by
the DSPS Department or by a work order are given
priority one and addressed in a timely manner, as
one of the college’s goals is to provide access to its
facilities and services.

Parking on the main campus is plentiful and
disabled medical permit parking is adequate with
additional spaces being added as part of the building
replacement projects currently under construction.
The Security Department on the main campus

employs at least two federal work study students
to help enforce parking regulations to ensure that
disabled and medical permitted parking spaces are
occupied by vehicles displaying the appropriate
placards. These students also help with lock-outs,
jump starts, calls for aid and provide campus
information to students and visitors.

None.

To assure the feasibility and effectiveness of physical resources in supporting institutional
programs and services, the institution plans and evaluates its facilities and equipment on a regular
basis, taking utilization and other relevant data into account.

In order to meet the needs of its instructional and
student support programs, the college conducts
evaluation of facilities and equipment in a number
of ways. The college’s program review process
informs annual operational planning as well as long-
term planning. The development of the college’s
Facilities Master Plan relied on space utilization and
efficiency data found in the Five-Year Construction
Plan submitted to the State Chancellor’s Office.

The college conducts surveys with faculty, staff,

and students regarding health, safety, and use and
satisfaction with facilities and equipment throughout
the district.

Schedule planning includes faculty Area
Coordinators who schedule classes using a list of
available classrooms for their disciplines. Class
overlaps are resolved by the Scheduling Manager
to provide the best possible outcome for class
locations and times. The Facilities and Maintenance
Department administrative office assistant works
with the Scheduling Manager to assign available
class space to community groups and internal
customers requesting use of the campus facilities.
Facilities utilization data included in a scheduling

analysis provided by the Clarus Corporation is used
to inform scheduling and facilities planning.

The college meets the standard. While faculty

area coordinators collaborate to develop schedules
that meet the educational needs of students, the
Scheduling Manager uses the college’s enterprise
system, Datatel Colleague, to match class schedules
with room availability for all instructional sites and
education centers within the District.

None.



Long range capital plans support institutional improvement goals and reflect projections of the

total cost of ownership of new facilities and equipment

LoNG RANGE PLANNING

The college’s long range planning efforts have
included the development of a list of projects
through the college’s collegial consultative process.
This list of projects was identified for funding by
Measure Q/B, the local bond measure that passed
in 2004 and generated $40,320,000. These projects
include:

* Expand and renovate the Health Occupation
Career Training Center by expanding classrooms,
labs and other facilities needed for the training of
dental assistants.

» Renovate and add science and technology labs
used for career training and for students whose
goal it is to transfer to a four-year university.

* Expand and renovate career training facilities in
the construction technology industry.

* Upgrade and renovate computer labs used for
career training.

* Add classrooms to allow for more students to
take the classes they need to transfer to a four-
year university.

» Make seismic, safety and Americans with
Disabilities Act upgrades and improvements.

* Renovate and repair college buildings.

» Add high-tech infrastructure to increase the
number of distance learning students.

In 2008-2009, the college developed a facilities
master plan through a process led by HMC
Architects and the college’s Facilities Planning
Committee. The facilities master plan informed
the college’s Five-Year Construction Plan, and
the college applied for matching State funds for
additional projects. Each year the college submits

a Five-Year Construction Plan that ranks requested
construction projects for subsequent years to the
Chancellor’s Office of the California Community
Colleges. The Chancellor’s Office recommends to
the State Department of Finance campus projects in
a ranked order for state wide bond funding.

Since the previous self-study, the college has
received over $5 million of $16 million in state
funds for the construction of the Student Services/
Administration and Theater Arts buildings as well
as $200,000 in scheduled maintenance funding.

In addition another $29 million is pending for the
construction of the Science / Humanities buildings.
With the current economic challenges facing the
state, the Chancellor’s Office is not expecting

a statewide bond until 2012, so it is likely that
currently proposed infrastructure projects will be
delayed.

ToTrAaL COST OF OWNERSHIP

Due to the increase in student enrollment and

the college’s desire to develop programs in more
communities, in 2009-2010 the district entered
into new leases and purchased new property.

The Garberville site was recently purchased for
$200,000 and the renovation costs for this site

will be approximately $1.2 million. The new lease
agreements include the Humboldt Bay Regional
Simulation Center, the McKinleyville Instructional
site at the McKinleyville Shopping Center, and the
Stewart School Building located across from Arcata
High School.

Also included in the cost of ownership for the
college’s physical assets is the following:

* Project costs for capital improvement projects,
which include design, government review,
construction, testing and inspection and
contingencies

* Annual utility costs



* Annual costs for maintenance and repair projects
» Staffing costs for maintenance and operations

Management costs for capital improvement projects
are assigned to the vice president of administrative
services and the project manager hired to oversee the
expenditures of the capital project program. Annual
allocation for utilities and maintenance projects are
recommended by the vice president of administrative
services based on analysis of previous expenditures
and discussions with the directors of facilities and
maintenance.

The program review process is used to identify any
needs regarding staffing levels, equipment, and
increases in operating costs. Educational initiatives
are not always closely coordinated with facilities and
maintenance staff resources, sometimes resulting in
an increased staff workload in order to meet project
timelines. Improved collaborative planning will
ensure that the institutions needs are evaluated and
appropriate staff and resources are available.

To budget amounts for annual utility costs, the
Business Services Department records utility
costs throughout the year, calculates total annual
expenditure per utility type and then applies an
industry recognized index to those amounts so the
following year’s utility budget can be correctly
projected. The college has requested assistance
from Pacific Gas and Electric Company to identify
areas on the main campus that can be renovated
or fixtures replaced to save energy, and PG&E has
contracted with KEMA Services Inc. to perform
an Integrated Energy Audit in 2010 (I1IB-59).
This report identified the college’s energy

consumption and provided recommendations for
energy efficiency measures to implement. Energy
efficiency measures the college has completed
include lighting replacements in some locations, and
in 2010 the Redwood Energy Consortium installed
vending misers on refrigerated vending machines in
approximately fourteen locations around campus to
reduce power usage.

Due to statewide budget constraints, the college

has sustained maintenance budget cuts. The annual
maintenance budget for the college has experienced
a decrease in funding which may affect the ability
of the Facilities and Maintenance Department to
maintain services within the district. Best practices
indicate that when buildings are built or acquired,
appropriate funds are identified for building
maintenance. The college has not adequately taken
into account total cost of ownership as new buildings
are constructed, and ongoing maintenance needs for
new buildings are handled on an ad hoc basis.

The college partially meets the standard, but needs
to improve on the process used to determine the
operational costs of new facilities.

In fall 2011, the Budget Planning Committee will
review the total cost of ownership for new campuses
and instructional sites. This includes not only
construction or remodel costs but utility, staff, and
any other fees associated with new instructional
locations.

Physical resource planning is integrated with institutional planning. The institution system assesses
the effective use of physical resources and uses the results of the evaluation as the basis for improvement.

Physical planning requests related to new
construction initiatives, the implementation of new

instructional sites, and deferred maintenance needs
are reviewed by the Facilities Planning Committee
(FPC). FPC’s recommendations are forwarded to
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the Budget Planning Committee (BPC) for further
analysis and prioritization with respect to available
resources and other institutional needs. Prioritized
planning needs are sent to the Academic Senate and
the administrative cabinet for their review. After
consultation with the President’s Cabinet and other
groups as needed, the president/superintendent
forwards recommendations for action to the Board
of Trustees.

Planning for major maintenance projects on the
deferred maintenance list follows a different process.
The list of projects is identified by department
directors and administrators and is prioritized by the
Maintenance Department based on the department’s
criteria. Health and safety projects are prioritized

at the top of the list and every attempt is made

to resolve and complete these projects or at least
provide a temporary repair or solution making the
facility safe and accessible.

The program review process has been used by the
college for the past several years. This process
provides a system for facilities and equipment
requests to be entered online in a form that requires
a description and approximate cost. Each college
department submits its program review annually and
performs a comprehensive program review every
five years. The process provides a means by which
each department can identify their objectives and
associated resource needs.

The college meets the standard. The college’s
planning documents represent the efforts of program
and service units, the Facilities Department, and
district wide planning committees to respond to
college’s physical resource needs.

None.



STANDARD IlI: RESOURCES

1l.C. Technology Resources

Technology resources are used to support student learning programs and services and to improve
institutional effectiveness. Technology planning is integrated with institutional planning.

College of the Redwoods faces major challenges

in providing technology resources to its campuses
spread across 218 miles of the northern California
coastline. Some of those challenges include access to
broadband services and maintaining a technological
infrastructure over such a large area. To address
some of these needs, College of the Redwoods has
undertaken major technology changes in the past
three years with the majority of the work beginning
in 2008. College of the Redwoods is implementing
these changes to assure that they meet the needs of
the institution and students.

The college now has a district wide integrated
planning process, beginning with departmental
program review. Through the Program Review

process, programs and services across the college
identify the technologies needed to meet their
student learning and program level objectives.

The Technology Planning Committee reviews

the technology requests as part of the college

wide integrated planning process. This committee
evaluates requests based on the college mission, the
college strategic plan, the Education Master Plan,
the Technology Plan, and any other information
regarding best practices for technology. Using a
rubric, the Technology Planning Committee ranks
the needs identified through program review and
forwards them to the Budget Planning Committee
as part of its planning process for allocating funds to
technology.

II.C.1. The institution assures that any technology support it provides is designed to meet the needs
of learning, teaching, college-wide communications, research, and operational systems.

Description

College of the Redwoods has had a Technology
Advisory Group since 2004 to discuss technology,
implementation and planning in the district. The
group’s primary focus has been to share technology
information and discuss needs for upcoming
changes. It met monthly with a membership that was
primarily staff and administrators most impacted
by daily student information system needs. It also
served as a means for prioritizing technology
requests from the program review process, and

for putting forth action plans for new technology

integration. (IIIC-60).

In spring 2010, the Technology Planning Committee
was created with a fresh charge and more defined

membership to adhere to the integrated planning
model. The Technology Planning Committee,
along with the re-established Distance Education
Advisory Committee, assist in creating operational
policies and procedures and in evaluating and
planning technology and distance education in
alignment with the district’s strategic plan. These
two committees are comprised of constituents from
faculty, staff, administration, and students, including
representatives from remote campuses (IIIC-61,
1IC-62).

College of the Redwoods makes all technology and
distance education related committees open to all
campus employees, student representatives, and
community members. Currently these committees
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distribute meeting information via email, on the Web
site, and within digital project sites accessible for
any campus member to join. Community members
may choose to participate by requesting access to
the digital project sites. All meeting dates, minutes,
and content for discussion are kept in public

folders and linked to the college’s committee Web
site. The committees maintain a core membership
of 10-15 regular members who discuss and vote

on technology and academic issues and make
recommendations to the Technology and Distance
Education Departments. In addition to the committee
chairs, the core members include the chief
technology officer and dean of distance education,
the director of distance education, the director of
technology service operations, the disabled student
programs and services access coordinator, at least
two faculty members appointed by the Academic
Senate, at least one student, and other staff members
who use technology or distance education resources
as a regular part of their daily work.

The technology and distance education related
committees meet at least eight times annually and,
according to their charge, discuss various technology
issues affecting the campus community. These issues
include:

* new technology needs
« technology replacement policies and procedures

* technology budget requests and ranking of
requests

« assistive technology requirements
* employee training on supported technologies

» academic considerations around use of
technologies

* implementation considerations for new
technology deployment

» evaluation and recommendation of new
technologies.

The college posts all agendas, minutes, and

supporting documents for formal committees on the
committee’s digital project site. This site is available
to any member of the campus community, including
students. When appropriate, committees may initiate
and conduct independent surveys to gain more

input or feedback to their work. In addition, ad hoc
committees may be formed for specific projects.

For example, in 2010 an ad hoc committee was
established as a subcommittee to the Technology
Advisory Group with the specific charge to guide the
college’s Web site redesign effort.

The Technology Planning Committee ranks all
requests based on a rubric. The rubric for the 2009-
2010 year used five criteria in the following order
of priority: safety; compliance; instruction; other
student needs; state funds for special projects; and
dollar savings. The Technology Planning Committee
then forwards their ranking to the Budget Planning
Committee. The Budget Planning Committee uses
these requests as part of its planning process for
recommending funding allocation for technology.
The college implemented this review, request, and
ranking process in 2009-2010 (IIIC-63).

Prior to 2008, the college’s technology plan was
general and did not inform strategic directions for
the college. In 2008, College of the Redwoods began
designing an integrated planning process for all
sections of the college. The plan was implemented
in 2009-2010 and the technology staff is continuing
efforts to build the appropriate plans and develop
resources based on the planning process.

In 2010-2011 the Technology Planning Committee
(TPC) put forth a Technology Strategic Plan, which
included resource requests (IIIC-64). The TPC also
engaged in prioritization of all technology requests
derived from the Program Review Process (PRC)
and sent that prioritization forward to the Budget
Planning Committee (BPC) for funding prioritization
among the many needs of the District.

While the college uses the annual program review
process to identify technology needs of program and
service areas, the Technology Services Department
uses various methods to evaluate the effectiveness of
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the college’s technology and ensure needs are met.

The Technology Services Department tracks a
number of technology effectiveness evaluation
measures including:

* Helpdesk query resolution trends
* Knowledge base query trends

* Bi-weekly reports from IT staff regarding their
meetings with departments, divisions, and
committees

* Discussions and minutes from the technology
and distance education advisory committees and
integrated planning committee.

In 2010, the college added the cloud-hosted Parature
support portal, known on campus as AskCR, for
work order ticketing and knowledge base searches
for quick answers to frequently asked questions.
This system allows for quick turnaround of work
requests across campus including computers and
information technology, building maintenance,
printing, and a variety of typical student services.
The support portal provides a means for tracking
system and people resources across many areas of
the college. Its implementation has been received
with great satisfaction by departmental service
areas as evidenced in the increasing requests for
implementation across the district. Also the number

of users in the knowledge base jumped substantially
in the first two months of operation (IIIC-65).

Best practices for building and implementing
technology infrastructure are gleaned from
publications such as the annual Horizon Report
produced by Educause, the Educause Core Data
Report which surveys hundreds of colleges across
the U.S., the National Education Technology Plan
produced by the U.S. Department of Education,
and through participation in and information
shared from a variety of information technology
committees run by the California Community
Colleges Chancellor’s Office. Due to changes in
state funding and extensive growth in students and
need for instruction, the IT budget remains below

the average percentage of the college budget.
Educause Core Data Reports for 2001-2008 shows
community colleges average a 7 percent allocation
of their budget to Technology Services (this includes
personnel costs). College of the Redwoods has
allocated the following:

« IT Budget as a % of Total College Budget
* 2008-2009 4.9%

*2009-2010 6.0%

*2010-2011 Projected 5.3%

College of the Redwoods is working toward
upgrading systems, software, and hardware to meet
modern day technology advancements and needs.
The college has planned to update all computers on
a four-year replacement cycle. In 2008 the college
drafted a Hardware Replacement and Retirement
Policy to establish priorities and policies related to
computer replacements. In 2009-2010, the college
allocated $300,000 for district-wide computer and
server replacements. The college has replaced

50 percent of faculty and staff computers older
than four years and 60 percent of classroom and
lab computers older than four years. The college
has removed this budget item due to anticipated
shortfalls in state appropriations. However, the
Board of Trustees has approved one time use of
Measure Q Bond funds for computer and server
replacements in key areas (such as the library and
student computer labs) as part of a technology
infrastructure upgrade for the district.

The college meets the standard. All technology
purchases and support are supported by direction
in the Strategic Plan, the Education Master Plan,
Program Review, and the integrated planning
process.

The planning process requires the college to identify
technology needs and provide recommendations to
the budget committee. In 2009-2010, the Budget
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Committee did not receive the information in time
for it to evaluate it while preparing the preliminary
budget. College of the Redwoods has developed a

new timeline for integrated planning that will meet

the needs of technology and budgeting to provide the

most comprehensive information possible.

In 2011-2012 the Distance Education Advisory
Committees will complete a five year Strategic Plan

and engage in the subchapter development of the
Education Master Plan which identifies how distance
education aligns with the college’s mission, vision,
values, goals, and objectives.

In 2011-2012 the Technology Services and Distance
Education Departments will begin conducting
district wide technology satisfaction surveys of
faculty, staff, and students with a goal of continuous
improvement based on the feedback from those
surveys coupled with continued analysis of other
data sources as mentioned above.

Technology services, professional support, facilities, hardware, and software are designed to
enhance the operation and effectiveness of the institution.

College of the Redwoods combines the Technology
Services and Distance Education Departments
under a single technology leader in order to
provide instructional and administrative support
for faculty, staff, and students. These departments
report to the chief technology officer and dean of
distance education, and then to the vice president
of instruction, who reports to the president/
superintendent. This structure is designed to ensure
that institutional operations are appropriately
supported.

Technology Services encompasses district wide
support for:

+ audiovisual equipment installation and support
« faculty, staff, and administrator computers

* lab and classroom computers

* Datatel Colleague R18

* helpdesk functions

» hardware and software installation

* specialized application software (e.g. SARS,
GoPrint, EZ Badge, Sophos, etc.)

* server maintenance and security
* network services
» Web site development and maintenance

* Web streaming, broadcasting, and video
conferencing

* Sakai (MyCR) collaborative learning
environment for students and staff

 email administration for employees and students
« file, print and application serving

* telecommunications through phones, voice over
IP, radios, fax

« all physical wiring and cabling required for
telecommunications and digital networks

* integration with regional and county networks,
private internet providers, and outsourced
application hosting sites as needed.



Distance Education encompasses district wide
support for:

* Sakai (MyCR) collaborative learning
environment (CLE) for faculty and staff

* instructional design and training for technology
implementations both in the classroom and
online

» multimedia design and support for online classes

» student, faculty, and staff orientations to
technology in both face-to-face and online
formats

« integration of any internal or external resources
with the Sakai CLE. Examples include Datatel
Colleague Enterprise-wide Information System,
library services, online tutoring, Google
Apps, iTunes University, and CCC Confer
Web-conferencing.

The technology support team for College of the
Redwoods Information Technology and Distance
Education consists of 11 full-time classified staff
and two directors or line managers. In addition, five
part-time staff report directly to department chairs or
deans to assist with student labs and remote campus
implementations. This combined team provides
support for:

* Eureka Main Campus

* Del Norte Campus in Crescent City (90 miles
north)

* Mendocino Coast Campus in Ft. Bragg (130
miles south)

» McKinleyville Instructional Site (20 miles north)
* Arcata Instructional Site (14 miles north)

* Eureka Downtown Instructional Site (7 miles
north)

* Garberville Instructional Site (60 miles south)

* Hoopa Reservation Instructional Site (65 miles
east)

* The college’s off-campus Culinary Arts program
(7 miles north)

* The Virtual Campus (Web-based online access)

The College of the Redwoods current technology
enterprise exists as a free-standing network

system tied to Suddenlink as the Internet service
provider. The overall district is connected to the
internet at 44mb through the Eureka campus by
CENIC (Corporation for Education Network
Initiatives in California). College of the Redwoods
current infrastructure consists of a wide area
network (WAN) spanning three campuses and five
instructional sites connected by T1 lines leased from

AT&T (111C-66).

Public wireless connection is provided in the
library/learning resource center and the student
union/dining center on the main Eureka campus
for student and employee use. This service is
provided by Suddenlink and runs at a maximum
capacity of 6mb download and 1mb upload. Each
connection is limited in overall bandwidth, so that
no one particular user is able to cause a slowdown
for all others due to music, video, or torrent
downloads. This service is open to all and requires
no registration, only an acknowledgement of usage
guidelines.

Wireless and in-room wired connections are
provided at the residence halls, also by Suddenlink,
at 12mb download and 1.5 mb upload capacity.
These individual connections are also throttled to
maintain overall quality of service.

WiFi access points at the Del Norte and Mendocino
campuses currently have approximately 75 percent
public wireless support. With the addition of new
campus buildings as well as the recent growth

in wireless devices on campus, the number of
connections to our network continues to grow.

College of the Redwoods individual campuses

and instructional sites run local area networks
(LAN) to support instructional and administrative
applications such as online registration and advising,
word processing, graphic design and art software,
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specialized math and reading software, and other
subject-specific needs defined by instruction.

Dedicated leased T1 lines support the education
centers and instructional sites. The two campus sites
at Crescent City and Ft. Bragg are each using two T1
leased lines. One T1 is strictly data, the second T1 is
a combination of IP video and telephones. All other
sites have single T1 leased lines used for both data
and telephone.

College of the Redwoods main campus contains 24
buildings supported by the current infrastructure.
College of the Redwoods energy management
system (heating, cooling, lighting and energy
control systems) has the capability of being operated
through the network and is extended throughout
the campus via the fiber optic backbone. Presently,
operation of the energy management system is via
RS-422 bussed architecture at the main campus,
and IP-based at the two campuses in Del Norte and
Mendocino.

The college uses a NEC NEAX 2400 IMS PBX
telephone system on three campus sites (Eureka, Del
Norte, and Mendocino Coast). This was originally
installed on the district’s three campuses during the
summer of 1998. In 2006, the college installed an
additional slave PBX in the Eureka downtown site.
In 2007, the college upgraded the 3 remote site slave
PBXs to the IPX version.

College of the Redwoods’ data center at the main
campus hosts all of the district’s onsite enterprise
applications (IIIC-67). The college uses a single
application per server model configuration for
most of the mission-critical applications. The
college currently supports numerous enterprise
applications in a variety of local and off-site hosted
configurations. College of the Redwoods hosts
Datatel Colleague onsite, implemented in 2002.
The college currently has modules for the student
system, finance, financial aid, and human resources
implemented. The college also hosts Microsoft
Exchange Server onsite for running employee email.

In the past two years, as the college has added

applications it has found it to be less expensive

and more reliable to host those applications offsite.
This is due to the following factors: 1) existing
staff workloads are already very high and cannot
withstand the additional responsibilities of more
hardware and software implementations and
training in multiple operating systems and network
possibilities; 2) costs of additional hardware are
significantly less expensive in hosted environments
and more reliable than anything the college can
purchase and maintain locally; and 3) the ability to
leverage systems operators and a variety of operating
system knowledge through hosted environments by
paying a fraction of the cost of a highly skilled team
of individuals.

TECHNOLOGY FOR DISTANCE LEARNING
ProGrRAMS AND COURSES

In 2009, the college changed its distance education
platform from Blackboard (proprietary) to Sakai
(open source). The college had relied upon the
Blackboard course management system for its
distance and hybrid programs since 2003. When the
new dean for distance education was hired in April
2009 and a Distance Education Department was
established, it was determined that this dependence
on a proprietary for-profit system was unsustainable
for pedagogical, institutional and financial reasons.
Pedagogically, Blackboard products are limited

by the company’s closed-source model that blocks
integration with College of the Redwoods’ enterprise
systems and external third-party applications.
Blackboard had also proven to be slow to respond
to student need for effective contact through high-
touch Web 2.0 practices adopted elsewhere on the
Internet. Negative reaction to Blackboard’s practices
regarding legal challenges to competitors, its refusal
to negotiate consortium pricing with the California
Community College System and the pressure it has
placed on faculty and administrators to unify their
campuses on its system also led to the change. In
addition, Technology Services staff had identified
ongoing problems with Blackboard’s services as
exemplified by its consistent inability to provide
timely back-ups to the college; slow response to
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support requests and bug fixes; and demands on
upgrades that were costly. Of equal importance to
the organization were the financial ramifications

of continuing with Blackboard course learning
management system products and hosting services.
This change saved the college money, both for
software licensing and hardware maintenance, while
providing similar functionality and a more secure
and consistent uptime environment.

The college makes Sakai available for every course
section. The system is the primary mode of delivery
for fully online and hybrid courses and is an

optional system to be used in face-to-face courses.
Sakai is also used to support student clubs, faculty
committees, and a variety of cross-campus projects
such as the Accreditation Committee, Curriculum
Committee, Program Review Committee, Associated
Students of College of the Redwoods, and a number
of student learning communities.

Distance education is also undergoing rapid changes
in accordance with student demand for increased
interactivity and social presence in their online
classes. The selection of Sakai as a learning platform
in 2009 has helped the college to respond to this
more quickly. As a community-developed open
source system, there have already been incorporation
of Facebook-like capabilities in the student profile
and instant messaging parts of the application.
Future Sakai roadmap development includes more
of this interactivity beginning in 2012. The Distance
Education Department is working on faculty and
student training plans in order to use these new
capabilities most effectively to ensure student
learning is maximized.

College of the Redwoods experienced difficulties
with the 2009 changeover from Blackboard to

Sakai. The change was made on a short timeline,
causing implementation problems and challenges for
training staff and faculty. Allowing six weeks for full
implementation created many difficulties for both
faculty and staff to engage in appropriate training
and understanding of the new Sakai system and to
have a successful experience with the new product
in time for fall 2009 start. However, since that

transition, administration and faculty have come to
terms with lessons learned and some reimbursement
of effort has occurred.

Learning from this experience, the college

has devised a new approach for implementing
technology within the district. This approach
includes meeting with effected constituents and
collaboratively identifying and planning the training
and implementation timeline. This new approach is
currently in process as the college undertakes the
SoftDocs Imaging System transition which impacts
college wide operations.

TECHNOLOGY FOR TEACHING AND
LEARNING

Technology accommodates the college’s curricular
commitment to all classroom-based and online
modalities of student learning. The Technology
Services Department supports over 1,500 individual
computers throughout the district, including faculty
and staff computers, classroom computers, and a
variety of mobile and permanent computer labs.
Most classrooms have media access through a
networked computer, linked projector and an
overhead projection device.

Recent funding for seismic retrofitting and new
administrative and instructional buildings, currently
under construction, will provide “smart” technology
(media delivery, Internet access, variety of
projection and media sources) in every classroom.
In addition, the entire campus will have ubiquitous
wireless access for personal laptops and for mobile
computer labs. Multiple mobile computer labs will
allow any classroom to become a computer lab if
needed.

The wireless technology will also be available

for each instructional site throughout the district.
As instructional sites outside of the Eureka main
campus are more recent developments, they already
have upgraded classroom and computer technology.

Technology for teaching and learning is purchased
and implemented through the Technology Services



Department, but managed with end-users through
the Distance Education (DE) Department. The

DE Department consists of a dean to oversee all
distance education policies and procedures, and

a director of distance education which overseas
faculty development, student support, course and
program assessment, and quality matters throughout
the district. The DE director coordinates with the
academic deans and vice president of instruction, as
well as department chairs and appropriate Academic
Senate committees to ensure that all courses using
technology continue to maintain the same quality
and meet the same student learning objectives

as identified by the Curriculum Committee and
specified in the course outlines of record.

Focused on instructional design as well as faculty
development and support, the director of distance
education provides the primary support to faculty in
the initial phases of designing and preparing courses
for distance delivery and hybrid face-to-face and
online delivery. This support includes one-on-one
pedagogical/anagogical discussions, collaborative
decision-making regarding appropriate distance
technologies needed to achieve course and program
objectives, and coordination of technical support

to create quality courses for distance delivery. In
addition, the DE director is the primary individual
who delivers faculty and staff training, both face-
to-face and online around best-practices for using
technology in teaching and learning.

Providing faculty support for the instructional
design and technical course development efforts

are two support people focused on multimedia
development. This includes quality graphics, video,
text, and objective-based interactions as proscribed
by the faculty for appropriate content and student
engagement. This support allows faculty to focus on
the teaching and facilitation of the courses instead of
on the technical implementation requirements and
also helps to ensure that online resources are of high
quality and follow best-practices without requiring
faculty to become technical guru’s to develop their
courses.

To support faculty and student interest in reusable
learning objects, the college has joined the Open
Education Resources consortium with several
colleges across the country. The Distance Education
Department has also partnered in several grant
proposals for development and implementation of
open education resources in the curriculum.

A pilot project is currently in place using the Tegrity
classroom capture system. Tegrity is a server-based
software/hardware system enabling video and audio
capture of classroom sessions. The sessions are
then compressed by the system and uploaded to

a streaming server for viewing on-demand. Since
every Datatel-generated class also auto-generates a
Sakai course shell, faculty can embed the classroom
capture link into their Sakai courses for students

to review at their convenience. Students can either
view entire sessions or search keywords to jump

to sections of interest. Through student and faculty
response to pilot studies, the college will assess the
efficacy of full implementation in the next planning
cycle of a scalable lecture capture component for
online streaming on-demand.

In addition, the college has signed an agreement
with the California Community College EduStream
consortium. This service provides a streaming media
server to house all types of video broadcasts (self-
generated or certain licensed commercial resources)
for on-demand without adding additional bandwidth
traffic to the campus backbone.

For ADA Compliance on all videos, the college
participates in the statewide captioning grant

offered through College of the Canyons in order to
provide captioning on all uploaded videos. Currently
this service is free to us and has been widely

used particularly by the college’s Mathematics
Department.

The college currently implements approximately
50-75 student response (classroom clickers) devices.
To date, there has not been a recommendation to
purchase additional systems for faculty. The majority
of faculty are taking and using student response
through Sakai in an asynchronous mode, or through



traditional polling, hand-raising (electronic or in
person), and surveys in a synchronous mode.

The college has provided a plagiarism detection
engine since 2008, Turnitin. This technology is

used for two purposes: 1) The faculty use it to

detect incidences of student plagiarism; and 2) The
students use the “WriteCheck™ portion to check their
own work—not only for plagiarism but also for
appropriate citations.

COLLEGE WIDE COMMUNICATIONS

The Communications and Marketing Department, in
collaboration with a Web design ad hoc committee,
launched a new college Web site in the 2010-

2011 academic year. The new site development
was undertaken to update the college’s image

and to provide easier access to Web 2.0 tools for
information sharing. Individual academic and
administrative departments are able to create their
own content using Contribute. The college is also
studying options for a content management system
to allow for both easy end-user content update

and a more effective means for content and asset
management.

College wide communications are supported by
telephony (landline, cellular, and VoIP), e-mail,
instant messaging, and digital signage. The
Technology Services Department will implement a
plan for upgrading the phone system with VoIP. This
summer 2011 initiative will enhance communication
services with clearer and more reliable technology
while lowering annual costs by eliminating the Key
systems and some of the dedicated local phone
services that are currently required.

Beginning in fall 2010, the college implemented
GoogleApps for students. This service includes
student email, document sharing, and GoogleTalk
(free voice over Internet). This technology has
helped the institution to keep in contact with
students throughout their educational pursuits at the
college and sometimes beyond that (Google email

is available to students for life if they wish). In
addition, it provides a consistent technology delivery

for all students to use both during classes and in
their personal lives which help to form a number of
learning community opportunities that did not exist
previously.

Improved site navigation, newly implemented
systems, and a breadth of student support

services provide numerous options for students

to complete typical services online. For example,
if desired, a student can register for classes, take
an online orientation to the college, work in a
virtual environment with an online advisor, and
communicate with faculty and staff via email.
These improvements save students time and money
when they don’t have to drive long distances to do
business with the college.

TECHNOLOGY AND INFRASTRUCTURE
UPGRADES IN PROCESS

Program reviews authored in spring 2010 generated
roughly 50 requests for technology upgrades. Of the
50 requests, the Technology Planning Committee (a
functional committee within the college’s integrated
planning model) prioritized and forwarded 18 to

the Budget Planning Committee for consideration.
The Budget Planning Committee recommended that
13 of those technology requests be funded through
the Measure Q/B bond. Funding for these program
review requests, along with selected items identified
in the Technology Master Plan, are summarized in
the following table:



ITEM ESTIMATED COST
Identity Management Solution/Portal Environment $240,000
District-wide Ubiquitous Wireless $150,000
Upgrade Backbone and Data Transport to 1GB $245,000
Content Management and Web-based Scheduling $25,000
Document Imaging System $68,000
Classroom Technology $55,120
Technology Hardware $212,160
TOTAL $995,280

On April 4, 2011, the Board of Trustees approved

an allocation of $995,280 in local bond funds for
technology upgrades prioritized through the program
review and integrated planning process and the
Technology Master Plan.

PROVISIONS FOR RELIABILITY AND
DISASTER RECOVERY

College of the Redwoods data storage needs are
currently supported by backup tapes of individual
servers. Backups are initiated by the data operator
each day. The backups are incrementally daily,
with a full systems backup monthly. College of the
Redwoods security picks up backup tapes every
night and stores them in a safe in the security
building located a half mile from the data center.
Monthly backups are retained for 12 months, and
annual backups are retained without a destroy date.
Though this system has worked for the college

for decades, it does not provide sufficient disaster
recovery options. The college is currently evaluating
offsite backup services and other disaster recovery
options. Plans for moving to that mode will be
implemented in the 2011-2012 year.

As evidenced in the earthquake of January 2010,
the college identified several problems that are in
the process of being addressed. These include the
purchase of multiple uninterruptible power sources
(UPS) to be attached to servers, and the need for

fail-over servers. The UPS purchase was made
and installed in the summer of 2010. However,
there is insufficient funding for server purchases to
begin planning fail-over services. Other solutions
for this difficulty, such as hosted dedicated server
environments, are being investigated.

ASSESSMENT

The Distance Education Department in

conjunction with the Office of Instruction has

taken responsibility for the ongoing evaluation

of the learning management system effectiveness
and recommendations for improvement. Annual
faculty and student satisfaction surveys, workshop
evaluation forms, and staff development surveys will
continue to provide feedback on what is working
well and identify areas for improvement. In addition,
these surveys will help the college identify ongoing
faculty development needs as they gain more
experience in this delivery method.

Upgrade of equipment and software is a part of the
regular budgeting process. This includes the ability
to keep current with computer technology and to
have an environment which tests new technologies
and, based on faculty and staff input, provides for
appropriate distribution of development software
to take advantage of those technologies for the
enhancement of quality in course development

and delivery. Decisions and ongoing budgeting



for upgrades will be monitored by the Distance
Education Department with input from Technology
Services and the Office of Instruction.

In fall 2011, the Technology Planning Committee
and the Distance Education Advisory Committee
will work together to develop more discrete
assessment of technologies and functional needs for
all constituent groups and a plan for adopting new
technologies. In spring 2012, these assessments will
be disseminated with analysis to occur within two
weeks of return date. Assessments will continue

on a semester basis with the goal of continuous
improvement and more effectiveness.

The college meets the standard. The organizational
structure for technology support and delivery is

designed to simultaneously meet institutional
needs while leveraging leadership resources. The
combination of technology and distance education
support provides an ongoing focus on student
learning and student support as the primary driver
for all services.

As noted in the description, alternative backup and
disaster recovery options need to be explored.

In summer 2011, the Technology Services
Department will implement alternative backup
and disaster recovery options, as well as ways to
streamline the backup process so as not to have
to make the system virtually unavailable during
backup.

The institution provides quality training in the effective application of its information technology

to students and personnel.

The institution provides both face-to-face and online
training to faculty and staff in the most used college
applications and learning environments. Training for
students includes specific lab workshops to assist
students in using technology for online registration
as well as a two-week orientation course to assist
students in using the Sakai collaborative learning
environment which is used in both face-to-face and
fully online classes.

FacuLTYy AND STAFF TRAINING
OPPORTUNITIES

Faculty and staff training opportunities are available
every month and posted to the college Web site

and calendar, announced in newsletters, on the
Distance Education Facebook page, and through
twitter (IIIC-68). These trainings range from basic
use of PowerPoint to more complex development

of special resources for full online classes (e.g.,
simulations, interactive learning objects, and special
testing resources). There were over 432 faculty and
staff attendees in a variety of general technology and
online learning specific training opportunities from
2008 to 2010, after which time attendance at training
sessions has not been taken.

In addition to the multitude of workshops offered,
the Distance Education Department also promotes
numerous online workshops hosted by other
institutions and vendors. The department offers a
Web-conference link and/or classroom space for
faculty and staff to participate in these workshops
synchronously with other campuses. Examples of
the types of workshops available outside of campus
are: Turnitin Use, Cloud Computing Done Right,
GoogleApps, Photoshop Visual Thinking, and other
vendor-specific trainings.
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Faculty Development: Faculty development in
appropriate pedagogy/andragogy and technology
use has been available in the past through the @
ONE Chancellor’s Office project which provides
online and hands-on training in distance education
pedagogy. Technical development and assistance
has been provided through the college’s Technology
Services Department.

With the establishment of the Distance Education
Department in spring 2009, faculty development

has been substantially enhanced to include these
previous methods along with additional on campus
training, a facilitated online curriculum focused on
best-practices, ongoing micro-training opportunities
around specific topics of best practices and new
technology options, as well as one-on-one training
opportunities during course design and development.
Faculty at district campuses and training centers
outside of Eureka also have access to all these

same opportunities through online courses, Web-
conferencing, and a minimum of twice per year face-
to-face visits by Distance Education Department
personnel.

For self-paced learning, both faculty and staff will
have access to video and Web-conference recorded
trainings, Web-based tutorials, frequently asked
questions, and text-based help files. These files

are continuously expanded and updated to current
software versions as need demands.

STUDENT TECHNOLOGY TRAINING
OPTIONS

Student training options are not as robust as

the faculty and staff options. However, the DE
Department is working toward more offerings,
particularly in terms of self-directed training
modules that are available on demand as students
have questions or need assistance using specific
types of technologies. In spring 2011, the District
was able to hire an experienced student worker to
be available in the main campus library for student
assistance 20 hours per week. This allows students
to bring their personal laptops in for assistance in
using CR applications, and for students to request

individual assistance at any of the more than 100
computers located in the library.

Since summer 2010, a free, non-credit DE 101
course, Introduction to the Online Learning
Environment, is now offered six or more times per
year to provide students a foundation for learning
in the online environment. Since fall 2009, this
course has seen 294 enrollees with 281completions.
The course provides skill building in using the
Sakai (MyCR) learning platform and its associated
technologies, as well as related soft skills in other
aspects that are part of the day-to-day learning
environment with which most students engage.

As faculty, staff, and students have become more
comfortable with a variety of Web 2.0 technologies,
there has been a groundswell of requests for both
training and wider implementation of these types

of technologies including: 1) streaming video; 2)
podcasting and vodcasting; 3) on-demand streaming
of lecture capture; 4) voice boards that will allow
students to interact audibly in the discussion
threads; and 5) voice-over-Internet protocol (VoIP)
supporting synchronous communication among
students, between students and their instructors,

and between students and college student support
services. All of these technologies are currently
available either in pilot or permanently implemented.
In addition to the face-to-face and Web-conferenced
synchronous class sessions, training on each of these
aspects is available in on-demand class capture and/
or vodcasts. To date, the college has developed and
delivered 43 of these short tutorials (IIIC-69). These
tutorials are available to students, faculty, staff, and
even community members for self-directed learning.
Students also have access to video and Web-
conference recorded trainings, Web-based tutorials,
frequently asked questions, and text-based help files
on many of the applications they use.

Online Orientation and Access to Student Services:
The availability of distance courses or degree
programs is meaningless without subsequent student
services also available to students unable to come

to a campus. During 2009, the college invested
significant time in improving online access to most
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student services. Already available to students is
online registration, library access, and access to
advising services via chat or Web-conferencing.

Beginning in June 2009 a self-directed online
module for student orientation was developed and
is still used as part of matriculation for distance
students, or for those who are coming to the college
from out of state and won’t be arriving until term
start. To date, out of 1,552 students who began the
online module, 1,195 students have completed with
a score of 80 percent or better. This tutorial includes
information on registration, advising, enrollment
fees, financial aid, math and English placement
testing, EOPS/CARE, DSPS, Cal Works, Academic
Support Center, Transfer and Career Center,

course catalog navigation, calendaring, and degree
programs. In addition to the full-time academic
advisor to work with distance students taking two
or more classes per term, six additional academic
advisors have taken distance courses themselves,
have knowledge of and receive ongoing training in
current College of the Redwoods technology, and
have the ability to use that technology to provide
support to distance students. In addition, advisors
continue to be available by phone for those who are
new to technology or need extra assistance to learn

the technology to access services.

In fall 2010 the college moved to online applications
and payment, as well as online book ordering and
payment. Approximately 80 percent of students

in the Eureka area use these online tools, while
approximately 65 percent of students at the Del
Norte and Mendocino Coast Education Centers

use them. In addition, during the 2009-2010 year,

a 24/7 online tutoring option for writing and math,
as well as 12 other general education subjects was
implemented at no charge to students. This allows
for students to contact a live tutor any time of day or
night for assistance.

The college meets the standard. Numerous training
options are available to faculty and staff. Delivery
methods for training include face-to-face workshops,
open labs, one-on-one assistance, on-demand
tutorials, and promoted availability of free training
by vendors and other colleges.

None.

The institution systematically plans, acquires, maintains, and upgrades or replaces technology
infrastructure and equipment to meet institutional needs.

Over the past five to six years the institution has
undergone a great deal of change in both executive
management and technology management. This
has resulted in mixed messages around technology
advancement, prioritization, and assessment.

Due to a lack of leadership, attention to strategic
investment, budgeting, and planning was also
overlooked.

Beginning in spring 2009, a formal Distance
Education Department was formed to address

specific instructional needs that were previously
dependent solely on the management of a faculty
member with one course of release time. The DE
Department now provides training to faculty and
staff in a variety of technologies, not only those that
relate directly to distance education. The staff of
this department also provides needed multimedia
development and support for building critical
instructional assets that can be used across the
District.

In fall 2009 a dean was identified to lead technology
change. This leadership has provided a higher



profile to the executive team for identifying

ongoing infrastructure and budgeting needs, as

well as providing a stronger liaison relationship to
instruction and student services. Planning for student
needs led to the adoption of the Sakai collaborative
learning environment, hosted by a third- party
provider. The next major version of Sakai will
transcend current learning management systems to
provide advancements in the learning environment.

Specific technology support personnel are assigned
to monitor and respond to needs across the district.
As part of their regular inventory and problem-
solving, they bring to regular meetings a discussion
of ongoing needs and future needs as identified
through these assignments. The college’s technology
funding has been able to provide every full-time
instructor to have his or her own computer and small
groups of associate instructors to share clusters of
computers—some located in division offices and
others located at the associate faculty resources
room. Additionally, a computer is provided to each
staff member who requires one as part of his or her
job function. Computers range in age from new to
seven years old.

The development of a technology plan and the
list of major infrastructure projects occurring in
2011-2012 is a result of the Technology Planning
Committee gaining focus on current and future
directions. As part of the integrated planning
process, the college identifies instructional and

support service needs through program review, via
the Technology Planning Committee, and informed
by the education and facilities master plans. In
addition, the Distance Education Department and
the Technology Services Department regularly speak
with district constituents around identifying needs.
Program reviews authored in spring 2010 generated
roughly 50 requests for technology upgrades. Of

the 50 requests, the Technology Integrated Planning
Functional Committee prioritized and forwarded 18
to the Budget Planning Committee for consideration.
The Budget Planning Committee recommended that
13 of those technology requests be funded through
the Measure Q/B bond. On April 4, 2011, the Board
of Trustees approved an allocation of $995,280 in
local bond funds for technology upgrades prioritized
through the Program Review and Integrated
Planning process and the Technology Master Plan
(ITIC-70). These upgrades will further ensure system
reliability.

The college meets the standard by engaging in
ongoing planning to meet the future needs of
students.

None.

The distribution and utilization of technology resources support the development, maintenance,

and enhancement of its programs and services.

Technology is a critical resource across the district
and is used in every classroom, both face-to-face
and online, as well as in every office. Decisions over
resource use and distribution stem from the college
strategic plan, the program review process, and the
district technology plan which is generated by the

Technology Services Department and vetted by the
Technology Planning Committee (TPC) as part of
the integrated planning process. Requests for new
technology resources are prioritized by the TPC

and forwarded to the Budget Planning Committee
(BPC). The technology resources are then prioritized
by the BPC along with all other identified resource
needs across the district. A final recommendation


http://inside.redwoods.edu/StrategicPlanning/AccreditationSS/documents/IIIC-70April42011Packetp73.pdf

goes from the BPC to the president/superintendent
for inclusion within the annual budgeting process.
Within the last three years the college has embarked
on a number of major technology initiatives to
ensure robust, secure, reliable, and up-to-date
infrastructure and equipment. Some of these projects
are described below:

1) Changed the distance education platform
from Blackboard to Sakai. In 2009, the college
changed its distance education platform from
Blackboard (proprietary) to Sakai (open source).
As an open source model, the new platform
saves the college money and is more easily
integrated into the college’s enterprise systems
and external third-party applications.

2) Automatic provision of student email and Web
2.0 networking capabilities through Google
Apps. As mentioned earlier, in fall 2009, the
college partnered with Google to provide
student email access through GoogleApps.

A free, hosted environment provided to
educational institutions, this service also
provides students access to GoogleTalk and
GoogleDocs for easy building of learning
communities and shared resources. Each student
receives information about their email address
and how to access it with their admissions
approval and registration information. This
email address is used throughout the student’s
time at the college and, if the student chooses,
may continue to be used after leaving the
college. In fall 2011, the Technology Services
Department will present options to faculty and
staff for a recommendation on which hosted
employee email system will be implemented:
GoogleApps or Microsoft