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Description How Often Default 
Plan 

Revised 
Plan 

Outcome # Outcome 

ANTH-1 Every Sem. 2012-F  1 Explain the relationship of physical anthropology to social and biological sciences. 

ANTH-1 Every Sem. 2013-S  2 Analyze primary and secondary sources in order to extract information relevant to an issue of concern in 
physical anthropology 

ANTH-1 Every Sem. 2013-F  3  Apply anthropological concepts to real-world situations and problems by processing factual information 
using scientific methods and anthropological concepts. 

ANTH-1 Every Sem. 2013-F  4 Create their own arguments based upon anthropological concepts and data. 
ANTH-1 Every Sem. 2014-S  5 Exhibit the ability to think logically about issues in physical anthropology and how people have 

interpreted those issues. 
ANTH-1 Every Sem. 2014-S  6 Discuss how physical anthropologists have analyzed and interpreted various aspects of human 

evolution. 
ANTH-100 Every other 

Yr. 
2013-14  1 Define basic anthropological terms and offer specific examples to which they apply. 

ANTH-100 Every other 
Yr. 

2013-14  2 Describe the differences between, and similarities among, the four subfields of anthropology. 

ANTH-100 Every other 
Yr. 

2013-14  3 Provide oral and written summaries of authors’ main points and arguments.  

ANTH-100 Every other 
Yr. 

2013-14  4 Explain the relationship between the subdisciplines of anthropology, as well as the relationship between 
anthropology and other social sciences. 

ANTH-100 Every other 
Yr. 

2013-14  5 Analyze primary and secondary sources in order to extract information relevant to an issue of concern in 
cultural anthropology. 

ANTH-100 Every other 
Yr. 

2013-14  6 Apply anthropological concepts to real-world situations and problems, processing factual information 
using anthropological concepts. 

ANTH-100 Every other 
Yr. 

2013-14  7 Create arguments based upon anthropological concepts and data. 

ANTH-100 Every other 
Yr. 

2013-14  8 Logically analyze issues in the four subdisciplines of anthropology and how people have interpreted 
those issues. 

ANTH-100 Every other 
Yr. 

2013-14  9 Sustain an argument through the use of evidence and logic in class discussions, essay exam questions, 
and term papers. 

ANTH-2 Once a year 2012-13  1 Explain the relationship of archaeology to other subdisciplines of anthropology and related biological 
and social sciences. 

ANTH-2 Once a year 2012-13  2 Define major concepts in archaeology. 

ANTH-2 Once a year 2013-14  3 Analyze and defend viewpoints on controversial archaeological concepts, including how these concepts 
might apply to real-world situations. 

ANTH-2 Once a year 2013-14  4 Demonstrate a knowledge of basic archaeological mapping, excavation, and analysis techniques. 

ANTH-3 Every Sem. 2013-S  1 Explain the relationship of cultural anthropology to other subdisciplines of anthropology and related 
biological and social sciences. 

ANTH-3 Every Sem. 2013-F  2 Define major concepts in cultural anthropology. 

http://www.redwoods.edu/assessment/planning/


ANTH-3 Every Sem. 2014-S  3 Analyze and defend viewpoints on controversial anthropological concepts, including how these concepts 
might apply to real-world situations. 

ANTH-4 Once a year 2012-13  1 Distinguish the dynamic and "traditional" components of folklore. 

ANTH-4 Once a year 2012-13  2 Analyze primary and secondary sources in order to extract information relevant to an issue of concern in 
folklore. 

ANTH-4 Once a year 2012-13  3 Apply anthropological concepts to real-world situations, demonstrating an ability to process factual 
information into their own interpretive frameworks. 

ANTH-4 Once a year 2013-14  4 Create their own arguments based upon anthropological concepts and data. 

ANTH-4 Once a year 2013-14  5 In class discussions, written work, and written examinations, exhibit the ability to think logically about 
issues in folklore and how people have interpreted those issues. 

ANTH-4 Once a year 2013-14  6 Communicate about issues in folklore and how people have interpreted those issues. 

ANTH-4 Once a year 2013-14  7  Discuss how folklorists have analyzed and interpreted various aspects of societies including, but not 
limited to, race, ethnicity, class, gender, technology, and religion in class discussions, essay exam 
questions, and term papers. 

ANTH-5 Once a year 2012-13  1 Explain the relationship of archaeology to other subdisciplines of anthropology and related biological 
and social sciences. 

ANTH-5 Once a year 2012-13  2 Define major concepts in archaeology. 

ANTH-5 Once a year 2013-14  3 Analyze and defend viewpoints on controversial archaeological concepts. 

ANTH-5 Once a year 2013-14  4 Summarize the importance of noted archaeological sites to the discipline of anthropology. 

ANTH-6 Once a year 2012-13  1 Explain the relationship of forensic anthropology to social and biological sciences. 

ANTH-6 Once a year 2013-14  2 Identify primary skeletal markers used in the identification of age, sex, race and stature. 

ANTH-6 Once a year 2013-14  3 Analyze and interpret skeletal remains based upon anthropological concepts and data. Synthesize 
examples of cultural and ethical applications in the field of forensic anthropology. 
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Resource Allocation and the Integrated Planning Model 

The resource allocation process links program reviews and institutional plans to the resources 
needed to accomplish the college goals. The guiding principles for resource allocation processes 
are as follows:  
1. Resources include all assets of the college including its fiscal resources, facilities, equipment, 
and the time and talents of its faculty and staff.  
2. The process for allocating resources is transparent. All members of the college community are 
informed about the routines and components of planning that lead to resource allocation.  
3. The resource allocation processes begin in January of each year with the development of 
budget assumptions that forecast the available discretionary general fund resources for the 
coming fiscal year.  
4. Priority will be given to resource requests that support achievement of institutional plans and 
ensure health, safety, and accessibility.  
5. To the extent that it is fiscally possible, the college will sustain an innovations fund (excess 
reserves) to support planning initiatives.  
 
The integrated planning model (IPM) and the process described in this section indicate how the 
assessment of learning and the evaluation of other measures of institutional effectiveness are 
integrated into annual resource allocation decisions. 

In accordance with BP/AP 3260, Participatory Governance, decisions are to be made at the 
broadest possible level of the organizational structure. This means that wherever possible, 
decisions that can be made at the program or committee level are institutionally supported. The 
following descriptions detail the functions within the IPM.  
Program Review: As described above, each program or unit submits an annual or comprehensive 
Program Review each year as directed by the Program Review calendar. Each program review 
includes an evaluation of program goals and plans, and a summary of course-level, and program-
level assessment activities conducted during that year. Resource allocation requests embedded 
within the program reviews include assessment-based and/or planning-based justifications. The 
Program Review Committee determines whether each resource request is tied to a specific 
assessment outcome and/or planning objective before forwarding all eligible requests to the 
appropriate IPFC committee. 

Integrated Planning Functional Committees The integrated planning functional committees 
(IPFCs) utilize their areas of expertise to make effective program recommendations for the 
college. The IPFCs include the Technology Planning Committee, the Facilities Planning 
Committee, the Enrollment Management Committee, and the Budget Planning Committee. 
Faculty staffing requests are prioritized according to the college’s Faculty Prioritization Process 
as outlined in AP 7217, and staffing requests are ranked and funded by administrators.  
Each committee evaluates information within its specialized area and is responsible for the 
following duties:  
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processes. If applicable, the committee also defines projects and reports, and has targeted due 
dates.  

 

regularly post their work on the college website for the entire college to review.  

supporting the college mission and vision, meeting strategic and education master plan goals and 
objectives, and supporting outcomes assessment-based justifications for resources. The work of 
the committees will be data driven and reflect an assessment-planning-implementation-
evaluation cycle.  

 highlight the results of the 
committee’s work.  

consideration.  
 

 
committees and “establishing priorities between committees” occurs 

at the IPFC level. Committees will communicate with one another regarding 
requests/information as needed.  

-assessment of the planning process to inform process improvements in 
subsequent cycles.  
 
Budget Planning Committee (BPC)  
The allocation of college resources is based on a clear description of the relationship between the 
resource requested and its impact on student learning via outcomes assessment, program 
effectiveness, and the vision, mission, and strategic goals of the college.  
The BPC evaluates the ranked priorities of program planning initiatives and ranked by the 
various integrated planning committees as well as the operational and personnel requests 
identified by the college’s administrative team. The BPC will essentially reconcile the ranked 
requests with available resources, and recommend a reasonable “cut-off” point for these requests. 
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http://www.redwoods.edu/assessment/documents/2012AssessmentSummitSummaryandThemes_000.

pdf  

2012 Assessment Summit 
Summary and Themes 
I reviewed all of the academic disciplinary program forums notes and discovered 
several important themes arising across disciplines. The most common comment will 
probably not come as a surprise to anyone at the college. At least 11 different forums 
noted the idea that the college could improve student learning by focusing on Writing 
Across/Within the Disciplines. Faculty frequently identified a need for assistance 
in integrating writing and composition pedagogy into their courses. People generally 
recognized that this was not simply a matter for the English Department, but a need for 
all faculty to participate in the teaching of writing. A similar idea arose concerning the 
need for connecting mathematics across the curriculum and disciplines. The primary 
focus for math turned toward the idea of math faculty consulting with colleagues across 
the disciplines to create themed-math problems. The idea struck a chord in several 
meetings and served as a strong showcase example of quality improvement that could be 
readily implemented without a great deal of support or planning. The same probably 
cannot be said about writing across the disciplines; as was noted at several of the 
meetings, students’ habits of mind and the lack of attention to literacy generally in our 
culture now means that we will need to approach the issue of writing and reading 
carefully and with the kind of deliberate focus that will lead to sustainable improvement 
across the college. 
Counseling and Advising was the next most frequent theme of the forums. Since 
this issue and the questions surrounding it also came up frequently at large-scale 
Assessment Summit forums, such as the General Education and Basic Skills meetings, as 
well as at several Assessment Fridays, a number of ideas about the relationship between 
counseling and advising and student success swirled through many of the facilitators’ 
notes. For those of us who have participated often in discussions of basic skills, math and 
English placement, and developmental education and the like, these ideas are not new. 
One identifiable shift that arose out of the Summit process is the desire for discipline 
faculty to connect more frequently with counselors and advisors in order to share our 
ideas with them and assist them as they help our students make better choices and design 
clearer plans and goals. It also became clear that many discipline faculty would do well to 
gain a better understanding of how counselors and advisors function in the institution. 
Several forums requested meetings with counselors and advisors, a most hopeful sign. 
There were also several comments regarding professional development for advisors and 
counselors to enhance professionalism and increase student success. 
The third most prominent theme from the forums is the idea that we should consider 
adding Prerequisites and Recommended Preparations, and especially 
Adding English or Math Prerequisites. In the large format discussions of 
General Education and Basic Skills, and in earlier Assessment Friday meetings during 
review of institutional research data and student surveys, faculty and staff proposed a  
number of ideas for coordinating and aligning outcomes from class to class to increase 
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success in student learning. It is particularly encouraging to see interest in reassessing 
P. Blakemore Recommendation 1 Work Group 
prerequisites and recommendations for specific course preparation at this time because 
the State Academic Senate is now actively urging curriculum committee chairs and local 
senates to reconsider assigning and approving prerequisites. With the changes to Title 5 
allowing course content justifications for pre-requisites and a keen awareness of the kinds 
of changes that may be required due to the Student Success Task Force 
recommendations, the college would do well to take up a serious institutional discussion 
of prerequisites and preparation advisories in courses across disciplines. On the state 
level, this initiative was deemed so important that the State Academic Senate’s 
Curriculum Committee chose to conclude the 2012 ASCCC Summer Curriculum Institute 
with a two-hour general session on prerequisites. Clearly, the CR faculty are thinking 
about the role prerequisites might play in improving student success, retention, and 
completion. As Curriculum Committee Chair, I intend to propose a number of ideas and 
processes to increase inquiry into prerequisites and reassess their value to our students 
and programs. 
Another theme that came up at several sessions was the need for some sort of 
Curriculum Software to help all of us navigate and coordinate the information 
required for assessing our programs and reporting to the Chancellor’s Office. The 
Assessment Summit provided faculty and staff the kind of broad overview we seldom see 
during our usual duties of preparing and teaching our classes or authoring or revising 
curriculum. The Summit helped people to see the complexity inherent in the 
interconnected matrices of general education-level, program-level and course-level 
outcomes, and increased awareness generally about the need to make all of this more 
manageable. In addition, the kinds of detailed information required by the Chancellor’s 
Office in MIS and course-based data coding would be much simpler to report and easier 
to access for data recovery if the college adopted some kind of curriculum entry and 
tracking software. Based on an informal general survey of curriculum chairs, articulation 
officers, and CIOs I conducted at the Summer Curriculum Institute, I would say that most 

colleges have purchased or developed some sort of curriculum software. The majority of 
CCCs seem to have adopted Curricunet, but there are others available and currently in 
use around the state. With the Chancellor’s Office’s shift from the Curriculum Inventory 
Version 1 to Version 2 this coming September, such software would be all the more 
valuable and would undoubtedly facilitate assessment, reporting, and general 
transparency in programs, planning, and catalog creation. 
One other theme arose often enough to warrant mention separately in this summary. At 
several forum sessions faculty voiced ideas about Linked Introductory Courses / 
Cohorts / Interdisciplinary Freshmen Seminars or Learning 
Communities. Sometimes the ideas arose among people who had already discussed 
such innovation, but there were also instances when new pathways into linked 
coursework or alternative reasons for clustering students were raised. The concept of 
enhancing disciplinary coursework by developing similarly themed courses in outside 

disciplines, such as a learning community of clustered courses for, say, Nursing or 
Forestry and Natural Resources students was raised more than once, and the idea of an 
interdisciplinary freshman seminar that would allow students to gain knowledge about 
kinds of disciplines or careers they might choose was also proposed. It seems clear from 



P. Blakemore Recommendation 1 Work Group 
reading through the forums that faculty are very aware of how valuable it might be to link  
courses or create freshman cohorts. We know it’s not a new idea, and many of us have 
dabbled in it in the recent past—some of us still do link courses—but the renewed 
interest expressed at the Assessment Summit may mean that it’s worth taking up the 
inquiry yet again, particularly if we would engage in a serious examination and planning 
accordingly. Perhaps in these times of budgetary constraint, our college simply cannot 
afford an innovation of this kind—in my own opinion, linking the right courses or 
creating functional and sustainable learning communities requires commitment and a 
good deal of extra work. However, we probably ought to revisit this. 
Finally, I want to point out that many facilitators recorded comments from faculty and 
staff regarding the need to carry the broad institutional dialog of the Assessment Summit 
forward, and many people were especially adamant about doing so at Convocation. 
Classified staff, managers, and associate faculty offered this comment at many of the 
sessions I attended, and we heard this sentiment reiterated frequently at the large sessions 
on the Assessment Summit’s last day. In effect, our institution is telling itself that it needs 
more internal communication and consistent regular opportunities to meet and talk— 
about assessment, about outcomes, about student learning and success, and about 
pedagogy. 
My list of themes follows (these first five are ranked based on frequency): 
1) Writing in the disciplines / writing across curriculum 
2) Advising / need to work with advising / professional development for advisors 
3) Prerequisites and recommended preps / advisories 
4) Curriculum software 
5) Learning communities / cohorts / introductory freshmen seminar 
These ideas arose at least two or three times in the forums: 
1. Identify who the leader is for degrees/ programs 
2. Dialog about how electives are to be treated and the extent to which they should 
be included in degree outcomes 
3. Other campuses 
4. Quality of equipment 
5. Alternative forms of dialogue 
P. Blakemore Recommendation 1 Work Group 
6. Connections between courses, degrees and programs 
7. Increased cross-discipline representation and coordination 
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Mapping Example 

 Degree  AS/CA--Manufacturing Tecnology, AS/CA--
CADD/CAM 

     

 PLO #1 Set up and operate manual machine tools 
including milling machines, lathes, 
precision grinders, Electrical Discharge 
Machines, and support equipment 
including drill presses, grinders, and saws. 

      

 PLO #2 Set up and operate Computer Aided 
Manufacturing systems and Computer 
Numerical Control machine tools, including 
machining centers, turning centers, and 
rapid prototyping machines. 

      

 PLO #3 Produce machine parts from engineering 
drawings within dimensional tolerances. 

     

 PLO #4 Determine the best way to manufacture a 
given part, and produce it utilizing the 
available tools and equipment. 

     

 PLO #5 Produce industry-standard design 
documentation using Computer Aided 
Drafting (CAD) and technical sketching.  

     

         

Degrees Course SLO 
# 

Outcome PLO 
#1 

PLO 
#2 

PLO 
#3 

PLO 
#4 

PLO 
#5 

AS-MT, 
CAD 

MT-10 1 Use appropriate measuring tools to 
industry standards. 

  x   

CA-MT, 
CAD 

MT-10 2 Use layout tools to accurately produce a 
machined part. 

  x   

 MT-10 3 Distinguish the correct tool and safely and 
correctly set up and operate various 
machine tools using accurate speed and 
feed calculations. 

x x    

         

AS-MT, 
CAD 

MT-11 1 Complete common lathe operations to 
prescribed tolerances. 

x     

CA-MT, 
CAD 

MT-11 2 Calculate information needed and 
manufacture unified, acme, multiple-lead, 
and metric threads. 

x     

 MT-11 3 Determine appropriate use of the surface 
grinder with accuracy based on project 
parameters. 

x     
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AS/CA-
MT 

MT-12 1 Safely and accurately set up and operate 
vertical and horizontal milling machines. 

x     

 MT-12 2 Perform proper calculations and setups 
when using industrial indexing systems. 

x     

 MT-12 3 Make proper calculations for and 
manufacture various gear types. 

x     

         

AS/CA-
MT 

MT-13 1 Program, set up, and operate four- and 
five- axis machine tools using standard 
industry practices. 

 x    

 MT-13 2 Perform calculations, set up, and operate 
EDM machines. 

x     

 MT-13 3 Program, set up, and operate rapid 
prototyping machine and laser 
cutter/engraver. 

 x    

         

AS-MT, 
CAD 

MT-52 1 Demonstrate and exercise safe shop 
practices. 

     

CA-MT, 
CAD 

MT-52 2 Set up and adjust OAW equipment with 
correct setting for neutral flame. 

     

 MT-52 3 Describe, produce, and evaluate polished, 
hardened, and tensile samples. 

  x   

 MT-52 4 Explain metallurgy terms and testing.      

 MT-52 5 Create lab records of test procedures.      

         

AS-MT, 
CAD 

MT-54A 1 Program, set up, and operate three-axis 
CNC vertical mills according to industry 
standards. 

 x    

CA-MT, 
CAD 

MT-54A 2 Manually operate CNC machine tools to 
given tolerances. 

 x    

 MT-54A 3 Write computer programs using current 
machine tool language to accurately 
control CNC machine tools. 

   x  

         

AS/CA-
MT 

MT-54B 1 Create efficient CNC program files that 
save time and minimize tool wear. 

   x  

 MT-54B 2 Revise CNC programs to maximize 
efficiency and reduce run time. 

   x  

 MT-54B 3 Produce CNC program files as per 
instructor's assignments. 

   x  

 MT-54B 4 Manufacture repeatable machine parts 
that fall within dimensional tolerances 
from standard engineering drawings. 

  x   

 MT-54B 5 Research and report on current topics in 
CNC machining. 

     



         

Optional MT-54L 1 Manufacture individual CNC machining 
projects under instructor's supervision. 

   x  

 MT-54L 2 Research and report on current topics in 
CNC machining. 

     

         

AS-MT, 
CAD 

MT-59A 1 Create Mastercam X3 solid model 
computer files that represent machined 
objects. 

   x  

CA-MT, 
CAD 

MT-59A 2 Produce machining simulations and CNC 
programs per instructor's assignments. 

 x  x  

 MT-59A 3 Manufacture repeatable machine parts 
that fall within dimensional tolerances 
from standard engineering drawings. 

  x   

 MT-59A 4 Research and report on current topics 
regarding CAM systems and CNC 
machining. 

      

         

AS/CA-
MT 

MT-59B 1 Write programs for wireframe and surface 
models for multi-axis machining. 

 x    

 MT-59B 2 Plan machining operations, select tooling, 
set parameters, and process Mastercam-
generated parts utilizing computers and 
three- to four-axis milling machines. 

 x    

         

AS/CA-
CAD 

DT-23 1 Develop orthographic projections, 
isometrics, obliques, and perspective 
pictorial representations of designs using 
CAD and sketching. 

     

 DT-23 2 Demonstrate correct visualization and 
representation of 3D information from 2D 
data and vice-versa. 

     

 DT-23 3 Present design information using current 
industry-standard documentation and 
annotation techniques. 

    x 

 DT-23 4 Define terminology related to engineering 
graphics. 

     

 DT-23 5 Prepare a professional portfolio.      

 DT-23 6 Research, document, and present various 
elements of the technical drawing industry. 

    x 

         

As/CA-
CAD 

DT-25 1 Create, modify, and plot 2D technical 
drawings per industry standards. 

     

 DT-25 2 Demonstrate correct use of industry-
standard coordinate input systems and 
drawing scales. 

     



 DT-25 3 Manipulate the CAD user interface 
efficiently, including customization 
techniques and file management. 

     

 DT-25 4 Properly add dimensions and annotations 
to technical drawings per industry 
standards. 

    x 

 DT-25 5 Effectively use CAD software to improve 
drafting productivity, especially through 
the use of templates, dynamic blocks, 
layouts, workspaces, attributes, and 
external references (xrefs). 

    x 

 DT-25 6 Define terminology associated with the 
CAD industry and describe the role of 
drafters in a design firm. 

     

 DT-25 7 Prepare a professional portfolio of 
corrected work. 

     

         

AS/CA-
CAD 

DT-50 1 Use CAD software to create 3D CAD models 
using wireframe, surface, solid, and 
feature-based parametric techniques. 

    x 

 DT-50 2 Manipulate the 3D coordinate system and 
3D viewing systems. 

    x 

 DT-50 3 Use the CAD software user interface, 
including customization and file 
management. 

    x 

 DT-50 4 Analyze a 3D model in terms of form, 
function, and mass properties, including 
interference detection. 

     

 DT-50 5 Develop a 3D model by converting 2D data.      

 DT-50 6 Use software processes to create 
photorealistic renderings of a 3D model. 

     

 DT-50 7 Create dimensioned orthographic drawings 
from 3D model data. 

     

 DT-50 8 Define various 3D CAD file formats.      

 DT-50 9 Create physical prototypes of a design 
using rapid prototyping. 

     

 DT-50 10 Define terminology associated with the 
CAD industry and describe the role of 
design visualization and prototyping in the 
design process. 

     

 DT-50 11 Choose the proper software tools to meet 
a client's needs. 

     

 DT-50 12 Prepare a professional portfolio.      

         

AS/CA-
CAD 

DT-60 1 Apply mechanical CAD software to develop 
industry-standard orthographic, section, 
and auxiliary views from parametric solid 

    x 



models. 

 DT-60 2 Develop print, digital image, and concept 
model output from solid model data. 

     

 DT-60 3 Calculate and document appropriate 
design tolerances using ANSI standards as 
well as non-standard techniques. 

     

 DT-60 4 Determine type and size and specify 
fasteners (nuts/bolts/rivets/screws/pins) 
on a drawing. 

     

 DT-60 5 Analyze a mechanical design in terms of 
form, function, and mass properties. 

     

 DT-60 6 Research, document, and present 
information related to the mechanical 
design industry. 

     

         

AS/CA-
CAD 

IT-60A 1 Interpret basic engineering drawings to 
identify machine part feature locations. 

  x   

 IT-60A 2 Construct orthographic, isometric, and 
oblique sketches from given information. 

    x 

 IT-60A 3 Analyze basic Geometric Dimensioning and 
Tolerance (GD&T) symbols. 

     

         

AS-CA-
CAD 

IT-60B 1 Analyze the terminology and nomenclature 
used on advanced industrial prints. 

     

 IT-60B 2 Visualize three‐dimensional objects from 
complicated engineering drawings and 
solid models. 

   x  

 IT-60B 3 Describe Geometric Dimensioning and 
Tolerancing (GD&T) positional 
dimensioning, surface finish specifications, 
and surface texture symbols when reading 
complex industrial prints. 

   x  
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Assessment Committee 
Senate Report 4/20/12 

 
Progress in Assessment: 

 All outcomes gathered from Public Folders and MyCR to be centralized in new assessment 
webpage 

 Percentage of assessed courses still being determined; all from MyCR have been inventoried, 
but assessments from old program review forms still need to be included in inventory 

 All information (plans, outcomes, reports) from MyCR have been copied and are being 
reorganized and renamed in a uniform manner to be put in an online archive that will be 
available through the new assessment webpage; for this reason, it is critical that nothing new be 
put on MyCR 

 Active vs. inactive courses, degrees, and certificates are being sorted out from various, 
sometimes conflicting sources so that the inventory is correct by year 

 All assessment reporting (initial and closing the loop) now takes place via software; old forms 
are only being permitted for submitting assessment results that has been archived since before 
2009, but never submitted 

 Drop-in sessions for help continue to be held, but not well attended: 
In PS119D (Erik's office): MW 10-11am and 1-3pm; TTh 11am-1pm 
In CA 128 (Justine's office): M 4-5pm, Th 3-4pm 
In FM 107: F 1-3pm 

 Erik and Justine went to the KT site on Wednesday, 4/18 for help time 

 Rec 1 group meets Monday and Wednesday 3-4pm; Rec 1 representative also attends the AOC 
and met with consultants and potential trustee; Rec 1 met with Standard II also 

 Ad hoc committee is looking at how to refine the relationship between the PRC and AC, possibly 
considering redefining the role of the AC 

 Assessment Summit will be May 15, 16, 17; schedule for this will be announced very soon 

 All summer classes must be assessed 
 

To Emphasize: 
 It is critical that, in addition to reporting on assessment, we document more meaningful, 

intentional conversations about assessment work and results; besides that that is appropriate 
for reporting forms, minutes or other summary notes can be submitted to Angelina Hill; there 
may be a form for this in the future, but a word document that includes who was present, 
outcomes/ assessment discussed, and changes made/ measured works for now 

 Assessment Friday activities are continuing; we must show more attendance, and not with the 
same audience, to use these as good evidence of district-wide participation in assessment 
dialogue 

 Erik or I can set up a forum on MyCR for any group that would like to carry out an online 
discussion 
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df  

  

Members shall consider the following as the primary and overriding factors for all BPC 
recommendations:  
1. Compliance with Accreditation Standard 3, specifically:  
a. Financial resources are sufficient to support student learning programs and services and to improve 
institutional effectiveness.  
b. District planning reflects realistic assessment of financial resource availability, development of 
financial resources, partnerships, and expenditure requirements.  
c. When making short-range plans, the District considers its long-range financial priorities to assure 
financial stability.  
d. The District clearly identifies, plans, and allocates resources for payment of liabilities and future 
obligations.  
e. The District has sufficient cash flow and reserves to maintain stability.  
f. The District plans for and allocates appropriate resources for the payment of liabilities and future 
obligations.  
2. Compliance with legal mandates and other accreditation requirements.  
3. Compliance with State Chancellor’s Office deadlines and rules.  
4. The maintenance of the minimum fund balance percentage as determined by the Board of 
Trustees.  
5. Additional factors related to the Mission, Strategic Plan, Education Master Plan and the Annual 
Institution Plan may also be considered.  
 

http://inside.redwoods.edu/BudgetPlanning/documents/MembershipPrioritizatioprocess100412_000.pdf
http://inside.redwoods.edu/BudgetPlanning/documents/MembershipPrioritizatioprocess100412_000.pdf
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Overview of Planning and Program Review:  
The goal of integrated planning at College of the Redwoods is to utilize data and analysis to 
ensure continuous quality improvement in all of our services. Integrated planning also includes a 
budget development process that prioritizes the funding of plans based on the goals, objectives, 
and assessment data of the college. Through planning, the college ensures that its policies, 
budgets, and decisions support the mission of the college.  
Assessment drives institutional planning at every level of the college, including in the 
instructional, student support, and administrative areas. Assessment activities and analysis of 
assessment results are documented in course-level and program-level assessment reports, and are 
summarized in Program Review reports. All of these reports and summaries are available to the 
entire college, and also inform institutional dialogue, institutional planning, and resource 
allocation through a number of pathways described in this manual. 

PAGE 9 

Program Review Process  
Program Review is an institution-wide process of program evaluation, planning, and 
improvement for all instructional and non-instructional programs or units. The Program Review 
process includes the following five components:  

 equity data  
 

 
 

 
 
Each year, the Program Review Committee consolidates program review information and routes 
this information to the functional committees or entities in accordance with the integrated 
planning model. The routing of information is generally as follows:  

ent Committee for review and 
identification of assessment themes that require interdepartmental and institutional-level 

PAGE 10 

dialog. This comprehensive assessment dialog is then forwarded to administration for 
incorporation into institutional plans.  

groups, and significant challenges and accomplishments for each program will be forwarded to 
Deans and Vice Presidents for discussion and action.  

gram planning that requires institutional support will be routed to the integrated planning 
functional committees (for example the Facilities and Technology committees).  

http://inside.redwoods.edu/IPM/documents/IB-89PlanningManual.pdf


 Operational funds will be requested through the college’s administrative structure (Directors, 
Deans, and Vice Presidents) and adjustments may be made as a result of budget hearings or other 
processes directed by the budget planning committee.  

 Requests for personnel may take the form of faculty requests, which will be prioritized by the 
Faculty Prioritization Committee, or staffing requests which will be prioritized for funding through 
the college’s administrative structure. Data and information relevant to program revitalization and 
discontinuation decisions will be routed to stakeholders in accordance with AP4021, “Program 
Revitalization and Discontinuation”.  

 The Program Review Committee (PRC) will prepare a master executive summary that evaluates 
the yearly Program Review cycle and identifies major themes that can be used for institutional 
planning.  
Programs and departments also undergo comprehensive program review every five years to 

evaluate additional data elements. 
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College of the Redwoods 

Annual Institutional Plan: 2012-2013 
 

I. Improve support for incoming students.  This initiative supports Strategic Plan Goal 1 and Education Master Plan Goal 1 and includes the 
actions outlined below.   

Annual Action Plans   When? Responsible person? Evaluation Linkages 
I.A. Develop a First Year Experience 
(FYE) program. 
1. Form FYE steering committee  
2. Develop Framework for FYE Program 
3. Develop budget/ costs for FYE 
4. Include Program Plan for FYE in 

Counseling/ Advising Program 
Review 

5. Develop and publish materials 
6. Provide staff training 

 
 

1. March 2012 
2. Sep. 2012 
3. Oct. 2012 
4. Nov. 2012 

 
 

5. Feb. 2013 
6. Mar. 2013 

V.P. Student 
Development/CSSO 

Plan will be developed and 
incorporated into preliminary/ 
tentative 2013-14 budget 
 
Course success 
 
Course retention 
 
Student persistence 

SP 1.4 Enhance student support and 
student engagement 
EP 1.2 Improve support for students 
EP 1.6 Improve success among 
underrepresented populations 

I.B. Develop mandatory student 
orientations for face-to-face and on-line 
students 
1. Develop/ refine orientation format 
2. Pilot new orientation format 
3. Implement as mandatory (assumes 

BOG action taken) 

 
 
 

1. Fall 2012 
2. Spring 2013 
3. Fall 2013 

V.P. Student 
Development/CSSO 

Program assessments (CATs) 
 
Number of students 
participating 
 
Student satisfaction 

SP 1.4 Enhance student support and 
student engagement 
EP 1.2 Improve support for students 
Assessment Summit Theme – 
Counseling and Advising 

I.C. Include SEP development into all new 
student orientations 
1. Refine SEP format 
2. Review with staff and Enrollment 

Management Committee. 
3. Full implementation 

 
 
1. Sept. 2012 
2. Oct. 2012 

 
3. Spring 2013 

 

V.P. Student 
Development/CSSO 

Number of students with SEP 
in place. 
 
Course completions 
 
Student persistence. 

SP 1.1 Match student readiness with 
educational pathways 
EP 1.1 Provide structured academic 
pathways. 
EP 1.2 Improve support for students 
EP 1.4 Increase transfers and degree 
and certificate completions 
Assessment Summit Theme – 
Counseling and Advising 

I.D. Add technology component to 
orientation sessions to improve student 
proficiency with technology tools (e.g. 
myCR/Sakai, student email, WebAdvisor, 
E-forms) 

Develop in Fall 
2012 for Spring 
2013 
implementation 

Director of Distance 
Education 

Tracking call (helpdesk) data 
Student surveys 
 
Number of student attending 
technology orientations 

Technology Services Program Review 
SP 1.4 Enhance Student Support and 
Student Engagement 
SP 4.4 Improve efficiency through 
technology 
D.E. 4.1 Prepare students for distance 
education or eLearning 
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II. Improve academic programs to support student success.  This initiative supports Strategic Plan Goal 1 and Education Master Plan Goal 1 and 
includes the actions outlined below.   

Annual Action Plans   When? Responsible person? Evaluation Linkages 
II.A. Improve basic skills across the 
curriculum  
1. Form task force  
2. Research best practices (e.g. 

California Acceleration Project, 
writing across the curriculum)  

3. Propose alternatives for evaluation 
and implementation 

4. Pilot alternate curriculum/delivery 

 
 

1. Oct. 2012 
2. Nov. 2012 

 
 

3. Jan. 2012 
 

4. Fall 2013 

BSC Committee in 
collaboration with the 
English and Math 
departments 

Updated courses 
 
Percentage of incoming 
students achieving basic skills 
competencies within one year.   

SP 1.5 Improve basic skills success 
 
EP 1.3 Improve effectiveness of basic 
skills education  
 
Assessment themes 

II.B. Embed advisors into GS 1, GS 6, and 
Reading 360 courses  

Fall 2012 and 
Spring 2013 

V.P. Student 
Development/CSSO 

Students in GS 1, GS 6, and 
READ 360 develop SEPs 
Course success 
Course retention 
Student persistence 

SP 1.4 Enhance student support and 
student engagement 
EP 1.2 Improve support for students 
EP 1.6 Improve success among 
underrepresented populations 

II.C. Develop degree plans  
1. Identify list of courses for which 

student success rates are reasonable at 
each basic skills level 

2. Map courses to program requirements 
for students based upon various basic 
skills levels 

3. Develop recommended degree plans 
for all degrees and certificates based 
upon basic skills level. 

 
1. Oct. 2012 
 
 
2. Nov. 2012 
 
 
3. Mar. 2013 

V.P. Instruction/CIO in 
collaboration with V.P. 
Student 
Development/CSSO 

Course retention 
 
Course success 
 
Student persistence 

SP 1.1 Match student readiness with 
educational pathways 
EP 1.1 Provide structured academic 
pathways. 

II.D. Provide professional development 
training for working with basic skills 
students 

January 2013 
Institutional Flex 
Days 

V.P.I. Instruction in 
collaboration with BSC, 
Professional 
Development, and Flex 
committees  

Number of staff and faculty 
participating in training 

SP 1.6 Support staff and faculty 
development and instructional 
innovation.  
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III. Provide institutional support for educational effectiveness.  This initiative supports Strategic Plan Goals 3 and 4 and includes the actions 
outlined below.   

Annual Action Plans   When? Responsible person? Evaluation Linkages 
III.A. Automate Data Warehousing using 
CCCCO MIS data files 
1. Identify & download appropriate MIS 

referential files 
2. Determine the best database structure 

and load the files 
3. Investigate the most effective way to 

query the database (e.g., SQL, 
Hyperion/Brio) 

4. Implement new query tool, if 
necessary, and begin reporting 

 
 

1. Oct. 2012 
 

2. Dec. 2012 
 

3. Feb. 2013 
 

 
4. May 2013 

 

IR Director in 
collaboration with 
Technical Services 

Data warehouse implemented 
Reporting tool installed 
Training provided to users 

SP 4.5 Improve data gathering and 
utilization to support instructional, 
student service, and administrative 
decision making.   

III.B. Improve videoconferencing 
functionality in new academic building and 
at instructional sites/educational centers 

1. Identify equipment needed 
2. Purchase needed equipment 
3. Install equipment 
4. Provide training 

 
 
 
1. Oct. 2012 
2. Dec. 2012 
3. Mar. 2013 
4. Summer 2013 

Director of Technology 
Services/CTO 

Number of locations/nodes 
using standard 
videoconferencing equipment 
and software.   
 
Faculty and staff satisfaction 
 
Student satisfaction 

TP 2.6 Improve and integrate overall 
communication systems with reduced 
cost. 
SP 4.1 Improve technology 
infrastructure to support all college 
operations.   

IV. Provide technological support for organizational effectiveness.  This initiative supports Strategic Plan Goals 3 and 4 and includes the actions 
outlined below.   

Annual Action Plan   When? Responsible person? Evaluation Linkages 
IV.A. Automate software updates 
1. Develop protocol 
2. Conduct staff training 
3. Implement new protocol 

 
1. Feb. 2013 
2. Mar. 2013 
3. Jun. 2013 

Director of Technology 
Services/CTO 

Number of computers using 
current software. 
 
Number of computers with 
current patch upgrades 

TP 2.3 Maintain software currency 
SP 3.2 Improve college operational 
efficiencies 
SP 4.4 Improve efficiency through 
technology 
EP 4.2 Update the comprehensive 
technology replacement plan. 

IV.B. Complete full implementation of one 
e-form. 

1. Select and map one 
2. Develop and test eforms 
3. Full implementation  

 
 

1. Fall 2012 
2. Spring 2013 
3. July 2013 

Technology Services 
director in collaboration 
with data owners and 
managers in key 
operational areas. 

One eform is developed and in 
use 
 
Staff and faculty survey 

TP 3.2 Support electronic forms and 
business processes 
SP 3.2 Improve college operational 
efficiencies 
SP 4.4 Improve efficiency through 
technology 

IV.C. Improve videoconferencing for 
conference calls with satellite campuses  

1. Identify equipment needed 
2. Purchase needed equipment 
3. Install equipment 
4. Provide training 

 
 
1. Oct. 2012 
2. Dec. 2012 
3. Mar. 2013 
4. Summer 2013 

Tech Services Director 
in collaboration with DE 
Director and consultant 

Number of locations/nodes 
using standard 
videoconferencing equipment 
and software. 
   
Faculty and staff satisfaction 

TP 2.6 Improve and integrate overall 
communication systems with reduced 
cost. 
SP 4.1 Improve technology 
infrastructure to support all college 
operations.  
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V. Maintain fiscal and operational sustainability.  This initiative supports Strategic Plan Goal 3 and includes the actions outlined below.   
Annual Action Plans  When? Responsible person? Evaluation Linkages 
V.A. Lease available buildings 
1. Identify realtor 
2. Advertise space 
3. Identify viable renters 
4. Negotiate leases 
5. “Ready” the space for move-in 

 
1. Feb. 2013 
2. Mar. 2013 
3. May 2013 
4. Summer 2013 
5. Fall 2013 

VP Administrative 
Services in collaboration 
with Facilities Director 

Leased square footage 
 
Lease revenue 

SP 5.3 Develop partnerships for 
utilization of available buildings. 

V.B. Develop capital equipment 
replacement budget 
1. Inventory existing capital equipment 
2. Identify depreciation schedule and 
replacement cost for capital equipment 
3. Determine necessary annual budget for 
capital equipment replacement. 

 
 
1. Dec. 2012 
2. Feb. 2013 

 
3. Apr. 2013 

VP Administrative 
Services in collaboration 
with Accounting 
Manager 

Tentative 2013-14 budget 
includes capital equipment 
replacement costs 

SP 3.2 Improve college operational 
efficiencies 
EP 4.1 Lab equipment and technology 
effectively supports instructional 
needs 
 

V.C. Reduce accounts receivable 
1. Develop and implement process to send 
three collection letters 
2. Submit delinquent accounts to CO-TOP 
3. Submit delinquent accounts to collection 
agency. 

 
1. Oct. 2012 

 
2. Dec. 2012 
3. Jan. 2013 

VP Administrative 
Services/CBO 

Amount of outstanding 
accounts receivable 
 
Accounts receivable over one 
year old 

SP 3.2 Improve college operational 
efficiencies. 

VI. Meet community needs.  This initiative supports Strategic Plan Goal 2 and includes the actions outlined below.   
Annual Action Plans   When? Responsible person? Evaluation Linkages 
VI.A. Coordinate a business leader’s 
summit 

1. Confirm scope and funding 
2. Plan event 
3. Send invites 
4. Hold event 

1. October 2012 
2. Nov. 2012 

(date/location/ 
list of invitees) 

3. Spring 2013 
4. Spring 2013 

CTE  Dean in 
collaboration with CTE 
Grants Manager and 
BTC Director 

Number of participants 
 

SP. 2.4 CTE programs respond to 
community training needs.  
SP 2.2 Respond to business and 
industry short-term training needs. 
EP 2.2 Enhance incumbent worker 
and contract training 
EP 2.4 CTE programs respond 

VI.B. Develop one non-credit  program  
1. Identify one program to develop 
2. Develop curriculum 
3. Internal CR approvals 
4. Submit curriculum to CCCCO 

 
1. Nov. 2012 
2. Jan. 2013 
3. Feb. 2013 
4. May 2013 

V.P. Instruction/CIO Non-credit enrollment SP 2.3/EP 2.5 Develop non-credit 
programs 
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VII. Continuously improve college structures and processes.  This initiative supports Strategic Plan Goal 3 and Education Master Plan Goal 3 and 
includes the actions outlined below.   

Annual Action Plan   When? Responsible person? Evaluation Linkages 
VII.A. Improve SLO/PLO structures and 
process 

1. Develop mapping and assessment 
planning process 

2. Pilot mapping process 
3. Refine, provide assistance 

 

 
 
1. Summer 2012 
2. August 24, 

2012 
3. Sept. 2012 

 

V.P. Instruction/CIO in 
collaboration with 
Assessment Committee 

Number of mapped programs 
Number of student learning 
outcomes (course and program 
level) assessed 
Number of student learning 
outcomes incorporated into 2-
year plan 

SP 1.2 Continuously assess and 
evaluate programs to provide effective 
educational programs and services for 
all learners. 
EP 3.1 Improve tools for assessment 
reporting 

VII.B. Better incorporate assessment and 
planning into program review process 
 

1. Revise Template 
2. PRC Committee approval of 

updated template and instructions 
3. Commence program review 

 
 
 
1. Summer 2012 
2. Sept. 2012 
3. Oct. 2012 

V.P. Instruction/CIO and 
V.P. Student 
Development/CSSO 

Number of program reviews 
that include a summary of 
assessment results  
Number of closing the loop 
forms submitted 
Number of reviews that 
include program plans 
Number of plans incorporating 
assessment results 

SP 1.2 Continuously asses and 
evaluate programs to provide effective 
educational programs and services for 
all learners. 
EP 3.2 Student learning will be a 
visible priority in all practices and 
structures 
EP 3.3 Student learning outcomes and 
assessment are ongoing, systematic, 
and used for continuous quality 
improvement.  

VIII. Enhance institutional profile.  This initiative supports Strategic Plan Goal 5 and includes the actions outlined below.   
Annual Action Plans When? Responsible person? Evaluation Linkages 
VIII.A. Develop alumni database 

1. Review current instruments to 
identify any necessary changes 

2. Adjust completer/leaver survey 
and/or petition to graduate to 
gather alumni contact info. 

3. Administer revised instrument 

 
1. Nov. 2012 

 
2. Jan. 2013 

 
 

3. April/May 2013 

CR Foundation Director 
in collaboration with the 
Public Information 
Officer.  Need resource 
support from IR.   

Number of alumni in database. SP 5.4 Reactivate the alumni 
association. 

 



 



            #3.4 

http://www.redwoods.edu/assessment/Summit.asp 

 

http://www.redwoods.edu/assessment/Summit.asp


 



        College of the Redwoods

     Assessment  Handbook   
 

To the CR Community,

Assessment is an integral part of what we are about. 
Whether it is a course or program or service area assessment, 
our goal for assessment remain the same—to ultimately 
improve student learning and experience. I am glad to see the 
Assessment Committee produce this important handbook.

As we look to enhance educational excellence, it will be 
important for all of us to individually, and collectively, be part 
of the culture of assessment. It is my hope that each of us will 
do our part to make assessment at CR the very best it can be.  
 
Thanks in advance for your good work.

(Electronic Signature)

Utpal K. Goswami, Ph.D.
Interim President/Superintendent

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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This assessment handbook is provided to staff and faculty at College of the 
Redwoods (CR) to assist in the development of student learning outcomes, 
program outcomes, and assessment practices for determining the effectiveness 
administrative and student support services and programs. 

The intrinsic value of the assessment process related to service and program 
quality improvement is evident throughout the cycle of identifying student learn-
ing and program outcomes, assessing them, interpreting the data, and using 
the data to improve programs. External mandates also require appropriate, 
ongoing assessment.

The College of the Redwoods Assessment Handbook provides a frame-
work for continuous improvement of student learning and a commitment 
to program excellence. 

CR’s framework insures that learning outcomes are observable and are per-
formed by the student, that curriculum alignment provides the opportunity for 
students to achieve these outcomes because the curriculum is driven by intended 
learning outcomes and assessment evidence, and that learning opportunities 
are consistent and contribute to student learning. The assessment process 
further ensures that successful program completion provides students with the 
requisite skills and abilities described in the general education goals and are 
clear enough to be understood by our stakeholders; and that faculty teaching 
these courses provide students with multiple integrated learning opportunities 
to assure that students will be able to do outside the classroom (in context) 
what they have learned through their learning experiences. 

Introduction
http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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General Philosophy

Nine Principles of Good Practice for Assessing Student Learning
American Association for Higher Education ASSESSMENT FORUM

1. The assessment of student learning begins with educational values. 
Assessment is not an end in itself but a vehicle for educational improvement. Its effective 
practice, then, begins with and enacts a vision of the kinds of learning we most value for 
students and strive to help them achieve. Educational values should drive not only what we 
choose to assess but also how we do so. Where questions about educational mission and 
values are skipped over, assessment threatens to be an exercise in measuring what’s easy, 
rather than a process of improving what we really care about.

2. Assessment is most effective when it reflects an understanding of 
learning as multidimensional, integrated, and revealed in performance 
over time.
 Learning is a complex process. It entails not only what students know but what they can do 
with what they know; it involves not only knowledge and abilities but values, attitudes, and 
habits of mind that affect both academic success and performance beyond the classroom. 
Assessment should reflect these understandings by employing a diverse array of meth-
ods, including those that call for actual performance, using them over time so as to reveal 
change, growth, and increasing degrees of integration. Such an approach aims for a more 
complete and accurate picture of learning, and therefore firmer bases for improving our stu-
dents’ educational experience.

3. Assessment works best when the programs it seeks to improve have 
clear, explicitly stated purposes.
Assessment is a goal-oriented process. It entails comparing educational performance with 
educational purposes and expectations -- those derived from the institution’s mission, from 
faculty intentions in program and course design, and from knowledge of students’ own goals. 
Where program purposes lack specificity or agreement, assessment as a process pushes 
a campus toward clarity about where to aim and what standards to apply; assessment also 
prompts attention to where and how program goals will be taught and learned. Clear, shared, 
implementable goals are the cornerstone for assessment that is focused and useful.

4. Assessment requires attention to outcomes but also, and equally,  
to the experiences that lead to those outcomes. 
Information about outcomes is of high importance; where students “end up” matters greatly. 
But to improve outcomes, we need to know about student experience along the way -- about 
the curricula, teaching, and kind of student effort that lead to particular outcomes. Assess-
ment can help us understand which students learn best under what conditions; with such 
knowledge comes the capacity to improve the whole of their learning.

5. Assessment works best when it is ongoing not episodic. 
Assessment is a process whose power is cumulative. Though isolated, “one-shot” assess-
ment can be better than none, improvement is best fostered when assessment entails a 
linked series of activities undertaken over time. This may mean tracking the process of 
individual students, or of cohorts of students; it may mean collecting the same examples 
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of student performance or using the same instrument semester after semester. The point 
is to monitor progress toward intended goals in a spirit of continuous improvement. Along 
the way, the assessment process itself should be evaluated and refined in light of emerging 
insights.

6. Assessment fosters wider improvement when representatives from 
across the educational community are involved. 
Student learning is a campus-wide responsibility, and assessment is a way of enacting that 
responsibility. Thus, while assessment efforts may start small, the aim over time is to involve 
people from across the educational community. Faculty play an especially important role, 
but assessment’s questions can’t be fully address without participation by student-affairs 
educators, librarians, administrators, and students. Assessment may also involve individu-
als from beyond the campus (alumni/ae, trustees, employers) whose experience can enrich 
the sense of appropriate aims and standards for learning. Thus understood, assessment is 
not a task for small groups of experts but a collaborative activity; its aim is wider, better-
informed attention to student learning by all parties with a stake in its improvement.

7. Assessment makes a difference when it begins with issues of use and 
illuminates
questions that people really care about. 
Assessment recognizes the value of information in the process of improvement. But to be 
useful, information must be connected to issues or questions that people really care about. 
This implies assessment approaches that produce evidence that relevant parties will find 
credible, suggestive, and applicable to decisions that need to be made. It means thinking in 
advance about how the information will be used, and by whom. The point of assessment is 
not to gather data and return “results”; it is a process that starts with the questions of deci-
sion-makers, that involves them in the gathering and interpreting of data, and that informs 
and helps guide continuous improvement.

8. Assessment is most likely to lead to improvement when it is part of a 
larger set of conditions that promote change. 
Assessment alone changes little. Its greatest contribution comes on campuses where the 
quality of teaching and learning is visibly valued and worked at. On such campuses, the 
push to improve educational performance is a visible and primary goal of leadership; improv-
ing the quality of undergraduate education is central to the institution’s planning, budget-
ing, and personnel decisions. On such campuses, information about learning outcomes is 
seen as an integral part of decision making, and avidly sought.

9. Through assessment, educators meet responsibilities to students and 
to the public.
There is a compelling public stake in education. As educators, we have a responsibility to 
the public that support or depend on us to provide information about the ways in which our 
students meet goals and expectations. But that responsibility goes beyond the reporting 
of such information; our deeper obligation -- to ourselves, our students, and society -- is 
to improve. Those to whom educators are accountable have a corresponding obligation to  
support such attempts at improvement.
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ACCJC Standards
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Guidelines for Assessment Activities
College of the Redwoods Academic Senate

The College of the Redwoods’ Academic Senate defines our assessment philosophy and re-
lated activities at the college as the following:

I. Why assess student learning outcomes?
The purpose of student learning assessment is to document and improve the college’s pro-
grams.  When we assess our students’ learning, we are able to identify which of our teaching 
practices have been successful and which have not, thus enabling us to modify our teaching 
practices in order to increase success.  When we identify student learning outcomes for our 
courses and share them with our students, we encourage students to become more actively 
involved in their own learning.

II. What is assessment?
Assessment is an ongoing process aimed at understanding and improving student learning.  
It involves making expectations explicit and public; setting appropriate criteria and high stan-
dards for learning quality; systematically gathering, analyzing, and interpreting evidence to 
determine how well performance matches those expectations and standards; and using the 
resulting information to document, explain, and improve performance.  Assessment helps us 
create a shared academic culture dedicated to assuring and improving the quality of higher 
education.  (AAHE Bulletin 1995)

Assessment is an ongoing process, which ideally permeates the institution.  The assessment 
loop involves both gathering information and using that information to modify and improve 
teaching and student learning.  Outcomes assessment is not for the purpose of evaluating 
an individual student or a faculty member’s performance.  Therefore, assessment informa-
tion will be reported in collective form.

III. Who will conduct outcomes assessment?
It is within the purview of the faculty of College of the Redwoods to identify the core knowl-
edge and skills that our students need to master, in keeping with the college’s goals, and 
to shape, design, and disseminate institutional assessment, as instructed by the Academic 
Senate.

IV. Who will develop the processes of assessment?
It is within the purview of the faculty of College of the Redwoods to develop the criteria by 
which student progress may be evaluated.  These ongoing processes are open to modifi-
cation and improvement.  Not all assessment need be done in individual classes, and not 
every faculty member need assess all of the core learning.  Faculty shall maintain ownership 
of student learning outcomes and assessment processes.  

V. What will assessment be used for?
At College of the Redwoods, ongoing assessment of student learning outcomes helps us un-
derstand, and thereby improve, student learning through informed decision making and plan-
ning.  
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VI. What will assessment not be used for?
Effective assessment relies upon a climate of trust and freedom of inquiry.  As faculty at Col-
lege of the Redwoods, we perform assessments of student learning and control the results of 
our assessments.  Data gathered in support of all learning assessment work shall be aggre-
gated so as to remove the identity of any students, faculty, and/or staff.
Therefore, College of the Redwoods

More specifically, assessment helps us:

• Improve services, feedback, guidance, and mentoring to students in order to help      
them better plan and implement their educational programs

• Design and improve programs and courses
• Plan at the department and program level
• Identify shared definitions and measurable benchmarks for evaluating student abilities
• Understand how groups of students experience the college differently and respond 

appropriately to the needs of all students
• Align and coordinate courses within and across disciplines
• Align and coordinate courses and programs with external institutions’ requirements 

as necessary
• Continuously reflect, refine and modify teaching and learning practices.

• Will not use assessment of student learning as an end in itself.  Assessment that does 
not help us promote student learning is a waste of time.

• Will not use assessment of student learning punitively or as a means of determining 
faculty or staff salaries or rewards.  The purpose of assessment is to evaluate student 
learning, not to reward or punish faculty or staff.

• Will not use any single mode of assessment to answer all questions or strictly deter-
mine program decisions.

• Will not use assessment in a way that will impinge upon the academic freedom or 
professional rights of faculty.  Individual faculty members must continue to exercise 
professional judgment in matters of grading and discipline.

• Is not expected to assess all students in order to learn about the effectiveness of our 
programs and policies; a subset is sufficient.

• Will not assume that assessment is only quantitative.  While numerical scales or 
rubrics (such as the four-point grading scale) can be useful, their accuracy always 
depends upon the clear understanding of the concepts behind the numbers.  We will 
not assume that assessment is only grading.

• Will not use assessment only to evaluate the end of the student’s experience or merely 
to be accountable to outside parties.

• Will not use student learning outcomes for evaluation of faculty.
• Will not use student learning outcomes data for program/discipline reduction or elimination.

Assessment of student learning may include multiple measures. As such, the measures 
used by department/programs may vary across the college. Specific measures may depend 
upon both the learning goals and the methods of assessment most appropriate for specific 
curriculum. Indicators of student learning can be expressed as narratives, a performance, or 
numbers.
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VII. What is the college’s role in assessing student learning?
Assessment of student learning can significantly enhance the college’s ability to fulfill our 
mission and goals.  Consequently, the college supports assessment of student learning as a 
valued and important activity and provides successful models for developing assessment.

VIII. How will we use assessment of student learning?
When faculty chooses to assess student learning, we will:
 

In conclusion, faculty shall facilitate and drive the process of assessment 
of student learning in their own programs.  This process includes the 
selection of the methods chosen or designed for assessment of student 
learning, administration of the assessment, analysis of the assessment 
data, and use of the assessment results.

This Academic Senate document is based upon the work done by College of Marin, Palomar College, Modesto 
Junior College, Coastline Community College, and El Camino College.

• Always seek multiple methods of assessing student learning rather than relying on 
any single method.

• Assess those skills, attitudes, behaviors and knowledge that our faculty judges to be 
important and valuable.

• Assess the ongoing progress of students throughout their experience at College of 
the Redwoods.

• Use assessment processes and instruments to accommodate and encourage cre-
ativity and originality shown by students.

• Explain the purposes of assessment so that staff, students, and the community can 
see why assessment is being used.
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Assessment Committee Mission and Scope
The Assessment Committee will support the collaborative efforts of faculty and staff 
in the enhancement of student success by providing guidance and support for the 
assessment of outcomes and a continuous cycle of improvement.

 
 

Scope

The Assessment Committee (AC) provides guidance to committees 
and individuals about how and why assessment should be conducted, 
facilitates discussions and decision-making related to assessment 
work, and helps to ensure that outcomes assessment is embedded in 
processes as directed by the ACCJC, WASC, CCC Systems (Chan-
cellor’s) office, and other accreditation and supervisory organizations.   
 
While the AC may produce summary documents concerning the over-
all progress and needs of the College, the AC itself will not measure or 
document the degree to which specific outcomes are achieved.   
 
In order to support its mission, the AC provides guidance to related 
committees including, but not limited to, the Program Review Commit-
tee, Curriculum Committee, and Enrollment Management Committee.  
The AC will include an Academic Assessment Subcommittee and the 
Student Services Assessment Subcommittee, as well as other sub-
committees related to specific college functions.
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Assessment is a type of action research to help us gather indicators that will be useful for 
improving student learning through our curriculum and teaching strategies. It focuses on stu-
dent learning and what the student will be able to do and not so much on what we are going 
to teach. 

The following Q & As will attempt to provide answers to some frequently asked questions 
that may further your understanding of the assessment process. 

1. Q. Why do we assess student learning?  
A. To do assessment for the goal of doing assessment and writing a report would be a waste 
of time. Link your assessment practices to compelling, powerful, and consequential process-
es such as department review or program validation. You can link it to curriculum revisions, 
distance learning, retention, service learning, and improving student learning and teaching 
strategies. 

There is considerable evidence that assessment drives student learning and curriculum. 
Most importantly, our assessment tools tell our students what we consider to be important 
and make clear our expectations of what the student will do to be successful in the course 
or program. They will learn what we guide them to learn through our assessments. By using 
appropriate assessment techniques, we can encourage our student to raise the bar. Think of 
assessment for learning as the “learning process” where our students and we receive signifi-
cant feedback to improve learning. 

It’s not always the assessments, but the changes they lead to, that are important. Change 
and innovation take courage, but they’re also at the heart of the teaching profession. 

2. Q. I already give tests and grades. Isn’t that assessment?  
A. Not really. Tests and quizzes are an evaluation of learned material. Assessment involves 
a sample of behavior from your student that can be observed and judged on the basis of 
specific criteria developed and assessed in multiple modes and contexts, the learning pro-
cess. For example, a project, presentation, a number of writing assignments, labs, and 
more. Traditional testing methods are limited measures of student learning and of limited 
value for guiding student learning. We can’t just say that 73% of our students are getting As 
and Bs, so we must be doing okay. A letter grade itself does not give enough information 
about the learning that is occurring. 

3. Q.  Aren’t student learning outcomes specific tasks that the student 
will perform? 
A. No, not tasks. Student learning outcomes are generic abilities that can be developed/im-
proved and assessed. 

4. Q. What is an outcomes-based course? 
A. An outcomes-based course is supported with multiple learning opportunities for the stu-
dent to achieve the learning outcomes. 

Assessment of Student Learning      
Frequently Asked Questions (FAQs) 
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5. Q. How does assessment FOR learning help faculty? 
A. It provides teachers with useful information about their students, including the quality as 
learners and readiness for learning. Ongoing assessment informs the teachers about the 
pace and progress of student learning in their classroom. 

6. Q. Is this something extra for me to do?  Who should be doing assess-
ment? 
A. No, it’s not extra. You’re already assessing. It’s those learning opportunities that you have 
designed in your curriculum where you can give your students on-going feedback so that 
they can improve learning. The primary differences are that assessment targets specific out-
comes, rather than giving grades based upon multiple criteria, and assessment is concerned 
with how the entire group of students is performing, rather than the grade of a single individ-
ual.  Only faculty who guide the learning process can identify the student learning outcomes 
of that process, what it is they expect to happen to/for the student. It is the faculty who teach 
in that program, who can interpret the results, and recommend improvements in pedagogy 
and curriculum. 

7. Q. How can I assess attitudes and understandings which are simply 
not quantifiable? 
A. It seems a common misunderstanding that assessment requires that everything be re-
duced to statistical measures. The thrust of assessment is objective results such that anyone 
will know that the learning goals are being met; but this need not be quantifiable. If the facul-
ty identify as an important result that which is not quantifiable, the process simply asks them 
to specify some objective means to demonstrate that the results are happening as intended. 

8. Q. Does student assessment information results affect faculty evalua-
tion? 
A. No. We’re focusing on the classroom level. Assessment is informed by the expertise and 
professional judgment of the faculty. Faculty in an academic department or program, inter-
preting the results of an assessment measure, might collectively decide to give more atten-
tion to certain outcomes, and might even recommend changes in pedagogy. 

9. Q. Why is the ACCJC making us assess? 
A. Right now, higher education is concerned with two national issues: the learning college 
and accountability. Most faculty have been engaged in some type of assessment throughout 
their teaching careers and have found it to be a tool for understanding what their students 
are learning.
 
10. Q. Are associate faculty involved?  
Yes, by all means. All faculty—full and part-time are involved in student learning. We have 
many creative and dedicated associate faculty at College of the Redwoods.

11. Q. What is the connection among the various levels of assessment? 
A. The focus of assessment is student learning. The most significant educational interaction 
happens between students and faculty in the classroom. The individual class section is part 
of a course, and courses are parts of programs. These levels reflect different, yet interre-
lated, facets of a student’s education. 
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12. How will assessment improve learning? 
A. Assessment is a tool; however, it is a tool by which we can communicate with our students 
about learning with learning opportunities and ongoing feedback. Assessment does not ac-
complish learning—but it provides information to the student and the faculty who may use it 
to improve learning. 

14. How does classroom assessment relate to program/discipline assess-
ment, and how does program/discipline assessment fit in with the Col-
lege’s overall assessment efforts? 
Classroom assessment involves assessing student learning in a particular course. This can 
be accomplished using Classroom Assessment Techniques (CATs), which are quick, ungrad-
ed, classroom assignments used to provide feedback for determining student understanding 
of particular lessons. It is an ongoing process with the primary purpose of improving course-
level instruction and student learning. 
This is accomplished through an annual process where each program/discipline designs and 
implements an Assessment Plan, measures learning outcomes, analyzes the data collected, 
communicates the information, and uses these results to develop an action plan aimed at 
improving student learning. 

College assessment efforts include classroom assessment, program/discipline assessment, 
and assessment of general education. The goal of assessment of student learning at College 
of the Redwoods is to improve student learning and support the College in fulfilling its educa-
tional mission. Assessment provides evidence of how well College of the Redwoods is meet-
ing its mission and helps identify areas for improvement.  These improvements might include 
things like from providing more research materials in the library, to finding better means to 
communicate information about policy changes to students, to developing more explicit ru-
brics for assignments, to changing the requirements for a degree, to better utilizing feedback 
from advisory boards. 

15. Q. How many faculty of a given program should participate in the assess-
ment process? 
A. All faculty, both full time and adjunct, should participate in assessment. All have a stake in 
the success of their respective program or discipline. 

16. Q. How, why, or when would or should a department rotate courses to 
be assessed? 
A. Faculty within a department may decide to assess student learning in one or more cours-
es as a means to gain insight into the level of success of student learning throughout the 
program. There is no real rule that courses need to be rotated. 

17. Q. How do faculty within a department identify student learning out-
comes? 
A. Some learning outcomes can be mandated by outside agencies or advisory boards. Oth-
ers are identified through discussion among faculty who have tried to answer the question of 
what knowledge or skills their students should demonstrate upon exiting the course or pro-
gram. Course-level outcomes, developed by faculty from throughout the district who teach a 
subject, are included in the course outlines that are approved by the Curriculum Committee.   
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Degree- and certificate-level outcomes are also developed by faculty who teach the courses 
included in our degrees and certificates, but they reflect goals and skills that students should 
attain in the process of successfully completing these programs of study.  While each course 
in a degree or certificate need not contribute knowledge related to every outcome, they 
cumulatively should enable students to achieve these outcomes.  Learning outcomes inform 
our curriculum, teaching, and assessment. 

18. Q. Who chooses lead instructors for assessment in the department/
discipline? 
A. This is a departmental decision. Typically the department chair or area coordinator would 
make this decision. 26. Q. What is a program outcome? A. Think about what your students 
will need to be able to DO “out there” (in the rest of life) that you are responsible for in your 
program?” (The Outcomes Primer, 2002. Stiehl, Lewchuk) 

When developing your program outcomes, encompass several levels of learning through 
the learning sequence of the program. One program outcome will encompass more than 
one course. Look at the big picture, not tiny details of skills that could be checked off. 

27. Q. What’s the difference between an objective and an outcome? 
 
  
A. Objectives describe skills, tools, and content that enables a student to achieve the out-
come. Objectives are teacher-centered. Objectives may be impossible to assess because 
they can often be numerous, specific, and detailed. 
Outcomes describe the overarching product(s) that students will generate by applying skills, 

tools, and content. Outcomes are learner-centered. Outcomes require the use of higher-
level thinking such as analysis, synthesis, and evaluation in order to demonstrate the 
student’s ability to apply the skills, tools, and content in authentic contexts for learning. 

Outcomes can be assessed. They are products that can be observed as a behavior, attitude, 
skill, or discrete usable knowledgeable and can be measured against criteria (rubric, 
checklist, Likert scale, survey).

From 
 COLUMBUS STATE COMMUNITY COLLEGE  
CENTER FOR TEACHING & LEARNING INNOVATION
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Assessment is the analysis and use of data by students, faculty, and/or departments to make 
decisions about improvements in teaching and learning.  
 
Evaluation is the analysis and use of data by faculty to make judgments about student perfor-
mance. Evaluation includes the determination of a grade or a decision regarding pass/fail for 
an individual assignment or a course. 

Assessment Examples Evaluation Examples

A faculty member provides feedback to a stu-
dent regarding performance on an examina-
tion. The student uses that feedback to study 
differently in order to improve learning and 
performance. 

A faculty member corrects an examination 
and assigns a grade of 82% to a student. 

A team of faculty members analyzes exami-
nation results of all students in a course and 
discovers that 65% of the students did not 
demonstrate understanding of an important 
concept. Faculty members investigate pos-
sible causes and plan changes in teaching/
learning strategies to improve student under-
standing. 

Pop quizzes are given in a class to deter-
mine if students have read sections of the 
text that cover important concepts. Simple 
Pass/Fail grades are assigned and tallied 
at the end of the quarter. The quizzes count 
for 5% of the total course grade. 

A student delivers an oral presentation in 
class. The faculty member provides a critique 
of delivery and content so that improvements 
may be made in the student’s subsequent 
presentations. 

A student delivers an oral presentation in 
class. The faculty member provides a cri-
tique of delivery and content accompanied 
by a grade for the assignment. 

A faculty member analyzes the results of oral 
communication checklists completed for all 
students in the course section who delivered 
oral presentations in class in order to deter-
mine opportunities for improving teaching and 
learning. 

An Allied Health faculty member uses a 
rating scale to assign numbers (1-4) that 
indicate the level of achievement of clinical 
criteria based on observation of a student’s 
performance of patient care. 

The class attendance record indicates that a 
student has been absent multiple times. The 
faculty member advises the student in order to 
facilitate improved attendance, as studies sug-
gest that regular class attendance contributes 
to student success. 

Points are deducted from a student’s grade 
for each class absence in accordance with 
a department policy. 

Students are videotaped interacting with the 
children in the Early Childhood Education 
Centers. They view their videotapes and de-
velop self-assessment narratives in which they 
describe and evaluate their performances. 
They then develop specific plans for improve-
ment. 

Students are videotaped interacting with 
children in the Early Childhood Educa-
tion Centers. A faculty member evaluates 
each videotaped performance based upon 
course criteria and assigns a letter grade. 

A student reads another student’s essay and 
gives feedback on the content and correctness 
of the essay as a way to improve the writing. 

A faculty member reviews a student peer 
reader’s feedback and assigns a point 
value to the documentation to indicate sat-
isfactory completion of the assignment.  

Assessment vs. Evaluation    
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Notes About Qualitative Assessment
Qualitative assessment is a legitimate form of assessment which should be seriously consid-
ered in any departmental decision regarding the choice of means of assessment. Qualitative 
means of assessment describe those evaluations in which a holistic judgment concerning a 
subject is made.
Some examples include portfolio reviews, public performances, oral examinations, or
dissertation defenses. Some limitations include:
 • Difficulty in identifying specific criteria for assessment and standards for success
 • Unless external evaluators are used, those conducting the evaluations are frequently   
     the same faculty who taught the students, reducing objectivity
 • Inter-rater reliability is inconsistent over time, which can only be solved through
              thorough training of evaluators using identical procedures each year.

Class Grades v. Assessment
There are 2 instances in which course grades are acceptable as means of assessment:
 • Analysis of course grades in mainstream courses as a measure of the success of
             developmental or remedial education
 • Analysis of grades or grade point averages of students transferring from two- to four-       
             year institutions as a means of assessment for the success of the transfer program at       
    the two year institution.

The following grading matrix shows that assessment differs from grading in the aggregation of
specific criteria (e.g. spelling, grammar, punctuation, and structure) across rows/students 
rather than down the columns (Nichols and Nichols, p. 43 of Asssessment Toolkit).
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Glossary of Assessment Terms   
Accountability
The obligation placed on an educational institute by public officials, employers, and taxpay-
ers for school officials to prove that money invested in education has led to measurable 
learning. Accountability is often viewed as an important factor in education reform. An as-
sessment system connected to accountability can help identify needs so that resources can 
be equitably distributed. The responsibility of an agency to its sponsors and clientele for ac-
complishing its mission with prudent use of its resources. In education, accountability is cur-
rently thought to require measurable proof that faculty and institutions are teaching students 
efficiently and well, usually in the form of student success rates on various tests.

Accreditation
Official recognition that an institution meets required standards. College of the Redwoods is 
accredited by the ACCJC.

Achievement Test
A standardized test designed to efficiently measure the amount of knowledge and/or skill a 
person has acquired, usually as a result of classroom instruction. Such testing produces a 
statistical profile used as a measurement to evaluate student learning in comparison with a 
standard or norm.

Affective
The affective domain describes learning objectives that emphasize a feeling tone, an 
emotion,or a degree of acceptance or rejection. Affective obectives vary from simple at-
tention to selected phenomena to complex but internally consistent qualities of character 
and conscience. They include concepts being undertook and gained or realized through an 
active process of engagement with some problem or experiment. Students are encouraged 
to not just receive information at the bottom of the affective heirarchy. We’d like for them to 
respond to what they learn, to value it, to organize it and maybe even to characterize them-
selves as students or professionals in their fields of study. 

Alternative Assessment
Alternatives to traditional, standardized, norm- or criterion-referenced traditional paper and 
pencil testing. An alternative assessment might require students to answer an open-ended 
question, work out a solution to a problem, demonstrate skill, or in some way produce work 
rather than select an answer from choices on a sheet of paper. Portfolios and instructor
observation of students are also alternative forms of assessment. (Also Assessment Alterna-
tives)

Analytic Scoring
A type of rubric scoring that separates the whole into categories of criteria that are examined 
one at a time. Student writing, for example, might be scored on the basis of grammar, orga-
nization, and clarity of ideas. Useful as a diagnostic tool. An analytic scale is useful when 
there are several dimensions on which the piece of work will be evaluated. (See Rubric.)

Aptitude Test
A test intended to measure the test-taker’s innate ability to learn, given before receiving  
instruction.
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Artifact
A sample of student work that is scored according to an established rubric for assessment 
purposes.

Assessment
Assessment is “closing the loop” by conducting assessment, analyzing the data, and evaluat-
ing the results to inform improvements to the teaching and learning process.
“Assessment is an ongoing process aimed at understanding and improving student learn-
ing. It involves making our expectations explicit and public; setting appropriate criteria and 
standards for learning quality; systematically gathering, analyzing, and interpreting evidence 
to determine how well performance matches those expectations and standards, and us-
ing the resulting information to document, explain and improve performance’ (Tom Angelo, 
1995) “Assessment is the systematic collection, review and use of information about educa-
tional programs undertaken for the purpose of improving student learning and development” 
(Palomba & Banta, 1999).  The systematic collection, review, and use of information about 
educational programs undertaken for the purpose of improving student learning and devel-
opment. The Latin root assidere means to sit beside. In an educational context, the process 
of observing learning; describing, collecting, recording, scoring, and interpreting information 
about a student’s learning. At its most useful, assessment is an episode in the learning pro-
cess; part of reflection and autobiographical understanding of progress. Traditionally, student 
assessments are used to determine placement, promotion, graduation, or retention. In the 
context of institutional accountability, assessments are undertaken to determine the effective-
ness of academic programs, etc. In the context of school reform, assessment is an essential 
tool for evaluating the effectiveness of changes in the teaching-learning process.

Assessment Literacy
The possession of knowledge about the basic principles of sound assessment practice, 
including terminology, the development and use of assessment methodologies and tech-
niques, familiarity with standards of quality in assessment. Increasingly, familiarity with alter-
natives to traditional measurements of learning.

Assessment Task
An illustrative task or performance opportunity that closely targets defined instructional aims, 
allowing students to demonstrate their progress and capabilities.

Authentic Assessment
Evaluating by asking for the behavior the learning is intended to produce. The concept of 
model, practice, feedback in which students know what excellent performance is and are 
guided to practice an entire concept rather than bits and pieces in preparation for eventual 
understanding. A variety of techniques can be employed in authentic assessment. The goal of 
authentic assessment is to gather evidence that students can use knowledge effectively and 
be able to critique their own efforts. Tasks used in authentic assessment are meaningful and  
valuable, and are part of the learning process. Authentic assessment can take place at any 
point in the learning process. Authentic assessment implies that tests are central experiences 
in the learning process, and that assessment takes place repeatedly. Patterns of success and 
failure are observed as learners use knowledge and skills in slightly ambiguous situations that 
allow the assessor to observe the student applying knowledge and skills in new situations 
over time.
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Benchmark
Student performance standards (the level(s) of student competence in a content area.) An 
actual measurement of group performance against an established standard at defined points 
along the path toward the standard. Subsequent measurements of group performance use 
the benchmarks to measure progress toward achievement. Examples of student achievement 
that illustrate points on a performance scale, used as exemplars. (See Descriptor, Cohort, 
Criteria/Standards.)

Bloom’s Taxonomy of Cognitive Objectives
Benjamin Bloom originated this taxonomy for categorizing level of abstraction of questions 
that commonly occur in educational settings. The taxonomy provides a useful structure in 
which to categorize test questions, since professors will characteristically ask questions 
within particular levels, and if you can determine the levels of questions that will appear 
on your exams, you will be able to study using appropriate strategies. There are six levels      
arranged in order of increasing complexity (1=low, 6=high):

1. Knowledge: Recalling or remembering information without
necessarily understanding it. Includes behaviors such as describing,
listing, identifying, and labeling.
2. Comprehension: Understanding learned material and includes
behaviors such as explaining, discussing, and interpreting.
3. Application: The ability to put ideas and concepts to work in
solving problems. It includes behaviors such as demonstrating,
showing, and making use of information.
4. Analysis: Breaking down information into its component parts to
see interrelationships and ideas. Related behaviors include differentiating, comparing, 
and categorizing.
5. Synthesis: The ability to put parts together to form something
original. It involves using creativity to compose or design something
new.
6. Evaluation: Judging the value of evidence based on definite criteria. Behaviors re-
lated to evaluation include: concluding, criticizing, prioritizing, and recommending.

Capstone Assessment
Assessment of outcomes structured into learning experiences occurring at the end of a 
program. The experiences involve demonstration of a comprehensive range of program 
outcomes through some type of product or performance. The outcomes may be those of the 
major and of the general education program or of the major only. (Palomba & Banta, 1999)

Cohort
A group whose progress is followed by means of measurements at different points in time.

Concept
An abstract, general notion -- a heading that characterizes a set of behaviors and beliefs.

Criteria/Standards
Performance descriptors that indicate how well students will meet expectations of what they 
should be able to think, know or do. They are descriptive benchmarks against which perfor-
mance is judged. These criteria or standards may be described in varying gradients of suc-
cess as in rubrics or in grades. Often they are stated in terms of percentages, percentiles or 
other quantitative measures (Nichols, 2000) (See Descriptor, Rubrics, Benchmark.)
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Criterion Referenced Tests
A test in which the results can be used to determine a student’s progress toward mastery of 
a content area. Performance is compared to an expected level of mastery in a content area 
rather than to other students’ scores. Such tests usually include questions based on what the 
student was taught and are designed to measure the student’s mastery of designated objec-
tives of an instructional program. The “criterion” is the standard of performance established 
as the passing score for the test. Scores have meaning in terms of what the student knows 
or can do, rather than how the test-taker compares to a reference or norm group. Criterion 
referenced tests can have norms, but comparison to a norm is not the purpose of the assess-
ment. Criterion referenced tests have also been used to provide information for program 
evaluation, especially to track the success or progress of programs and student populations 
that have been involved in change or that are at risk of inequity. In this case, the tests are 
used to give feedback on progress of groups and individuals.

Curriculum Alignment
The degree to which a curriculum’s scope and sequence matches a testing program’s evalu-
ation measures, thus ensuring that teachers will use successful completion of the test as a 
goal of classroom instruction.

Curriculum-embedded or Learning-embedded Assessment
Assessment that occurs simultaneously with learning such as projects, portfolios and “exhi-
bitions.” Occurs in the classroom setting, and, if properly designed, students should not be 
able to tell whether they are being taught or assessed because the assessment artifacts are 
being gathered from activities and assignments that are already a part of the class. Tasks 
or tests are developed from the curriculum or instructional materials, as opposed to being 
administered to students solely for the sake of gathering assessment artifacts. 

Cut Score
Score used to determine the minimum performance level needed to pass a competency test. 
(See Descriptor for another type of determiner.)

Descriptor
A set of signs used as a scale against which a performance or product is placed in an evalu-
ation. Descriptors allow assessment to include clear guidelines for what is and is not valued 
in student work.

Dimension
Aspects or categories in which performance in a domain or subject area will be judged. 
Separate descriptors or scoring methods may apply to each dimension of the student’s  
performance assessment.

Direct Assessment Methods
These methods involve students’ display of knowledge and skills (e.g. text results, written 
assignments, presentations, classroom assignments) resulting from learning experience in 
the class/program. (Palomba & Banta, 1999)
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Essay Test
A test that requires students to answer questions in writing. Responses can be brief or      
extensive. Tests for recall, ability to apply knowledge of a subject to questions about the  
subject, rather than ability to choose the least incorrect answer from a menu of options.

Evaluation
Both qualitative and quantitative descriptions of student behavior plus value judgments con-
cerning the desirability of that behavior. Using collected information (assessments) to make 
informed decisions about continued instruction, programs, activities. Exemplar Model of 
excellence. Decisions made about assessment findings; deciding about the value of 
programs/program outcomes; may involve recommendations for changes.  
(See Benchmark, Norm, Rubric, Standard.)

Formative Assessment
Observations which allow one to determine the degree to which students know or are able 
to do a given learning task, and which identifies the part of the task that the student does 
not  now or is unable to do. Outcomes suggest future steps for teaching and learning. As-
sessment conducted during a performance/course/program with the purpose of providing 
feedback that can be used to modify, shape, and improve a performance/course/program. 
(Palomba & Banta, 1999) (See Summative Assessment.)

Holistic Method/Holistic Scoring
In assessment, assigning a single score based on an overall assessment of performance 
rather than by scoring or analyzing dimensions individually. The product is considered to be 
more than the sum of its parts and so the quality of a final product or performance is evalu-
ated rather than the process or dimension of performance. A holistic scoring rubric might 
combine a number of elements on a single scale. Focused holistic scoring may be used to 
evaluate a limited portion of a learner’s performance. A type of grading in which an assign-
ment is given an overall score. Possible scores are described in a rating scale. A high score 
indicates achievement of all aspects of the assignment, while a low score means few if any 
of the desired outcomes have been achieved. The score levels need to be specific enough 
to reveal meaningful, diagnostic information when the scores are aggregated. (Ewell, 1991; 
Palomba & Banta, 1999).

Indirect Assessment Methods
Assessment methods that involve perceptions of learning rather than actual demonstrations 
of outcome achievement (e.g. alumni surveys, employer surveys, exit interviews).

Institutional Effectiveness
The measure of what an institution actually achieves.

Item Analysis
Analyzing each item on a test to determine the proportions of students selecting each an-
swer. Can be used to evaluate student strengths and weaknesses; may point to problems 
with the test’s validity and to possible bias.
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Journals
Students’ personal records and reactions to various aspects of learning and developing 
ideas. A reflective process often found to consolidate and enhance learning.

Mean
One of several ways of representing a group with a single, typical score. It is figured by add-
ing  up all the individual scores in a group and dividing them by the number of people in the 
group. Can be affected by extremely low or high scores.

Measurement
Quantitative description of student learning and qualitative description of student attitude.

Median
The point on a scale that divides a group into two equal subgroups. Another way to repre-
sent a group’s scores with a single, typical score. The median is not affected by low or high 
scores as is the mean. (See Norm.)
Metacognition
The knowledge of one’s own thinking processes and strategies, and the ability to consciously 
reflect and act on the knowledge of cognition to modify those processes and strategies.

Mission
A holistic vision of the values and philosophy of a department, program, unit or institution. 
General education learning goals are often found in the institution’s mission statement. (Pal-
omba & Banta, 1999; Allen, 2004)

Modifications
Recommended actions or changes for improving student learning, service delivery, etc. that 
respond to the respective measurement evaluation.

Multidimensional Assessment
Assessment that gathers information about a broad spectrum of abilities and skills.

Multiple Choice Tests
A test in which students are presented with a question or an incomplete sentence or idea. 
The students are expected to choose the correct or best answer/completion from a menu of 
alternatives.

Norm
A distribution of scores obtained from a norm group. The norm is the midpoint (or median) 
of scores or performance of the students in that group. Fifty percent will score above and 
fifty percent below the norm.

Norm Group
A random group of students selected by a test developer to take a test to provide a range of 
scores and establish the percentiles of performance for use in establishing scoring standards.
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Norm Referenced Tests
A test in which a student or a group’s performance is compared to that of a norm group. 
The student or group scores will not fall evenly on either side of the median established by 
the  original test takers. The results are relative to the performance of an external group and 
are designed to be compared with the norm group providing a performance standard. Often 
used to measure and compare students, schools, districts, and states on the basis of norm-
established scales of achievement.

Objectives
Synonymous with outcomes. They are statements that describe measureable expectations 
of what students should be able to do when they’ve completed a given educational program. 
Each statement should describe one expectation; should not bundle several into one state-
ment. The statements must be clear and easily understood by all faculty in the area/depart-
ment.  
(See Outcomes)

Objective Test
A test for which the scoring procedure is completely specified enabling agreement among 
different scorers. A correct-answer test.
On-Demand Assessment
An assessment process that takes place as a scheduled event outside the normal routine. 
An attempt to summarize what students have learned that is not embedded in classroom 
activity.

Outcomes
An operationally defined educational goal, usually a culminating activity, product, or perfor-
mance that can be measured. (See Objectives)

Percentile
A ranking scale ranging from a low of 1 to a high of 99 with 50 as the median score. A per-
centile rank indicates the percentage of a reference or norm group obtaining scores equal 
to or less than the test-taker’s score. A percentile score does not refer to the percentage of 
questions answered correctly, it indicates the test-taker’s standing relative to the norm group 
standard.

Performance-Based Assessment
Direct, systematic observation and rating of student performance of an educational objec-
tive, often an ongoing observation over a period of time, and typically involving the creation 
of products. The assessment may be a continuing interaction between faculty and student 
and should ideally be part of the learning process. The assessment should be a real-world  
performance with relevance to the student and learning community. Assessment of the 
performance is done using a rubric, or analytic scoring guide to aid in objectivity. Perfor-
mance-based assessment is a test of the ability to apply knowledge in a real-life setting. 
Performance of exemplary tasks in the demonstration of intellectual ability. Evaluation of the 
product of a learning experience can also be used to evaluate the effectiveness of teaching 
methods.
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Performance Criteria
The standards by which student performance is evaluated. Performance criteria help asses-
sors maintain objectivity and provide students with important information about expectations, 
giving them a target or goal to strive for.

Portfolio
A systematic and organized collection of a student’s work that exhibits to others the direct 
evidence of a student’s efforts, achievements, and progress over a period of time. The col-
lection should involve the student in selection of its contents, and should include  informa-
tion about the performance criteria, the rubric or criteria for judging merit, and evidence of 
student self-reflection or evaluation. It should include representative work, providing a docu-
mentation of the learner’s performance and a basis for evaluation of the student’s progress. 
Portfolios may include a variety of demonstrations of learning and have been gathered in the 
form of a physical collection of materials, videos, CD-ROMs, reflective journals, etc.

Portfolio Assessment
A type of direct measure, a performance measure, in which students’ assignments are 
carefully reviewed for evidence of desired learning outcomes. The portfolios contain work 
selected over a period of time, with materials added as the student progresses through the 
course/program. In addition, the portfolios usually include students’ reflective learning/out-
come analysis. Portfolios may be assessed in a variety of ways. Each piece may be individu-
ally scored, or the portfolio might be assessed merely for the presence of required pieces, or 
a holistic scoring process might be used and an evaluation made on the basis of an overall 
impression of the student’s collected work. It is common that assessors work together to 
establish consensus of standards or to ensure greater reliability in evaluation of student 
work. Established criteria are often used by reviewers and students involved in the process 
of evaluating progress and achievement of objectives.

Primary Trait Method
Factors or traits (assignment specific) that are considered in scoring an assignment gener-
ally stated in a hierarchical scale of three to five incremental levels of achievement quality. 
For each level on the scale, there is a specific statement that describes expected behavior 
(criterion) at that level. (Palomba & Banta, 1999; Walvoord & Anderson, 1998). A type of ru-
bric scoring constructed to assess a specific trait, skill, behavior, or format, or the evaluation 
of the primary impact of a learning process on a designated audience.

Process
A generalizable method of doing something, generally involving steps or operations which 
are usually ordered and/or interdependent. Process can be evaluated as part of an assess-
ment, as in the example of evaluating a student’s performance during prewriting exercises 
leading up to the final production of an essay or paper.

Product
The tangible and stable result of a performance or task. An assessment is made of student 
performance based on evaluation of the product of a demonstration of learning.

Profile
A graphic compilation of the performance of an individual on a series of assessments.
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Project
A complex assignment involving more than one type of activity and production. Projects can 
take a variety of forms, some examples are a mural construction, a shared service project, 
or other collaborative or individual effort.

Quantitative Methods of Assessment
Methods that rely on numerical scores or ratings. Examples: Surveys, Inventories, Institu-
tional/departmental data, departmental/course-level exams (locally constructed, standard-
ized, etc.).

Qualitative Methods of Assessment
Methods that rely on descriptions rather than numbers. Examples: Ethnographic field stud-
ies, logs, journals, participant observation, and open-ended questions on interviews and 
surveys.

Quartile
The breakdown of an aggregate of percentile rankings into four categories: the 0-25th per-
centile, 26-50th percentile, etc.

Quintile
The breakdown of an aggregate of percentile rankings into five categories: the 0-20th per-
centile, 21-40th percentile, etc.

Rating Scale
A scale based on descriptive words or phrases that indicate performance levels. Qualities 
of a performance are described (e.g., advanced, intermediate, novice) in order to designate 
a level of achievement. The scale may be used with rubrics or descriptions of each level of  
performance.

Reliability
The measure of consistency for an assessment instrument. The instrument should yield 
similar results over time with similar populations in similar circumstances.

Rubric
Some of the definitions of rubric are contradictory. In general a rubric is a scoring guide used 
in subjective assessments. A rubric implies that a rule defining the criteria of an assessment 
system is followed in evaluation. A rubric can be an explicit description of performance char-
acteristics corresponding to a point on a rating scale. A scoring rubric makes explicit
expected qualities of performance on a rating scale or the definition of a single scoring point 
on a scale. A kind of holistic or primary trait scoring in which detailed criteria are delineated 
and used to discriminate among levels of achievement in assignments, performances, or 
products.

Sampling
A way to obtain information about a large group by examining a smaller, randomly chosen 
selection (the sample) of group members. If the sampling is conducted correctly, the results 
will be representative of the group as a whole. Sampling may also refer to the choice of 
smaller tasks or processes that will be valid for making inferences about the student’s perfor-
mance in a larger domain. “Matrix sampling” asks different groups to take small  segments of 
a test; the results will reflect the ability of the larger group on a complete range of tasks.
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Scale
A classification tool or counting system designed to indicate and measure the degree to 
which an event or behavior has occurred.

Scale Scores
Scores based on a scale ranging from 001 to 999. Scale scores are useful in comparing  
performance in one subject area across classes, programs and other large populations, es-
pecially in monitoring change over time.

Score
A rating of performance based on a scale or classification.

Scoring Criteria
Rules for assigning a score or the dimensions of proficiency in performance used to describe 
a student’s response to a task. May include rating scales, checklists, answer keys, and other 
scoring tools. In a subjective assessment situation, a rubric.
Scoring
A package of guidelines intended for people scoring performance assessments. May include 
instructions for raters, notes on training raters, rating scales, samples of student work exem-
plifying various levels of performance.

Self-Assessment
A process in which a student engages in a systematic review of a performance, usually 
for the purpose of improving future performance. May involve comparison with a standard, 
established criteria. May involve critiquing one’s own work or may be a simple description of 
the performance. Reflection, self-evaluation, metacognition, are related terms.

Standards
Agreed upon values used to measure the quality of student performance, instructional meth-
ods, curriculum, etc.

Subjective Test
A test in which the impression or opinion of the assessor determines the score or evaluation 
of performance. A test in which the answers cannot be known or prescribed in advance.

Summative Assessment
Assessment conducted after a program has been implemented and completed to make  
judgments about its quality or worth compared to previously defined standards (Palomba & 
Banta, 1999). Evaluation at the conclusion of a unit or units of instruction or an activity or
plan to determine or judge student skills and knowledge or effectiveness of a plan or activ-
ity. Outcomes are the culmination of a teaching/learning process for a unit, subject, or year’s 
study. (See Formative Assessment.)

Triangulation
Multiple lines of evidence pointing to the same conclusion.

Validity
The test measures the desired performance and appropriate inferences can be drawn from 
the results. The assessment accurately reflects the learning it was designed to measure.
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This glossary of terms and resources was compiled by Gallaudet University.
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 Knowledge  Application Analysis Synthesis Evaluation 

(Remember) (Understand) (Apply) (Analyze) (Evaluate) (Create) 

Count 
Define 
Describe 
Draw 
Label 
List 
Match 
Name 
Outline 
Point 
Quote 
Read 
Recall 
Recite 
Recognize 
Record 
Repeat 
Reproduces 
Selects 
State 
Write 
Memorize 
Arrange 
Duplicate 
Order 
Relate Tabulate 

Associate 
Classify 
Compute 
Contrast 
Convert 
Defend 
Describe 
Differentiate 
Discuss 
Distinguish 
Estimate 
Explain 
Extend 
Extrapolate 
Generalize 
Give 
examples 
Infer 
Identify 
Indicate 
Interpret 
Locate 
Paraphrase 
Predict 
Report 
Restate 
Review 
Rewrite 
Translate 

Add 
Calculate 
Change 
Choose 
Classify 
Complete 
Compute 
Demonstrate 
Discover 
Divide 
Employ 
Examine 
Experiment 
Graph 
Interpolate 
Manipulate 
Modify 
Operate 
Perform 
Practice 
Prepare 
Produce 
Relate 
Research 
organize 
Schedule 
Service 
Show 
Sketch 
Solve 
Subtract 
Translate 
Troubleshoot 
Write 

Analyze 
Application 
Appraise 
Breakdown 
Calculate 
Categorize 
Combine 
Compare 
Connect 
Contrast 
Criticize 
Design 
Detect 
Diagram 
Differentiate 
Discriminate 
Distinguish 
Examine 
Experiment 
Explain 
Infer 
Outline 
Point out 
Question 
Relate 
Select 
Separate 
Subdivide 
Test 
Utilize 

Arrange 
Assemble 
Categorize 
Collect 
Combine 
Compile 
Compose 
Construct 
Create 
Design 
Develop 
Devise 
Drive 
Explain 
Formulate 
Generalize 
Generate 
Group 
Integrate 
Invent 
Formulate 
Manage 
Modify 
Order 
Organize 
Plan 
Prepare 
Prescribe 
Propose 
Rearrange 
Reconstruct 
Related 
Reorganize 
Revise 
Rewrite 
Setup 
Specify 
Substitute 
Summarize 
Transform 

Appraise 
Arbitrate 
Argue 
Assess 
Attach 
Award 
Choose 
Compare 
Conclude 
Contrast 
Convince 
Core 
Criticize 
Critique 
Decide 
Defend 
Determine 
Discriminate 
Evaluate 
Explain 
Grade 
Interpret 
Judge 
Justify 
Measure 
Predict 
Prioritize 
Rank 
Rate 
Recommend 
Referee 
Reject 
Select 
Summarize 
Support 
Test 
Value 

Bloom’s Taxonomy     
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Category Examples and Key Words
Knowledge: Recall data or 
information.

Examples: Recite a policy. Quote prices from memory to a 
customer. Knows the safety rules.
Key Words: defines, describes, identifies, knows, labels, 
lists, matches, names, outlines, recalls, recognizes, repro-
duces, selects, states. 

Comprehension: Understand 
the meaning, translation, in-
terpolation, and interpretation 
of instructions and problems. 
State a problem in one’s own 
words.

Examples: Rewrites the principles of test writing. Explain in 
one’s own words the steps for performing a complex task. 
Translates an equation into a computer spreadsheet.
Key Words: comprehends, converts, defends, distinguish-
es, estimates, explains, extends, generalizes, gives Ex-
amples, infers, interprets, paraphrases, predicts, rewrites, 
summarizes, translates.

Application: Use a concept in 
a new situation or unprompted 
use of an abstraction. Applies 
what was learned in the class-
room into novel situations in 
the work place.

Examples: Use a manual to calculate an employee’s vaca-
tion time. Apply laws of statistics to evaluate the reliability of 
a written test. 
Key Words: applies, changes, computes, constructs, dem-
onstrates, discovers, manipulates, modifies, operates, pre-
dicts, prepares, produces, relates, shows, solves, uses.

Analysis: Separates material 
or concepts into component 
parts so that its organizational 
structure may be understood. 
Distinguishes between facts 
and inferences. 

Examples: Troubleshoot a piece of equipment by using 
logical deduction. Recognize logical fallacies in reason-
ing. Gathers information from a department and selects the 
required tasks for training.
Key Words: analyzes, breaks down, compares, con-
trasts, diagrams, deconstructs, differentiates, discriminates, 
distinguishes, identifies, illustrates, infers, outlines, relates, 
selects, separates.

Synthesis: Builds a structure 
or pattern from diverse ele-
ments. Put parts together to 
form a whole, with emphasis 
on creating a new meaning or 
structure.

Examples: Write a company operations or process manual. 
Design a machine to perform a specific task. Integrates 
training from several sources to solve a problem. Revises 
and process to improve the outcome.
Key Words: categorizes, combines, compiles, composes, 
creates, devises, designs, explains, generates, modifies, 
organizes, plans, rearranges, reconstructs, relates, reorga-
nizes, revises, rewrites, summarizes, tells, writes.

Evaluation: Make judgments 
about the value of ideas or 
materials.

Examples: Select the most effective solution. Hire the most 
qualified candidate. Explain and justify a new budget.
Key Words: appraises, compares, concludes, contrasts, 
criticizes, critiques, defends, describes, discriminates, evalu-
ates, explains, interprets, justifies, relates, summarizes, 
supports.

Receiving Phenomena: 
Awareness, willingness to 
hear, selected attention.

Examples: Listen to others with respect. Listen for and re-
member the name of newly introduced people.
Key Words: asks, chooses, describes, follows, gives, holds, 
identifies, locates, names, points to, selects, sits, erects, 
replies, uses.

Suggested Verbs
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Responding to Phenomena: 
Active participation on the part 
of the learners. Attends and 
reacts to a particular phenom-
enon.  Learning outcomes 
may emphasize compliance 
in responding, willingness 
to respond, or satisfaction in 
responding (motivation). 

Examples:  Participates in class discussions.  Gives a 
presentation. Questions new ideals, concepts, models, etc. 
in order to fully understand them. Know the safety rules and 
practices them.
Key Words: answers, assists, aids, complies, conforms, 
discusses, greets, helps, labels, performs, practices, pres-
ents, reads, recites, reports, selects, tells, writes.

Valuing: The worth or value 
a person attaches to a par-
ticular object, phenomenon, 
or behavior. This ranges from 
simple acceptance to the 
more complex state of com-
mitment. Valuing is based on 
the internalization of a set of 
specified values, while clues 
to these values are expressed 
in the learnerís overt behavior 
and are often identifiable. 

Examples:  Demonstrates belief in the democratic pro-
cess. Is sensitive towards individual and cultural differences 
(value diversity). Shows the ability to solve problems. Pro-
poses a plan to social improvement and follows through with 
commitment. Informs management on matters that one feels 
strongly about. 
Key Words: completes, demonstrates, differentiates, ex-
plains, follows, forms, initiates, invites, joins, justifies, pro-
poses, reads, reports, selects, shares, studies, works.

Organization: Organizes 
values into priorities by con-
trasting different values, 
resolving conflicts between 
them, and creating an unique 
value system.  The emphasis 
is on comparing, relating, and 
synthesizing values. 

Examples:  Recognizes the need for balance between 
freedom and responsible behavior. Accepts responsibility 
for one’s behavior. Explains the role of systematic plan-
ning in solving problems. Accepts professional ethical stan-
dards. Creates a life plan in harmony with abilities, interests, 
and beliefs. Prioritizes time effectively to meet the needs of 
the organization, family, and self. 
Key Words: adheres, alters, arranges, combines, com-
pares, completes, defends, explains, formulates, general-
izes, identifies, integrates, modifies, orders, organizes, 
prepares, relates, synthesizes.

Internalizing values (charac-
terization): Has a value sys-
tem that controls their behav-
ior. The behavior is pervasive, 
consistent, predictable, and 
most importantly, characteris-
tic of the learner. Instructional 
objectives are concerned with 
the student’s general patterns 
of adjustment (personal, so-
cial, emotional).

Examples:  Shows self-reliance when working indepen-
dently. Cooperates in group activities (displays teamwork). 
Uses an objective approach in problem solving.  Displays 
a professional commitment to ethical  practice on a daily 
basis. Revises judgments and changes behavior in light of 
new evidence. Values people for what they are, not how 
they look. 
Key Words: acts, discriminates, displays, influences, lis-
tens, modifies, performs, practices, proposes, qualifies, 
questions, revises, serves, solves, verifies.
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Perception: The ability to use 
sensory cues to guide mo-
tor activity.  This ranges from 
sensory stimulation, through 
cue selection, to translation.

Examples:  Detects non-verbal communication cues. Esti-
mate where a ball will land after it is thrown and then moving 
to the correct location to catch the ball. Adjusts heat of stove 
to correct temperature by smell and taste of food. Adjusts 
the height of the forks on a forklift by comparing where the 
forks are in relation to the pallet.
Key Words: chooses, describes, detects, differentiates, 
distinguishes, identifies, isolates, relates, selects.

Set: Readiness to act. It in-
cludes mental, physical, and 
emotional sets. These three 
sets are dispositions that 
predetermine a person’s re-
sponse to different situations 
(sometimes called mindsets).

Examples:  Knows and acts upon a sequence of steps in a 
manufacturing process.  Recognize one’s abilities and limi-
tations. Shows desire to learn a new process (motivation). 
NOTE: This subdivision of Psychomotor is closely related 
with the “Responding to phenomena” subdivision of the Af-
fective domain.
Key Words: begins, displays, explains, moves, proceeds, 
reacts, shows, states, volunteers.

Guided Response: The early 
stages in learning a complex 
skill that includes imitation 
and trial and error. Adequacy 
of performance is achieved by 
practicing.

Examples:  Performs a mathematical equation as demon-
strated. Follows instructions to build a model. Responds 
hand-signals of instructor while learning to operate a forklift. 
Key Words: copies, traces, follows, react, reproduce, re-
sponds

Mechanism: This is the 
intermediate stage in learn-
ing a complex skill. Learned 
responses have become 
habitual and the movements 
can be performed with some 
confidence and proficiency. 

Examples:  Use a personal computer. Repair a leaking 
faucet. Drive a car.
Key Words: assembles, calibrates, constructs, dismantles, 
displays, fastens, fixes, grinds, heats, manipulates, mea-
sures, mends, mixes, organizes, sketches.

Adaptation: Skills are well 
developed and the individual 
can modify movement pat-
terns to fit special require-
ments.

Examples:  Responds effectively to unexpected experi-
ences.  Modifies instruction to meet the needs of the learn-
ers. Perform a task with a machine that it was not originally 
intended to do (machine is not damaged and there is no 
danger in performing the new task).
Key Words: adapts, alters, changes, rearranges, reorga-
nizes, revises, varies.

Origination: Creating new 
movement patterns to fit a 
particular situation or specific 
problem.  Learning outcomes 
emphasize creativity based 
upon highly developed skills.

Examples:  Constructs a new theory. Develops a new and 
comprehensive training programming. Creates a new gym-
nastic routine.
Key Words: arranges, builds, combines, composes, con-
structs, creates, designs, initiate, makes, originates.
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Tips for developing SLOs 

Tips for Developing Statements of Intended Educational (Student Learn-
ing) Outcomes:

• Focus on results, not process. Don’t address what was taught or presented, but address 
the observable outcome you expect to see in the student. Think about the knowledge, 
skills, and attitudes you expect from students who receive a certificate or degree in the 
program. 

• Make sure SLOs are written as outcomes rather than objectives (indicates the big pic-
ture rather than nuts and bolts, addresses student competency rather than content cover-
age). Focus on the substance of the outcomes, not just the means for their expression. 
 
• Typically, between three and five statements of intended educational outcomes for each 
course, and for each academic program in the department is sufficient. 

• Use active verbs in describing student learning outcomes. Active verbs are easier to 
measure. For instance, if you want students to understand how to correctly use a mi-
croscope – using the word “understand” is not measurable. Instead try to imagine the 
outcome – students will “focus” and “display” an image on the microscope (or describe, 
classify, distinguish, explain, interpret, compose, perform, demonstrate, etc.) 

• At the departmental or program level, these statements are intended as overarching 
concepts which should span several courses, not a conglomeration of individual course 
objectives taken from each syllabus. 

• For pragmatic reasons, remember that at least one means of assessment will need to 
be developed for each intended educational outcome. It is far better to limit the number of 
statements, conduct successful programs of assessment, and use assessment results to 
improve student learning than to curse a pile of paper which has been difficult to produce, 
expensive, and is virtually useless (Nichols and Nichols, p. 20). 
 
• Consider whether the SLO is appropriate for the degree, certificate, or class: Does it 
represent a fundamental result of the program? Is it the penultimate outcome, the result 
of outcomes from courses in a sequence (if applicable)? Does it represent collegiate level 
work? 
 
• The accomplishment of most statements of intended educational (student learning) out-
comes should be ascertainable/measurable. 
 
• “Measurable” doesn’t necessarily need to mean that it is quantifiable, precluding qualita-
tive judgments. “Measurable” can include a general judgment of whether students know, 
think, and can do most of what is intended for them. 

• Be careful when describing attitudes in a learning outcome, as they are hard to assess. 
Ask yourself if the attitude is crucial to success in your program or class. 
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• Criteria set for intended outcomes should be set realistically but should represent a 
reasonable challenge both for students and faculty
 
• Whenever feasible, set not only primary (overall), but secondary (detailed) levels as 
benchmarks or criteria for success at the degree or program level (e.g. average score 
of graduates on a standard exam will be at or near the 50th percentile and no subscale 
score will be below the 30th percentile)
 
• Write student learning outcomes in language that a student will understand.
 
• HINT: It’s sometimes easier to start backwards by thinking about the major assess-
ments you use in the program. These would be the products or demonstrations of your 
outcomes. Make a list of your major assignments for this program. Then try to describe in 
one sentence what the students are being asked to demonstrate.
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Sample Outcomes
Course-level SLOs: 

CHEM52
Apply chemistry concepts to practical problems.

ANTH5
Analyze and defend viewpoints on controversial archaeological concepts.

AT12
Diagnose and repair disc brakes.

ECE10
Design, implement and evaluate curriculum activities that are based on observation and as-
sessment of young children.

Polsc10
Compare the three branches of California and US Government, and related political institu-
tions.

MUS63
Identify and combine appropriate interpretative nuances and conventions in performance.

DT80
Use industry standard modeling, animation, and rendering software to create 3D content.

ART43A
Alter images to modify and correct color, contrast, resolution & sharpness using the appro-
priate tools and skills.  

ENGL10
Differentiate genres in order to compare the relationship of genre to culture within specific 
contexts.

All course SLOs can be found at the Public Folder in Outlook (Curriculum>Course Outlines).  
If using these references look at most recent course updates as these will typically show 
Course Learning Outcomes that can be assessed.

Program Outcomes:
EARLY CHILDHOOD EDUCATION (from University of Laverne): Work successfully with chil-
dren in early childhood education in public or private schools and/or social service settings. 

NURSING (from San Jose State): Demonstrate critical thinking’ competencies, including the
use of the nursing process, the research process, ethical decision-making, and an attitude of
inquiry.
ADMINISTRATION OF JUSTICE: (from San Jose State) Integrate theory and current social
and behavioral science research in the analysis of contemporary criminal justice issues.
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AA LIBERAL ARTS DEGREE – SOCIAL AND BEHAVIORAL SCIENCE EMPHASIS: Extract 
and analyze information from primary and secondary sources relevant to the social and be-
havioral sciences.

AA LIBERAL ARTS DEGREE – SCIENCE: Use numerical, graphical, symbolic and verbal 
representation to solve problems and communicate with others.

Student Services:
ADMISSIONS: Counselors/Advisors/Students can view other college transcripts and other 
student forms that we have received and evaluate for prerequisites and or use for Student 
Education Plans.

ADMISSIONS: Communication to students will be tracked to each student.

STUDENT LIFE: Shows an increase in student acceptance and added interest in supporting 
student initiatives.

COUNSELING: All student athletes will have a Student Education Plan by the beginning of 
their second year.

DSPS: Students will identify appropriate accommodations based on their strengths and 
weaknesses.

FINANCIAL AID: Students receiving vet educational benefits will be able to identify and fulfill 
program requirements.

RESIDENCE HALLS: To inform both in state and out of state students of the true cost of at-
tending College of the Redwoods and living in the Residence Halls.
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Where to Find Resources and Information

Assessment:
The Assessment Committee has resources posted at:
 http://www.redwoods.edu/assessment/
Assessment reporting now uses the A.R.T. (Assessment Report Tool) 
located at the above link. 
 

Curriculum:
The Curriculum Committee has resources posted at: 
http://inside.redwoods.edu/curriculum/

Academic Senate:
http://www.redwoods.edu/senate/

Program Review:
Active and archived documents:
http://mycr.redwoods.edu/xsl-portal (upon joining the PRC MyCR site)

Archived documents and supporting material:
http://inside.redwoods.edu/ProgramReview/ 

Forms and Data are available at:
 http://redwoods.edu/district/ir/ProgramReviewInformation.asp
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Academic Assessment

Introduction

The 2002 ACCJC Accreditation Standards require that student 
learning outcomes (SLOs) be assessed at the course, program, 
and degree level (ACCJC Standard II.A.2.f, p. 7). 

Therefore, in addition to designing an assessment process for the 
SLOs for each certificate and degree related to a program, faculty 
must design at least one assessment process for the SLOs at the 
course level. In order to efficiently assess SLOs at these various 
levels, it is sometimes appropriate and useful to use a course-em-
bedded assessment process, or to use a process that matches one 
developed for degrees and certificates so that both levels can be 
evaluated at the same time.  

This section of the handbook includes explanations and examples 
for mapping course level outcomes to program level outcomes, iden-
tifying appropriate direct and indirect forms of assessment, develop-
ing qualitative and quantitative assessment methods, using rubrics 
for assessment, and ‘closing the loop’ to ensure assessment leads 
to evaluation, analysis, and dialogue that informs improvements to 
the teaching and learning process.   

Information about where to locate specific College of the Redwoods 
forms such as curriculum, program review, and assessment forms is 
also provided in this chapter.  
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Program Mapping
The objective of program mapping is specified as a means to evaluate and clarify the learn-
ing outcomes of a college’s educational programs; and its use as a graphic representation of 
the interdependent relationships among various learning components of an academic pro-
gram is highlighed.  Here are two examples of program mapping.  
 
 
 

Example: Associate Degree in Digital Media
Program outcomes chart for specific courses.

Course SLO 1 SLO 2 SLO 3 SLO 4 SLO 5
DM 7 B B B I B
DM 10 B B B I B
DM 11 B B B B B
DM 15 B B I B B
DM 20 B I B B B
DM 22 B B I B I
DM 23 B B B I I 

DM 24A B B B B B 
DM 24B I I B B I 
DM 30 I I I I I 
DM 56 I B B I I
DM 63 B I B B I

DM 70A B B B B B
DM 70B B B B I B
DM 71 B B B B B
DM 73 B B B B B
DM 74 B B B B B

     
     
    

B = beginning level of competency/ understanding

I = intermediate level of competency/ understanding

M = master level of competency/ understanding

The following two pages show different diagram styles for program mapping.
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Indirect / Direct     Assessment Methods
Assessment evidence may be direct or indirect, although indirect methods alone are not 
considered to be sufficient evidence. The examples of direct and indirect methods of assess-
ment below are from Saddleback College’s “Guide to Developing and Assessing Student 
Learning Outcomes and Administrative/Service Unit Outcomes”.

Examples of direct methods of assessment include:

-Capstone Course Evaluation: Capstone courses integrate knowledge, concepts, and
skills associated with an entire sequence of study in a program. This method of assessment 
is unique because the courses themselves become the instruments for assessing student 
teaching and learning. Evaluation of students’ work in these courses is used as a means 
of assessing student outcomes. For academic units where a single capstone course is not 
feasible or desirable, a department may designate a small group of courses where compe-
tencies of completing majors will be measured.

-Classroom Assessment: Often designed for individual faculty who wish to improve their 
teaching of a specific course but can also be used on the program level.

-Collective Portfolios: Faculty assembles samples of student work from various classes 
and use the “collective” to assess specific program learning outcomes.

-Commercially Produced or Standardized Tests: Commercially generated or standard-
ized tests are used to measure student competencies under controlled conditions. Tests are 
developed and measured nationally to determine the level of learning that students have ac-
quired in specific fields of study. For example, nationally standardized multiple-choice tests 
are widely used and assist departments in determining programmatic strengths and weak-
nesses when compared to other programs and national data.

-Embedded Questions on Assignments or Exams: Questions related to program learning 
outcomes can be embedded within course assignments or exams. For example, all sections 
of “research methods” could include a question or set of questions relating to your program 
SLOs. Faculty grade the exams as usual and then copy exam questions that are linked to 
the program SLOs for analysis. The findings are reported as an aggregate.

-Locally Developed Exit Exams: Faculty can create an objective exam for graduating 
students that is aligned with the program SLOs. Performance expectations should be delin-
eated prior to obtaining results.

-Pre-Test/Post-Test Evaluations: Pre-test/post test assessment is a method used by aca-
demic units where locally developed tests and examinations are administered at the begin-
ning and at the end of courses or academic programs. These test results enable faculty to 
monitor student progression and learning throughout prescribed periods of time. The results 
are often useful for determining where skills and knowledge deficiencies exist and most fre-
quently develop.

-Observations: Observations of any behavior such as student presentations or students 
working in the library can be used for assessment. Observations can be recorded as a nar-
rative or in a highly structured format, such as a checklist, and they should be focused on 
specific program SLOs.
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-Scoring Rubrics: Rubrics can be used to score any product or performance such as es-
says, portfolios, recitals, oral exams, etc. A detailed scoring rubric that delineates criteria 
used to discriminate among levels is developed and used for scoring. Generally two raters 
are used to review each product and a third rater is used to resolve discrepancies.

-Transfer Records: For community colleges, the data on transfer student success in upper 
division courses is extremely valuable. Cal-PASS, a system of data sharing between all the 
systems of education in California, may be helpful.

-Videotape or Audiotape Evaluations:  
Videotapes and audiotapes have been used by faculty as a kind of pre-test/post-test assess-
ment of student skills and knowledge. Disciplines, such as theatre, music, art, and commu-
nication, which have experienced difficulty in using some of the other assessment methods 
have had significant success in utilizing videotapes and audiotapes as assessment tools.

Examples of indirect methods of assessment include:

-Alumni Surveys: 
Surveying of alumni is a useful assessment tool for generating data about student prepara-
tion for professional work, program satisfaction, and curriculum relevancy. As an assessment 
supplement, alumni surveying provides departments with a variety of information that can 
highlight

-Employer Surveys: 
Employer surveys can provide information about the curriculum, programs, and students that 
other forms of assessment cannot produce. Through surveys, departments traditionally seek 
employer satisfaction levels with the abilities and skills of recent graduates. Employers also 
assess programmatic characteristics by addressing the success of students in a continu-
ously evolving job market.

-External Reviewers: 
Peer review of academic programs is a widely accepted method for assessing curricular se-
quences, course development and delivery, and the effectiveness of faculty. Using external 
reviewers is a useful way of analyzing whether student achievement correlates appropriately 
with departmental goals and objectives.

-Student Exit Interviews/Surveys: 
Students leaving the college are interviewed or surveyed to obtain feedback. Data obtained 
can address strengths and weaknesses of the program and/or assess relevant concepts, 
theories or skills.
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Qualitative and Quantitative Assessment Methods
Data collected through assessment activities can be qualitative or quantitative. Quantitative 
data use numbers (or can be converted to numbers for data analysis); whereas qualitative 
data use words and are generally reported as a narrative.  For quantitative data, the same 
information is usually collected from each participant in exactly the same way, and different 
responses are translated into a series of numbers.  Qualitative data emphasize flexibility 
in data collection and focus on understanding processes and events, rather than precisely 
measuring them. For these reasons, a combination of both types is suggested.  Quantitative 
data are generally assumed to be more objective; whereas qualitative data might provide 
richer information about recurrent themes and trends.  Each type has unique advantages.  

These distinctions can easily be seen in questionnaires with closed-ended (quantitative) ver-
sus open-ended (qualitative) questions.

Example of a closed-ended question:  
How well did your program prepare you for a career in engineering?   
(Circle one number on the scale below.) 

     Not at all          Somewhat          Moderately          A great deal
 0    1        2                   3
  
Example of an open-ended question:  
Describe how well your program prepared you for a career in engineering?  

  
Closed-ended questions limit the responses a person can make and either use a number 
scale in the question or later translate responses into numbers.  Results from closed-ended 
questions can be reported as average scores on each question (including standard devia-
tions or range of scores to help reviewers to get a more complete picture), and these results 
can easily be presented in tables and graphs.  

Open-ended questions allow people to give any answer they wish and to go into greater 
detail, but they are more difficult to analyze and report objectively (although computer analy-
sis programs are becoming available for qualitative data).  Typically, for open-ended ques-
tions, various types of answers can be described in a narrative or frequencies of responses 
containing the same or similar themes can be counted (preferably by multiple raters) and 
reported as simple frequencies or percentages.  It is usually not as helpful (even though 
readers find it interesting) to report all responses verbatim.  It’s better if the data summary 
and interpretation come from the program itself, rather than having reviewers try to interpret 
the meaning of a long list of open-ended survey comments.  

Taken from Oakland University Guidelines for Assessment
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“Closing the Loop”

Use of Assessment Results to Improve Programs and Services: 

In order for assessment results to be used to improve instructional programming, effective 
communication of the results is necessary. The most effective means is typically in summary 
form with graphic support of tabular data presented orally at departmental faculty meetings. 

Using the Results: 
Assessment results may be used simply to improve the means of assessment or to restruc-
ture the statement of intended educational outcomes 

Assessment results may be used to change or improve a program through a closer align-
ment of course offerings with the requirements of the work world, or restructuring of course se-
quencing. 

Program reviews should include assessment results, as well as plans for future assessment.

Methods of improving student learning might include:
• Revising activities leading up to and/or supporting assignment/activities
• Increasing guidance for students as they work on assignments
• Revising the amount of writing/oral/visual/clinical or similar work
• Stating goals or objectives of assignment/activity more explicitly
• Stating criteria for grading more explicitly
• Employing different/revised teaching methods (Explain below)
• Increasing/improving in-class discussions and activities
• Increasing/improving student collaboration and/or peer review
• Providing more frequent and/or more effective feedback on student progress
• Encouraging more interaction with students outside of class
• Seeking out collegial feedback on assignments/activities
• Collect more data

Below is an example of prioritized actions to improve student learning taken 
from Anth 3

• Clearer and more repetitive explanations of how to respond to essay questions
• Review of important concepts following their initial presentation
• Inclusion of more varied instructional modes, including non-lecture-based methods

Below is an example of prioritized actions to improve student learning 
taken from Art 2

• Continue to incorporate digital technologies such as Google docs, YouTube, and Art 
Stor

• Encourage student knowledge of historical and contemporary art trends by assign-
ing student research presentations on course related topics.

• Tour students around the Creative Art facilities. This extra effort encourages students 
to engage deeply in their material and in our discipline.
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Sample Assessment Rubrics
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Student Support Services Assessment

Introduction

This chapter is intended to assist in the development of student learning outcomes, program 
outcomes, and assessment practices for determining the effectiveness of administrative 
and student support services and programs. As the cycle of identifying student learning and 
program outcomes, assessing them, interpreting the data, and using the data to improve 
programs is utilized, the intrinsic value of the assessment process related to service and 
program quality improvement is apparent. However, external mandates also require appro-
priate, ongoing assessment. 

Accreditation Requirements Related to Assessment 

The Introduction to the 2002 Accreditation Standards states: 
“…An effective institution ensures that its resources and processes support student learning, 
continuously assesses that learning, and pursues institutional excellence and improvement. 
An effective institution maintains an ongoing, self-reflective dialogue about its quality and 
improvement.” (p. 1) 

ACCJC Standard I: Institutional Mission and Effectiveness states: 
“…The institution uses analyses of quantitative and qualitative data and analysis in an ongo-
ing and systematic cycle of evaluation, integrated planning, implementation, and re-evalua-
tion to verify and improve the effectiveness by which the mission is accomplished.” (p. 2) 

ACCJC Standard I.B., Improving Institutional Effectiveness, elaborates: 
“The institution uses ongoing and systematic evaluation and planning to refine its key pro-
cesses and improve student learning.” 

And I.B.1: “The institution maintains an ongoing, collegial, self-reflective dialogue about the 
continuous improvement of student learning and institutional processes.” (p. 3) 

Standard II,B. concerning Student Support Services, states: 
“…The institution systematically assesses student support services using student learning 
outcomes, faculty and staff input, and other appropriate measures in order to improve the 
effectiveness of these services.” (p. 5) 

From Standard III, Resources: 
“The institution effectively uses its human, physical, technology, and financial resources to 
achieve its broad educational purposes, including stated student learning outcomes, and to 
improve institutional effectiveness.” (p. 14) 

Introduction to Program Outcomes 
Whether your program or service has student learning outcomes, program outcomes may 
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be applicable. The outcomes for most administrative/service units (program outcomes) are 
different from SLOs in that they focus on what services the units provide in order to support 
the mission of the College. Program outcomes, then, unlike student learning outcomes, can 
look at process and not just intended results. Program outcomes can related to any aspect 
of institutional effectiveness (see below). Administrative/Service Units, however, can also 
have SLOs because they may provide educational support services such as tutoring, work-
shops, counseling, etc. Administrative and service units typically should assess no more 
than two to three outcomes per year.
 
Concept of Institutional Effectiveness related to Program Outcomes: Program outcomes are 
developed to ensure and improve quality of programs and services in support of student 
learning and institutional effectiveness. According to CR’s Program Review Guide Glossary, 
Institutional Effectiveness is the process of articulating the mission of the college, setting 
goals, defining how the college and community will know when the goals are being met, and 
using the data from assessment in an ongoing cycle of goal-setting and planning. According 
to the ACCJC, there are three types of Institutional Effectiveness, as follows: 
Organizational Effectiveness: The focus here is on structures, resources, processes – is not 
particularly education-oriented, but is oriented to what any good organization needs to sur-
vive 
Educational Effectiveness (indirect measures): Focuses on students moving through the 
institution and addresses the results of educational efforts – student achievement
Educational Effectiveness (direct measures): Student Learning Outcomes (what students 
have learned as a result of attending college) 
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Student Outcomes in Student Support Services
The term Intended Educational Outcome, also referred to as Student Learning Outcome, 
describes what students to be able to think (attitudinal), know (cognitive), or do (behavioral) 
when they’ve completed a given educational program and services.

What is meant by Student Learning Outcomes related to support services? 
Not every program or service will have student learning outcomes, but many will. Think 
about what you want students to know or do as a result of interacting with our services or at 
the end of a learning unit (such as orientation/advising sessions). 

In the attitudinal domain, your expectations of students might be: 
• Feeling confident about the college environment 
• Fitting in socially 
• Feeling competent 
• Feeling that college is friendly 
• Feeling that college improves their lives 

In the knowledge domain, your knowledge expectations of students might be: 
• Regulatory knowledge: requirements for matriculation, graduation, and transfer (e.g. 

knowledge about Math and English requirements, math and English transferability) 
• Procedural knowledge: knowing how to get stuff done (e.g. arrange transportation, 

scheduling, research, adding and dropping classes, negotiating, reading and com-
prehending policies, using the phone to register or access services, using the web to 
reference the schedule, catalog, or other information 

• Spatial knowledge: students’ mental maps such, as where to go on campus to ac-
cess services (e.g. where to go to pay fees, to get reserve books, to get book vouch-
ers). 

In the behavioral domain, your expectations of students might be: 
• Following student conduct codes 
• Participating in student organizations 
• Persisting from one semester to another through program completion 

If you think your program or service has no student learning outcomes, consider whether 
students would be able to attain the desired level of educational effectiveness related to 
learning or achievement without your program or service. 

• Consider that almost every student who attends the institution, no matter how many 
classes s/he takes, must apply for admission, seek counseling, go through assessment 
testing and orientation, visit health services (if needed), purchase text books, dine at the 
cafeteria, utilize parking, discuss career and transfer issues at the career or transfer cen-
ter, and apply for financial aid. 

• Consider that students rely on these services to continue their study, and these interac-
tions influence their learning experiences. Consider that close to a quarter of the reasons 
students drop out of college are related to counseling, admissions and registration, and 
financial aid issues.  
  

(Luan, Jing. “Pragmatic Assessment of Student Services in Community Colleges” iJournal: Insight 
into Student Services, No. 4, March 2003).

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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Student Learning Outcomes Implementation Steps:  

The following is a logical order for implementation activities related to student learning out-
comes: 

• Identify intended educational outcomes 
• Develop and implement appropriate assessment procedures to determine accom-

plishments of the identified programmatic expectations 
• Demonstrate use of assessment results to improve student learning or departmental 

operations 

No institution or department has the resources or time to continually assess all possible as-
pects of each program. Given this limitation, priorities for the assessment effort must be set 
to avoid measuring the meaningless. Hence, it is logical to begin or focus the department’s 
assessment efforts on those expectations for graduates which have been identified as of 
primary importance. 

Tips for Developing Statements of Intended Educational (Student Learning) Out-
comes: 

• Focus on results, not processes. Don’t address what was taught or presented, but ad-
dress the observable outcome you expect to see in the student. Think about the knowl-
edge, skills, and attitudes you expect from students who complete program activities. 

• Make sure SLOs are written as outcomes rather than objectives (indicates the big pic-
ture rather than nuts and bolts, addresses student competency rather than content cov-
erage). Focus on the substance of the outcomes, not just the means for their expression. 

• Typically, between three and five statements of intended educational outcomes for each 
program is sufficient. 

• Use active verbs in describing student learning outcomes. Active verbs are easier to 
measure. For instance, if you want students to understand how to correctly use a micro-
scope – using the word “understand” is not measurable. Instead try to imagine the out-
come – students will “create” and “produce” quality resumes at the Career and Transfer 
Center (or describe, classify, distinguish, explain, interpret, compose, perform, demon-
strate, etc.) 

• At the departmental or program level, these statements are intended as overarching 
concepts which should span several activities, not a conglomeration of individual course 
objectives taken from individual activities. 

• For pragmatic reasons, remember that at least one means of assessment will need to 
be developed for each intended educational outcome. It is far better to limit the number 
of statements, conduct successful programs of assessment, and use assessment results 
to improve student learning than to curse a pile of paper which has been difficult to pro-

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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duce, expensive, and is virtually useless (Nichols and Nichols, p. 20). 

• Consider whether the SLO is appropriate: Does it represent a fundamental result of the 
program? Is it the penultimate outcome, the result of outcomes from sequenced activi-
ties? Does it represent collegiate level work? 

• The accomplishment of most statements of intended educational (student learning) 
outcomes should be ascertainable/measurable. 

• “Measurable” doesn’t necessarily need to mean that it is quantifiable, precluding quali-
tative judgments. “Measurable” can include a general judgment of whether students 
know, think, and can do most of what is intended for them. 

• Be careful when describing attitudes in a learning outcome, as they are hard to assess. 
Ask yourself if the attitude is crucial to success in your program or class. 

• Criteria set for intended outcomes should be set realistically but should represent a 
reasonable challenge both for students and faculty 

• Whenever feasible, set not only primary (overall), but secondary (detailed) levels as 
benchmarks or criteria for success at the degree or program level (e.g. average score 
of graduates on a standard exam will be at or near the 50th 

 
percentile and no subscale 

score will be below the 30th 
 
percentile) 

• Write student learning outcomes in language that a student will understand. 

• Three characteristics of good learning outcomes according to Keith Snow-Flamer: 
      1. The specified action by the learners must be important and have some meaning. 
      2. The specified action by the learners must be measurable (since outcomes inform     
              planning and organizational change) and can be assessed. 
      3. The outcome should link in some way to the Division’s learning outcomes. 

HINT: It’s sometimes easier to start backwards by thinking about the major assessments you 
use in the program. These would be the products or demonstrations of your outcomes. Make 
a list of your major activities related to this program. Then try to describe in one sentence 
what the students are being asked to demonstrate. 

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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Assessment in Student Support Services
Assessment activities don’t need a rocket scientist to be implemented. The perfect means 
of assessment will never exist. To compensate for the lack of perfection in means of assess-
ment, several or multiple means of assessment are suggested for each intended outcome. 

Assessment may be qualitative or quantitative. Assessment evidence may be direct or 
indirect, although indirect methods alone are not considered to be sufficient evidence. The 
examples of direct and indirect methods of assessment below are from Saddleback Col-
lege’s “Guide to Developing and Assessing Student Learning Outcomes and Administrative/
Service Unit Outcomes”. 

Examples of direct methods of assessment include: 

• Commercially Produced or Standardized Tests: Commercially generated or standard-
ized tests are used to measure student competencies under controlled conditions. Tests are 
developed and measured nationally to determine the level of learning that students have ac-
quired in specific fields of study. For example, nationally standardized multiple-choice tests 
are widely used and assist departments in determining programmatic strengths and weak-
nesses when compared to other programs and national data. 

• Locally Developed Exit Exams: Faculty can create an objective exam for graduating 
students that is aligned with the program SLOs. Performance expectations should be delin-
eated prior to obtaining results. 

• Pre-Test/Post-Test Evaluations: Pre-test/post test assessment is a method used by aca-
demic units where locally developed tests and examinations are administered at the begin-
ning and at the end of courses or academic programs. These test results enable faculty to 
monitor student progress and learning throughout prescribed periods of time. The results are 
often useful for determining where skills and knowledge deficiencies exist and most fre-
quently develop. 

• Observations: Observations of any behavior such as student presentations or students 
working in the library can be used for assessment. Observations can be recorded as a nar-
rative or in a highly structured format, such as a checklist, and they should be focused on 
specific program SLOs. 

• Scoring Rubrics: Rubrics can be used to score any product or performance such as es-
says, portfolios, recitals, oral exams, etc. A detailed scoring rubric that delineates criteria 
used to discriminate among levels is developed and used for scoring. Generally two raters 
are used to review each product and a third rater is used to resolve discrepancies. 

• Transfer Records: For community colleges, the data on transfer student success in up-
per division courses is extremely valuable. Cal-PASS, a system of data sharing between all 
the systems of education in California, may be helpful. Another data source is the National 
Student Clearinghouse, which provides various student tracker information. 

• Videotape or Audiotape Evaluations: Videotapes and audiotapes have been used by 
faculty as a kind of pre-test/post-test assessment of student skills and knowledge. Disci-
plines such as theatre, music, art, and communication (which have experienced difficulty 

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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in using some of the other assessment methods), have had significant success in utilizing 
videotapes and audiotapes as assessment tools. 
• Datatel Data: Datatel “Colleague” is the integrated data management system in place at 
CR.  Datatel modules include Enrollment Management, Financials, Scheduling, Human Re-
sources & Payroll, and the Foundation. The data in Colleague is entered by and available to 
staff having authorized access.  Much of the information from Datatel can be viewed through 
the online WebAdvisor program.  Data and information not visible on WebAdvisor can be 
requested by submitting an ITS Data Request form or IR Services Request form with appro-
priate approval from a supervisor. 

• SARS (Student Appointment Reporting System) Data: Data is used by multiple depart-
ments in student services, staff use the “grid” while students use the “track”

• SARS grid: Appointment scheduling, appointment check-in, tracking, drop-ins, completion 
of appointments, comment, reports

• SARS track: Students utilize SARS track to log math, english, and tutor hours

Examples of indirect methods of assessment include: 

• Alumni Surveys: Surveying of alumni is a useful assessment tool for generating data 
about student preparation for professional work, program satisfaction, and curriculum rele-
vancy. As an assessment supplement, alumni surveying provides departments with a variety 
of information that can highlight program areas that need to be expanded or enhanced. 

• Employer Surveys: Employer surveys can provide information about the curriculum, pro-
grams, and students that other forms of assessment cannot produce. Through surveys, de-
partments traditionally seek employer satisfaction levels with the abilities and skills of recent 
graduates. Employers also assess programmatic characteristics by addressing the success 
of students in a continuously evolving job market. 

• External Reviewers: Peer review of student services programs is a widely accepted 
method for assessing program goals and objectives as well as the effectiveness of staff. Us-
ing external reviewers is a useful way of analyzing whether student achievement correlates 
appropriately with departmental goals and objectives. 

• Student Exit Interviews/Surveys: Students leaving the college are interviewed or sur-
veyed to obtain feedback. Data obtained can address strengths and weaknesses of the 
program and/or assess relevant concepts, experiences, or skills. 

SOURCE: Administrative and Student Services Assessment Toolkit (pp. 3-4, 8-11)

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessmentHandbookv6.pdf 
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Executive Summary 
 
This manual is the College of the Redwoods guide to integrated institutional planning and 
documents the processes of ensuring institutional effectiveness at College of the Redwoods.  
This manual describes the processes of aligning and integrating institutional and program plans 
and ensuring the needs expressed through program reviews and the documented assessment 
analyses within them are integral to annual planning and resource allocation decisions.   

The college engages in continuous quality improvement through program review, planning, 
assessment, and evaluation activities.  The processes in place at the college were developed to 
institutional effectiveness in accordance with the Accrediting Commission of Community and 
Junior College’s Standard I.B. as outlined in Appendix A. 
 
A diagram that shows the relationship of institutional plans can be found on p. 6., and a 
description of the processes related to planning begins on p. 7.  With the college’s Mission and 
Vision as a guide, the college’s strategic plan identifies broad goals and specific, measurable 
objectives that support its intended student population and its commitment to student learning.  
The Education Master Plan identifies educational program and service goals and objectives in 
alignment with the Strategic Plan and in support of the college’s mission.  Functional plans, such 
as Technology, Facilities, and Enrollment Management plans, are specific to particular functions 
at the college and are developed to carry out the college’s strategic and education master plans. 
Programs and service areas develop plans to accomplish institutional goals and objectives.   
 
Institutional and program planning, budgeting, and evaluation activities are mutually informing.  
Institutional plans such as the Strategic Plan, the Education Master Plan, and functional plans 
such as the Enrollment Management Plan, the Technology Plan, and the Facilities Plan are 
informed by trends, themes, and assessment analysis identified in individual program reviews.  
These institutional plans also provide guidance for alignment of program plans.   
 
An Institutional Effectiveness Scorecard provides a broad overview of the institution’s key 
performance indicators (KPIs) related to student success, satisfaction, and institutional 
productivity.  Each indicator is presented over a three year cycle that, whenever possible, is 
compared to a peer or statewide benchmark.  Planning committees use the scorecard to monitor 
the institution’s progress towards strategic goals.   
 
Program Review is fundamental to college-wide planning.  Program review reports contain an 
evaluation of changes in student achievement data and/or other significant indicators, a summary 
and analysis of assessment results, an update on progress related to program goals, a description 
of quality improvement plans, and resource requests.  These components of Program Review are 
forwarded from the Program Review Committee to institutional planning groups, including the 
Assessment Committee, functional planning committees, and administrators. The planning 
groups then use program review data to inform planning, make recommendations regarding 
resource allocation, and ultimately monitor the effectiveness of the planning processes 
themselves to ensure continuous quality improvement.   The routing of program review 
information and resource requests is outlined beginning on p. 10.   
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The college has defined common data sets for program review and planning purposes; program 
review data are prepared by the Institutional Research (IR) Department and are available on the 
IR website.  The IR Department also prepares the college’s institutional effectiveness scorecard 
to report data related to the college’s key performance indicators.   The Institutional 
Effectiveness Scorecard will be used as part of the evaluation of existing plans and to inform the 
development of plan updates.   
 
On an annual basis, the Deans and Vice Presidents evaluate program plans to assess the status of 
plan implementation, analyze the results, and work with individual programs or units to help 
them complete their goals, if needed.  On an annual basis, each planning committee also 
evaluates its own effectiveness using various assessment methodologies.  Planning committee 
self-evaluation findings, as well as plan modifications from the Deans and Vice Presidents are 
then reported to the Institutional Effectiveness Committee (IEC) annually for inclusion in the 
IEC’s annual Institutional Effectiveness Report.  In this annual report, the IEC also collects and 
analyzes data to identify needed improvements to the integrated planning process. A timeline and 
description of activities related to evaluation of plans and planning processes can be found on p. 
15.  
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Introduction 
 

Integrated planning at College of the Redwoods is the college’s process of planning to 
ensure ongoing, continuous quality improvement. The processes described here have 
been developed over a period of implementation beginning in 2007 and are updated 
annually to reflect process improvements.  
 
The integrated planning process at College of the Redwoods reflects best practices in 
planning as described in the Accrediting Commission for Community and Junior 
Colleges Standard I.B., Improving Institutional Effectiveness. (See Appendix A, 
Accreditation Standard for Institutional Effectiveness, for the entire standard and 
subparts.)   
 

“The institution demonstrates a conscious effort to produce and support 
student learning, measures that learning, assesses how well learning is 
occurring, and makes changes to improve student learning. The institution 
also organizes its key processes and allocates its resources to effectively 
support student learning. The institution demonstrates its effectiveness by 
providing 1) evidence of the achievement of student learning outcomes 
and 2) evidence of institution and program performance. The institution 
uses ongoing and systematic evaluation and planning to refine its key 
processes and improve student learning.”  
 

This narrative provides a detailed overview of the integrated planning process at the college, 
including how plans and major activities are developed, linked, and calendared. The specific 
scopes, charges, membership, and operating agreements for all the planning committees are 
located in committee documents and on our website.  Additionally, BP/AP 3250, Institutional 
Planning, outlines the college’s procedures related to planning, and BP/AP 3260, Participatory 
Governance, describes the decision-making principles the college follows.   

Institutional Effectiveness 

Monitoring continuous quality improvement, as described in the Accrediting Commission for 
Community and Junior Colleges Rubrics for Evaluating Institutional Effectiveness, is the 
responsibility of the Institutional Effectiveness Committee.   The IEC accomplishes its purpose 
by:  

  
1. Evaluating the integration of the planning process, including, but not limited to a 

coordinated, institutional approach in addressing college priorities and the 
interrelationship among institutional plans; 

2. Monitoring and recommending refinements of ongoing planning, program review, and 
assessment processes; 

3. Developing and assessing critical institutional effectiveness outcome measures to inform 
the planning process; 

4. Providing an annual evaluation of progress towards achievement of the institution’s 
strategic initiatives including action plans developed in support of these initiatives; 
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5. Utilizing ACCJC rubrics for institutional effectiveness, providing an annual evaluation of 
the effectiveness of the planning, program review, and assessment committees and the 
institutional planning process to the college community; 

6. Regularly communicating with the campus community regarding the institutional 
planning process and gaining input from the college community regarding planning 
issues; and 

7. Facilitating an ongoing, robust, and pervasive dialogue about institutional effectiveness.   
 
Recommendations developed by the Committee are forwarded to Expanded Cabinet for 
dissemination and discussion by the constituencies and the college community at large.  
 
Overview of Planning and Program Review:  
 
The goal of integrated planning at College of the Redwoods is to utilize data and analysis to 
ensure continuous quality improvement in all of our services. Integrated planning also includes a 
budget development process that prioritizes the funding of plans based on the goals, objectives, 
and assessment data of the college.  Through planning, the college ensures that its policies, 
budgets, and decisions support the mission of the college. 
 
Assessment drives institutional planning at every level of the college, including in the 
instructional, student support, and administrative areas.  Assessment activities and analysis of 
assessment results are documented in course-level and program-level assessment reports, and are 
summarized in Program Review reports.  All of these reports and summaries are available to the 
entire college, and also inform institutional dialogue, institutional planning, and resource 
allocation through a number of pathways described in this manual.   
 
Alignment and Integration of Plans:   
 
The diagram below shows how institutional and program-level plans are aligned.  The college’s 
Mission and Vision statements guide the development of the Strategic Plan.  The Education 
Master Plan addresses those goals and objectives in the Strategic Plan that relate to instruction.  
Functional committee plans use the goals and objectives in the Strategic and Education Master 
plans, as well as assessment data and analysis, to inform their work.  In addition to the functional 
plans identified in the diagram, other functional plans may originate at this level (e.g. the Basic 
Skills Plan and the Student Equity Plan).  Program plans shown at the bottom of this diagram are 
developed within the Program Review process and then cycle through the functional and other 
committees. The entire Integrated Planning process is mapped on page 11 of this manual.  
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College Mission  

The college’s mission statement was revised by the Board of Trustees in July, 2011.  The 
mission is:   
 

College of the Redwoods puts student success first by providing outstanding 
developmental, career technical, and transfer education. The College partners with 
the community to contribute to the economic vitality and lifelong learning needs 
of its service area. We continually assess student learning and institutional 
performance and practices to improve upon the programs and services we offer. 
 

The college’s mission statement is central to planning.  The mission statement is reviewed at 
least every five years in a cycle that puts that review one year prior to the development of the 
District’s next Strategic Plan.   
 
In keeping with the schedule identified in Appendix B, the college’s mission will be updated in 
2016 and 2021.  
 
The Accrediting Commission for Community and Junior Colleges standard most relevant to the 
development and review of college missions is:  
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I.A. Mission  
The institution has a statement of mission that defines the institution’s broad 
educational purposes, its intended student population, and its commitment to 
achieving student learning.  

1. The institution establishes student learning programs and services aligned with its 
purposes, its character, and its student population.  
2. The mission statement is approved by the governing board and published.  
3. Using the institution's governance and decision-making processes, the institution 
reviews its mission statement on a regular basis and revises it as necessary.  

4. The institution’s mission is central to institutional planning and decision making.  
 

The timeline and process for review of the College of the Redwoods mission statement can be 
found in Appendix B.   
 
 
Planning Processes 

 
Strategic Plan  
 
The Strategic Plan sets college priorities for a five-year period, is based upon an analysis of 
internal and external conditions and trends, and supports the overarching goals and objectives of 
the college’s mission. The Strategic Plan also improves institutional effectiveness by 
operationalizing the college’s key performance indicators (or KPIs).  These KPIs include course 
retention, student persistence, degrees and certificates awarded, successful transfers, budget, and 
enrollment, as well as satisfaction among students, employees, and the community.  The 
Institutional Research Department reports the key performance indicators and related data via the 
college’s Institutional Effectiveness Scorecard, which it develops and regularly provides to the 
Board of Trustees and the entire college community.   
 
The goals and objectives in the Strategic Plan are translated into concrete and measurable action 
plans.  Each action plan includes a timeline for completion, a description of indicators of success, 
and the assignment of parties responsible for implementing the action.  

The Strategic Plan is evaluated annually by the Institutional Effectiveness Committee, and 
recommendations for plan updates are forwarded to the President and Expanded Cabinet on an 
annual basis.  Every five years the Institutional Effectiveness Committee will call for a 
comprehensive evaluation and revision of the college’s strategic plan.  The Institutional 
Effectiveness Committee will undertake the following activities:   

 Conduct an environmental scan (external and internal) of conditions and trends 
 Review the Assessment Committee’s executive summaries as well as other longitudinal 

aggregated assessment data. 
 Review data regarding the college's key performance  s (KPIs)  
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 Using the college's mission, vision, and values statements as a guide, conduct a gap 
analysis    

 Identify broad, overarching goals (statements) of what the college desires to accomplish 
over a 5-year period 

 Identify annual objectives (actionable, measurable statements about the end result that a 
service or program is expected to accomplish)  

The timeline for development of the Strategic Plan can be found in Appendix C.   
 
Each year the Institutional Effectiveness Committee (IEC) will produce an annual institutional 
effectiveness report that documents progress on the strategic objectives.  The report will include 
the results of indicators that correspond to each objective identified for the given year.  The 
indicators will be compared from one year to the next to assess progress, and the value of each 
indicator will be evaluated to determine if some indicators should be revised, eliminated, or if 
new indicators are necessary to best assess the planning objectives.  The IEC may also make 
suggestions for modifications to the plan based upon this report (e.g. removing objectives that 
have been met or modifying targets).  The President/Superintendent may also add new objectives 
to the plan to respond to changes in the external or internal environment including new 
challenges or opportunities. 
 
Education Master Plan (EMP) 
 
The Education Master Plan identifies priorities for educational programs and services in support 
of the college’s Strategic Plan.  The Education Master Plan identifies goals and objectives for a 
five-year period based upon an evaluation of the college’s progress in achieving student learning 
outcomes as well as data related to the key performance indicators in the strategic plan.  The 
Education Master Plan goals and initiatives are aligned with the goals and objectives in the 
Strategic Plan but are specific to educational programs and services; the Education Master Plan 
also informs plans regarding specific functions and programs. 
 
The IEC calls for a comprehensive review and update of the Education Master Plan every five 
years.  The timeline for updating the Education Master Plan closely follows the strategic plan 
timeline and can be found in Appendix D.   
 
Student Equity Plan 

The college maintains a Student Equity Plan in accordance with the student equity mandate of 
the state of California to support underrepresented students at each California Community 
College. This document adheres to Title 5; Division 6; Chapter 5; sub chapter 4, California 
Administrative Code 54220.  The Student Equity Plan is organized around five goal indicators 
mandated for inclusion by the Office of the Chancellor: Access, Retention, Degrees and 
Certificates, ESOL/ Basic Skills, and Transfer.  Student equity data is included in the college’s 
common dataset and is a component of program review. The student equity plan will be 
incorporated into the college’s annual institutional plan and will inform future iterations of the 
strategic plan and education master plan.   

Functional Plans 
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Functional plans are institution-wide plans that are specific to a particular function at the college, 
such as technology, facilities, enrollment management, student equity, staffing, and budget.  
These plans are developed by the integrated planning functional committees (IPFCs) in 
alignment with the college’s Strategic and Education Master Plans.  The IPFCs also annually 
evaluate their own plans to assess the status of plan implementation and evaluate the results.   
Evaluation findings and plan modifications are reported to the Institutional Effectiveness 
Committee annually for inclusion in the IEC’s annual Institutional Effectiveness Report.  When 
the Strategic Plan and the Education Master Plan are updated according to the cycle described 
above, functional plans will also be revised to ensure ongoing alignment with institutional plans.   

Program Plans 

Program plans are developed at the level of those units or programs as they participate in 
Program Review.  These plans are a component of Program Review and are aligned with 
institutional planning at the strategic, education master plan, assessment, or functional planning 
levels. 

Annual Institutional Plan 

Each year the President/Superintendent will lead the development of an annual institutional plan 
that identifies specific initiatives and actions the college will prioritize in a given year.  The 
annual institutional plan will identify specific actions, a timeline for completion, a description of 
indicators of success, and the assignment of parties responsible for implementing the action 
plans.  The annual plan will be drawn from the strategic plan, the education master plan, the 
student equity plan, functional plans, assessment results, program review executive summaries, 
and the institutional effectiveness report.  The annual institutional plan is developed during fall 
and communicated widely to the college community in order to inform planning and budget 
allocation decisions for the development of the budget for the following year.   
 

Program Review Process 

Program Review is an institution-wide process of program evaluation, planning, and 
improvement for all instructional and non-instructional programs or units.  The Program Review 
process includes the following five components: 
 

 Evaluation of trend, student success, and student equity data 
 Summary and analysis of assessment results 
 Updates and progress reports related to goals from the previous year 
 Action plans and goals for the subsequent year 
 Resource requests 
 

Each year, the Program Review Committee consolidates program review information and routes 
this information to the functional committees or entities in accordance with the integrated 
planning model. The routing of information is generally as follows: 
 

 Results of assessment work will be sent to the Assessment Committee for review and 
identification of assessment themes that require interdepartmental and institutional-level 
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dialog.  This comprehensive assessment dialog is then forwarded to administration for 
incorporation into institutional plans.   

 An analysis of trends in student achievement, including differences across student equity 
groups, and significant challenges and accomplishments for each program will be 
forwarded to Deans and Vice Presidents for discussion and action. 

 Program planning that requires institutional support will be routed to the integrated 
planning functional committees (for example the Facilities and Technology committees).   

 Operational funds will be requested through the college’s administrative structure 
(Directors, Deans, and Vice Presidents) and adjustments may be made as a result of 
budget hearings or other processes directed by the budget planning committee. 

 Requests for personnel may take the form of faculty requests, which will be prioritized by 
the Faculty Prioritization Committee, or staffing requests which will be prioritized for 
funding through the college’s administrative structure.  Data and information relevant to 
program revitalization and discontinuation decisions will be routed to stakeholders in 
accordance with AP4021, “Program Revitalization and Discontinuation”.   

 The Program Review Committee (PRC) will prepare a master executive summary that 
evaluates the yearly Program Review cycle and identifies major themes that can be used 
for institutional planning.  
 

Programs and departments also undergo comprehensive program review every five years to 
evaluate additional data elements.      
 
Resource Allocation and the Integrated Planning Model 

 
The resource allocation process links program reviews and institutional plans to the resources 
needed to accomplish the college goals. The guiding principles for resource allocation processes 
are as follows:  
 

1. Resources include all assets of the college including its fiscal resources, facilities, 
equipment, and the time and talents of its faculty and staff.  

2. The process for allocating resources is transparent. All members of the college 
community are informed about the routines and components of planning that lead to 
resource allocation.  

3. The resource allocation processes begin in January of each year with the development of 
budget assumptions that forecast the available discretionary general fund resources for 
the coming fiscal year. 

4. Priority will be given to resource requests that support achievement of institutional plans 
and ensure health, safety, and accessibility.  

5. To the extent that it is fiscally possible, the college will sustain an innovations fund 
(excess reserves) to support planning initiatives.  

 
The integrated planning model (IPM) and the process described in this section indicate how the 
assessment of learning and the evaluation of other measures of institutional effectiveness are 
integrated into annual resource allocation decisions.   
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The integrated planning model diagrams the flow of program review information and the 
continuous communication process between the Program Review Committee, the integrated 
planning functional committees (IPFCs), Expanded Cabinet, and the college community.  While 
the following model shows unidirectional arrows, in most cases they function in a bidirectional 
manner as information is passed back and forth as part of the institutional dialogue.   
 

 
 
 
In accordance with BP/AP 3260, Participatory Governance, decisions are to be made at the 
broadest possible level of the organizational structure.  This means that wherever possible, 
decisions that can be made at the program or committee level are institutionally supported.  The 
following descriptions detail the functions within the IPM. 
 
Program Review:  As described above, each program or unit submits an annual or 
comprehensive Program Review each year as directed by the Program Review calendar.  Each 
program review includes an evaluation of program goals and plans, and a summary of course-
level, and program-level assessment activities conducted during that year.  Resource allocation 
requests embedded within the program reviews include assessment-based and/or planning-based 
justifications. The Program Review Committee determines whether each resource request is tied 
to a specific assessment outcome and/or planning objective before forwarding all eligible 
requests to the appropriate IPFC committee.   
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Integrated Planning Functional Committees  The integrated planning functional committees 
(IPFCs) utilize their areas of expertise to make effective program recommendations for the 
college.  The IPFCs include the Technology Planning Committee, the Facilities Planning 
Committee, the Enrollment Management Committee, and the Budget Planning Committee.  
Faculty staffing requests are prioritized according to the college’s Faculty Prioritization Process 
as outlined in AP 7217, and staffing requests are ranked and funded by administrators.  
Each committee evaluates information within its specialized area and is responsible for the 
following duties: 
 

 Updating an annual operating agreement that describes the committee’s purpose and 
processes. If applicable, the committee also defines projects and reports, and has targeted 
due dates.  

 Designating persons who are responsible for completion of these responsibilities. 
 Each committee will make every effort to include constituency group representation and 

regularly post their work on the college website for the entire college to review.  
 Committees will use institutional effectiveness measures in their deliberations, including 

supporting the college mission and vision, meeting strategic and education master plan 
goals and objectives, and supporting outcomes assessment-based justifications for 
resources. The work of the committees will be data driven and reflect an assessment-
planning-implementation-evaluation cycle. 

 Committees will develop a format for meeting minutes that highlight the results of the 
committee’s work. 

 Committee executive summaries and budget requests will be submitted to BPC for 
review and consideration. 

 Protocols and policy discussions are submitted to the College Council. 
 Communication between committees and “establishing priorities between committees” 

occurs at the IPFC level.  Committees will communicate with one another regarding 
requests/information as needed. 

 Conduct an annual self-assessment of the planning process to inform process 
improvements in subsequent cycles.   

 
Budget Planning Committee (BPC) 
 
The allocation of college resources is based on a clear description of the relationship between the 
resource requested and its impact on student learning via outcomes assessment, program 
effectiveness, and the vision, mission, and strategic goals of the college.  
 
The BPC evaluates the ranked priorities of program planning initiatives and ranked by the 
various integrated planning committees as well as the operational and personnel requests 
identified by the college’s administrative team.   The BPC will essentially reconcile the ranked 
requests with available resources, and recommend a reasonable “cut-off” point for these requests.  
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President/Superintendent and Expanded Cabinet 
 
The President, in consultation with Expanded Cabinet, provides initial FTES (enrollment) targets 
for the Enrollment Management Committee and the Budget Planning Committee.  Cabinet also 
reviews and either denies or validates budget allocation recommendations based upon priority 
rankings.  If changes are recommended, the President will provide rationale for changing the 
ranked priorities created by the integrated planning process and report back to the BPC, the PRC, 
and programs as appropriate.   
 
Feedback 
 
The Planning Director, in collaboration with the Budget Planning Committee and Program 
Review Committee chairs, will post the final list of funded requests.  Authors of funded requests 
are expected to document outcomes of funded requests in subsequent program reviews.  
 
Coordination of Assessment and Planning 
 
Course-level, degree/certificate-level, service area, and general education-level outcomes 
assessment is integral to the college’s planning processes. The Program Review Committee 
ensures that resource requests are tied to documented assessment results and are aligned with 
institutional priorities.  Program Review also collects college-wide assessment summaries that 
are then forwarded to the Assessment Committee for evaluation and inclusion in the institutional 
planning process. The Assessment Committee facilitates institutional dialogue and makes 
planning recommendations that will be submitted to college administration for consideration and 
will be summarized in the annual Institutional Effectiveness Report for the college.   
 
The Assessment Committee’s work includes assisting in the following kinds of dialogue for the 
college community: 
 

 Facilitating disciplinary and course-level dialogue upon faculty request; 
 Facilitating degree-level dialogue among groups of faculty across disciplines; 
 Facilitating interdepartmental and institutional dialogue to promote large-scale, college-

wide quality improvement between non-teaching and teaching departments.  
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Timeline and Process for Integrated Planning 

January  
All program reviews and related resource requests, upon review by the appropriate administrator, 
are submitted by authors to the PRC.  Program reviews will include an evaluation of previous 
plans and describe future plans. 
 
The PRC will collate and categorize all 
resource requests for distribution to IPFCs. 

Planning-related requests for funding will be 
distributed to IPFCs for ranking

 
 

February 
The PRC appraises each program review 
according to a set of committee agreed upon 
rubrics.   
 
IPFCs review funding requests and evaluate 
resource requests/information using a rubric. 

IPFCs create ranked priorities based on the 
evaluated specialized needs using criteria 
linked to planning, outcomes assessment, 
student achievement data, or other 
appropriate effectiveness measures.   

 
March 

The PRC notifies the BPC of any budget 
requests that are not linked to assessment 
and aligned with institutional plans.   

The BPC develops an overall ranking of 
varied requests and forward this ranking to 
the Expanded Cabinet for review.   

 
 

April 
Expanded Cabinet reviews the ranked priorities for funding. If alterations to the BPC version of 
the ranked priorities are made, the Expanded Cabinet will report back to the requesting programs 
or units and the BPC.   
 
 

May 
The college will build the preliminary budget to include funded initiatives.     
 

September-October 
Programs will evaluate plans from the previous year and implement plans for the current year.     
 

November-December 
Programs will update plans in alignment with the annual institutional plan.     
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Evaluation of Institutional Effectiveness 

 
The annual Institutional Effectiveness (IE) report is generated by the Institutional Effectiveness 
Committee as a key benchmark of accountability for the college’s institutional effectiveness 
practices.  The Institutional Effectiveness Report includes a summary of the college’s work 
related to program review, planning, and assessment of student learning outcomes, an evaluation 
of processes related to program review, planning, and assessment, and recommendations for 
continuous quality improvement.      
 

Annual Timeline and Process for Evaluating Institutional Effectiveness  
 
 

September 
 
IEC calls for an update of the Institutional Effectiveness Scorecard to reflect data and 
information from the previous year.  Additional data may also be requested in order to track 
progress on specific objectives from the institution’s strategic and education master plans that are 
part of the annual institutional plan.   
 
IEC calls for the IPFCs and other planning committees to evaluate data and information related 
to their plans and to provide a report to the IEC.   

 
 
 

October 
 
IEC reviews reports and compares the reported achievements against planning objectives and 
targets.  
 
The IEC updates the Strategic Plan and the Education Master Plan objectives. 
 
 
 

November 
 
The President develops an annual institutional plan for the upcoming year to prioritize selected 
objectives in the strategic and education master plans.   

 
 
 

December 
All IPFCs and other institutional planning committees update planning goals and objectives in 
response to reported progress on existing plans and to ensure alignment with key institutional 
plans.   
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January 
 
Programs or units update their plans for the subsequent year.  These plans are included in 
program review.     
 
 
 

March 
 

Committees conduct self evaluations. IEC creates quantitative measures and a qualitative venue 
for dialog among appropriate groups and individuals to provide feedback on the integrated 
planning process including program review and assessment processes.  
 
 
 

April 
 
IEC consolidates the feedback on the planning process and distributes this feedback to the 
integrated planning committees. 
 
IEC recommends changes as needed in the planning processes and the planning director 
incorporates its recommendations into the Institutional Effectiveness Report. 
 
IEC prepares an Institutional Effectiveness Report which documents and quantifies the progress 
on each of the college’s planning objectives and summarizes progress.  
 
 
 
 

May-June 
 

Upon review by the IEC, the Institutional Effectiveness Report is submitted to the Board of 
Trustees and is distributed to the college community.   
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Appendix A – Accreditation Standard for Institutional Effectiveness 
 

 
Standard I.B. from the Accrediting Commission of Community and Junior Colleges (2002): 
 
The institution demonstrates a conscious effort to produce and support student learning, 
measures that learning, assesses how well learning is occurring, and makes changes to improve 
student learning. The institution also organizes its key processes and allocates its resources to 
effectively support student learning. The institution demonstrates its effectiveness by providing 
1) evidence of the achievement of student learning outcomes and 2) evidence of institution and 
program performance. The institution uses ongoing and systematic evaluation and planning to 
refine its key processes and improve student learning.  

 
I.B.1. The institution maintains an ongoing, collegial, self-reflective dialogue about the 

continuous improvement of student learning and institutional processes.  
 
I.B.2. The institution sets goals to improve its effectiveness consistent with its stated 

purposes. The institution articulates its goals and states the objectives derived 
from them in measurable terms so that the degree to which they are achieved can 
be determined and widely discussed. The institutional members understand these 
goals and work collaboratively toward their achievement.  

 
I.B.3. The institution assesses progress toward achieving its stated goals and makes 

decisions regarding the improvement of institutional effectiveness in an ongoing 
and systematic cycle of evaluation, integrated planning, resource allocation, 
implementation, and reevaluation. Evaluation is based on analyses of both 
quantitative and qualitative data. 

 
I.B.4. The institution provides evidence that the planning process is broad-based, offers 

opportunities for input by appropriate constituencies, allocates necessary 
resources, and leads to improvement of institutional effectiveness.  

 
I.B.5. The institution uses documented assessment results to communicate matters of 

quality assurance to appropriate constituencies. 
 
I.B.6. The institution assures the effectiveness of its ongoing planning and resource 

allocation processes by systematically reviewing and modifying, as appropriate, 
all part of the cycle, including institutional and other research efforts. 

 
I.B.7. The institution assesses its evaluation mechanisms through a systematic review of 

their effectiveness in improving instructional programs, student support services, 
and library and other learning support services. 
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Appendix B –Timeline and Process for Review of the Mission  

 

September 2015, 2020  
 
The Institutional Effectiveness Committee (IEC) informs the President/Superintendent that it is 
time in the five-year cycle for a review of the district mission statement. 
 
Under the leadership of the President/Superintendent, College Council forms a task force to 
review the college mission.  
 
The Mission Review Task Force develops a review process to ensure college-wide feedback and 
incorporates aggregated and longitudinal institutional and assessment data.  
 
 

October 2015, 2020 
The Mission Review Task Force submits the process plan to the College Council for feedback.  
Mission Review Task Force modifies the review process as appropriate.  
 
 
 
 

November 2015, 2020 
The Mission Review Task Force conducts the review so that input from the college community 
is solicited regarding potential modifications to the college mission.  
 
 
 

January 2016, 2021 
The Mission Review Task Force modifies the mission as appropriate and submits to the College 
Council for review and recommendations.  
 
The College Council ensures college-wide review of the proposed revision to the college mission 
prior to approval.  
 
 
 

March 2016, 2021  
The College Council revises the mission if appropriate and recommends forwarding the mission 
to the Board.  
 
The President/Superintendent submits the revised mission statement to the Board of Trustees for 
approval. Following this approval, the revised mission statement is circulated college-wide for 
use in all publications. 
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Appendix C –Timeline for Developing the Strategic Plan 

Strategic Plan 2012 – 2017, and 2017 – 2022  
 

January 2012, 2017, 2022 
The Institutional Effectiveness Committee (IEC) in consultation with the Institutional Research 
Director conducts an environmental scan, analyzes the Strategic Plan Indicators, and reviews the 
Program Review Master Executive Summaries and aggregated longitudinal assessment data and 
recommends the college goals for the next five years.  
 
 
 
 

January – February 2012, 2017, 2022 
The Institutional Effectiveness Committee coordinates development of a draft Strategic Plan 

made up of a reasonable number of strategic objectives and action plans for each college goal.   
 
The draft Strategic Plan is distributed college- wide for feedback.  
 
 
 
 

March 2012, 2017, 2022 
The Institutional Effectiveness Committee incorporates the feedback from the college-wide 
review of the draft plan and prepares the final Strategic Plan.  

 
The Strategic Plan is presented to the President/Superintendent and College Council for review 
and approval. Each year the President/Superintendent will develop an annual institutional plan 
for the college to identify specific actions, a timeline for completion, and the party/parties 
responsible for completing each task to accomplish specific objectives in the strategic plan.   
 
 

4.2



8/16/2012   p.20 

Appendix D – Timeline for Developing the Education Master Plan 

 

Education Master Plan 2012 – 2017, and 2017 – 2022  
 

February 2012, 2017, 2022 
The Institutional Effectiveness Committee (IEC), in consultation with the Institutional Research 
Director, analyzes data related to the indicators for objectives in the Education Master Plan, the 
college’s progress in achieving student learning outcomes, program review summaries, and 
institutional data related to the college’s students and the service area.   
 
 
 

March 2012, 2017, 2022 
The Institutional Effectiveness Committee coordinates development of a draft Education Master 
Plan made up of a reasonable number of goals, objectives and action plans for educational 
program and services.   
 
The draft Education Master Plan is distributed college- wide for feedback.  
 
 
 

April 2012, 2017, 2022 
The Institutional Effectiveness Committee incorporates the feedback from college-wide 
constituency review of the draft plan and prepares the final Education Master Plan.  

 
The Education Master Plan is presented to the President/Superintendent and College Council for 
review and approval. Each year the President/Superintendent will develop an annual institutional 
plan for the college to identify specific actions, a timeline for completion, and the party/parties 
responsible for completing each task to accomplish specific objectives in the strategic plan.   
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REDWOODS COMMUNITY COLLEGE DISTRICT 
Duties and Responsibilities 
Of Assessment Committee and Assessment Coordinator 
The Assessment Committee is a college committee responsible for coordinating outcomes 
assessment and assessment training and ensuring that assessment information is utilized at the 
disciplinary, programmatic and institutional levels. 
The Mission of the Assessment Committee is to ensure that adequate plans are in place for 
outcomes assessment. The assessment committee coordinates program level dialogue, as well as 
small- and large-scale institutional dialogue, and ensures that the assessment process is ongoing 
and sustainable at the disciplinary, programmatic and institutional levels. 
Vision: the Assessment Committee envisions a college in which regular assessments of 
outcomes and achievement, and the review and interpretation of relevant data, inform all levels 
of disciplinary, divisional, departmental, and institutional planning toward the ultimate goal of 
improving student learning. 
The Committee Membership includes the Assessment Coordinator, who serves as Chair, a 
faculty representative from each division and one of the Centers appointed by the Academic 
Senate, as well as one Administrative/Management member appointed by the VP of 
Administrative Services, one Student Services member appointed by the VP of Student 
Development, one member of the Classified Staff to be determined by CSEA, the Director of 
Institutional Research, a Curriculum Committee liaison, and one ex-officio member of the 
student body to be determined by ASCR (Assessment Coordinator=1; Humanities and 
Communication=1; Math, Science, & Engineering=1; Art, Languages, and Social Sciences=1; 
Career Technical=1; Health & Emergency Response Occupations=1; the Centers=1; 
Administration /Management=1; Student Services=1; Classified staff=1; IR Director=1; 
Curriculum Committee Liaison=1; ASCR=1; a total of 13 members) . 
The Committee Role and Responsibilities 
The Assessment Committee will function in close connection with the Program Review 
Committee and the Institutional Effectiveness Committee to review disciplinary, programmatic 
and institutional assessment plans and assist in the use and improvement of assessment toward 
increasing the quality of student learning. Through regularly scheduled annual review cycles 
corresponding with the Program Review Committee’s and the Institutional Effectiveness 
Committee’s Executive Summaries, the Assessment Committee will assist in planning and 
recalibrating assessment, dialogue, and recommendations resulting from dialogue at all levels.  
Assessment Committee Duties: 
1. Providing opportunities for faculty and staff development in assessment, particularly at 
convocation. 
2. Assist deans and directors in implementing assessment activities in accordance with 
established procedures. 
3. Coordinate program and institutional dialogue. 
4. Coordinating with PRC to gather information on assessment status of divisions. 
5. Evaluating and improving the assessment process and procedures across the institution. 
6. Presenting an assessment results and recommendations summary to be incorporated in 

http://inside.redwoods.edu/StrategicPlanning/Assessment/documents/AssessCom_Charter2.pdf


the Institutional Effectiveness Report and distributed to the college community to inform 
annual planning. 
7. Conduct annual committee self-assessment. 
8. Members will be annually trained on the institutional data set. 
Assessment Coordinator Duties: 
1. Keep check on whether submitted reports are in accord with assessment cycle plans. 
2. Route assessment information to appropriate planning committees. 
3. Serve as primary assessment consultant. 
4. Organize district-wide faculty development activities and dialogue. 
5. Serve as liaison between faculty and relevant administrative areas. 
6. Maintain currency by attending conferences on assessment. 
7. Attend relevant committees and report to the Academic Senate.  
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Syllabus Insert 

Syllabus for: (name of class) 
 

Semester & Year:  

Course ID and Section Number:  

Number of Credits/Units:  

Day/Time: 
Location: 

 

Instructor’s Name:  

Contact Information: Office location and hours: 
Phone: 
Email: 

Course Description  (catalog description as described in course outline):  
 

Student Learning Outcomes (as described in course outline) :  
 

Special accommodations: College of the Redwoods complies with the Americans with 
Disabilities Act in making reasonable accommodations for qualified students with disabilities.  
Please present your written accommodation request at least one week before the first test so 
that necessary arrangements can be made.  No last-minute arrangements or post-test 
adjustments will be made.  If you have a disability or believe you might benefit from disability 
related services and may need accommodations, please see me or contact Disabled Students 
Programs and Services. Students may make requests for alternative media by contacting DSPS. 
 
 

Academic Misconduct: Cheating, plagiarism, collusion, abuse of resource materials, computer 
misuse, fabrication or falsification, multiple submissions, complicity in academic misconduct, 
and/ or bearing false witness will not be tolerated. Violations will be dealt with according to the 
procedures and sanctions proscribed by the College of the Redwoods. Students caught 
plagiarizing or cheating on exams will receive an “F” in the course.  
 
The student code of conduct is available on the College of the Redwoods website at:  
http://redwoods.edu/District/Board/New/Chapter5/AP%205500%20Conduct%20Code%20final
%2002-07-2012.pdf    
 
Additional information about the rights and responsibilities of students,  Board policies, and 

administrative procedures is located in the college catalog and on the College of the Redwoods 

homepage.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                     

College of the Redwoods is committed to equal opportunity in employment, admission to the 
college, and in the conduct of all of its programs and activities.  
 

http://redwoods.edu/District/Board/New/Chapter5/AP%205500%20Conduct%20Code%20final%2002-07-2012.pdf
http://redwoods.edu/District/Board/New/Chapter5/AP%205500%20Conduct%20Code%20final%2002-07-2012.pdf
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