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Introduction

The Honors Program survey was designed to better understand program alumni and their
experiences at the College of the Redwoods. The survey was also constructed to follow up with
alumni on their educational and career goals in addition to their experiences after transferring from
College of the Redwoods.

The purpose of the College of the Redwoods Honors Program survey is to measure the
effectiveness of the Honors Program from the perspective of program alumni. A second objective
of the survey is to measure the components and benefits of the Honors Program from the viewpoint
of alumni. A third objective of the survey is to evaluate alumni’s experiences with the program and
how it affected their futures academically, professionally and independently.

The data from the survey is intended to inform program review, program components,
program recruitment, program student satisfaction, and program improvement. The survey focused
on key characteristics of Honors Program alumni that included:

* Factors leading to the decision to attend CR

* Factors leading to the decision to enroll in the Honors Program
* Courses taken within program

* Transfer colleges alumni applied to and attended

* Level of transfer preparation provided from program

* Expectations and outcomes of CR experience and Honors Program experience
* Academic goals

* Valuable Program elements

* How the Honors Program impacted alumni’s lives

* Satisfaction with program benefits

* Basic demographic information

Construction and Administration

The Honors survey was constructed by the chief stake holders from the Honors Program in
conjunction with the survey manager from the Institutional Research Department. The survey went
through a number of drafts before a satisfactory draft was completed in mid-January of 2009.
Changes were made to the survey based on stake holder feedback and the completed survey
instrument was printed on January 21, 2009.

The Honors Program survey was administered starting on January 23, 2009 and continued
through February 13, 2009 allotting alumni three weeks to provide input and feedback regarding the
Honors Program. The survey was announced by email to all alumni on the Honors Program
distribution list. The survey included a cover letter and an attached Microsoft Word file of the
survey. Follow up emails were sent to all alumni reminding them to participate on weekly intervals.

Sample Size
The Honors Program survey was emailed to a total of 53 alumni. Immediately 11 email
addresses were inactive or faulty, reducing the total sample population to 42. There were a total of
22 completed 2009 Honors Program surveys. One survey was received via email after the survey
end date but was added to the sample to increase the total sample population.



Methods Discussion

The Honors Program survey utilized a single mode method which included an email and a
survey formatted in Microsoft word as an attachment. This single mode method was chosen due to
prior in depth interview work completed by the Honors Program.

The email survey method for the Honors Program survey was chosen for ease of use,
transferability of data to SPSS (Statistical Package for the Social Sciences), cost, flexibility and
reliability. Email surveys are simple to use and allow the respondent to provide data with the touch
of a mouse and keyboard. Email surveys provide an effortless data transfer; the email surveys were
easily transferred and all data was easily imported into SPSS instantaneously. Paper surveys require
data to be coded and entered by hand which takes time, money and employee resources; all of these
issues are eliminated with an electronic email survey. The cost of email surveys is nonexistent and
saves time, paper and mailing expenses. Allowing respondents to fill out the survey when they
have time displays the flexibility of the email survey. Finally the reliability of the email survey
ensures no duplicate surveys or manipulated data were collected which provided validity to the
survey results.

The surveys were coded, analyzed and entered in SPSS by Karen Nelson, the survey
manager for the IR department. Qualitative and quantitative analyses were conducted on the survey
data. Quantitative data was coded and analyzed by basic frequency distributions and simple
crosstabulations using SPSS. Quantitative results are reported in numeric and percentage form from
respondents. Qualitative data was coded by basic frequencies and basic themes. Basic frequencies
were quantified by SPSS and basic themes were hand coded by the survey manager. Basic
frequencies are reported in numeric and percentage format by respondents. Due to multiple themes
and comments made by individual respondents, qualitative basic theme results cannot be reported
by individual respondent format. Basic theme comments may be numerically represented but the
results cannot be equally weighted across the survey population.

The Honors Program survey was a non-probability sample of all College of the Redwoods
Honors Program alumni identified by the programs distribution list. From the total survey sample
(N=22) out of the total Honors Program distribution list (T=42), it is evident survey coverage error,
sampling error and sample bias will not exceedingly affect survey results. However, the sample
size was small and only so much evidence can be extrapolated from the survey results. Coverage
error highlights areas in which the survey did not include certain elements of the population.
Sampling error denotes the information obtained from the sample may vary from the information
provided from the whole population if it were surveyed. Sampling bias notes the under and/or over
representation of certain populations within the sample. Coverage error, sampling error and sample
bias are reduced because the sample population only includes honors program alumni; and coverage
error is the only statistically significant factor associated with the survey results.

Due to the simplicity of the survey instrument, measurement error and the non-response rate
were almost zero due to the high level of completion rates by respondents. Since the Honors
Program survey was a non-probability sample, tests of statistical significance are impractical and
inappropriate. The response rate for the Honors Program survey is high compared to standard
survey values. An average acceptable response rate for online surveys is approximately 30%-35%.
The Honors Program survey had a response rate of 52.4%, reaching more than half of all alumni
respondents identified on the Honors Program distribution list. The only limitation of the survey is
the lack of email addresses from alumni. If more alumni email addresses were available sampling
error would be almost eliminated.



Results

Alumni were asked to provide the primary reasons for applying to the Honors Program. The
most mentioned reason for enrolling in the Honors Program by alumni was to increase their
acceptance chances to the school of their choice. Getting into the transfer school of the alumni’s
choice was noted seven times (31.8%) by respondents. The second most mentioned reason for
alumni enrolling in the program was being asked by a professor such as Pat McCutcheon or Barbara
Morrison. Being asked to be in program by a professor was indicated six times by alumni. The
third most mentioned reason for enrolling in the program was the academic challenge the program
offered. The academic challenge of the program was stated four times by respondents. Alumni
also expressed the program’s quality curriculum, and advanced courses as primary reasons for
enrolling in the program. The quality curriculum and advanced courses were noted three times by
respondents. Other primary reasons, each indicated twice by respondents included an enhanced
education, to improve their résumé and transcript, the small class size, the quality of students and to
be more prepared to transfer. Other primary reasons for enrolling in the Honors program expressed
only once by respondents included graduating with honors, quality instructors, priority registration,
to increase self confidence and self esteem, career goals and educational goals, the cohort
component, intellectual growth, program quality, staying focused in school, financial reasons and
the influence of one mother.

Alumni were questioned if the Honors Program influenced their decision to attend College
of the Redwoods. Of the respondents, more than four fifths (86.4%) of the survey population
asserted they did not attend CR because of Honors Program influence as demonstrated in Graph 1.
Of the alumni who did not attend CR for the program, the most mentioned reason included a lack of
awareness regarding the Honors Program.
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Not knowing about the Honors Program was mentioned seven times by respondents. Other
respondents answered the question in a more straightforward manner, noting a simple yes or no
answer without justification. The answer of no was mentioned six times. The fact that College of
the Redwoods is the only junior college in the area affected alumni’s decision to attend CR but not
because of the Honors Program influence. The fact that CR is the only junior college in the
immediate area was mentioned twice by respondents. Other comments made by alumni who
attended CR without the influence of the program included they were in the first cohort, they stayed
at CR because of the program and they were glad the program existed.



Of the respondents, more than one tenth (13.6%) of respondents did attend College of the
Redwoods because of Honors Program influence. The three reasons indicated by respondents, each
mentioned once, included a friend recommended the program, wanting a good transcript application
and may not have attended CR if the Honors Program was not available.

Alumni were asked to recall the Honors courses they took while in the Honors Program.
Many alumni could not recall the courses they took within the Honors program; more than 12
courses of unknown classes were reported from respondents. Of the respondents who could
remember, alumni enrolled and passed the following courses, 14 (63.6%) alumni for Greek
Mythology, 11 (50%) alumni for Public Speaking, 7 (31.8%) alumni for Introduction to
Psychology, 6 (27.2%) alumni for Introduction to Literature, 4 alumni for Cultural Anthropology, 4
alumni for American Institutions, 4 alumni for Art Appreciation, and 3 alumni for Introduction to
Astronomy. The following courses were mentioned twice by alumni: Introduction to Biology,
Cinema History, Introduction to Race and Ethnic Relations, Art History, and English 1B. The
following courses were mentioned once by respondents Macroeconomics, Elementary Statistics,
Introduction to Chemistry, Introduction to British Literature, and Native American Studies.

There were also courses people remembered taking put could not remember more than the
subject area. This included three English courses, two history classes, and two art classes.

When questioned if honors courses helped to meet alumni’s educational goals more than
90.9% indicated yes as noted in Graph 2. Only two respondents did not agree that honors courses
helped to meet their education needs. Of the alumni who did not feel their educational goals were
met, the reasons provided included the class sizes being too large and the courses did not vary
enough from regular CR courses.
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Of the alumni who did feel honors courses helped to meet their educational needs, the most
mentioned response included meeting IGETC/GE/transfer requirements. Meeting
IGETC/GE/transfer requirements was mentioned nine times by alumni. The second most mentioned
response highlighted the challenging courses offered in the honors program. Challenging courses
was mentioned six times by respondents. The third most mentioned response included meeting
educational needs, educational experiences/goals and career goals. These three themes also
highlight how several alumni alluded to expanding these needs and goals. Meeting
educational/career needs and goals was mentioned four times by alumni. Alumni mentioned the
following reasons three times each and included advanced readings, learning advanced concepts,



skills and ideas and preparing respondents to transfer. Respondents mentioned the following
comments two times each regarding the honors program meeting alumni’s educational needs and
included gaining self esteem, gaining self confidence, the serious students within the program, the
academic environment provided by the program, and the amount of knowledge alumni gained.
Finally alumni made comments that were only mentioned once and include the varied pedagogy, the
accelerated learning pace, field trips, challenging and inspiring faculty, the Honors Society and the
scholarship opportunities.

Alumni were asked if the Honors Program expanded their educational goals. Of the
respondents 81.9% agreed that the program did expand their educational goals as illustrated in
Graph 3. Only three respondents did not feel that the program expanded their educational goals and
they did not provide further explanations for their opinions.
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Of the alumni who did feel their educational goals were expanded from their involvement in
the Honors Program, the most mentioned response consisted of increased career and educational
goals beyond their potential. Of these students, six alumni specifically expressed they were being
pushed, tested and challenged to limits they did not know they possessed. Increasing career and
education goals was noted nine times by respondents. The second most mentioned response
included alumni transferring to prestigious colleges or colleges of their choice. Attending a
prestigious college or the college of their choice was noted four times by respondents. Alumni
mentioned the following two responses three times each and included exploring majors and/or class
variety, and building self confidence. Respondents mentioned the following responses two times
each and included the motivation they received from program involvement and the extra curricular
activities provided by the program. Other responses noted by respondents once included improving
self esteem, expanding horizons, taking a leadership role, scholarship opportunities, the personal
attention given, the quality students, an expanded worldview and redefining their self concept.

Alumni were asked to provide their transfer date and the degree(s) they received from
College of the Redwoods. Of the respondents, the vast majority (95.5%) received an Associate of
Arts or an Associate of Science degree. Almost three quarters (72.7%) of alumni received singular
degrees with one area of emphasis and 18.3% received singular degrees with multiple areas of
emphasis or double Associate of Arts degrees.



Of the respondents, four alumni graduated from CR in 2007 and four alumni graduated in
2005. In the years of 2000, 2001, 2002, 2003, and 2004 a total of ten alumni graduated from CR,
two alumni per year. The following years denote the remaining alumni’s graduation years, in which
one alumnus graduated each year 1996, 1998, 2007, and 2008.

Alumni were asked to provide the names of all the colleges and universities they applied to.
Almost all alumni applied to multiple universities and colleges. Respondents applied to a variety of
universities across the west coast and a vast majority of alumni were accepted to the college of their
choice. The most frequent university alumni applied to was the University of California Berkeley
(Cal Berkeley) in which slightly less than half (45.5%) of alumni applied to Cal Berkeley. The
second and third most frequent universities alumni applied to included Humboldt State University
(HSU) and University of California Los Angeles (UCLA). Both HSU and UCLA were each
applied to by almost one third (31.8) %) of alumni. The fourth and fifth most frequent universities
alumni applied to included the University of California Santa Cruz (UCSC) and University of
California Santa Barbara (UCSB). Both UCSC and UCSB were each applied to by slightly less
than one quarter (22.7%) of alumni. The sixth most frequent university alumni applied to was the
University of California Davis (UC Davis) in which less than one fifth (18.2%) of alumni applied to
UC Davis. Two alumni applied to both San Francisco State University and Stanford University.
Both SFSU and Stanford were each applied to by less than one tenth (9.1%) of alumni. The
following colleges were only applied to by alumnus and include Hawaii Pacific, Sacramento State
University, University of California Long Beach, Sonoma State University, California Polytechnic
University-Pomona, Reed College-Oregon, Lewis and Clark College- Oregon, Whitman College-
Washington, Southern Oregon University, Portland State University, California College of the Arts,
University of California San Diego, Pepperdine University-Hawaii and Chapman University.

Alumni were also asked to disclose which colleges and universities they were accepted by.
All colleges and universities accepted Honors alumni applications except for the following six:
University of California Los Angeles, San Francisco State University, California Polytechnic
University-Pomona, Whitman College-Washington, Stanford University and Portland State
University. Although this may be true, three of the six colleges were from one alumnus, two of the
six from another alumnus and the remaining two alumni each were not accepted by one college
each.

There are many university and college websites which rank the top fifty most prestigious/top
ranked/best US schools. Conducting a random web search of top colleges and universities, an
average of five (between five and eight) of the colleges and universities in which honors alumni
received acceptance were distinguished amongst these top fifty schools.

Alumni were asked to provide the year they graduated, what degree they received and from
what university. Of the respondents, five alumni graduated in 2006, four alumni graduated in 2007,
and three alumni graduated in 2004 with a Bachelor’s degree. The following years denote the
remaining alumni’s graduation years for a Bachelor’s degree, in which one alumnus graduated each
year 2000, 2001, 2002, 2003, 2005, and 2008. In 2009 and 2010 two alumni will graduate each
year with a Bachelor’s degree.

Of the respondents, four alumni have and three alumni will receive a Bachelor’s degree from
Cal Berkeley, which equates to slightly less than one third (31.9%) of all respondents. Of the
respondents, three alumni have and three alumni will receive a Bachelor’s degree from HSU, which



equates to more than one quarter (27.3%) of all respondents. The remaining universities alumni
received Bachelor’s degrees from included Southern Oregon University, Pepperdine University,
SFSU, Chapman University, California College of the Arts, Sonoma State University, UCLA and
alumni will receive a Bachelor’s degree from UCSC and Reed College.

College of the Redwoods alumni obtained or will obtain a variety of degrees. Two alumni
obtained a degree in Social Work, one alumnus obtained and two alumni will receive a degree in
Psychology, one alumnus obtained a degree in English with a Spanish minor and one alumnus will
obtain a degree in English, one alumnus obtained and one alumnus will obtain a Bachelor’s of
Science degree in Biology, one alumnus obtained and one alumnus will obtain a degree in
Interdisciplinary Studies and one alumnus will obtain a degree in Mathematics. The remainder of
respondents obtained degrees in the following subjects: Comparative Literature, Classical
Civilizations, Art History, Philosophy, Liberal Studies and one alumnus obtained a double major in
International Studies and Spanish. Other alumni who have yet to obtain their degrees double
majored in the following subjects: Biology and Art, and Geography and Atmospheric Science.

Some alumni obtained a Bachelor of Fine Arts versus a Bachelor of Arts or Science; one
alumnus obtained a fine arts degree in Fashion Design and one alumnus obtained a fine arts degree
in Film and Television.

A few alumni continued their education to reach more advanced degrees as well. One
alumnus obtained a Master of Arts in Social Work, one alumnus obtained a Juris degree, one
alumnus obtained a Teaching Credential, one alumnus obtained a Master of Fine Art in Production
Design and Manufacturing and one alumnus is working to obtain a Master’s of Arts in Marriage and
Family Therapy.

Alumni’s admissions chances may have been increased due to their involvement with the
Honors Program. Alumni were asked to evaluate this claim and more than three quarters (81.8%)
of respondents agreed that their Honors program participation enhanced their chances for transfer
admission. Three respondents disagreed with this claim and one respondent did not answer the
question. Of the respondents who disagreed, two provided no more support for their claim and one
disagreed for the reason that they received instant admissions from College of the Redwoods to
Humboldt State University.

Of the respondents who did agreed with the claim, more than one quarter (27.3%) indicated
the Honors courses showed academic dedication, educational motivation and accomplishment of
completing difficult or more challenging courses. More than one fifth (22.7%) of the respondents
expressed the Honors courses helped their transfer transcripts or made their transcripts look good.
Four alumni noted the Honors courses plainly helped and two alumni felt Honors courses helped
prepare them for transferring. Other reasons noted by respondents included the enhanced
opportunity the Honors courses provided, the awards obtained from Honors courses and the pre-
established relationship between College of the Redwoods and Humboldt State University.

Alumni were questioned if they ever changed their major throughout their education career.
Most respondents did not indicate when these changes transpired, just that they did occur
throughout their educational career. Of the respondents less than half (45.5%) did change their
major and more than half (54.5%) did not change their academic major. Of the alumni who did not
change their academic major, more than two thirds (66.7%) did not provide justification. Two
alumni expressed they had adequate time to explore majors while at College of the Redwoods and
changing majors was unnecessary. One alumnus stated it took them awhile to decide on an
academic major; but once they decided they never changed their mind. Of the respondents who did



change their academic major two alumni changed from single to double majors. The following
major changes are noted below, with the last listed academic major as the subject area in which
alumni obtained or will obtain a degree.

e Explored Creative writing, History, English, Humanities, Art History and Performance
Studies to English

Political Science to Atmospheric Science

Math to Math and Music and back to only Math

Music to Nursing to Biology with Marine Biology emphasis

Nursing to psychology to Social Work

English to International Studies to double major of International Studies and Spanish
Spanish to Spanish and French to Interdisciplinary Studies

English to Philosophy

English to Spanish to English with a Spanish minor

Alumni were asked to explain the difference, if any, between Honors courses and regular
College of the Redwoods courses. All alumni expressed honors courses varied from regular CR
courses. The most mentioned statement was noted by every respondent and focused on the students
involved in the program. These comments included student aspects such as camaraderie, focus,
interest, motivation, and excitement of the students, the peer pressure to perform from fellow honors
students, and the relationships established with other honors students. Slightly less than three
quarters (72.7%) of respondents indicated coursework as the second most mentioned difference and
included the following adjectives to describe the coursework: challenging, engaging, stimulating,
unique and interesting. More than one third (36.4%) of respondents stated the professors as the
third most mentioned difference between Honors courses and regular CR courses. Some alumni
described the honors professors as exciting, motivating, caring, challenging and exciting. More
than one fifth (22.7%) of respondents indicated educational goals as the fourth most mentioned
difference. The following two comments were noted four times each by alumni: honors courses had
small class sizes and honors courses had good class discussions. Three alumni indicated regular
courses contained a lot of busy work. Alumni indicated the following two comments each two
times regarding honors courses: course participation was higher and provided a better learning
environment compared to regular courses. The following comments were noted once by alumni
regarding honors courses: academic isolation from other students (mainly non-honors students),
“snubbing” of non-honors students, the self confidence gained from honors program, the field trips
and the networks created form the honors program.

Alumni were posed a variety of questions regarding their transfer education. Respondents
were asked if transfer courses were challenging, if the transfer courses were more challenging than
honors courses and if transfer courses were more challenging than regular CR courses. Of the
respondents, slightly less than half (45.5%) expressed transfer courses were academically
challenging. 40.9% of alumni expressed transfer courses were similar to honors courses. A little
less than one fifth (18.2) of respondents noted the following three comments regarding the
challenging aspects of transfer courses: alumni were prepared for the challenging transfer courses;
alumni indicated transfer courses required more coursework, and alumni noted transfer courses
were more difficult. Three alumni stated honors courses were more difficult than transfer courses.
Two respondents indicated there was no difference and comparison between transfer courses and



honors courses. Two respondents expressed their transfer schools had larger classes, in which some
alumni noted the class size, influenced the challenging aspects of their transfer courses. Other
comments noted once by alumni include transfer courses required more study time, transfer schools
had teachers with varying pedagogical styles, students at their transfer schools were less focused
than honors students and challenging professors and courses exist everywhere.

Alumni were questioned how prepared they felt to transfer compared to other students at
their transfer schools. Of the respondents, 90.9% felt prepared to transfer. More than one third
(36.4%) of alumni felt very prepared to transfer and slightly less than one fifth (18.2%) of alumni
felt more prepared to transfer than other students. Three alumni felt the honors program had
prepared them to transfer. Two alumni felt equally prepared as other students as well as two
alumni did not feel prepared to transfer. Two respondents felt well prepared to transfer and two
alumni noted they were academically prepared but not prepared for the city lifestyle where their
college was located. Other remarks expressed once by alumni regarding their level of preparedness
included feeling over prepared and feeling disadvantaged as a transfer student.

Respondents were asked to elaborate, specifically, how the honors program impacted their
lives after leaving CR. Of the respondents, more than three quarters (81.8%) agreed the honors
program did impact their life. Two respondents expressed the honors program did not impact their
life after they left CR and two respondents did not answer the question. More than one third
(36.4%) of respondents expressed the relationships established with students and faculty had the
largest impact on their lives. More than one quarter (31.8%) of alumni indicated the honors
program provided them with self-efficacy, self-esteem and self-confidence; and gaining these
specific attributes impacted their lives. More than one fifth (22.7%) of respondents noted the
honors program impacted their lives by inspiring them to succeed and feeling success in the honors
program and after transferring. Related to success and succeeding, more than one fifth (22.7%) of
alumni stated the honors program impacted their lives by encouraging them to dream as well as to
have high goals and aspirations. Three respondents expressed the honors program impacted their
lives because they were accepted to the college of their choice, California State Berkeley. Two
alumni noted the honors program was encouraging, and encouragement was the impact on their
lives. The following comments were noted once by alumni regarding the impact the honors
program had on their life: improved resume and transcript, viewed as intelligent by others, honors
program changed their life, honors program motivated alumnus to enroll and receive a Masters
degree, honors program motivated alumnus to become involved in volunteer work and community
events, that the honors program was motivating and one alumnus was grateful for the program.

Alumni were questioned what aspects of the honors program were valuable. Of the
respondents almost two thirds (63.6%) expressed the students were valuable. Of the respondents
more than half (54.5%) indicated the faculty were valuable. Less than half (45.4%) of alumni noted
the coursework was valuable and more than one quarter (27.3%) of alumni stated the general
education transferable units were valuable. More than one fifth (22.7%) of respondents expressed
the field trips were valuable. Three respondents noted each of the following aspects of the honors
program as valuable: the class size, the priority registration and the “H” on their transcripts. Two
alumni indicated Pat McCutcheon was a valuable aspect of the honors program. The following
remarks were noted once each by alumni in regards to the valuable aspects of the honors program:
gaining self-efficacy, succeeding and having high educational goals, attending the college of their
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choice, speaking to incoming honors students, financial assistance for tuition expenses and
organizing honors award ceremonies.

Conversely, alumni were questioned what aspects of the honors program were less than
valuable and asked how the honors program could be improved. Of the respondents, more than one
third (36.4%) indicated the honors program should offer more courses. Many alumni expressed
they would have taken more or all of their general education transfer requirements from the honors
program if they were available. In relation to course offerings, more than one quarter (27.3%) of
respondents noted the rotation, frequency and types of courses was limiting, and thus less valuable.
Again, respondents expressed more alumni would have enrolled in more courses if they were
offered. It should also be noted that more than one quarter (27.3%) of alumni stated the honors
program is valuable, has no non-valuable aspects and does not need to be improved. Two
respondents commented on each of the following comments in regards to less than valuable aspects
of the honors program: the honors program has a snobby image and the honors program should
have more difficult coursework. The following remarks were noted once each by alumni regarding
the less than valuable aspects of the honors program: alienation from non-honors students, disliking
the cohort element of the honors program, the competitive nature of the honors program, the
program availability to all students, and the lack of transfer alumni feedback. The following
comments were noted by alumni to improve the honors program: offering more honors courses
more often, more funding for the honors program, more field trips, wanting the community feel of
the honors program to be spread abroad, and improving the honors program recruitment efforts.

Alumni were asked questions about recommending the honors program to other students.
Of the respondents, more than three quarters (86.4%) have recommended the honors program to
other students. The remaining three alumni each had a different answer, one alumnus would
recommend the honors program to other students but to date has not, one alumnus might
recommend the honors program to other students and one alumnus would not recommend the
honors program to other students. Graph 4 shows the views of alumni recommending the honors
program to other students.
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Respondents were posed a variety of statements regarding the honors program based on a
standard Likert scale. The Likert scale varies from strongly agree to strongly disagree.

Respondents were questioned if the subject matter of honors course offerings met their
needs. Half (50.1%) of alumni strongly agreed the subject matter met their needs and almost one
third (31.8%) agreed the subject matter met their needs. More than a tenth (13.6%) of the
respondents neither agreed nor disagreed the subject matter met their needs, one respondent (4.5%)
strongly disagreed the subject matter met their needs and no respondents disagreed the subject
matter met their needs. Graph 5 displays a simplified version of the Likert scale based on alumni’s
responses to the subject matter of the honors program.
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Alumni were asked if the times and days of honors course offerings met their needs. More
than one third (40.9%) of alumni strongly agreed the times and days of course offerings met their
needs and half (50%) of alumni agreed the times and days of course offerings met their needs. Only
one respondent (4.5%) neither agreed nor disagreed the times and days of course offerings met their
needs, only one respondent (4.5%) disagreed the times and days of course offerings met their needs
and no respondents strongly disagreed the times and days of course offerings met their needs.
Graph 6 displays a simplified version of the Likert scale based on alumni’s responses to the time
and days of the honors course offerings.
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Alumni were asked if completion of general education courses in an enhanced learning
environment prepared them for upper division classes. Of the respondents, more than half (59.2%)
strongly agreed the completion of general education courses in an enhanced learning environment
prepared them for upper division classes. More than one fifth (22.7%) of respondents agreed the
completion of general education courses in an enhanced learning environment prepared them for
upper division classes. More than one tenth (13.6%) of respondents neither agreed nor disagreed
the completion of general education courses in an enhanced learning environment prepared them for
upper division classes. Only one respondent (4.5%) disagreed that the completion of general
education courses in an enhanced learning environment prepared them for upper division classes
and no alumni strongly disagreed. Graph 7 displays a simplified version of the Likert scale based
on alumni’s responses to the completion of general education courses in an enhanced learning
environment prepared them for upper division classes.
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Alumni were questioned if special recognition and/or privileges upon graduation or transfer
were important. Of the respondents, more than half (59.1%) strongly agreed special recognition
and/or privileges were important, followed by one fifth (22.7%) of alumni who agreed. Less than
one fifth (18.2%) of alumni neither agreed nor disagreed special recognition and/or privileges were
important and no alumni disagreed or strongly disagreed. Graph 8 displays a simplified version of
the Likert scale based on alumni’s responses to the importance of special recognition and/or
privileges upon graduation or transfer.

Special Recognition and/or
Privileges
Neither
Agree
18.2%
. Nor @ Neither Agree
Disagree Nor Disagree
m Agree
Agree 81.8%
0% 50% 100%
Graph 8

13



Alumni were posed the following claim, did strong personal connections with honors
students and faculty make a significant difference in their educational goals, and asked to answer if
they agreed or disagreed with the claim. Of the respondents, almost two thirds (63.6%) strongly
agreed and almost one fifth (18.2%) agreed with the claim. Less than one tenth (9.1%) of alumni
neither agreed nor disagreed with the claim, one alumnus (4.5%) disagreed with the claim and one
alumnus (4.5%) strongly disagreed with the claim. Graph 9 displays a simplified version of the
Likert scale based on alumni’s responses to the claim that strong personal connections with honors
students and faculty make a significant difference in their educational goals.
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Alumni were asked if the cultural events and field trips offered by the honors program
enhanced their lower division education. Of the respondents, exactly half (50.0%) strongly agreed
and more than one fifth (22.7%) agreed cultural events and field trips offered by the honors program
enhanced their lower division education. Less than one fifth (18.2%) of alumni neither agreed nor
disagreed the cultural events and field trips offered by the honors program enhanced their lower
division education. No alumni disagreed or strongly disagreed, however, two alumni (9.1%) noted
they did not know or this opportunity was not provided when they were in the honors program.
Graph 10 displays a simplified version of the Likert scale based on alumni’s responses to the claim
that cultural events and field trips offered by the honors program enhanced their lower division
education.
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Alumni were asked if priority registration was a valuable benefit of the honors program. Of
the respondents more than half (54.5%) strongly agreed and more than one tenth (13.6%) agreed
priority registration was a valuable honors program benefit. More than one quarter (27.3%) of
alumni neither agreed nor disagreed and no alumni disagreed or strongly disagreed regarding this
valuable benefit of the honors program, although one alumni (4.5%) noted they did not know/or this
benefit was not offered when they were enrolled in the program. Graph 11 displays a simplified
version of the Likert scale based on alumni’s responses to the claim that priority registration was a
valuable benefit of the honors program.
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Alumni were asked to provide their current job title, and the name and location of their
employer. Of the alumni, two alumni left the question unanswered, one alumnus wrote not
available, one alumnus wrote none, one alumnus wrote retired, one alumnus wrote they owned their
own business and provided no details and two alumni noted they were still in school. The
remaining alumni provided the following information: (note person X is anonymously identified
only to note they hold two jobs from two different employers)

e 5" grade teacher Lodi Unified School District Lodi, CA

® Associate Designer Modern Amusement Santa Monica, CA
¢ (linician 1 Sempervirens Psychiatric Hospital Eureka, CA

¢ Director of Sales and Marketing Waterford Group FL, M1, TX, CA

e  Human Resources Office Assistant  College of the Redwoods Eureka, CA

e LVN St. Joseph Hospital Eureka, CA

e Senior Program Analyst Academy for Educational Development Washington DC

® Story Assistant FOX Kitchen Nightmares unknown

e Tax Counsel CA Board of Equalization Sacramento, CA

¢ Director of Community Development & Outreach Dell’ Arte International Blue Lake, CA
e Executive Search Consultant Leadership Consultants unknown
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e Server (in school) Citron Restaurant Oakland, CA
e (Cage Cashier (in school) Bear River Casino Loleta, CA
® No title (person X) City of Arcata Arcata, CA
* No title (person X) Humboldt State University Arcata, CA

Alumni were asked to disclose their current annual income. Of the respondents three alumni
did not answer and one alumnus declined to state. More than one third (42.1%) of alumni earned
less than $30,000 annually. One tenth (10.5%) of alumni earned between $30,001 - $40,000
annually as well as one fifth (21.1%) of alumni earned between $40,001 - $50,000 annually. One
tenth (10.5%) of alumni earned between $50,001 - $60,000 and one tenth (10.5%) earned more than
$60,001. The annual income data for alumni is represented in Graph 12.
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Cohort Comparison

Part of the honors program research involved a cohort comparison by the IR department
comparing cohorts of honors students and non honors students after they left College of the
Redwoods. Due to the quantity of students served over the years, the researchers only reviewed
1998-2005; not going too far back where records are inaccurate or unreliable and not too soon,
allowing students enough time to complete four year college degrees. It must be noted that an equal
sample was not available due to the small numbers of honors students. Only so much validity and
reliability can be applied to the following cohort comparisons.

The IR Department calculated the honors program had a total of 71 students between the
years of 1998-2005 that had an educational goal of transferring and finished CR with a GPA of 3.2
or higher. Of these 71 students more than one half (61.9%, 44 students) actually transferred to
another college. Of these transfer students, more than one third (43.2%, 19 students) graduated with
a four year degree or better. This accounts for one quarter (26.7%) of all students who had an
educational goal of transferring and finished CR with a GPA of 3.2 or higher. Of the transfer
students who graduated, almost three quarters (73.7%, 14 students) received a Bachelor’s of Arts or
a Bachelor’s of Science degree and the remaining five students earned unknown degrees.

The IR Department calculated the CR cohort had a total of 2055 students who had an
educational goal of transferring and finished CR with a GPA of 3.2 or higher between the years of
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1998-2005. Of these students, one fifth (19.9%, 408 students) actually transferred to another
college. Of these transfer students, more than one third (39.7%, 162 students) graduated with a four
year college degree or better. This accounts for less than one tenth (7.9%) of all students who had
an educational goal of transferring and finished CR with a GPA of 3.2 or higher. Of the students
who graduated, more than three quarters (77.8%, 126 students) received a Bachelor’s of Arts or a
Bachelor’s of Science degree.

Comparing the two cohorts, honors students had a higher rate of transfer, 61.9% contrasted
to non-honors students (19.9%). Although transfer honors students had a lower rate of degree
earners, 73.7% compared to transfer non-honors students (77.8%). So even though transfer honors
students had a higher rate of transfer, they had a lower rate of degrees earned. Honors students did,
however, on average, transfer less often (not switching around from one college to another) and did
attend more non-state universities and/or prestige schools.

In conclusion, alumni were also asked to provide additional comments regarding the honors
program at the end of the survey. Of the respondents, more than half (5§9.1%) did not provide
additional comments. Three alumni noted yet again that the program should offer more courses,
more GE/IGETC courses and more courses more often. The remaining comments were expressed
one time each: to continue the program, to continue to inspire students, to enhance the programs
website, to create an online component to the program, to keep in contact with alumni and
professors, to have a honors program specific counselor and advisor, to add a community
development element to the program such as internships or workshops, to redefine the programs
purpose, to be a more student friendly program for more students and to obtain a new cultural
anthropology professor.

Also, 15 alumni wanted a copy of the results, 5 alumni did not want a copy of the results and
two alumni did not answer the question.
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